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ABSTRACT

COACHING PHILOSOPHIES AND PRACTICES OF MARTIAL ARTS
COACHES

YAZICI, Deniz Kaan
M.S., The Department of Physical Education and Sports
Advisor: Prof. Dr. Mustafa Levent Ince

Co-Advisor: Assoc. Prof. Dr. Merve Zayim Kurtay

September 2025, 163 pages

The philosophical foundations of coaching have been broadly examined within sport
science literature; however, limited attention has been given to Martial Arts. Martial
Arts present a unique context where physical performance is closely intertwined with
moral, cultural, and pedagogical dimensions, emphasizing discipline, self-regulation,
and holistic development. This study addresses this gap by investigating the coaching
philosophies of martial arts coaches and the extent to which these philosophies align
with their practices in Tiirkiye. A qualitative research design was employed, utilizing
semi-structured interviews with 10 experienced coaches across six martial arts
disciplines (Aikido, Judo, Karatedo, Sayokan, Archery, and Capoeira), focus group
interviews with youth athletes, and 14 field observations. Thematic analysis by
MaxQDA identified two overarching domains: values for athletes and values for self.
Coaches consistently emphasized personal and character development (e.g., discipline,
resilience, respect), physical and athletic growth (e.g., technical mastery, injury

prevention), and social-communal values (e.g., family cohesion, identity). Continuing
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professional development and role modeling were also central to their philosophies.
However, discrepancies emerged between articulated philosophies and observed
practices, often shaped by contextual, structural, and experiential constraints. The
findings underscore the complexity of Martial Arts coaching philosophies and the
interplay between values, beliefs, and practices. It can be concluded that there is partial
alignment between coaching philosophies and actual practices. By providing a
culturally specific perspective, this study contributes to the literature on coaching
studies and sport pedagogy, offering implications for coach education, youth

development, and bridging the gap between theory and practice.

Keywords: Coaching, Coaching Philosophy, Coaching Practices, Martial Arts
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SAVAS SANATLARI ANTRENORLERININ ANTRENORLUK FELSEFELERI
VE UYGULAMALARI

YAZICI, Deniz Kaan
Yiiksek Lisans, Beden Egitimi ve Spor Boliimii
Tez Yoneticisi: Prof. Dr. Mustafa Levent Ince

Yardime1 Tez Yoneticisi: Dog. Dr. Merve Zayim Kurtay

Eyliil 2025, 163 Sayfa

Antrendrliigiin felsefi temelleri spor bilimi literatiiriinde genis 6l¢lide incelenmis olsa
da, savag (doviis) sanatlarina sinirl diizeyde ilgi gosterilmistir. Savas sanatlari, fiziksel
performansin disiplin, 6z-denetim ve biitiinciil gelisimi vurgulayan ahlaki, kiiltiirel ve
pedagojik boyutlarin i¢ ige gectigi 6zgiin bir baglam sunar. Bu ¢alisma, Tiirkiye’de
savas sanatlar1 egitmenlerinin antrendrliik felsefelerini ve bu felsefelerin
uygulamalarla ne 6lctlide Ortiistiigiinii inceleyerek s6z konusu boslugu ele almaktadir.
Calismada nitel arastirma deseni benimsenmistir. Alt1 farkli savas sanati1 disiplininde
(Aikido, Judo, Karatedo, Sayokan, Okculuk ve Capoeira) calisan 10 deneyimli
antrendrle yar1 yapilandirilmis goriismeler, antrendrlerin sporculariyla odak grup
goriismeleri ve 14 alan gozlemi ile veriler toplanmistir. Tematik analiz, iki temel alani
ortaya koymustur: savas sanatlar1 antrenorliik baglaminin sporculara yonelik degerleri
ve antrendrlerin kendilerine yoOnelik degerleri. Antrendrler, kisisel ve karakter
gelisimini (6rn., disiplin, dayaniklilik, sayg1), fiziksel ve atletik gelisimi (6rn., teknik

ustalik, sakatlanmay1 6nleme) ve sosyal-toplumsal degerleri (6rn., aile biitiinliigi,
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kimlik) siirekli olarak vurgulamistir. Siirekli mesleki gelisim ve rol model olma da
felsefelerinin merkezinde yer almistir. Bununla birlikte, dile getirilen antrendrliik
felsefeleri ile gozlemlenen uygulamalar arasinda, ¢ogunlukla baglamsal, yapisal ve
deneyimsel sinirliliklardan kaynaklanan farkliliklar da ortaya cikmistir. Bulgular,
savag sanatlar1 antrendrliik felsefelerinin karmagsikligini ve degerler, inanglar ile
uygulamalar arasindaki etkilesimi vurgulamaktadir. Antrenorliik felsefeleri ile gergek
uygulamalar arasinda kismi bir uyum oldugu sonucuna varilabilir. Kiiltiire 6zgii bir
bakis agis1 sunan bu ¢alisma, antrenérliik calismalar1 ve spor pedagojisi literatiiriine
katki saglayarak antrendr egitimi, genclik gelisimi ve teori ile pratik arasindaki

boslugun kapatilmasina yonelik ¢ikarimlar sunmaktadir.

Anahtar Kelimeler: Antrenorliikk, Antrenorliik Felsefesi, Antrenorliik Pratikleri,

Savag Sanat
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CHAPTER 1

INTRODUCTION

This section presents information about the study's background, including its purpose,

significance, and definitions of the terms.

1.1. Background of Study

Participation in sports offers a wide range of benefits for individuals across all age
groups (Tahira, 2022; Torlindsson et al., 1990; Van Boekel et al., 2016; WHO, 2024).
While many sports offer overlapping benefits, depending on their physical,
psychological, and social requirements for optimal performance, there are distinct
differences in their aims/objectives, training content, practices, and performance
contexts too. For example, regardless of the type of sport participated in, all athletes
should focus on developing their health-related fitness, including body composition,
aerobic endurance, muscle strength and endurance, and flexibility. All athletes should

also build self-confidence, character, and connection regardless of their sport emphasis

(Cote and Gilbert, 2009; Ince, 2025).

However, there are also differences among specific sports groups concerning the
predominant performance demands of each. For example, endurance sports require
very high aerobic endurance and running economy (e.g., distance running, swimming,
cycling, Nordic skiing) (Saunders et al., 2004). Racket sports require expert skills and
performance related to object control, reaction time, power, and coordination
(Baumeister et al., 2008). Team sports require excellence in group communication and
dynamics in addition to sport-specific physical fitness and motor abilities (Eccles and

Tenenbaum, 2004).



Among the numerous types of sport, Martial Arts, including sports like karate, judo,
aikido, capoeira, and archery, stand out not only due to their physical demands but also
because of their philosophical, pedagogical, and cultural depth. Martial Arts practices
have long been recognized not merely as competitive activities but as disciplines of
self-regulation, moral development, and holistic growth (Draeger, 1990; Woodward,

2009; Martinkova et al., 2019).

Martial Arts, encompassing both traditional and modern forms, offer a distinctive
blend of physical training and value-based education. Unlike most competitive sports
that prioritize performance outcomes, Martial Arts often emphasize self-perfection,
discipline, and ethical conduct. This characteristic highlights the potential divergence
between traditional coaching models, which focus on winning, and Martial Arts
instruction grounded in personal transformation and philosophical tenets (Eakins,
2018; Ueshiba, 2013). Given this divergence, the role and mindset of the martial arts
coach become central to the learning experience and developmental trajectory of

practitioners.

In this manner, Martial Arts coaches must physically train the athletes to improve their
skill-related fitness (e.g., power, coordination, speed, reaction time, balance) as well
as excel in the sport-specific techniques. These sport-specific techniques aim to help
individuals achieve their self-perfection, which is directly related to the concept of
discipline. To reach this aim, techniques are practiced repeatedly until they become
reflexes in the body. As Martial Arts are ancient and traditional types of sports, ethical

conduct through training is quite essential.

Some other purposes of Martial Arts are the development of physical fitness, balance,
and cognitive function (Rios et al., 2017) while incorporating a variety of approaches
(Woodward, 2009). Martial Arts are more than just a set of fighting skills; they also
improve one’s well-being by contributing to mental health and decreasing aggression
(Moore et al., 2020). Furthermore, it can enhance athletes’ character, including values,
responsibility, morality, and self-control, while improving their physical abilities

(Martinkova et al., 2019).



In addition to guiding people to obtain self-mastery (Woodward, 2009) or other
mentioned benefits, practicing Martial Arts, both traditional and modern versions, can
help a person develop a capacity for self-defense and their ability to prevent an attack
(Angleman et al., 2009). The development of self-defense can help people deal with
dangerous situations by improving their ability to protect themselves by anticipating
potential dangers (Thompson, 2014). This improvement extends beyond physical
fitness, as Martial Arts instruction emphasizes skills such as predictive awareness of
potentially hazardous situations, tactical reasoning, and informed decision-making. As
a result of protective improvements, it can prevent peer bullying in youth groups, a
severe problem in other countries (Boulton and Smith, 1994) and in Tiirkiye (Kiling,

2023).

A coach is a person who plans and executes training to develop athletes (Kidman and
Hanrahan, 2010) through the mentioned objectives. Recognizing that a coach is a
person who guides athletes, coach selection is becoming a critical point because
coaches reflect their personal beliefs and values, which provide direction for the
guidance (Joo, 2005). These individual beliefs and values become apparent during the
training that the coach has prepared. A participant exposed to the training can
experience a master-apprentice or coach-athlete relationship (Cassidy et al., 2015),

which is essential for improving students/athletes/participants (Newell, 1987).

Martial Arts coaches, like coaches in other sports, should be able to clearly define their
coaching goals, explain how they aim to achieve these goals through training,
determine how they assess and evaluate participation outcomes, organize the training
ecosystem using appropriate instructional approaches, and maintain a commitment to

ongoing professional development (Ince, 2025).

One can be a coach for football, basketball, volleyball, or Aikido; in other words, being
a coach is independent of the sports field. However, to positively develop athletes, a
coach requires specific competencies, although the implications of these competencies
may vary from sport to sport. These competencies shape coaching practice (Lyle and

Cushion, 2013), coaching pedagogy (Van Mullem et al., 2017), coaching in a specific
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context (Lyle, 2002), coaching behavior (Lyle, 2002), and in general coaching
philosophy (Nash et al., 2008; Van Mullem and Brunner, 2013). They are essential for

all coaches to improve and increase their self-awareness in action.

Despite growing interest in coaching science, the construct of coaching philosophy in
Martial Arts remains an under-explored area, particularly in Tiirkiye. Most of the
coaching literature either generalizes across sports or emphasizes outcome-based
frameworks, leaving little room for understanding sport-specific, context-bound
philosophies. Nevertheless, as Lyle (2013) and Cushion and Partington (2014) argued,
coaching behaviors are shaped by a coach’s internal belief system, which is
termed coaching philosophy. Thus, studying this belief system, especially in a context
as philosophically rich as Martial Arts, can offer unique insights into both theory and

practice.

Previous studies (Bennie and O’Connor, 2010; Collins, 2011; Nash, 2008; Gomes et
al., 2018) on coaching philosophy in the sports science literature included multiple
sports in their analysis and identified perceptions of coaching philosophy. Both written
and in-depth approaches are evident in the methodologies of these studies. On the other
hand, Cushion and Partington (2014) criticized almost all coaching philosophy
literature, as it did not clearly explain the term to coaches. They suggested including
preliminary information about coaching philosophy before attending an interview with
coaches, as uninformed athletes often share personal understanding rather than rational

insights.

At the same time, coaching practice is not always a direct reflection of philosophy.
Several studies have pointed out inconsistencies between what coaches claim to
believe and how they behave during training (Collins et al., 2011; Cushion and
Partington, 2014; Nash et al., 2008). This misalignment might stem from structural,
educational, or contextual constraints. Interestingly, in the Turkish context, there is
limited information on coaching philosophies (ince, 2025), and virtually no
information on the alignment between coaches’ stated philosophies and their actual

coaching practices.



Therefore, a closer examination of the alignment between stated coaching
philosophies and observed or self-reported practices is necessary. Such inquiry is even
more pressing in martial arts, where values and techniques are often transmitted
through traditional master-apprentice models that emphasize implicit learning and
character development (Draeger, 1990). Furthermore, while technological tools and
self-guided training have become increasingly accessible, particularly in post-
pandemic times, research suggests that the competencies of a coach play a crucial
role in youth development, motivation, and value acquisition (MacDonald et al., 2010;
Weiss et al., 2016). In this regard, coaching in Martial Arts, which requires not only

technical expertise but also moral guidance, deserves dedicated scholarly attention.

1.2. Purpose of the Study

This study addresses a significant gap in coaching and sports pedagogy literature by
exploring the philosophies of martial arts coaches and their translation into practice.

The two central research questions that guide this study are:

1. How do martial arts coaches perceive and articulate their coaching philosophy?

2. To what extent is there a consistency between martial arts coaches’ stated

philosophies and their actual or intended coaching practices?

By focusing on these questions, the study aims to deepen the understanding of
coaching philosophy in a unique sport context and to contribute a culturally specific

perspective from Tiirkiye, where such research is largely absent.

1.3. Significance of the Study

Independent of the sports field, child and youth participation in physical activity
programs improves their health status in several aspects, including physical fitness,

mental health, bone health, and cognitive function (World Health Organization, 2024).



On the other hand, besides analyzing physiological performance, nutrition, training
needs, or outcomes of the athletes, the struggle to create structures or pedagogical
approaches for coaches sustains its importance and shallowness (Nash, 2008).
Coaching philosophy can be linked to searching for the right path in training. Calling
this path ‘right’ is personal, as the rightness can depend on a person's past experiences
(Carless and Douglas, 2011). Developing a coaching philosophy is a personal
endeavor; it depends on individual beliefs (Cahill et al., 2021). However, increasing
awareness and knowledge on the topic can contribute to coaches as they are shaping

their beliefs.

Besides these, there is a need to analyze coaching philosophy in the field, as theoretical
information is insufficient to allow literature to penetrate the concept of coaching
philosophy (Nunomura et al., 2012). As Cahill (2021) also stated, the values and
beliefs of coaches are crucial for their development. However, they are only helpful if
they apply their philosophy to the coaching practice. Although academic studies have
attempted to highlight the theoretical aspects of coaching philosophy, the examination
of practical applications still requires clarification (Partington and Cushion, 2011).
Moreover, the consistency of coaches should be examined, as they are critical to the
training designs for athletes. As the importance of a coach is mentioned, their personal
beliefs and values, combined with their ability to transfer these philosophies into

effective practices, are one of their core skills in developing their athletes properly.

Cassidy et al. (2015) also declared the need for more connections between coaching
philosophies and their practical applications, as well as other scholars and experts
(Collins et al., 2011; Isik and Moustakas, 2022; Nash et al., 2008). One of the main
limitations in conceptualizing a coaching philosophy is that it does not refer to the real-
time applications of coaching professionals. Focusing on this issue may reveal the

reasons for the coaches' misalignment when applying their coaching beliefs.

The advice of Carr and Kemis (1986) can be beneficial for one of the main arguments
in existing literature, which is the gap between theory and practice (Cassidy et al.,

2015; Collins et al., 2011; Nash, 2008). Their idea was to seek a path from irrationality
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to rationality, or from ignorance to knowledge, rather than from theory to practice.
Therefore, the second research question of the current study may create guidelines for

martial arts coach education programs that reveal irrational or ignorant points.

As mentioned before, the coaching philosophies of martial arts coaches have yet to be
examined in the coaching literature. Moreover, coaching philosophies have yet to be
validated by their athletes as well as their practices. Examining the perceptions of
coaching philosophy among martial arts coaches may contribute to the literature from
a different perspective and reveal distinct coaching approaches for various sports
contexts. Rather than focusing on individual thoughts, the current study seeks to
combine similar coaching philosophies to reveal a collective approach. Moreover, the
mentioned gap between theory and practice requires examination in Tirkiye, as no

previous research has been conducted.

1.4. Definition of Terms

Martial Arts: A set of knowledge about body movements intended to help an
individual wound, kill, and/or capture opponent(s) and/or defend themselves against

any physical attack (Shishida and Flynn, 2013).

Coach: The person who plans and executes training for the development of the athletes

in a sport context (Kidman and Hanrahan, 2010).

Coaching Philosophy: “A coaching philosophy is built on a set of standards by which

a coach influences, teaches, and models” (Van Mullem and Brunner, 2013).

Coaching Practice: Accumulating and contextualizing coaching behaviors, including

managing training, leading, demonstrations, and feedback (Lyle, 2002).



CHAPTER 2

LITERATURE REVIEW

This study explores the coaching philosophies of Martial Arts coaches to enhance
theoretical and practical information in coaching literature. Coaching philosophy is a
topic that remains uncertain, according to the previous literature. This study aims to
reveal a coaching approach for Martial Arts coaches according to their declared
philosophies. Previously, researchers tried to analyze the coaching philosophies of
coaches from varied sports fields, where Martial Arts still haven’t been included in

their studies.

Due to the complex structure of the topics, the term Martial Arts will be examined in
detail. The roots of Martial Arts, different descriptions of the same concept, possible
outcomes of the Martial Arts, and previous studies done with Martial Arts coaches will
be identified. Following this, the definitions of coaching philosophy in the literature
will be analyzed. After definitions, studies that aimed to examine coaching philosophy
will be discussed in terms of their methodology, findings, and future suggestions.
Lastly, gaps in the literature regarding coaching philosophy in sports and Martial Arts

will be summarized before concluding the literature review section.

2.1. Martial Arts

2.1.1. History

This section of the literature review aims to understand a brief history of the Martial

Arts, such as evolution, changes, and current approaches. These changes and



evolutions may summarize the current blurred areas or ideas, and also the differences

between Martial Arts and other sports.

“Martial Arts” is a general term for traditional or modern fighting practices that include
a range of methods with roots in different cultural traditions (Terry, 2006). These
cultures are mainly Japanese, Chinese, and Korean cultures (Jennings, 2012), where
Martial Arts were mainly born. Roots, or reasons for Martial Arts to be born, are
essentially linked with military trainings (Lytvynenko and Mulyk, 2023), which
focuses on killing or neutralizing someone. Also, in Japan, the first objective of Martial
Arts training was learning how to kill someone with several weapons, such as sword,
knife, arrow, or spear (Draeger, 1990), with several approaches, such as cutting,
stabbing, kicking, or throwing (Kano, 2013). In other words, Martial Arts aim to gain
knowledge or the ability to survive in war conditions, which may require one-on-one

hand-to-hand combat or fighting with the use of several weapons.

Life goes on, and war ends. During peace periods (Draeger, 1990), participants and
instructors of the Martial Arts maintained their training. However, their purpose must
be changed since they will not kill anybody anymore, or weapons have still changed
because of firearms. The self-perfection term entered the game since Martial Arts
training must have new concepts and approaches. Moreover, the central division for
the Martial Arts was about to begin, and there will be two concepts, Eastern and

Western styles in Martial Arts.

Naturally, from their origin, Martial Arts are influenced by the culture (Moenig et al.,
2023) in which they were born. In Eastern Asian Martial Arts, some religious
influences included Daosim, Confucianism, and Chan Buddhism (Sukhoverkhov et
al., 2021). On the one hand, Traditional Martial Arts, which can be counted as Eastern
Martial Arts, significantly value mental strength and sharpness, self-control,
relaxation, and body-mind balance (Wasik and Wojcik, 2017). With respect to
physical aspects, their methodology in the practices mainly consists of repeating the
same techniques (Kano, 2013; Nishiyama and Brown, 1959; Ueshiba, 2013) until the

self-perfection (Draeger, 1990) is obtained, or from another perspective, this
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perfection can never be obtained. Moreover, in Eastern Martial Arts, the master-
disciple relationship is very crucial (Keilbart, 2019; Koshboyev, 2023) for the
education of the athletes. Athletes take the instructor as a role model, which is believed
to be one of the best methodologies in Eastern Martial Arts coaching. The student
imitates the movements of the master until the technique approaches the master's. This
is one of the key distinctions for distinguishing Martial Arts from other individual
sports. Considering a coach as a role model is something common, but feeling the
master-disciple relationship is something different, which may require movement and

characteristic imitations.

Like Eastern Martial Arts, Western Martial Arts are also influenced by the culture in
which they are used. As mentioned, Eastern Martial Arts are often associated with
spirituality and self-defense; in contrast, Western Martial Arts are more closely linked
to sports and competitive events (Moenig et al., 2023; Turnbull and Hurst, 1999). In
other words, Western culture transformed Martial Arts training from an educational
system to competitiveness. The adoption of Eastern Martial Arts in the West is
influenced by Western societies from several aspects, such as Orientalism, reflexive
modernization, and commodification, leading to the reconsideration of tradition
(Brown and Leledaki, 2010). Furthermore, in Western Martial Arts, one of the
purposes can be entertaining people (Gim, 1998). Mixed Martial Arts (MMA), clearly
reveals the Western perspective of Martial Arts since it contains competitiveness,

entertainment, shows, and advertisements.

While attributing the cause of the entertainment via MMA to commercialization and
dehumanization, Cynarski and Lee-Barron (2014) state that reducing the meaning of
Martial Arts to sport or competition is a critical mistake since it includes profound
spiritual dimensions (Maliszewski, 1996). Furthermore, several doctrines, such as
respect for other people, tradition and authority, or emotional self-control (Cynarski

and Lee-Barron, 2014), are also mentioned in the previous literature.

Today, Martial Arts sustain its universal appearance (Vertonghen and Theeboom,

2010). Currently, the number of people who practice Martial Arts is increasing,
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according to federation statistics (Eurasia Aikido Organisation, 2020; IJF.org, 2024;
Kyokushinkaikan, 2024). These statistics are beyond age limits; in other words,
athletes in Martial Arts training vary from early childhood to late adulthood. In other
words, Martial Arts bears lifelong participation. Moreover, it can be observed,
according to the recent sport science literature, that Martial Arts are one of the sport
fields where it is being investigated by researchers from the aspect of youth
participation (Demorest and Koutures, 2016; Harwood et al., 2017; Theeboom, 2012 ;
Van Der Kooi, 2020; Vertonghen and Theeboom, 2010). Participant profile is another
separation point that distinguishes Martial Arts from other sports. It is difficult to
observe a training that includes a youth, an adult, and an elderly people at the same

time.

Through a brief history of Martial Arts training, it can be determined that the purposes
of Martial Arts training differ according to the level of competitiveness. In the modern
world, some applications and methods have changed for different purposes, such as
winning a tournament or entertaining society. On the other hand, some traditional or
Far Eastern methods that aim to educate one through self-mastery, as most of society
knows, remain in use. This shows that if the significant outcome of the training is not
winning a competition, the approach to the athletes must be different. The concept of
self-mastery, which has a historical context, should be deeply analyzed from a
coaching perspective. Other approaches to different concepts may contribute to the
sport science literature since they can reveal new coaching techniques, or different

influencing factors in coaching philosophy

2.1.2. Definitions of Martial Arts

Starting with an etymological approach, the word ‘martial’ is derived from the Roman
God of war, Mars, so the primary meanings of this word relate to war or warfare
(Martinkova and Parry, 2015). As previously mentioned, Martial Arts were born to
survive, kill, or neutralize the opponent. They had one purpose; maybe physical fitness

was also one of the aims, so there was no need for a strict definition or classification.
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However, when some other approaches were born, different classifications and

descriptions existed.

This increment led to confusion about the definition of Martial Arts. The definition of
Martial Arts is one of the argumentative topics in the literature, where experts believe
that defining Martial Arts should be the primary task (Bowman, 2017). Definitions, in
other words, discourse can shape one’s thinking style, which may lead to different

approaches to Martial Arts.

One can find variations, but similar definitions for Martial Arts. It can be understood
from the study of Burke and colleagues (2007) that Martial Arts is a concept that
allows athletes to engage in self-defense, mainly practiced as a sport, and allows one
to explore oneself. In another definition of Martial Arts, Draeger (1990) summarizes
Martial Arts as a path that leads to self-perfection. Furthermore, Bowman (2017)
discussed the previous definitions or theoretical approaches for Martial Arts and

Martial Arts studies. All of them will be correct, but all will naturally have some gaps.

A simple glance at the literature will show the lack of consensus in the sports sciences,
specifically in Martial Arts or other discourses. For example, different research
classified Taeckwondo, a popular sport, differently. Theeboom and De Knop (1999)
included Taekwondo in Asian Martial Arts, where Channon (2012) included
Taekwondo in Eastern Martial Arts, and Dongoran and colleagues (2020) included
Taekwondo in Martial Sports. Nobody can state that one of the definitions or
categorizations is incorrect since there is no strict separation for Martial Arts concepts
in the sports science literature. As mentioned before, awareness about the area that
includes the studied Martial Arts field can change the approach, or mindsets of the

researchers. This change can lead to new scientific studies.

Miller (2008) tried to categorize the activities included in Martial Arts. He preferred
to analyze concepts according to the training methods, primary purposes, potential
risks, or life-seeing perspective. Main categories in the Miller’s work were: Self-

defense, Fitness, Spiritual Growth, Assault, Sport, Combat, and Duel. This perspective

12



is one of the most detailed sources for the categorization and definitions of Martial
Arts and variations, and possible situations, risks, approaches, psychologies, and more

concepts are examined.

Similarly, Martinkova and Parry (2015) also tried to categorize the activities that are
included in Martial Arts. Their classification was based on the purpose of the activities,
where they produced five major headings for variations in Martial Arts: Martial Arts,
Martial Sports, Martial Paths, Warrior Arts, and Close Combat. They defined each

approach and gave examples to clarify the concept.

It can be summarized that international literature is concerned with the definitions
through several variations in Martial Arts. It is important to note that if the type of
Martial Arts changes, all coaching approaches, pedagogies, and participant profiles
will also change. So, it is crucial to define the type. Moreover, national literature

should also be concerned about the definitions in the Turkish language.

For the current dissertation, Miller’s (2008) competitive and spiritual growth
categories, which refer to self-perfection and competition concerns of the athletes, are
examined. On the other hand, classifications of Martinkova and Parry (2015) were
martial paths, and martial sports are parallel with the competitive and spiritual growth
categories of Miller. Martial paths refer to the self-perfection of the athletes without
concern for winning, and martial sports refer to the competitive aspects of the athletes
of the Martial Arts training. These are different categories, but can be practiced in the

same training period.

As can be obtained from the literature, the definition of Martial Arts is not exact, just
like the coaching philosophy. One reason for this confusion may be the lack of
terminological studies for Martial Arts in both English and Turkish. Defining
something may lead to a loss of the concept's meaning; however, it also leads to
specifically targeted studies that can contribute to the related areas more. To the
author’s knowledge, there is a lack of coaching philosophy studies specifically

targeted at Martial Arts, both competitive and self-perfection, purposes for the current
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study, as previous authors (Martinkova and Parry, 2015; Miller, 2008) categorized.
Literature reviews of the definitions of Martial Arts aim to justify the sample selection

of the current dissertation.

2.2. Previous Studies on the Aims and Outcomes of Martial Arts

In the last decade, Martial Arts coaches and athletes have been examined from various
perspectives of sports science and psychology, specifically including psychological

outcomes, physical outcomes, and pedagogical aspects.

Concerning the psychological outcomes of Martial Arts, the social-psychological
outcomes (Verthongen and Theeboom, 2010), prosocial-antisocial behavior (Rutten et
al., 2011), and the process of psychological development (Pierce et al., 2016) were
examined in various research. Furthermore, the level of aggression and anger, which
are other psychological outcomes (Bayansalduz, 2014; Kusnierz et al., 2014),
resilience, which means, complexly, reducing one’s vulnerable parts (Goldstein and
Brooks, 2007) and increasing the endurance to the difficulties in life, was also analyzed
(Moore et al., 2021; Greco et al., 2019). In addition, a study by Woodward (2009)
expressed that Martial Arts training can be beneficial for Attention-

Deficit/Hyperactivity Disorder (ADHD).

For the psychological outcomes of Martial Arts, Verthongen and Theeboom (2010)
stated in their review that there is a positive correlation between Martial Arts and self-
regulation. In contrast, there is a negative correlation between Martial Arts and the
level of violence among the athletes. Concerning the discussion, the need for more
substantial evidence to generalize those correlations was indicated. Parallel to this
study, Rutten and colleagues (2011) compared the prosocial and antisocial behaviors
of Martial Arts athletes with those of other individual and team sport athletes via self-
reported questionnaires. Their results indicated that Martial Arts could affect one’s
prosocial behavior more positively than other sports included in their study. Pierce and
colleagues (2016) conducted qualitative research with both coaches and athletes of an

intensive wrestling camp to examine the process of psychological development of the
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athletes. Their primary purpose was to analyze how the coach created a challenging
climate that pressured the athletes to develop themselves psychologically. The results
of their semi-structured interviews provided insight into a unique topic in Martial Arts

that has been unexamined.

Kusnierz and colleagues (2014) conducted a quantitative study with different Martial
Arts sports and a control group to compare their aggressiveness level. In their findings,
the highest aggressiveness level was seen in the control group, which led to the
conclusion that Martial Arts may help one to decrease the aggressiveness level by
letting them diffuse their emotions and situational tensions. In his quantitative study,
Bayansalduz (2014) supported the idea of the previous study that Martial Arts athletes

showed significantly higher scores in anger control than the control group.

Besides the mentioned possible outcomes, another important concept that can be
improved through Martial Arts is resilience. In their experimental research, Greco and
colleagues (2019) compared Martial Arts athletes and a control group qualitatively
concerning resilience to bullying, which is quite crucial for youth. Their results
showed a significant difference between the experiment group and the control group,
which means Martial Arts can help one improve resilience towards bullying,
preventing risky situations in one's life. Supporting Greco and colleagues (2019),
Moore and colleagues (2021) also examined resilience improvements through Martial
Arts. Their sample was 234 secondary school students, excluding dropouts from the
study. Since their study was also experimental, they divided their sample into two
groups, the experiment and control groups, and then conducted their intervention.
Their Martial Arts intervention lasted ten weeks. According to their results, Martial
Arts-based intervention significantly positively affected secondary school students’
resilience. One of their main suggestions for future studies was replacing the 10-week
intervention with sustainable Martial Arts practices in secondary schools. Supporting
the previous two studies, another study (Lorengo-Lima, 2024) declared the possible
positive impact of Martial Arts on grit, which means being a conqueror of life's
challenges. Their sample was 329 persons, and their findings are significant since grit

can impact people’s lives in terms of success (Duckworth et al., 2007).
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As mentioned, the physical and physiological characteristics and outcomes of Martial
Arts were also presented in various studies previously. Schick and colleagues (2010)
examined body composition, vertical jump, flexibility, grip strength, maximal oxygen
consumption, and one repetition maximum bench press and squat among Martial Arts

athletes and compared them across different Martial Arts.

In a longitudinal study, Alm (2013) focused on the one-year effect of Martial Arts
training on one’s physiology. Aerobic capacity, anaerobic capacity, and body
composition were their significant topics for exploration. Their findings suggested that
one year of Martial Arts training is insufficient for physical improvements, where
physical improvements can result in being above the average aerobic capacity. On the
other hand, Fong and colleagues (2013) declared that Martial Arts may not improve
physical and other health-related fitness, although it can significantly improve reaction
time. Their sample was 20 youth athletes in Martial Arts, which means that

generalizing their study is not rational.

Similarly, Schwartz and colleagues (2015) compared muscle strength and body
composition, specifically health-related fitness, of the athletes of different types of
Martial Arts in a sample of 935. They stated that the creation of physically beneficial
training is up to instructors, who can also be called coaches. A correlational study by
James and colleagues (2018) explored the outcomes of competing well in Martial Arts
in a sample of higher-level and lower-level Martial Arts athletes. Their findings were
significant for those who were preparing for competition in their training. They have

concluded the significance of both anaerobic and aerobic capacities.

Considering these studies, there will be improvements in the body for the athletes of
the Martial Arts; however, as mentioned above, training is something organized by the
coach. So, the coach must be aware of the possible physical outcomes and

opportunities through Martial Arts.

Research that aims to explore the coaching and pedagogical aspects of Martial Arts

was also outlined as a topic in the previous literature, which will be examined from
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now on. Previous literature showed that coaching and coaching applications are as
crucial in Martial Arts (Van Der Kooi, 2020) as in any other sports field. Mentioned
outcomes of Martial Arts training highly relate to the coaches (Pierce et al., 2016; Van
Der Kooi, 2020).

On the one hand, coaching takes place in the guiding section of the “Black Box,” which
is defined for Martial Arts by Vertonghen and Theeboom (2013). Their primary
conclusion was that sports scientists must contribute to clarifying this Black Box. One
of the sub-headings of this Black Box was the teaching approaches of the coaches or
coaching styles, which were examined before (Jia et al., 2022; Vertonghen et al.,
2012). On the other hand, Martial Arts literature maintains its shallowness concerning
coaching philosophy, which can be connected to the topics above and guide future
studies about Martial Arts, especially in Tiirkiye. Possible outcomes of Martial Arts
are mentioned and will be compared and discussed through the findings of the current

dissertation.

In Tiirkiye, several outcomes of Martial Arts were being examined such as stress levels
of the athletes (Oztiirk, 2023), perceptions of values (Yildiz and Uslu, 2021), level of
aggression (Delikurt, 2023), empathy level (Kogak and Sezen Balgikanli, 2021),
psychosocial outcomes (Tekin, 2008), and anger levels (Gedik and Giivendi, 2023).
These studies were empirical studies that declared arguments. On the other hand, to
the author’s knowledge, there is no study examining coaching philosophy, coaching
approaches, or their social relations or underlying factors among Martial Arts coaches

in Tirkiye, which indicates the gap in the literature.

2.3. Studies on Martial Arts Coaching

Previous studies (Cynarski and Lee-Barron, 2014; Kirk, 2022; Predoiu et al., 2020;
Romar et al., 2020; Rowold, 2006) suggested that the shallowness of Martial Arts
topics in literature persists due to the lack of studies focusing on coaches and athletes.
Martial Arts include philosophical traditions and approaches that separate them from

other sports. Pursuing these traditions and approaches academically is entirely rational
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since there is a lack of studies that aim to reveal them via qualitative methodology.

Selected studies on the topic are briefly presented below:

Rowold (2006) examined leadership styles of Martial Arts coaches via a five-point
response scale. The sample was 186 Martial Arts students, which indicates quite a
large sample size. In his study, he aimed to gather information about coaches via their
students. The findings revealed a transformational leadership style for Martial Arts

coaches in Germany.

Cynarski and Lee-Barron (2014) aimed to examine philosophies of Martial Arts and
their pedagogical consequences. Their study was a theoretical examination of the
previous literature. They mentioned several approaches, such as Martial Arts
assumptions, purposes, and values. According to their study and previous findings, the
belief that Martial Arts are just a sport is a mistake since they include holistic
approaches or pedagogies. Furthermore, courage, kindness, honesty, self-control,
respect for others, being socially valuable, concentration, and strong will were the
keywords mentioned in their study, proving that it is not just a sport. Keywords reveal
the possible and potential differences between Martial Arts and other sports. Those
pedagogies, pathways for learning, traditions, and traditional holistic approaches may
reveal themselves in the philosophies of Martial Arts coaches. Thus, studies can

support or argue with each other.

In their study, Bujak and colleagues (2014) aimed to examine the hierarchy of
professional activities of Martial Arts and mixed Martial Arts coaches. Their study
was conducted quantitatively, using a questionnaire to obtain information about the
professional activities of coaches. The sample included 250 coaches, which increased
the statistical generalizability of the study. According to their findings, the athletes'
physical and technical preparation were the first two essential activities in their
professional lives. For the capoeira group, organizing and refereeing a competition
was found to be the least essential professional activity in their coaching life, which is
parallel with the arguments of Cynarski and Lee-Barron (2014). Furthermore, the

appearance of technical preparation also aligns with the statements of Draeger (1990).
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To see the importance of a coach in Martial Arts, Cynarski (2020) examined the roles
and responsibilities of the coaches. According to this study, a coach in Martial Arts
carries vast amounts of responsibility, such as organizing physical training sessions
that include essential movements or activities for the improvement of the athletes, and
teaching tacit knowledge that originates from the initial teacher who transferred the
knowledge. In addition, knowledge transfer through the culture of the Martial Arts is
also essential for the coaches, which adds another burden to their bag, both
theoretically and practically, since they need to integrate these concepts into their

training.

One of the previous case studies (Romar et al., 2020), conducted on Brazilian jiu-jitsu
(BJJ) coaches and athletes, aimed to examine coaching behaviors. Their primary data
source was observations, which they encountered on videotapes. They found out that
the main coaching themes of the BJJ training are skill perfection and competition trials.
Although their sample is tiny, three coaches, their findings support one of the main
arguments of the current study, which is variations in different sports contexts,
especially in the Martial Arts field. They mentioned that participant-centered
corrective feedback is quite common in the training. This can be linked with athlete-
centered pedagogy, which Cassidy and colleagues (2015) mentioned in their book, and
Jones (2006) declared the shallowness of the athlete-centered coaching approach in
the literature. Romar and colleagues (2020) declared a “Black Box” term for Martial
Arts, as Van Der Kooi (2020) also stated. To enlighten this “Black Box,” shallowness
of the Martial Arts must be handled with different approaches to the field (Romar et
al., 2020).

Predoiu and colleagues. (2020) aimed to analyze and reveal fundamental personality
properties of Martial Arts coaches, which are different from those of coaches in other
Olympic sports. They analyzed the key personalities of 77 coaches, who were both
expert and beginner coaches, via an online questionnaire. This study, in a purposive
manner, is similar to the current dissertation since both seek to obtain a characteristic
essence for Martial Arts coaching. In their conclusion, Martial Arts coaches appeared

goal-focused, motivated, altruistic, and charismatic. However, their sample (n = 77)
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included 21 Martial Arts coaches selected for the study via convenience sampling.
This study indicated the need for information about Martial Arts coaches. The key
characteristics that could be stated are the coaching philosophies of the coaches, since
those concepts can reveal themselves in the values of coaches, which are directly

related to coaching philosophies.

A recent PhD thesis by Kirk (2022) examined the coaching practices of MMA coaches.
With respect to the methodology of the study, the primary data collection method was
interviewing the participants. However, 4 MMA coaches participated in the study via
a purposive sampling method. Findings of the study indicated four main themes which
appeared throughout the data analysis: Evolving coaching in an unknown world,

constrained early explorers, training camps, and monitoring of load.

2.4. Coaching Philosophy

Lyle (2002) defined coaching philosophy as a set of values of a coach or a set of
frameworks of a coach, and they also mentioned several values, such as athletes',
social, and organizational values. According to Nash and colleagues (2008), coaching
philosophy is a concept created based on a coach's beliefs and core values that is
formed through training. Reynolds (2010, as cited in Bennie and O’Connor, 2010)
stated that coaching philosophy includes several aspects of the coach’s practices and
reveals their core values and methods. Similar but not the same, Van Mullem and
Brunner (2013) declared standards and teaching methods of coaches to apply these
standards for coaching philosophy definition in their coaching philosophy

development guidelines.

Without any definitional concerns, one can use already derived definitions (Bennie
and O’Connor, 2010; Callary et al., 2013; Collins et al., 2011; Gillham et al., 2016;
Gomes et al., 2018). Cushion and Partington (2014) state that coaching philosophy
must be revealed via practice. Moreover, different methods should be used to go
beyond subjective understandings of coaches. They have questioned previous

literature about coaching philosophy concepts in their critical study. In their research,
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they declared that although the coaching philosophy concept is crucial for both
coaches and researchers, there must be more empirical studies since there is a lack of
empirical evidence in the literature. These concepts have not been addressed clearly in

existing literature (Cushion and Partington, 2014).

A lot of definitions, confusion, and lack of consensus can be seen in the sports science
literature when it comes to the definition of coaching philosophy (Collins, 2011;
Cushion and Partington, 2014). One of the possible reasons for this lack of unity can
be the nature of the concept. The subjective side of coaching philosophy may
negatively affect researchers in creating a standard definition. Aspects that coach
wants their participant to develop by giving priority mindfully and organizing practical
applications that support these aspects, can be a suggestion for the definition of

coaching philosophy.

2.4.1. Previous Studies on Coaching Philosophy

Several studies have been conducted to collect data about coaches' perceptions of
coaching philosophy. Karpel (2006), in his PhD dissertation, conducted a qualitative
study to obtain coaching philosophies of successful Division I head baseball coaches.
Twelve professional coaches were interviewed to get their coaching philosophies.
Semi-structured interview questions were piloted three times before being applied in
the field, as the author stated. Interview questions are not much different from the
current dissertation’s semi-structured interview since both bear categories as coaching
philosophy, participant perception, and self-reflection. According to the data analysis,
20 themes appeared in 5 different categories, which were Philosophical Foundation,
Leadership, Assessment/Evaluation/Expectations, Program Organization, and The
Collegiate Baseball Player. Besides more descriptive studies on coaching science,
researchers suggested focusing on coach education programs to improve those core

values and awareness of the topic.

In their study, Nash and colleagues (2008), one of the first empirical studies on

coaching philosophy, researchers focused on the development of role frames and
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philosophies of the coaches. Their primary data source was semi-structured interviews,
which were conducted with 21 active coaches from 13 sports fields. The authors of the
study had coaching backgrounds, which led them to understand and analyze the
qualitative data more holistically. Their findings have concluded that as coaching
experience increases over the years, perceptions of role frames and philosophies
become more aware of the situation. The statements of the expert coaches were much
more precise and more purposeful than those of the novices. Furthermore, some novice
coaches cannot even state an opinion about their role frames and philosophies. Their
primary conclusion was crucial, which indicates the importance of sample selection
for future studies (e.g., lack of awareness in novice coaches), which has been taken

into consideration by the author of the current study.

Bennie and O’Connor (2010) revealed the coaching philosophies of Professional
Cricket, Rugby League, and Rugby Union Players and Coaches in Australia using a
methodology similar to the current dissertation. A total of 30 players, assistants, and
head coaches were involved in their study. After their semi-structured interviews, they
created tags, properties, and categories using their data. One of the significant findings
of their research was the priority of developing the athletes rather than focusing only
on winning situations. Other themes that appeared according to the coaching
philosophies of coaches were the coach's role, developing the player and the person,

and educating the players.

In another research conducted for the first time on the coaching philosophies of novice
coaches, Collins (2011) and their research team gathered written coaching philosophy
statements of coaches, with a relatively large sample (n=35) for a qualitative study.
Although most of their athletes had no coaching experience in the field, their statement
papers revealed seven common coaching themes parallel to the coaching literature.
The themes were coaching behavior, defining success, development, expectations, fun,
life lessons learned through sports, and relationships. From a methodological point of
view, semi-structured interviews can allow a researcher to gain a deeper understanding
of the coach’s mind than the written context, since the investigator can ask immediate

questions. Their study effectively guided data representation since they pursued a path
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for common coaching approaches. If this kind of representation is used for a sport-
specific area with coaches from the same field, a new coaching approach can exist for

this new field, which has not been explored previously.

Calvary and colleagues (2013) prepared a case study research on the examination of
coaching actions based on the values developed by the coach. Repeated in-depth
interviews with the coach were conducted in the study to gain insight into the coaching
philosophy. After their data analysis, they stated that the values behind the coach's
actions can depend on previous life experiences, which meant that values can be
created even in the childhood of a coach. Although the study by Nash (2008) declared
the importance of being an experienced coach in developing a coaching philosophy,
they responded that even novice coaches could have a coaching philosophy that
developed during their lives. In addition, discussions and reflections through coaching
practices, values, and beliefs may enhance a coach’s awareness for preparing practices

based on those values.

Schreiner (2013), in a master’s dissertation, interviewed five coaches who had at least
15 years of experience in coaching. In the study, semi-structured interviews were
conducted with coaches to gain insight into their coaching philosophies. Through the
data analysis, four major themes appeared, which were coaching development,
positive motivational climate, managed competition, and athlete development. In the
sub-themes of these major themes, a fun fact emerged as a core concept. In this thesis,
the findings revealed that transforming those core values with fun is crucial.
Furthermore, field observations according to the interviews were conducted to check
the alignment between declared philosophies and coaching practices of the coaches.
In the conclusion, it is stated that although coaches were selected from different sports
fields, they showed similar core values for their profession. This argument supports
the approach of the current study, where the author of the thesis believes that gathering

information from one specific sport field may open new perspectives in a related area.

Van Mullem and Brunner (2013) created a guideline for developing a coaching

philosophy that may help coaches improve themselves. Their guidelines, respectively,
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included value identification, beliefs, mission statement, performance standards,
purposes, mission statement for the team, performance standards for the team, and
overall coaching philosophy. These concepts and guidelines can enlighten a coach
from several aspects, such as informing their coaching practices and informing their
squad. Furthermore, these steps result in a written version of one’s coaching
philosophy. On the other hand, it leads to a very long letter, which is difficult to read;
in other words, Too Long; Didn’t Read (Lahiri, 2017), if the primary audience of the
paper is the coaches. It can be beneficial for qualitative coaching philosophy studies;
however, it does not allow researchers to ask instant questions, where the concept gets

deeper.

Gillham and colleagues (2016) conducted an examination of coaching philosophies
with award-winning strength and conditioning coaches. They gathered their qualitative
data via online open-ended questions, and their sample was four renowned strength
and conditioning coaches who had received at least one national-level award.
According to the commonalities of coaches' philosophies, besides the repetition of the
importance of coaching philosophy, adaptation and change of the philosophy, sharing
the philosophy with athletes, and not imitating another person’s coaching philosophies
were the most common among those coaches. One of their declarations was purposive
sampling in their study. As they stated, strength and conditioning knowledge is well-
developed. Compared to the current dissertation, both seek similar aims but different
approaches. The current thesis can potentially examine the coaching philosophy more

deeply because of the semi-structured, in-depth interviews.

A case study was conducted by Bespomoshchnov and Caron (2017) with a relatively
less examined area and a person who is a Russian Ice Hockey, and as they declared,
successful coach Anatoly Tarasov. In their study, their methodology is somehow
blurred. Their source of knowledge is not exact, such as how they obtained the
information or how they analyzed the data. They directly gave the key traits, or
keywords, for the coaching philosophy of that successful coach, which were
mentoring, key performance indicators, learning from other sports, emotional

intelligence, athlete leadership, process orientation, and character development.
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Gomes (2018) aimed to check the consistencies between coaching philosophy,
coaching practice, and the effectiveness of ten elite coaches. Besides the consistency
issues, they have highlighted four main themes that are fully matched for those elite
coaches, and similar to the literature, which were athlete motivation, respectful
relationships with athletes, the cohesion of the team, and formal and informal rules for
the team’s functioning. Their findings are gathered through coaches who are interested
in different sports fields. Their data collection method was interviews with coaches to
obtain the desired information. This study was crucial since it is one of the pilot studies
in the literature that seeks the linear relationship between philosophy and practice for
a coach. However, there was a lack of data collection sources for their triangulation
(Denzin and Lincoln, 2011) method since they depended on their interviews. Their
most significant conclusion was that coaches were not on a linear line according to
their philosophy, practice, and effectiveness criteria, which the literature supports. In
short, they did not aim to figure out a coaching philosophy framework for a specific
sports field, but they showed that coaches are unaware of their coaching practices. The
current dissertation seeks a path that allows literature to see the alignment between
philosophy and practice, which will carry the study of Gomes (2018) one step further

via field observations.

In a longitudinal study, Hooper's (2020) examined the coaching philosophies of
grassroots coaches and the practical applications of those philosophies. From a
methodological point of view, this study includes similar data collection methods to
the current dissertation, such as semi-structured interviews and field observations. In
this study, epistemology, axiology, and ontology terms were used, which are
rationalized for not being used in the current dissertation. On the other hand, interview
questions of both studies seek similar purposes. His sample included 10 soccer coaches
with varying coaching experience. The thematic analysis clustered the data into three
main headings, which were epistemology, axiology, and ontology. These three
headings had sub-themes. According to all themes, he did field observations where
durations of the parts of training were measured and discussed through stated coaching

philosophies. Results of the study indicated the misalignment of coaching philosophies
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and coaching practices. The importance of reflective practices is suggested in this

study.

In conclusion, this literature review aimed to analyze previous studies and theoretical
approaches to outline what has been and has still need to be done. History of Martial
Arts, definitions and categorizations, and previous studies conducted on outcomes of
Martial Arts were examined. Throughout the examination, several outcomes,
concepts, or pedagogies are mentioned. Some of the studies stated the differences of
Martial Arts from other sport fields, some other studies included Martial Arts because
of their convenience sample approach. Like the elephant story in the dark, all previous
studies conducted their studies to contribute to the sport science or enlighten the
Martial Arts. The current dissertation's uniqueness has appeared through the

examination since methodological approaches and aims are significant.

In addition, coaching philosophy studies in the previous literature were also examined.
Several identifications for coaching philosophies of the coaches have maintained
themselves for more than 18 years in the sport sciences. However, almost none of the
studies focused on one specific sport field, especially, none of the studies targeted
Martial Arts. In Tiirkiye, there is a dearth of knowledge regarding the coaching
philosophy topic.

According to the Martial Arts and coaching philosophy studies, in both international
and national contexts, the necessity of the current research has also appeared since
there is a lack of specific sports field coaching philosophy studies, which aim to gather

information from both coaches and athletes.
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CHAPTER 3

METHODS

This section presents information about the study design, setting, participants, data

collection tools, procedures, and data analysis in order.

3.1. Overall Design of the Study

Coaching philosophy describes a coach's individual beliefs and values, which can also
be found in their coaching style, but cannot be clearly grounded on contextual clarity
in the previous coaching literature (Partington and Cushion, 2024). The qualitative
research approach is selected for this study for two main reasons: firstly, coaching
philosophy is a concept that can reveal itself in its natural setting, as given in Denzin
and Lincoln's (2011) assertion that qualitative research serves as a pathway to
understand and interpret actions, with the natural environment being the most suitable
setting for such attempts. Secondly, the qualitative study design allows the study not
to miss points that quantitative study may miss because of the uncertain contextual

clarity.

This study was designed as a generic design, one of the qualitative research methods
used for topics where the study seeks to understand the experiences of individuals and
how they make sense of the topic (Merriam, 2002). As declared by Merriam and
Tisdell (2015), one of the aims of generic design is to pursue the pathway of people
for constructing their worlds, which fits the coaching philosophy concept for this
study. Semi-structured in-depth interviews allow the researcher to deeply understand
the interviewee rather than generalize the thoughts (McGrath et al., 2018) or define

them, where it seems essential to understand coaching philosophy better.
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Different from coaching philosophy, coaching practices are behaviors of the coaches
that can be observed (Gomes et al., 2018). Several semi-structured field observations
were conducted after semi-structured interviews to examine the practices of coaches.
Observations, where the researcher is a non-participant allow the researcher to gather
information about field actions in natural settings (Yildirim and Simsek, 2013). The
primary purpose of the observations was to check the alignment between coaching

practice and verbally stated coaching philosophies (Figure 1).

Coaching Philosophies and

Practices of Martial Arts Coaches

STEP 1

/Observations after\

interviews

Interviews with Coaches and Their Participants

Aim: Gathering information from both coaches and

= Assessment of bridge
participants about coaching philosophies and coaching

between Coaching

practices of coaches. Philosophies and
Coaching Practices of
Data Collection Tool: Semi-structured Interviews Coaches Data
Collection Tool: Field
STEP 2 Observations

[}

Qualitative Data Analysis

/Validation of the data\

As a triangulation, via
MAXQDA, Coding Coaching Philosophies and Practices from the data, the participants of the

collected from coaches and their participants, and field observations. coaches

Data Collection Tool:
STEP 3 semi-structured
interviews,

l \ observations

Summary of the Findings

Reporting the results and discussing according
to the sports science literature

Figure 1. Flow of the Study
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Thus, coaching philosophy is a topic that sustains its blurred appearance in the
coaching literature. Deploying this study from a qualitative approach, can contribute
to the literature since the design aims to deeply understand individual beliefs and
values directly connected with the concept of coaching philosophy. Furthermore, as
Creswell (2016) declared, the study's design and applications may change during field
applications due to the nature of qualitative studies. The author is well aware of the

possibility mentioned before starting the study.

3.2. Settings and Participants

Participants were recruited using snowball sampling, which is appropriate for sport-
specific populations where personal networks facilitate access. Initial coaches
recommended additional candidates. Martial arts classifications followed Martinkova
and Parry’s (2015) categories, martial paths and martial sports, aligned with Miller’s
(2008) categories of sport and spiritual growth.

Inclusion criteria were:

1. Martial arts category: active involvement in one of the above classifications.

2. Experience level: holding at least a second-degree senior coach certificate, the
minimum requirement to operate a sports centre nationally, reflecting Nash’s
(2008) finding that philosophical awareness increases with experience. In the
field, it is detected that not all experienced coaches are holding second-degree
senior coach certificate, so, if their experience level was sufficient, they also
included into the study.

3. Athlete demographic: training youth athletes aged 10-19, consistent with
WHOQO’s definition of adolescence (Singh et al., 2019) and previous sport
science studies (Duhig, 2011; Bk et al., 2018; Kili¢ and Ince, 2020).

Recruitment continued until data saturation was achieved, when additional interviews
yielded no new themes (O’Reilly and Parker, 2012). The final sample comprised 10
coaches from six martial arts disciplines: Aikido (n=2), Judo (n=2), Karatedo (n=3),

29



Sayokan (n=1), Archery (n=1), and Capoeira (n=1) (Table 1). Additionally, 15 youth
athletes (seven girls, eight boys) took part in interviews based on coaches’
recommendations and their willingness to share experiences openly. Each athlete was
only training with their coach. Moreover, the time duration for athletes to train with

their coach was selected diversely to increase insights coming from them.

Table 1 represents the profile of the participants. Coaches(#=10) who train their
athletes according to these classifications were selected for the study. Their
professions were Aikido (n=2), Judo (n=2), Karatedo (n =3), Sayokan (n=1), Archery
(n=1), and Capoeira (n=1). Data collection ended when no new insights were provided

by the participants, and thus, data saturation was reached (O’Reilly and Parker 2012).

Table 1. Characteristics of Participants

(Pse(il(()ii)cr?ym) Field Name Gender Age Cog)c{l;i.ng C]gzgrl:;g ;i?tﬁ?;;?tz
involved

K-1 Karatedo ~ Male 47 35 5 2

K-2 Karatedo =~ Female 26 7 2 2

K-3 Karatedo =~ Male 51 24 1 2

J-1 Judo Male 61 13 1

J-2 Judo Male 69 47 2

A-1 Aikido Male 39 15 2 3

A-2 Aikido Male 45 13 2

C-1 Capoeira  Male 42 23 1/A

Ar-1 Archery Female 28 3 2 2

S-1 Sayokan Male 31 12 2 2

3.3. Data Collection Tools

3.3.1. Development of the Interview Questions and Piloting

In-depth qualitative interviews were conducted with the participants of the study since

it opened a way to gather information about one's perspective on an experience or
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worldview (Kvale and Brinkmann, 2009). In other words, as Seidman (2006) declared,
the qualitative interview is appropriate for comprehending the research subject's
opinion on the experiences they had in their life. It is one of the main arguments of
this study that coaching philosophy is a combination of personal beliefs, values
reflected in coaches’ practices and perspectives based on “what works?” to “get
results” (Cushion, 2013). Thereby, in this study, one of the purposes of the researcher
was to understand the perspectives towards coaching philosophy of martial arts

coaches.

To achieve this purpose, this study relies on Seidman’s work (2006) which mentions
the importance of the structure of an interview. According to this, three main headings
in his book are Focused Life History, The Details of Experience, and Reflection on the
Meaning mentioned in his study. It is stated that these three series of interviews allow
the researcher to understand the participant deeply. However, he also declares that
alternatives can replace the structure. His methodology requires three separate
interviewing sessions and sticking to the interviewing structure. This study borrowed
the approach of Seidman (2006) regarding three main interviewing components. It fits
this study well since it aims to understand one's experiences and opinions deeply.
Furthermore, different interviewing sessions cost much more time, which may not be
suitable for the coaches and athletes of the coaches, so all dimensions were implied in
one interview session. Hence, three main approaches mentioned by Seidman were

adopted to this study, which will be elaborated in detail below.

Pilot Interviews: The first pilot study was conducted via an online meeting, which
lasted approximately two hours. Two hours was a tiring and long duration for an
interview, which was mentioned previously. After the study, six different themes
appeared throughout the professional life of the coach. These themes were Awareness
of the Coach About the Coaching Philosophy Concept, How the Coach Designs Their
Training, Difficulties Through the Coaching Process, Self-Defense, Reasons for Being
a Coach, and Coaching Philosophy. The coaching Philosophy theme included 10 sub-
themes which were, Reasons for Changing the Coaching Philosophy, Practical

Applications of the Coaching Philosophy, Physical Education, Being a Role model,
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Motivation, Fitness for Streets, Understandability, Life Perspective, Training for the
Mind, Rationale, and Etiquette. According to the results of the pilot study, some
revisions were done to the data collection tool through the researcher’s experiences
and the participant’s comments about questions (e.g., “What kind of question is
this?”’). Furthermore, the coding skills of the researcher have improved as a natural
process, and the names of categories and a number of categories were also revised.

The first pilot study was not included in the data of the dissertation.

Another pilot study was conducted to see the outcomes of the revised interview
questions. In the second pilot study, which was maintained for approximately half an
hour, 49 coding units were detected relevant to the research topic. Since this was the
last pilot study, coding units and related themes were re-arranged. Four major
categories appeared through the data analysis which were Difficulties Through
Coaching Process, Reasons for Being a Coach, Coaching Philosophy, and Practical

Applications of the Coaching Philosophy.

3.3.2. Interviews

Interviews with the Coaches: To better understand and gather clear explanations, the
coaching philosophy concept is briefly discussed with athletes (e.g. by Mentioning
definitions from the literature.) at the beginning of the interviews. Directly starting
coaching philosophy interviews may lead to wrong understandings especially for this

concept (Partington and Cushion, 2014).

First Dimension - Focused Life History: This dimension aims to understand the life
histories, individual life experiences, and reasons for the career selection of the
coaches. Moreover, it also aims to gather information via the discourses of the coaches,
which can help researchers understand some social factors, such as cultures, practices,
and strategies (Manzoor et al., 2019) as Freeman and Kinneavy (1973) declared that
discourse is one of the most important ways of communication, which is expository.

The author tried to benefit from discourse since the coaching philosophies of the
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martial arts coaches may be revealed or supported via their discourse on sports field

names.

Section 1) Background

e Can you tell me your sports field and how many years you have been a coach?
e What is your coaching degree?

e What is your education level?

e Why did you want to become a coach?

e Why did you want to be a coach in this field?

Section 2) Discourse

e What is the purpose of sport to you?

e How would you define the word coach?

e What does “sports name (e.g. Karatedo, Aikido)" mean?

e Would you like your sport name categorized as a combat sport, martial art or

something else? (After the answer, can you define combat for me?)

Second Dimension - The Details of Experience: This dimension aims to understand
the study's core values, mainly about coaching philosophy and practice. The last
section of the second dimension includes participant perception since the interviews
will continue with athletes, and the alignment between findings of the coach interviews

and participant interviews will be investigated in the ongoing stages of the study.

Section 3) Coaching Philosophy

e What are your core values or beliefs in martial arts coaching? (If the coach
does not mention it, what about relations with their athletes?)

e Considering your explanations about your values, mission and performance
standards, how do you state your aim/philosophy of coaching?

e Does your philosophy change over time? If so, which event/situation/concept

caused this change?
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Section 4) Coaching Practice

How and according to what do you design your workouts?

How do you operationalize the values you mentioned in your professional
coaching practice?

How do you decide if your practices work properly based on your
values/beliefs?

What is the situation(s) that challenge you in your practice when you try to

apply your coaching philosophy?

Section 5) Participant Perception

In what ways would you expect an athlete who comes to train with you
regularly to have changed? (For example, he/she was a bit shy before, but after
training, he/she gained courage.) Which concepts do you aim to change? Or
which concepts would you not aim to change? Why?

Does every participant learn at the same rate? If not, how do you close the gap

between different learners?

Third Dimension - Reflection on the Meaning: This dimension includes a single

reflection question that aims to reveal the personal perceptions of the coaches.

Information that they stated about their life experiences, coaching philosophy, and

coaching practice are combined in this dimension. Cushion and Partington (2014),

noted that instant coaching practice and related coaching philosophy indications were

not utterly conscious in the coaching literature. In this study, in addition to instant

declarations of coaches, long-term expectations of coaches were also identified. The

purpose of this application is to validate coaches’ declarations and reveal their

coaching philosophies via another approach.

Section 6) Self-Reflection

You explained why you chose martial arts, how you practiced coaching in this field,

and your coaching philosophy. If you were a martial arts trainer for your own life,

what do you think you would change in yourself?
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Interviews with Martial Arts Participants (Athletes): One of the significant
characteristics of qualitative research design was to obtain knowledge about an
experience (Merriam and Tisdell, 2015), where the practices of coaches were mainly
experienced by the athletes for this study. Since the topic of the interview, coaching
philosophy, is not a sensitive topic (Merriam and Tisdell, 2015), focus group
interviews were implemented to get information about coaching philosophy from the
athletes of the coaches from a reverse look, which is used as a triangulation method to
support the data (Oliver-Hoyo and Allen, 2006). In other words, data from the coaches’
athletes, was used for cross-validation (Wiersma, 2000) using the qualitative approach.
As Andersen et al. (2015) declared the importance of participant reflection and the
shallowness of the athlete reflection, this approach can contribute to the literature from
different aspects. These groups included at least 2 athletes, and at most 3 athletes. In
addition, one of reason for selecting the focus group approach was efficiency issues.

It saves a lot of time compared to one-on-one interviews.

The same questions were revised for the coaches' athletes to answer. Some were
removed from the semi-structured interview since they would not contribute to the
athletes’ perspective of the study. The exact dimension structure is applied, but the last
dimension, which includes self-reflection, is deleted. Questions are listed below in two

separate dimensions.

First Dimension - Focused Life History:

Section 1) Background

e Can you tell us your sports field and how many years you have been a
participant?

e What is your degree in this field?

e What is your education level?

e Why did you want to start doing sports?

e Why did you want to be a participant in this field?
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Section 2) Discourse

e How would you define the word coach?

e What does the "sport name" mean, and what does it want to tell us?

e Would you like your sport name to be categorized as a combat sport, martial
art, or something else? (After the answer, can you define combat/martial
art/defense for me?)

e What is the purpose of sports to you?

Second Dimension - The Details of Experience

Section 3) Coaching Philosophy

e What are your coach’s core values or beliefs about martial arts coaching?

Section 4) Coaching Practice

e Does your coach apply the core values you mentioned in your training? If yes

how?

Section 5) Participant Perception

e  Which values does your coach aim to bring you?
e How do you evaluate the learning of these values?

e Does every participant learn at the same rate? How does your coach ensure

balance?

After the interview questions are prepared, they are sent to a field expert. Feedback for
reinforcing the content and meaning of the data collection tool was taken from the first
field expert. The second field expert, an active coach with more than 10 years of field
experience, approved the revised questions. After this process, a pilot study is
conducted to test the data collection tool. Lastly, the findings of the first pilot study
and followed methodology were discussed with the third field expert, who was

experienced in research design and qualitative applications. According to the third
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field expert, some questions were deleted, or some were shortened because of the
duration of the interview and realized that there was no need for some questions. In
addition, the question that the pilot study participant found meaningless is revised for
asking further participants. A second pilot study was conducted, which was maintained
for approximately half an hour. After the second pilot study, data collection tool was
read for use in the field (See Appendices A, for Turkish and English versions of the
prepared tool).

3.3.3. Observations

Observation is one of the most effective qualitative research tools used to check a
balance on a related topic rather than being only a subjective observation (Merriam
and Tisdell, 2015). In this study, observations are conducted to answer the second
research question, which identifies the alignment between the Martial Arts coaches’

stated coaching philosophy and their coaching practice.

The author was an observer as a participant in the field observations; however, to
reduce the effect of the observer, trainings were randomly selected to be observed.
Randomly selected training allowed the author to see the natural settings of the coaches
since Romar and colleagues (2020) criticized some previous research from the aspect
of the natural environment where they were observed. They indicated the importance
of a valid ecological setting, which means observing athletes and coaches in their usual
training, to come closer to the truth. During the observations, an observation protocol
was prepared concerning the observation steps of Creswell (2007). The coaches’

declarations were the primary source of observation evaluation shaping.

As stated, a semi-structured observation protocol consisting of descriptive and
reflective parts was prepared (Creswell, 2007). The researcher’s self-reflections
(Bogdan and Biklen, 1992) are included in the observation sheet (See Appendices B).
The sheet is divided into two main parts, which consist of real-world activities and
those self-reactions. Fourteen different observation sessions are conducted. In four

observation sessions, another researcher also observed the area to reduce possible bias.
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3.4. The Procedures of the Study

Ethical approval was obtained from Middle East Technical University, protocol
number 0231-ODTUIAEK-2024, at the beginning of the research process (See
Appendices C). Each participant was informed about ethical procedures and signed a
voluntary participation form before they attended the interviews. For the athletes who
contributed to the study for data triangulation, ages under eighteen, parent signatures
were gathered. Moreover, permission for observations of the training were also

guaranteed by coaches while they were being informed by the author.

Coaches were found based on the author's previous experiences. Furthermore, each
coach or dojo was asked for directions to reach their knowing coaches. The researcher

reached some of the coaches or dojos via social media.

The author conducted semi-structured interviews with coaches and their athletes to
find answers to the first research question. Previous studies in the literature,
dissertations, articles, and reviews are considered to be the basis of the interview
questionnaire." What has been done?" and "What has yet to be done previously?"
questions are answered. Before starting, the author analyzed the significant

contributions of this study.

Interview lengths were kept flexible because of the duration of the interviews; there is
no absolute time frame (Seidman, 2006) since they do not impact the validity or
reliability (Thorsteinson, 2017). The duration of the interviews is arranged to be at
most 60 minutes and not shorter than 30 minutes (McCracken, 1988). Seidman (2006)
declared that younger athletes should have shorter duration. Since interview questions
were prepared again for the younger athletes, their duration was shortened compared
to coaches. Interviews with coaches were conducted first. After that, coaches advised
on reaching athletes. Some triangulation interviews were conducted after observation
sessions, in other words, end of the training sessions or just before the training

sessions. This was beneficial for both researchers and interviewees during the time.
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As mentioned semi-structured field observation form was prepared to answer the
second research question. The author observes the training of the interviewed coaches,
considering the interview conducted with the relevant coach. The authors pursued
coaches' declarations in the interviews in field observations to check alignment. In
some trainings, other colleagues are invited to the field observations to reduce collector

biases.

The whole data collection procedure lasted approximately 4 months. Usually, a week
or two of break was given before going to the field observations. The logic behind this
was to give a coach time to forget the contents of the interview and show their natural
behaviors in the training or prevent them from organizing a session through the

interview content.

3.5. Data Analysis

Analysis of the semi-structured interviews was conducted using the MaxQDA
application for Windows. An analysis of each interview was done right after the semi-
structured interview sessions. To understand the data, Thematic Analysis guidelines
of Braun and Clarke (2006) were implemented in the current dissertation. Firstly, all
data transcribed through separate Word files, and then they were controlled and revised
if necessary. Secondly, through the data, interesting parts are generated as initial codes.
Thirdly, generated codes clustered for possible themes and sub-themes. Following
that, themes, sub-themes, and codes were controlled again before obtaining a thematic

map.

During the coding process, pathways for coding were rationalized since each research
study is unique and requires unique approaches for coding (Patton, 2014). Saldana’s
(2015) coding manual was taken as a guideline for coding approaches. According to
the manual, a two-step coding process, including a first-cycle coding process and a

second-cycle coding process, was applied to the data.

39



The structural coding approach (Saldana, 2015, p.98), an elemental coding type, was
selected in the first cycle of the coding process. It was suitable for the study according
to the manual since structural coding was suggested for studies where the structure of
the survey is already determined, which is the coaching philosophy for the current
study. Furthermore, structural coding was suggested for beginner researchers and first
coding experiences because it is simple. Followingly, in the second cycle of the coding
process, the pattern coding (Saldana, 2015, p.236) approach was selected because

codes must be clustered with respect to the meaningful coaching values of the coaches.

During interviews, pre-codes (Layder, 1998) appeared and were taken as notes by the
researcher. Most of the codings were done on the same day as the interviews. Some
simultaneous codes (Saldana, 2015, p.95) also existed through the nature of the data.
Different researchers evaluated codes and categories to reduce the bias in the coding,
categorization, and thematic analysis process. Feedback from 4 other researchers, two
from sports sciences and two from qualitative research studies, was taken. Through
their feedback and suggestions, themes were revised. After defining and naming all

themes, the findings section of the dissertation is prepared.

3.6. Positionality

The author has been a participant for more than 9 years and a coach for more than 4
years in Martial Arts, which is the primary source of his curiosity. On the other hand,
to reduce bias because of the author's past experiences, data were checked by the
advisor and the co-advisor of the dissertation. The author's bias might have led him to
shape the coding process through his past experiences. However, other researchers

have checked the data to reduce this potential effect.
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CHAPTER 4

RESULTS

The primary objective of this study was to examine the coaching philosophies of
martial arts coaches and to explore the extent to which these philosophies align with
their actual coaching practices. The findings are presented with two research
questions: (1) How do martial arts coaches perceive and articulate their coaching
philosophy? and (2) To what extent is there a consistency between stated philosophies

of martial arts coaches and their actual or intended coaching practices?

4.1. Research Question 1: Perceptions and Articulations of Coaching Philosophy

This research question was examined using data obtained from semi-structured
interviews with martial arts coaches. The aim here was to investigate the coaches' goals
in the context of martial arts coaching, the values they prioritized to achieve these
goals, and how they implemented their training practices (e.g., content, application,

measurement, and evaluation).

Analysis of interviews with coaches revealed two overarching themes: Values for
Athletes and Values for Self. Under "Values for Athletes," six sub-themes emerged:
(1) Personal and Character, (2) Physical and Athletic, (3) Social and Community, (4)
Emotional and Mental, (5) Daily Life, and (6) Sustainability. Under "Values for Self,"
two sub-themes were identified: (1) Professionality and (2) Personal and Character

(Appendices D).
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4.1.1. Values for Athletes

Personal and Character Development. Coaches consistently emphasized discipline,
etiquette, resilience, self-awareness, autonomy, freedom, moral development, respect,

and holistic development.

Discipline, the most frequently mentioned code, was described as both a training

requirement (e.g., regular attendance, following instructions) and a life skill.

One of the coaches mentioned discipline in multiple meanings, which are regular

attendance, the ability to focus, and educating the body.

Ilerlemek icin tabii ki oz disiplin sarttir ve yaptiginiz iste bir disipline sahip
olmaniz gerekir. Ornegin, antrenmanlara diizenli katilmak bir disiplin
gerektirir, antrenmanda soylenenleri yapmaya ¢alismak bir disiplindir.
Bununla birlikte, ayni zamanda viicudumuzu o egitimlerle disipline etmek
de bu siirecin bir par¢asidir (Antrenor A2).

To make progress, self-discipline is, of course, essential, and maintaining
discipline in what you do is necessary. For instance, attending training
sessions regularly requires discipline, and following instructions during
training is also a form of discipline. Additionally, disciplining our body
through those exercises is an integral part of the process (Coach A2).

Another participant confirmed the necessity of discipline via regular attendance at
training. Different than the previous explanations for discipline, this coach mentioned

1t as:

Karate bir disiplin sporudur. Disiplinin i¢inde kaldiginiz siirece hayatta
¢ok fazla dagilmiyorsunuz. Ozellikle kendi acimdan séyleyeyim, kiigiik
yastan beri karate yaptigim i¢in benim bir hayat iicgenim olusmustu: ev,
okul ve spor seklinde (Antrenor K2).

Karate is a discipline-based sport. As long as you remain within its
discipline, you don't get too scattered in life. Speaking from my own
experience, since I have been practicing karate from a young age, 1
developed a life triangle: home, school, and Karate (Coach K2).
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In addition, other participants from different sports fields connected discipline with
their athletes’ daily life experiences and body growth. These coaches used the

discipline term as a tool that helps one in their daily life:

Yani sporun kisiyi disipline etmesi gerekir. Bence spor, kiginin hayatini
diizene sokmasina yardimct olmalidir (Antrenor Ol).

Sports should discipline a person. I believe that sports should help
individuals bring order to their lives (Coach O1).

Etiquette was strongly associated with discipline, extending from dojo practices to
everyday behaviors. Etiquette mainly refers to proprieties in dojos, such as entering
and leaving a dojo, starting and ending training, one’s clothing style, etc. Because
etiquette doesn't require talent, coaches argue that athletes must train to improve their

etiquette, which is connected to their discipline. A coach stated that:

Etiket kurallarimi  uygulamaya c¢alistyoruz. Buradaki disiplin, her
hareketin kontrol altinda olmasidir. Birisini diistiriirken yaptiklarimiz,
normal oturup kalkarken ellerimizi kullanisimiz hepsi birbiriyle baglantili.
Tiim bu sablonlarda kontrol saglamaya ¢alistyoruz. Bu da kisiyi siirekli
olarak farkinda tutmayr amacliyor. Yani sadece normal otururken bile
diizgiin oturmaya ¢alismasi, ayaga kalkarken de diizgiin kalkmaya ozen
gostermesi  gerekiyor. Siirekli olarak kendini kontrol etmesi lazim
(Antrenor Al).

We are trying to enforce etiquette rules. The discipline here is about
keeping every movement. under control. What we do when bringing
someone fall, how we use our hands even in normal sitting and standing,
are all interconnected. We try to maintain control in all these patterns.
This aims to keep the person constantly aware. In other words, even when
simply sitting, they should strive to sit properly, and when standing up,
they should focus on doing it correctly. They need to maintain constant
self-control. (Coach Al).

Another participant’s statements confirm the approach to etiquette as:

Yani kiyafetime dikkat edecegim, ¢antayr bir koseye sikistirmayacagim,
terligimi giyecegim ve salona gelecegim. Salonda terliklik var, terlikleri
oraya koyacagim. Esyalarimi rastgele bir sekilde firlatmayacagim, kiyafet
diizenime dikkat edecegim. Disiplin buradan basliyor. Sonra salona girdin,
iste o kurallar, selamlamalar vesaire devreye giriyor (Antrenor Cl).
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Paying attention to my attire, not stuffing my bag into a corner, wear my
slippers, and come to the dojo. There’s a place for slippers in the dojo, and
I will put them there. I won’t throw my belongings around carelessly; I'’ll be
mindful of keeping my attire organized. Discipline starts from here. Then,
once you enter the dojo, the rules, salutations, and so on come into play

(Coach CI).

Moreover, one of the participants highlighted the importance of bowing in the dojo as:

Antrenman yaptigimiz yere girerken selam verirsin. Daha sonra hocaya
selam verirsin. Antrenman baslamadan once bayrak bulunur. En onde, o

anki ogrencilerin en kidemlisi yer alir. Antrendrler ise karsi tarafta
durur... (Antrenor J2).

When entering the training area, you bow. Then, you bow to the instructor.
Before the training begins, there is a flag at the front. The most senior
student among the athletes stands at the very front, while the instructors
stand on the opposite side... (Coach J2).

Resilience was linked to persistence despite physical or mental discomfort. Resilience
is a term investigated empirically in previous Martial Arts literature, meaning one’s
capability to resist risk or stress. Six participants mentioned resilience during their
interviews. One of the participants mentioned resilience in the meaning of
withstanding physical sickness and trying to show the discipline mentioned for

attendance:

Bugtin kendimi kotii hissetsem bile duygularimin pesinden gitmeye devam
ediyorum. Bunu, asilmast gereken bir zorluk olarak goriiyorum. Sadece
duygular degil, bazen bedenin de "Daha fazla antrenman yapma" diyor.
Mesela esnekligi ¢alisirken bedenim acidigi icin yapmamam gerektigini
soyliiyor. Ama ben "Haywr" diyorum. Yani aslinda, ilk baglarda kendi
bedenim ve duygularim iizerinde belli bir kontrol kurmaya ¢alisiyorum
(Antrenér Al).

Even if I feel bad today, I continue to follow through with my emotions. 1
see this as a challenge that needs to be overcome. It's not just about
emotions, sometimes your body also says, "Don't train anymore." For
example, when working on flexibility, my body tells me to stop because it
hurts a lot. But I say, "No." In a way, you try to establish a certain level of
control over both your body and emotional state, especially in the
beginning... (Coach Al).
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According to a quotation, resilience is also connected with continuity in attendance,
which is also related to discipline. Another participant commented on the connection

between discipline and resilience:

Disiplinin artmast veya direng gosterebilme kapasitesinin gelismesi,
psikolojik olarak da daha dayanikli olmayr saglvyor (Antrenor A2).

The increase in discipline or the ability to show resilience also helps
develop greater psychological endurance (Coach A2).

Just like that coach, another coach has confirmed the importance of resilience and

connected it to academic life:

Ve ister istemez biraz daha miicadele gerektiriyor. Benim gormek
istedigim sey de bu aslhinda; her konuda miicadelecilik. Mesela nasil
diyeyim size hocam, tiniversite gibi. Cogu durumda, ornegin okulun
uzamasi gibi. Demek ki daha fazla ¢alisilmasi gerekiyor. Bu da kesinlikle
tembellikten kaynaklaniyor (Antrenér S1).

And inevitably, it requires a bit more struggle. This is what I aim to see—
resilience in every aspect. For example, let me put it this way, like in
university. In most cases, extending one's studies, it means working harder
is necessary. This definitely stems from laziness (Coach S1).

In addition, the practice of resilience relates to resisting a physical need, such as being
thirsty. One of the previous coaches highlighted resilience for resisting an illness and
maintaining attendance. Another coach, similarly, highlighted resisting weather

conditions such as hot weather, which results in being thirsty:

Bazen dojo ¢ok sicak oluyor, herkes hemen su siselerine sariliyor. Ben de
biraz durun diyorum. Yani "Olmediniz, bir dur bakalim." diyorum. Ya da
mesela ¢ok nefes nefese kaldiklarinda, "Durun, hemen tepki vermeyin,
hemen  birakmaymn,”  diyorum. Ozellikle —antrenmanlarda  biraz
hizlandigimizda, genelde yeni baglayanlardan ziyade daha ileri
seviyedekilerde bu durum yasaniyor. Fiziksel olarak zorlanmaya
baslwyorlar. Bu fiziksel zorlanma, otomatik olarak psikolojik ve zihinsel bir
zorlanmayt da beraberinde getiriyor. Ciinkii o an bir deneyim yagsiyorlar
ve bu onlarin gelismesine neden oluyor. Ilk 1-2 kez yasadiklarinda bir sok
geciriyorlar ve durumu yonetemiyorlar. Ancak zamanla buna maruz
kaldik¢a bunun ashinda ¢ok dogal bir siire¢ oldugunu anlamaya
baslwyorlar (Antrenor A2).
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Sometimes the dojo gets very hot, and everyone immediately grabs their
water bottles. I tell them to hold on for a moment, saying, "You're not
dying, just wait a bit." Or, for example, when they 're out of breath, I say,
"Hold on, don’t react immediately, don’t give up so quickly." Especially
during training sessions where we pick up the pace, this usually happens
with more advanced practitioners rather than beginners. They start to
experience physical strain, which automatically leads to psychological
and mental challenges. It’s because they are going through an experience,
and this contributes to their development. The first one or two times, they
may go into shock and fail to manage it. But over time, as they re exposed
to these challenges, they begin to understand that this process is
completely natural (Coach A2).

Parallel with the coaches mentioned, another coach stated the importance of resilience

and connected it with the daily life activities of youth athletes, such as:

Yilmazlik iste, daha uzun siire dayanabilmek, zaten daha performansh bir
sekilde devam edebilmek demek. Simdi ¢ocuk burada o fiziksel direnci
kazandiginda, diyorum ki, dogal olarak bir kitabin basina oturdugunda
hemen yorulmuyor. Eskiden 3 sayfada uykusu geliyorsa, simdi 10 sayfada
geliyor (Antrenor J1).

Resilience is the ability to endure longer and to continue more efficiently.
Now, when the child builds that physical endurance here, I say, naturally,
when they sit down to read a book, they don't get tired as quickly. If they
used to feel sleepy after three pages, now it takes 10 pages (Coach J1).

So, the importance and connection between discipline and resilience are seen through
declarations of Martial Arts coaches. When these two come together, they may push

one to improve etiquette via keeping them aware and continuous.

Other personal growth aspects included fostering self-completion, self-awareness,
autonomy, promoting freedom, respect, and holistic development. Self-completion is
a term that refers to strengthening weaker parts and weakening stronger parts.
Furthermore, this term is directly related to the roots of Martial Arts, which aim to help

individuals achieve self-perfection. One of the coaches mentioned self-completion as:

Goremeyenin goren gozii, kosamayamn kosan ayaklart olmak. Mesela
yabanct dil konusamayan birine yabanci dil ogretmek, hi¢ dans etmemis
birine dans etmeyi ogretmek, sarki soylemeyi sevmeyen birine sarki
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soylemeyi 6gretmek, ya da enstriiman ¢almay: bilmeyen birine enstriiman
calmayi 6gretmek gibi (Antrenor Cl).

To be the seeing eyes for those who cannot see, the running legs for those
who cannot run... For example, teaching a foreign language to someone
who doesn't speak one, teaching dance to someone who has never danced,
teaching singing to someone who doesn't enjoy it, or teaching an
instrument to someone who has never played one (Coach Cl).

It seems like a philosophical approach; however, this coach believes that in his field
of sport, which includes instruments, dancing figures, and foreign languages, one can
improve oneself in all of them. Another coach connected the fact that each person
meets a different need in the same training to a doctor giving other medicines to

varying patients:

Zaten bir egitmeni Ogrencilerine sordugunuzda hepsi farkli  bir
ozelliginden bahsediyorsa bu ¢ok iyi bir sey. Eger hepsi ayni seyi
soyliiyorsa, bu benim i¢in pek olumlu bir durum degil. Evet, bu durum
herkese ayni ilaci verip gonderen bir doktor gibi olmak demek. Oysa ki
kimi aci hissedecek ve "Antrenmanlar ¢ok act verici" diyecek, kimi "Bu
ortam beni ¢ok rahatlatiyor” diyecek. Bazisi "Buradaki sessizligi
seviyorum" derken, bir baskast "Buradaki sosyal ortami, sakalar: ¢ok
seviyorum" diyecek. Bunlart duymak isterim. O yiizden her biri farkli bir
sey almali. Bu yiizden ozellikle tek bir seyi parlatip vermemeye ozen
gosteriyorum (Antrenor Al).

When you ask students about their coach, if each of them mentions a
different quality, that’s a very good thing. If they all say the same thing,
that’s not a positive sign for me. It’s like being a doctor who prescribes
the same medicine to everyone. Some should feel the pain and say, "The
training is very tough." Others should feel relaxed and say, "This
environment is very soothing." One might say, "I love the silence here,"
while another might say, "l enjoy the social atmosphere, the jokes, and the
interactions."” That’s what I want to hear. Therefore, I aim for everyone to
take away something different. For this reason, I try hard not to emphasize
or highlight just one thing (Coach Al).

The practice of self-completion is mentioned through individual approaches. One of

the previous coaches stated the practical application for self-completion:

Antrenor kesinlikle bireysel farkliliklara inebilmeli. Capoeira yapan bir
kisinin eksiklerini, gii¢lii yanlarini ve tutunabilecegi noktalari tespit edip,
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capoeira konusunda yatkin oldugu alanlari belirleyerek onu bu agidan
tesvik etmeli. Yani motive etmeli ki hem capoeira'dan vazge¢mesin hem de
iyi oldugu alanlar: on plana ¢ikarabilsin (Antrenor C1).

A coach must focus on individual differences. They should identify the
weaknesses, strengths, and potential areas of a person practicing
capoeira, determine the aspects they are inclined towards, and encourage
them from that perspective. In doing so, they can motivate the individual

to stay committed to capoeira while bringing their strong points to the
forefront (Coach Cl).

Self-awareness follows the self-completion code. During interviews, self-awareness
was mentioned from different perspectives, such as physical self-awareness and
mental self-awareness. One of the coaches mentioned self-awareness from the physical

aspect:

Bu béyle: érnegin, squat yaparken kalgcanin iceri kagmamasi, saga sola
gitmemesi gerekiyor. Kaslarin simetrik bir sekilde kasiimasi, esnek ve
dogru agilarda hareket etmesi onemli (Antrenor Al).

1t’s like this: for example, when doing a squat, your hips shouldn’t cave
inward or shift side to side. The muscles need to contract symmetrically
and move in flexible and proper angles (Coach Al).

Moreover, one of the coaches mentioned both physical and mental aspects of self-

awarencess:

Clinkii rakibinin saghgindan da sen sorumlusun. Kontrolsiiz bir teknik
uygulayamazsin (Antrenér K2).

Because you are also responsible for your opponent's health. You cannot
apply a technique without control (Coach K2).

The same coach gave an example for practical application to improve self-awareness,

which was a wall punching activity:

Duvar ¢alismalar: yapiyoruz. Ciplak duvar ¢alismalar:. Duvara yumruk
atma c¢alismalart yapiyoruz. Eger elin aciyorsa, rakibinin de canini
acitirsin ¢tinkii (Antrenér K2).

We do wall drills. Bare wall drills. We practice punching the wall. If your
hand hurts, you will hurt your opponent as well... (K2).
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Autonomy is related to learning stages. One’s unconscious conscious movements, in
other words, reflexes, can be counted as autonomous movements. In Martial Arts,
coaches define autonomy as giving the correct defense or attack movement

immediately. One of the coaches mentioned autonomy as:

Dogru hareketi artik diisiinmeden, refleks haline getirebilmek son
noktadir. Bu seye benziyor: sana saldiriyorlar, sen bir tepki veriyorsun,
bir bakiyorsun ki tepkiyi vermigssin ve hareket dogru (Antrenor A2).

Being able to perform the correct movement without thinking, turning it
into a reflex, is the final stage. It's like this: they attack you, you react, and
then you realize you've already reacted, and the movement was correct

(Coach A2).

In addition to physical aspects, one of the coaches exemplified autonomy through the

psychological aspect:

O yiizden ben psikolojileri, zaten bir egitmen olacak sekilde yetistirmeye
calistyorum. Herkes kendi kendinin antrenorii olabilsin, hani bana da
ihtivaglart kalmasin diye yetistirmeye c¢alisiyorum biraz. O yiizden
ogrenmelerinin asla bittigini diigiinmiiyorum. Kendi i¢lerinde siirekli fark
ediyorlar ¢iinkii bir seyi (Antrenor Ol).

That's why I try to develop their psychology in a way that prepares them
to be trainers themselves. I want everyone to be able to train themselves,
so they don't need me anymore. That's why I don't think their learning ever
ends. They constantly notice something within themselves (Coach Ol).

That was mainly about their self-learning, even being their coach. Another coach

stated the practical application for teaching autonomy to the athletes:

Bagimsiz ve gercekten ozgiir birilerini yetistirmek istiyorsak, kisi stirekli
olarak "Benim eksigim ne?" diye sormali. Siz sadece, o bu soruyu

sordugunda, bunun cevabini bulabilecegi bir ortami yaratmaniz gerekiyor
kendiniz (Antrenor Al).

If we want to raise independent and truly free individuals, the person
should constantly ask themselves, "What is my weakness?" You just need
to create an environment where they can find the answer to this question
when they ask it (Coach Al).
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Freedom is mentioned by one of the coaches. His approach to freedom and connecting
freedom with body movements was fit for the self-management and personal growth

category. He mentioned freedom as:

Bu modern ¢agda gencler hareket etmedikleri igin biz en basta bir hareket
eden canlyiz. Hareket etmiyorlar ve kendi bedenleri iizerinde zaten daha
bir kontrolleri yok. Kendi istediklerini bedenleriyle yapamuyoriar.
Dolayiswyla, ilk basta ozgiirlesmeye bedenlerinden baslamalilar. Yani
ayagimi buradan buraya atacagim dediginde atabilmesi, ashinda bir
ozgiirliik; bu karari verip bunu uygulayabiliyor olmasi ozgiirliik taniminin
bir pargasidir. Yani ozgiir iradenin tamimlart bence biraz buradan
baslyor. Yani seni hapsettigimizde neyi kisitliyoruz? Diyorsun ki, "Ben
suradan suraya gidecegim.”" Ben de diyorum ki, "Hayir, gidemezsin, seni
oraya kapattim." Ama bu parmakliklar olmadan da sen kendi bedenin
vasitastyla aslinda hareket edebilirsin. Bu parmakliklar var, bacaklarimi
tamamen ag¢amiyorum. Bu, senin parmakliklarini agmak istemenle bile
yaptilabilir olmaman, o6zgiir iradene engel oluyor. Bu, ashinda kisinin
isteyip istememesiyle ilgili bir seydir ama en azindan bedeninin belli
seyleri yapabilmesi gerekir. Ciinkii biz hareket eden canlilariz; yani
hareket edebilmemiz lazim (Antrenér Al).

In this modern age, young people don’t move, so we are, to begin with,
moving creatures. They don’t move and they have no control over their
bodies. They can’t do what they want with their bodies. Therefore, the first
step to freedom should start with their bodies. When I say, "I will step my
foot from here to there,” being able to do so is actually freedom. The ability
to make this decision and apply it is part of the definition of freedom. I
think the definition of free will starts from here. When we imprison you,
what are we restricting? You say, "l will go from here to there," and I say,
"No, you can’t, I've locked you in there." But without these bars, you can
still move with your own body. The bars exist; I can’t fully open my legs.
The fact that I can’t even open my fingers when I want to become a
restriction on your free will. Whether or not you want it is up to the person,
but at least your body should be able to do certain things. Because we are
moving creatures, we need to be able to move (Coach Al).

This explanation is a prime example of coaching philosophy since it bears a purpose,

application, and rationale behind it.

Respect was another code noticed during the interviews. It is obtained that coaches

value respect as well as moral development in their athletes. All coaches mentioned
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respect in their interviews. Some of them were mentioned as keywords, some of them
were explained in detail. Mainly, coaches value it more than winning a competition.

One of the coaches summarized respect as:

Niye saygi gosterirsin? Ciinkii bu minder olmazsa, tatami olmazsa ben bu
sporu yapamayacagim. Ona 6zen gostermem ve saygi gostermem gerekir.
Ayni sekilde hocaya da saygi gosteriyorsun ¢iinkii hoca sana bir sey
ogretiyor. O ogretmen senin gelismen igin var. Arkadasin da sana bir sey

gosteriyor ve ogretiyor. Eger o da yapmazsa, sen gelisemezsin (Antrenor
J2).

Why do you show respect? Because without the mat, without the tatami, [
won’t be able to practice this sport. I need to take care of it and show
respect for it. It’s the same with the coach. You show respect to the coach
because the coach teaches you something. The teacher is there for your
development. Your friend also shows you something and teaches you. If
they don’t do it, you won't be able to improve (Coach J1).

This coach highlighted two aspects, which are respect for the place and respect for the

coach. Another coach declared respect for others as:

Simdi judo sporu ¢ok farkli bir spor. Yani judo, gergekten bir insana ¢ok
sey veren bir spor. Dogu sporlarimin genelinde bu ézellikler bulunur:
sevgi, saygl, dogruluk, temizlik, zayifa karst zayifi korumak gibi degerler
(Antrendr J2).

Now, judo is a very different sport. [ mean, judo is a sport that gives a lot
to a person. These values are generally found in Eastern sports: love,

respect, honesty, cleanliness, and protecting the weak against the weak
(Coach J2).

Holistic development, the last code in the “personal and character” sub-theme, mainly
covers the development of individuals who are not limited to one aspect, such as
developing athletes from several elements rather than only from the physical aspect.

One of the coaches mentioned this concept as:

Her alanda biz, bir jimnastik¢i kadar akrobasi, bir dans¢i kadar dans, bir
doviiscii kadar sert doviismeyi ogretiyoruz. Ama ayni zamanda bir
tivatrocu kadar ifade ve mimikleri, tiyatro niteliklerini kullanmay: da
ogretiyoruz. Diger taraftan, iyi bir miizisyen kadar perkiisyon ¢almayn,
sarki soylemeyi ve evet, dil 6grenmeyi de ogretiyoruz (Antrenér C1).
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In every aspect, we teach acrobatics like a gymnast, dance like a dancer,
and fighting as tough as a martial artist. At the same time, we teach using
expressions, gestures, and theatrical qualities like an actor. On the other
hand, we also teach percussion as well as skilled musicians, singing, and
ves, language learning too (Coach Cl).

Additionally, another coach from Karate-do mentioned holistic development as:

O yiizden yarisma onemli, ama yarisma her sey degil. Madalya bir sekilde
kazamlir, fakat maalesef, siirekli yarisma odakli olundugunda bu sistem
cocuklarda ige yaramiyor (Antrenor K3).

That’s why competition is important, but it’s not everything. Medals can
be won in some way, but unfortunately, when everything is focused solely
on competition, this system doesn’t work for children (Coach K3).

Physical and Athletic Development. Codes included athletic development, technical
proficiency, motor skill improvement, body awareness, and injury prevention in this
sub-theme. Coaches viewed physical conditioning and technical mastery as mutually
reinforcing, with attention to proper posture, technique-specific body positioning, and

maintaining overall health.

Athletic development refers to one’s increasing physical fitness according to coaches’

statements. One of the coaches mentioned athletic development as:

Belli motivasyonlar veriyoruz. Kisi bunlart takip etmek isterse ya da belli
gorevler veriyoruz diyelim, bunlari yapmaya c¢alistikca kendi bedeni
tizerinde daha fazla hakimiyet kuruyor. Ayrica, kendi antrenorliik felsefem
dogrultusunda temel ogeleri de koymaya c¢alisiyorum. Yani, ¢okme,
kalkma, en basiti squat, sinav, diisme, kuvvet ve karin kaslart (Antrendor

Al).

We provide certain motivations. If the person wants to follow them, or let’s
say we assign specific tasks, as they try to accomplish these, they gain
more control over their body. Additionally, in line with my coaching
philosophy, I try to establish the fundamental elements as well. For
instance, squatting, standing up, basic movements like squats and push-
ups, falling techniques, strength, and abdominal muscles (Coach Al).

Another coach confirmed the importance of athletic development with the necessity
of being stronger:
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Bir giiresci gibi, bir halterci gibi giiclii olman gerekiyor ¢iinkii karsilikl
bir miicadele soz konusu. Rakibinden daha giiclii, daha teknik olmanin

yant sira zihinsel olarak da iyi bir performans sergilemen gerekiyor
(Antrenor J2).

You need to be as strong as a wrestler or a weightlifter because it’s a
mutual struggle. In addition to being stronger and more technical than
your opponent, your mind also needs to perform well (Coach J2).

The following quotation also emphasizes the importance of technical development, in
addition to athletic development. Like athletic development, eight coaches stated the
importance of technical development. Technical development is something like a craft.
It is directly connected with the repetition amount, which is mentioned in the literature
review chapter, as possible laws of Martial Arts. One of the coaches stated the

importance of the connection between being stronger and being technically proper:

Istedigim kuvvet oyunlarim, teknik gecislerin giizelliklerini ve teknik
temizligi atletik performansla birlikte dogru sekilde verdiler. Eve ¢ok
mutlu gittim ve tatl bir uyku ¢ektim (Antrenor K1).

They delivered the strength games I wanted, the beauty of technical
transitions, and the technical precision combined with athletic

performance in the right way. I went home very happy and had a sweet
sleep (Coach K1).

Another coach also repeated the importance of technical development through training

years, and his expectations:

Bunun yanminda, teknik olarak da gelismis olmasini bekliyorum. Yani o
kadar yil ugrasmanin sonucunda bir gelisim kaydedilmis olmali. Ve bu
gelisimin meyvesini yemekten soz ediyoruz. Eger 5-10 yil ge¢misse,
gergekten tekniklerinin etkili olmaya baslamis olmasi gerekir (Antrenor
A2).

In addition, I expect technical improvement as well. After so many years
of effort, there should be some noticeable progress. And this is about
reaping the fruits of that progress. If it has been 5-10 years, their
techniques should have become effective (Coach A2).
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Like the relationship between discipline, etiquette, and resilience, if one starts to
improve through athletic development, their technical development also benefits.

These two are directly related to motor development.

Motor development represents the mentioned craft similarity in Martial Arts. One
should develop motor skills through Martial Arts training. Three coaches mentioned
motor development as a prior factor. One of the coaches mentioned motor

development:

Tabii, yeni baslayan bir ¢ocuga oncelikle selamlamayi, duruglari, el ve
ayak tekniklerini, nefes alip vermeyi, sikisi nasil yapacagini, kalga ve kasik
rotasyonlarint nasil kullanacagim gibi ¢ok temel maddeleri 6gretiriz
(Antrendér K2).

For a young child, sports should be done to develop locomotor skills and
motor abilities. To develop basic movement skills. In the subsequent
stages, to support their physical, mental, social, and emotional
development, a sports environment is important for all individuals at
certain ages (Coach K2).

Developing body awareness was another representation of this sub-category. One of

the coaches mentioned:

Teknik yaparken viicut seklin ¢ok onemli. Kalgca ve ayak pozisyonlarinin
her bir teknige gore ayri ozellikleri var. Bunlarin hepsi, bir teknik
anlatilirken detayli bir sekilde rehberlik edilmeli. Ornegin, "Kolunu
buradan tutacaksin, sirtini §oyle doneceksin, ayagini bu sekilde
acacaksin,” gibi (Antrenor J2).

Your body posture is very important when performing a technique. Hip
and foot positions have specific characteristics for each technique. All of
these should be guided in detail while explaining a technique. For
example: "You will hold your arm here, turn your back this way, and
position your foot like this” (Coach J2).

Another coach, confirming the connections, mentioned body awareness as:

Tabii, yeni baslayan bir ¢ocuga oncelikle selamlamayi, duruslari, el ve
ayak tekniklerini, nefes alip vermeyi, sikist nasil yapacagini, kal¢a ve kastk
rotasyonlarini nasil kullanacagini gibi ¢ok temel maddeleri ogretiriz
(Antrenor K1).
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Of course, with a beginner child, we first teach fundamental aspects such
as bowing, stances, hand and foot techniques, breathing, how to clench
properly, and how to use hip and groin rotations (Coach K1).

Some of the coaches mentioned health in terms of injury prevention. One of the

coaches declared that:

Onem verdigim seyler, kirmizi ¢izgilerim var. Oncelikle giiven ve giivenlik.
En onemli konu sakatlanmamak ve sakatlamamak. Antrenmanda herkes
birbirini diisiinecek, giivenlik anlaminda hassas olacak. Hi¢bir ogrencim
digerini sakatlamayacak. Hirslanmayacak (Antrenér A2).

The things I prioritize are my red lines. First and foremost are trust and
safety. The most important aspect is avoiding injuries and preventing
them. In training, everyone will be considerate of one another and
attentive to safety. None of my students will harm or injure another, nor
will they act out of excessive competitiveness (Coach A2).

Social and Community. Social interaction was regarded as integral to martial arts
training. Coaches fostered social development, valued athletes as individuals rather
than customers, cultivated a family-like environment, reinforced national values, and
integrated theoretical and artistic dimensions of martial arts (e.g., cultural history,
performance aspects). Codes included social development, valuing athletes, being a

family, national values, and theoretical and artistic aspects under this subtheme.

Social interaction is an inevitable part of the Martial Arts training since classes are
held as a group class. Among the social development code in the social and cultural
values sub-category, one of the coaches highlighted that he makes an effort to create a
more positive social environment, which may be beneficial for the youth athletes who

have difficulties socializing. The coach declared that:

Mesela genglerde ¢ok fazla asosyallik goriiyoruz, bunu gidermeye
calisiyoruz, iceride sohbet ediyoruz. Zaten yetiskinler de yine ayni sekilde,
cogu buradaki sosyal ortami olduk¢a ivi buluyor. Iceride olmasa bile
disarida da bu sosyal ortamin devam etmesi lazim. Tiim bunlar oldugunda
kisi morali bozuldugunda, “Ben bir aikidoya gideyim, bana iyi gelir,”
diyebilir. Bu hissiyati bir sekilde olusturmamiz lazim. Ama onun disinda
vapabilecegim bir sey yok (Antrenor A1).
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For example, we observe a lot of social isolation among young people, and
we try to address it by engaging in conversations inside. Similarly, adults
often find the social environment here quite beneficial. Even if it doesn’t
happen inside, this social interaction should also exist outside. When all
these are in place, a person who feels down might say, “I’ll go to aikido,
it’ll make me feel better.” We need to create this kind of atmosphere
somehow. Beyond that, there’s nothing more I can do (Coach Al).

Another coach highlighted the social development in the dojo and connected it into the
social development among athletes’ academic life. He linked behaviors of etiquette

with social development. That coach mentioned that:

Cocuk geliyor. Simdi sporu sevdigi zaman bir sey fark ediyor. Bak,
mindere girerken selam veriyor, arkadasina, hocasina selam veriyor, bana
da selam veriyor. Bir siire gectikten sonra ¢ocuga diyorum ki: “Bana niye
selam veriyorsun?” “Hocamsniz,” diyor, “Bize bir sey ogretiyorsunuz.”
“Okulda da 6gretmenin sana bir sey égretiyor. Orada neden hocana saygi
gostermiyorsun? Buradaki arkadaglarinla itisiyor musun?” “Hayir.”
“Neden okulda arkadagslarinla itisiyorsun? Onlar da senin rakibin ya da
diismanmin degil ki. Onlara da burada gosterdigin saygiyi goster. Sinifa
girdiginde de aym sekilde davran.” Cocuk bunu anladigi anda hem
arkadaslart hem de hocaswyla divalogu degisiyor. Béylece dersteki

performanst da yiikseliyor (Antrenor J2).

The child comes and starts to enjoy the sport. They begin to realize
something: they bow when entering the mat, they greet their friends, their
coach, and even me. After some time, I ask the child, "Why do you greet
me?" They reply, "Because you're my coach; you're teaching us
something." Then I say, "Your teacher at school also teaches you
something. Why don't you show the same respect to them? Do you argue
with your friends here?"” "No." "Then why do you argue with your
classmates at school? They're not your opponents or enemies either. Show
them the same respect you show here. Act the same way when you enter
the classroom." When the child understands this, both their interaction
with friends and their teacher improves. Consequently, their performance
in class also increases (Coach J2).

In addition to the coaches who mentioned social development as code, one of the
coaches who also made an effort to raise social interaction, linked social development

with the attendance at the trainings previously mentioned. He stated that:
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Ben, sosyallestirmeye de gayret ediyorum. Insanlar sosyallestikce keyif
aliyor ve bu durum bir sekilde aliskanliga doniisiiyor. Ama
sosyallesmeyince sadece git-gel yapiyorlar ve bir siire sonra
stkilabiliyorlar (Antrenor A2).

I also make an effort to encourage socializing. People enjoy themselves
more as they socialize, and it eventually becomes a habit. However,
without socializing, it turns into a simple routine of coming and going, and
after a while, people can get bored (Coach A2).

As mentioned, social interaction is something inevitable. In addition to social
interaction and social development, some coaches emphasized valuing athletes. This
code is directly related to the coach-athlete relationships and mainly refers to seeing
athletes as a part of the sports center, not a customer. One of the coaches declared the

connection between valuing a participant and success in competitions:

Bir¢ok kuliip gibi gelen cocugu hemen kaydetmiyoruz. Oncelikle ¢ocugun
bizi sevmesini sagliyoruz. Cocuk bir hafta, iki hafta, gerekirse ii¢ hafta
boyunca bizim misafirimiz oluyor. Ciinkii o sporcu, eve gittiginde "Anne,
baba, hocami sevdim, bulundugum ortami sevdim" derse, iste o zaman o
¢ocuktan basart geliyor (Antrenér K1).

Unlike many clubs, we don't register a child immediately. First, we ensure
that the child grows fond of us. The child stays as our guest for one, two,
or even three weeks if necessary. Because when that athlete goes home and
says, "Mom, Dad, I liked my coach and the environment," that's when
success starts to come from that child (Coach K1).

Another coach also highlighted the code of valuing athletes, and also declared physical

interaction as:

Sporculart seveceksiniz ve onlara deger vereceksiniz. Ozellikle ben kiiciik
cocuklarla ve kiigiik gruplarla ¢ok ¢alistyorum. Kiigiik bir ¢cocugun bagsini
oksasaniz, ismiyle hitap etseniz, ona sarilsaniz, inanin o kadar mutlu

oluyorlar ki. Ve bu mutluluk Judo'ya yansiyor, o sevgi Judo'va yansiyor
(Antrendr J2).

You need to love and value your athletes. Primarily, since I work a lot with
young children and small groups. When you pat a child's head, call them
by their name, or hug them, believe me, it makes them so happy. And that
happiness reflects on Judo, that love reflects on Judo (Coach J2).
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In addition, one of the coaches also highlighted the importance of valuing athletes and

linked it to being a family with athletes. She stated that:

Sevgi bekliyorum, en onemlisi bu. Ciinkii eger ¢ocuk ne yaptigi bransi ne
de beni seviyorsa o ¢ocugu orada tutamam zaten. Zaten c¢ocuklarla
aramizdaki sevgi, iletisimimiz ve bagimiz bambaska bir sey. Adeta bir aile
gibiyiz (Antrenér K2).

What I expect most is love, it’s the most important thing. Because if the
child doesn’t love the sport they're doing or me, I can’t keep them there
anyway. The love, communication, and bond I share with the children is
something entirely different. We're like a family (Coach K2).

Being a family is also mentioned by one of the other coaches. He believes that he is
like a parent to the child athletes. Sometimes, he considers himself a father to some

child athletes. He mentioned this as:

Antrenor kelimesini sabaha kadar kagida doksem yazarim. Neden biliyor
musunuz? Ciinkii yeri geliyor anne baba oluyorsunuz (Antrenor K1).

I could write about the word "coach" on paper until morning. Do you know

why? Because sometimes, you become like a parent...But in a way, we are
also considered their fathers (Coach K1).

Trying to be like a family is something that can connect athletes to coaches, or vice
versa. In addition to family perspective, it is obtained that national values can also
contribute to the connection between participant and coach as a society. One of the

coaches mentioned the importance and emotional effect of national values on him as:

Cuinkii ¢ocuklart ¢ok seviyorum. Goégsiime taktigim al bayragi ¢ok
seviyorum. Milli takima hizmet etmeyi ¢ok seviyorum. Bir ¢cocugun milli
forma altinda madalya aldigi zaman bogazim diigiimleniyor, gozlerim
doluyor, elim ayagim titriyor. Bunun verdigi haz ¢ok biiyiik (Antrenor K1).

Because I love children so much, I love the red flag (meaning Tiirkiye)
pinned on my chest. I love serving the national team. When a child wins a
medal under the national jersey, my throat tightens, my eyes fill with tears,
and my hands and feet tremble. The joy it gives is immense (Coach K1).
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Another coach stated the importance of national values from a nationalist perspective.
She used national values as a motivational tool in international tournaments. She stated

that:

Bir de bekledigim sey su: Temsil ettikleri, temsil edecekleri ve temsil etmek
icin ¢aba sarf ettikleri iilkenin, bayragin ve bu degerlere ait manevi
unsurlarin onemini ¢ok iyi bilmelerini bekliyorum. Ciinkii yarin bir giin
yurt digina ¢iktiklarinda, karsilarina bir Ermeni ya da érnegin bir Israilli
rakip ¢iktiginda, ne yapmalar: gerektigini, nasil davranmalari gerektigini
ve o magin 6nemini ¢ok iyi kavrayabilen sporcular olmalar: gerektigini
diistiniiyorum (Antrenér K2).

What I also expect is this: I expect them to deeply understand the flag,
values, and moral principles of the country they represent, will represent,
or strive to represent. Because one day, when they compete abroad and
face an Armenian or, for example, an Israeli opponent, they should know
how to behave, understand the significance of the match, and fully grasp
its importance (Coach K2).

National values were a goal for another coach to achieve. The purpose of this coach
was to represent the country, so he organized his system to achieve it. He declared

that:

Yurt disinda iilkeyi temsil edebilmemiz i¢in once Tiirkiye'deki yarismalar
yapabilmemiz lazim. Tiirkiye sampiyonalarint gerceklestirebilmek icin il
sampiyonalarint yapmamiz gerekiyor. Il sampiyonalart icin de kiiciik
salonlarda minik turnuvalar diizenliyoruz (Antrenor C1).

To represent our country abroad, we first need to organize competitions
in Turkey. To hold the Turkish Championships, we need to conduct
provincial championships. For provincial championships, we organize
small tournaments in local venues (Coach Cl).

The following code was theoretical and artistic aspects. This code represents historical
or cultural information about related Martial Arts, and also artistic elements such as
musical, theatrical, or aesthetic. One of the coaches stated the importance of theoretical
knowledge, which may improve the social dimension of his coaching philosophy. He

mentioned the theoretical approach as:

Kiiltiiviinii, tarihini, felsefesini, nerede ortaya ¢iktigini, kimlerin
gelistirdigini ve Tiirkiye'deki tarihini teorik olarak bilmelerini beklerim.
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Swtnavlarda da hemen hemen hep sorarim. Hatta 4 yasindaki bir ¢ocuga
bile teorik bilgi sorarim. En azindan yaptigi sporun adinit soyleyebiliyor
mu, bunu sorarim. 6 yasindaki bir ¢ocuga hocasinin soyadini sorarim.
Ondan sonra 8 yasindaki bir ¢ocuga takim arkadaslarimin isimlerini,
okullarini sorarim, telefon numaralarini biliyor musun, bunu sorarim. 12
yasindaki bir ¢ocuga ise bizim grubun diger iilkelerdeki hocalarinin
isimlerini sorarim. Ama yetiskin bir ogrenciye, Capoeira'daki ilk yasal
Capoeira okulunu kim a¢migtir, diye sorarim. Ya da kendi hocamizin,

grubumuzun kurucusunun dogum tarihini veya gergek soyadini sorarim
(Antrenor Cl).

1 expect them to know the culture, history, philosophy, where it originated,
who developed it, and its history in Turkey, theoretically. I often ask these
in exams. I even ask theoretical questions to a 4-year-old child, like
whether they can say the name of the sport they are practicing. I ask a 6-
year-old what their coach's surname is. Then I ask an 8-year-old about
their teammates’ names, schools, or whether they know their phone
numbers. For a 12-year-old, I ask about the names of our group's
instructors in other countries. For an adult student, I might ask who
established the first legal Capoeira school, the birthdate, or the real
surname of our group’s founder (Coach C1).

A coach from Capoeira stated theoretical knowledge, which includes asking for

historical information to child groups:

Tabii ki Capoeira'nin dogusu bir savas sanati olarak gerc¢eklesmis, ancak
yvasaklandigi icin dans, miizik ve tiyatro gibi unsurlarla kamufle etmek
zorunda kalmislar. Bu durum Capoeira’yi benim géziimde bir savag
sanatindan ¢ikarip giizel sanatlar kategorisine tasiyor. Hi¢ siddet
uygulamadan da ¢ok giizel bir Capoeira dansi gerceklestirilebilir. Kimse
kimseyi vurmadan da aymi etki yaratilabiliyor. Bu nedenle Capoeira yapan
insanlara sanat¢i goziiyle bakiyorum (Antrenér C1).

Of course, Capoeira originated as a martial art, but since it was banned,
they had to camouflage it with dance, music, and theatrical elements. This
transition moves Capoeira from being a martial art to being part of the
fine arts. A beautiful Capoeira performance can be achieved without any
violence. The same impact can be created without anyone hitting each
other. For this reason, I see Capoeira practitioners as artists (Coach CI).

Emotional and Mental Growth. Mental development encompassed confidence,

emotional regulation, empathy, and the ability to transfer martial arts concepts to other
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life contexts. Enjoyment and fun were prioritised as essential to sustaining engagement
and motivation. In this sub-theme, highlighted codes were mental development and
enjoyment. The first one, mental development, is mentioned by seven coaches. One

Aikido coach stated that:

Dojo’da fiziksel gelisimi saglamanmin yami sira zihinsel gelisimi de
hedefliyoruz. Bununla birlikte ozgiiven, kararlilik, disiplin ve direncin

artmast gibi psikolojik alanlarda da gelisim saglamaya c¢alisiyoruz
(Antrenor A2).

In the dojo, we aim not only to achieve physical development but also
mental growth (Coach A2).

Another coach tried to explain mental development, connecting it with discipline as:

Fevri ve heyecanli bir tipse, en azindan onlari kontrol etmeye yavas yavag
baslamistir. Oyle ki, biraz daha belli bir disipline girmeye baslamis gibi
gortintiyor (Antrenér K3).

If they are impulsive and excitable, at least they have started to control it
gradually. They have begun to adopt a bit more discipline (Coach K3).

Another coach explained what he expects from mental development, from a relaxation

perspective, which can be beneficial for all age groups:

Biraz daha rahatliyorsun, kafan dagiliyor, stres atiyorsun. Bu gercekten
psikolojik olarak seni rahatlatiyor. Ben bunu gordiim ve devam ettim. En
azindan empati kurabilmeyi de 6grenmeleri gereken bir seylerden biridir
kesinlikle (Antrenor S1).

You relax a bit more, clear your mind, and relieve stress. This helps to
relax you psychologically. I saw this and continued. Learning to empathize
is one of the things they need to know (Coach S1).

According to another coach’s expectations, as mental development, he expects a

feeling of learning;

Bunu yapinca zihinsel olarak buradan bir seyler aldim demesi lazim.
Ogrendigini hissetmesi gerekiyor. Kafasinda, bizim acimizdan aikido
konseptlerini hayatinda belli bir seylerle belki bagdastirmasi, yani ben
buna ¢alismiyorum (Antrenor Al).
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When doing this, they need to say to themselves that they've gained
something mentally. They need to feel that they have learned. From their
perspective, they should relate aikido concepts to certain things in their
life. That is what I'm working on (Coach Al).

Lastly, another coach mentioned mental development from a quantitative perspective,
where he compared the amounts of physical and mental perspectives in training.
Furthermore, he mentioned the benefits of physical aspects on psychological aspects

as:

Kesinlikle fiziksel ve zihinsel ikisi de esit olmali. Yani hem fizyolojik hem
de psikolojik saghk. Saghk deyince benim aklima sadece viicut fiziksel
kistmlar gelmiyor. Psikolojik saglk, yani psikolojik boyut da ¢ok fazla.
Sporun psikolojiyi diizeltme boyutu da ¢ok fazla (Antrenor Cl).

Both physical and mental health should be equally prioritized. That is,
both physiological and psychological health. When [ think of health, it's
not just the physical aspects of the body that come to mind. Psychological
health, that is, the mental aspect, is also very significant. The role of sports
in improving psychology is also very impactful (Coach Cl).

Enjoyment was another code under this sub-theme. Enjoyment mainly refers to the fun
aspects of the training. For example, at the end of a single training, one should feel
happier than at the entrance to that training. Furthermore, laughing or smiling by the
athletes can also be considered as enjoyment. Coaches declared their expectations

through happiness as a code. From a physiological perspective, one of the coaches

mentioned happiness as:

En basitinden fiziksel olarak spor yaptirdiginizda olusan hormonlar, yani
mesela dopamin, kisiyi mutlu ediyor ve rahatlatiyor. Bunu olusturmaniz
lazim. Yani bir antrenmandan birileri terlemeden ¢cikmamali. Bir sekilde
fiziksel olarak hareket etmesi lazim. Bunu saglamalisiniz, nabzim
yiikseltmemiz gerekiyor tamamen (Antrenor Al).

Simply put, when you make someone exercise physically, the hormones
released, like dopamine, make the person happy and relaxed. You need to
create this. In other words, no one should leave a workout without
sweating. They need to move physically in some way. You need to ensure
this, we need to raise their heart rate completely (Coach Al).

Another coach explained happiness from more social or purposeful perspective as:
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Ben sadece ok¢ulugu sevmelerini, benim kadar zevk alabilmelerini ve
oraya mutlu olmak igin gelmelerini istiyorum aslinda (Antrenér Ol).

1 just want them to love archery, enjoy it as much as I do, and come there
to be happy (Coach Ol).

In addition to this coach, another coach also mentioned the importance of the

happiness of the athletes:

Cocuklar bize giiveniyorlar. Disarida sohbet edelim, derim. Ciinkii
baktigim ¢ocuk mutsuz goriiniiyor. Ya da igeride mutfagimiz var, ¢ayimizi
koyariz, ¢ocugunla sohbet ederiz. Motivasyonunu toparladiktan sonra
antrenmana mutlu giriyorsa eger, ben ¢ok mutlu oluyorum (Antrenor K1).

The kids trust us. I suggest, "Let's talk outside." Because I see the child
looking unhappy. Or, we have a kitchen inside, we can make tea and talk
with the child. If after restoring their motivation, they enter the training
happily, I feel very happy (Coach K1).

The same coach also declared the importance of fun facts, in addition to happiness. He

stated that:

Bence ¢ocuklarimiz ve genglerimiz, kim olursa olsun, bu isi yaparken, spor
vaparken eglenmeli (Antrenor K1).

Our children and young people, no matter who they are, should have fun
while doing this, while practicing sports (Coach K1).

Another coach also mentioned fun as his priority during training. He mentioned that:

En 6nemli kisim bence olaydan keyif almak, siireci yani. Hem siirecten hem

de antrenmanlardan keyif alacak, eglenecek, biraz da sosyallesecek
(Antrenor A2).

The most important part is enjoying the process, the event. They should

enjoy both the process and the training, have fun, and socialize a bit
(Coach A2).

Daily Life Impact. Coaches highlighted the transfer of martial arts values to home,
school, and community contexts, promoting academic discipline, personal

presentation, and lifelong learning. Daily life impact represents the transfer of learning
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in the training context to daily activities or behaviors. One of the coaches mentioned

it as:

Eger bir doviis sanatina veya savunma sanatina gidiyorsaniz, sadece
hareketleri veya teknikleri ogremmek icin gitmeyin. Hayatinizda ne
ogrenebilirsiniz, orada ne kazanabilirsiniz, bu daha oJnemli diye
diistintiyorum hocam (Antrenér S1).

If someone goes to a martial arts or self-defense class, they don't go there
Jjust for learning the moves or techniques. What they can learn in life and
what they can gain there is more critical (Coach S1).

Another coach connected Martial Arts with the daily life of the athletes at home,

school, or social areas as:

Evde anne-babaya olan hareketler, okuldaki 6gretmene karsi, arkadasa
olan davramiglar ve disaridaki giyim kusami. Mesela sporculara hep
derim, sporcu giizel giyinir, giizel konusur, giizel kokar (Antrenér K1).

The way you behave towards your parents at home, towards your teacher
at school, towards your friends, and your appearance outside. For
example, I always tell athletes that they dress well, speak well, and smell
good (Coach K1).

One of the coaches connected their training with the sports science knowledge of the

athletes:

Yaptiklar: igin gereksinimlerini bilmeleri ve giincel gelismeleri takip
etmeleri gerekiyor. Antrenman programlari, beslenme diizenleri gibi

konularda giincel bilgileri takip etmelerini istiyorum. Bunu bekliyorum
(Antrenér K2).

I expect them to be aware of the requirements of their job and to keep up
with current developments. This includes following up-to-date information
on training programs, nutrition plans, and similar topics (Coach K2).

Sustainability. Continuous participation was considered essential for value
transmission. Strategies for sustaining engagement included individualised
approaches, motivational support, and clear expectations for attendance. One of the

coaches mentioned sustainability in Martial Arts as:
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Halbuki karate yasam boyu siiren bir seydir. Artik 50 yasinda da
baslayabilirsin, 70 yasinda da bagslayabilirsin. Bir omiir boyu
yapabilecegin bir seydir ve kendi fiziksel yapin ne olursa olsun; kilo
alabilirsin, yash olabilirsin, giiclii ya da zayif olabilirsin. Hatta bir uzvun
olmayabilir. Ne olursa olsun, karateyi ¢alisabilirsin. Karate yapmak i¢in
herhangi bir engel yoktur. Tek engel sensindir (Antrenér K3).

However, karate is something that lasts a lifetime. You can start at 50, or
even at 70. It's something you can do for your entire life, and no matter
what your physical condition is, whether you gain weight, grow older,
become strong or weak, or even lose a limb, you can still practice it. There
is no barrier to practicing karate. The only barrier is yourself (Coach K3).

Another coach emphasized the importance of sustainability concerning learning as:

Sayokan, biitiin teknik hareketlerini gosterebilirim. Hepsi bilgi, fakatbiitiin
bilgiyi ayni anda yiikledigimde, bir iki saat sonra istemeden de olsa saydigt
birkag¢ kelime veya teknigi hafizasina alir. Bunun icin stirekli devamlilik
esas aliyoruz. Ne kadar ¢ok tekrar, o kadar iyi. Tipki okul hayatinda
oldugu gibi (Antrenor S1).

I can show all of Sayokan's technical movements. They are all knowledge,
but when I load all the information at once, inevitably, after an hour or
two, they will unconsciously remember a few words or techniques. For
this, we emphasize continuity. The more repetition, the better (Coach S1).

Another coach has described a possible method for sustainability:

Insanlarla, mesela 4 yasindan itibaren, 77 yasina kadar nasil hitap
ettigimiz onemli. Bu konuda verebilecek bir cevabim olmali. Mesela, 77
vasindaki bir insana veya 7 yasindaki bir ¢cocuga salto 6gretmiyorum, geri
takla 6gretmiyorum ya da 4 yasindaki birine uzun bir Portekizce sarki
ezberletmiyorum. Burada, antrenor kesinlikle bireysel yaklasmali.
Capoeira’da kisinin eksiklerini ve giiclii yonlerini tespit etmeli, yatkin
oldugu alanlar: géz oniinde bulundurarak onu tesvik etmeli. Bu sekilde,
hem capoeira’dan vazge¢mesini engeller hem de iyi oldugu alanlart 6n
plana ¢ikarabilir (Antrenor Cl).

With people, from the age of 4 to 77, how you address them is essential. |
should have an answer to this. For example, I don't teach a 77-year-old
person or a 7-year-old child how to do a somersault or a backflip, nor do
I make a 4-year-old memorize a long Portuguese song. Here, the coach
must take an individualized approach. In capoeira, they should identify the
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person's weaknesses and strengths, and based on their strengths, motivate
them. This way, they will not give up on capoeira, and their areas of
excellence can be highlighted (Coach Cl).

As he connected sustainability with motivation and individual approach, another coach

also declared the importance of motivation:

Herkesin benimle birlikte o konseptlere dogru gitmesi gerekiyor, ama
devamsizliklar bu gergekten zorlasiyyor ve bunu saglamak da ¢ok zor.
Sonugta yine motivasyona dayaniyor; icerideki herkesin her derse gelmesi
icin hevesli olmasini saglamaya ¢alistyorum (Antrenor Al).

Everyone needs to move toward those concepts with me, but absenteeism
makes it difficult, and it's hard to ensure that. Ultimately, it comes down

to motivation; I try to make everyone inside eager to attend every class
(Coach Al).

Lastly, one of the coaches declared that he may want the person to stop participating

if that participant does not show regular attendance.

Simdi adam geliyor, mesela baghyor, bir antrenman goriiyor, iki
antrenman goriiyor, ligctincii antrenmana gelmiyor, "gelecegim" diyor, iki
hafta sonra geliyor, sonra gelmiyor. O zaman diyoruz ki, "bak, kendini
kandirma, eger yapmak istemiyorsan, giindeminde yoksa ya da baska
seylerin varsa, bunu birak." Yani ben bunu soyliiyorum. Gelmek istiyorsan
gel, ama bunlarin arasinda olamazsin (Antrenor A2).

So, the person comes, for example, starts, sees one training session, sees
two, then skips the third one, says "l'll come" and then comes after two
weeks, then skips again. In that case, we say, "Look, don't fool yourself. If
you don't want to do it, if it's not on your agenda, or if you have other
things, then leave it." That's what I tell them. If you want to come, come,
but you can't be in between these two (Coach A2).

In summary, “the values that coaches intend to develop in their athletes” are loaded
into six categories, which are personal and character, physical and athletic, social and

community, emotional and mental, daily life, and sustainability.
4.1.2 Values for Self

Values for Self theme are related to the coaches’ own professional and personal

development paths due to coaching in martial arts. Two sub-themes are created under
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this theme from the interview data, including “professionality” and “personal and

character” qualities.

Professionality. Coaches stressed ongoing professional development through
acquiring “coaching knowledge” and “experience”. One of the coaches explained his
ideas on professionalism concerning some scientific knowledge about sports sciences

as:

Yani, diger "ben de antrenériim" diyenlerin hepsi ashinda illegal. Ilk
yardimi, anatomiyi, pedagojiyi bilmeden ders veriyorlar. Peki,
antrenorliik kursu verenler bunlart biliyor mu? Orast tartisilir (Antrendér

Cl).

All those who say, "l am also a coach," are operating illegally. They
conduct lessons without knowing first aid, anatomy, or pedagogy. But do
those offering coaching courses know these things? That's debatable
(Coach C1).

The same coach continued his speech by detailing the pedagogical aspects:

Yani, egitim bilimleri ya da antrenorliik egitimi almayan bir insan, 20-30
kisilik bir grup icinde her bireyin ihtiyaglarint ve eksikliklerini tespit
edemeyebilir ya da onlara yénelik bir antrenman ydntemi
gelistiremeyebilir (Antrenor Cl).

A person without a background in educational sciences or coaching may
not be able to identify the needs and shortcomings of each individual in a
group of 20-30 people or develop a training method tailored to them
(Coach Cl).

Another coach declared his expectations from coaching knowledge for rules of the

games:

Clinkii her yul, her olimpiyattan olimpiyata judo kurallar: degisiyor. Bir¢ok
kural degisiyor. Dolayistyla antrenoriin bunlart takip etmesi ve bilmesi
gerekiyor. Judo miisabakalarindan antrenmanlara, hatta sporcunun
beslenmesine kadar her konuda bilgi sahibi olmali (Antrenér J2).

Because every year, and with each Olympic cycle, judo rules change.
Many rules are updated. Therefore, coaches need to follow and
understand these changes. They must be knowledgeable about everything
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from judo competitions to training sessions and even the athlete's nutrition

(Coach J2).

Since coaching knowledge is an open-ended term, another coach explains knowledge
about the equipment in the sports field. The source of that knowledge was YouTube.
She declared that:

Ama bunun disinda, uluslararast bagarilart olan bazi sporcularin ve
antrenorlerin artik her seyin internet iizerinde oldugu bir donemde
YouTube kanallari var. Bu kanallarda hem malzemeler, yeni malzemelerin
neler oldugu, ayarlarimin nasil yapildigi hem de tekniklerle ilgili videolar
yer aliyor. Bu kaynaklar: takip ederek yeni seyler 6grenmeye ¢alistyorum
ve bu tiir bilgilere acik bir yaklasim sergiliyorum (Antrendér Ol).

Apart from this, some athletes and coaches with international
achievements have YouTube channels in this era where everything is
online. These channels feature content about equipment, new materials,
how to adjust them, and techniques. I try to learn new things by following
these resources, and I am open to such information (Coach Ol).

In addition to scientific knowledge or knowledge about equipment, some coaches
indicated the importance of their self-improvement. One of them declared self-

improvement, especially the main reason for their profession:

Neden egitmen olmak istedim? Kendimi gelistirme siirecindeydim.
Bagskalarimin gelisimine katkida bulunmak ve bu yolla kendi gelisimimi de
artirmak istiyorum (Antrenor A2).

Why did I want to become a trainer? I was in the process of improving
myself. [ want to contribute to the development of others and, through this,
enhance my growth as well. In essence, it’s about continuing to master
martial arts (Coach A2).

The second code was experience. Throughout the experience, one of the coaches

indicated it related to self-improvement in coaching professions:

Bu, kisisel gozlem gerektiriyor, yani oncelikle tecriibe sart (Antrenor CI).

This requires personal observation, which means experience is essential
(Coach Cl).
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Following his speech, he outlined methods for gaining experience in the field via

international seminar attendance.

Sadece Tiirkiye'deki derslere girmek degil, yurt disindaki antrenmanlara
ve seminerlere katilmak, her milletten insanla ¢aliyma yapmak da ¢ok
onemli (Antrenér Cl).

It’s not just about teaching or attending classes in Turkey; participating
in training sessions and seminars abroad and working with people from
different nations is also very important (Coach CI).

Another coach agreed that international seminar follow-ups, and stated the importance

of talking with other coaches:

Bir¢ok kisiyi gormek gergekten ¢ok farkll bir deneyim. Hem bir¢ok insani
taniyyorum hem de sadece kendi 6grencilerimle sinirlt kalmiyyorum. Bu
durum bence biiyiik bir fark yaratiyor. Tiirkiye'de, yurt icinde ve yurt
disinda pek ¢ok egitmenle tanigiyorum, ustamla ¢aligiyorum. Bu dans
simavlarinda da bir¢ok kisinin o6grencileri geliyor. Onlara stirekli
eksiklerin neler oldugunu soruyorum. "Buradaki eksiklikler neler?" diye
soruyorum ve "Su su eksik, bu bu eksik" diyorlar. Ben de bu eksikleri
zamanla kendi egitimimle tamamlamaya ¢aligiyorum (Antrenor Al).

Meeting many people is truly a very different experience. I get to know
many individuals and am not limited to just my students. This creates a
significant difference. I interact with numerous instructors both within
Turkey and internationally, and I also work on my master’s. During these
dance exams, students from many different trainers also participate. 1
always ask about the deficiencies: "What are the shortcomings here?"
They tell me, "This and that are missing," and I try to address all these
gaps over time through my training (Coach Al).

Lastly, another coach agreed to the importance of international follow-up:

Cocuklarin yaptig1 bir teknigin ne ise yaradigini ve kimi diisiirdiigiinii
bilmeleri gerekiyor. Dolayistyla bu seminerler, diinya ¢apinda,
Japonya'da, 4 yil Malaga'da, Romanya'da ve baska yerlerde diizenlendi.
Bu seminerlerin bana teknik anlamda ¢ok faydast oldu (Antrendér J2).

Children need to understand what a technique does and whom it is
intended to bring down. Therefore, these referee seminars, held
worldwide—in Japan, for four years in Malaga, in Romania, and other
places—have been very beneficial for me in terms of technique (Coach J2).
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Personal and Character. Being a role model was viewed as a core responsibility,
requiring congruence between individual behavior and the values taught. Patience,

humility, and integrity were repeatedly emphasized.

One of the coaches stated:

Rol model olman gerekiyor, yani sadece antrenman degil, antrenman
disinda da dikkat etmen gerekiyor (Antrenor K3).

You need to be a role model, meaning it's not just about training; you also
need to pay attention outside of training (Coach K3).

Another coach agreed with that situation and mentioned that a coach is very influential

on athletes, on some occasions even more than the family:

Evde anneyi babay: dinlemiyor, ama geliyor, biz bir sefer soyliiyoruz,
dinliyor mesela (Antrenor K2).

At home, they don't listen to their parents, but when they come here, we
tell them once, and they listen (Coach K2).

One of the coaches mentioned the effects of being a role model through his daily life:

Antrenor adam sigara i¢meyecek tabii ki. Eger ¢ok zorunlu igiyorsa da
sporcu yanminda i¢meyecek, ayrt bir yerde i¢csin. Ne bileyim, i¢cmemesi
benim igin en dogal sey. Onun disindaki yasam tarzi da ¢ok onemli
antrenériin. Yani simdi ben, S.. I.., benim ilk hocalarimdandir. Onu ¢ok
ornek almisimdwr. Miitevaziligi, insanligi, teknik yapisi, caliskanlig
(Antrenor J2).

The coach shouldn't smoke, of course. If they must smoke, they shouldn't
do it in front of the athletes, they should do it somewhere else. For me, not
smoking is the most natural thing. The coach's lifestyle outside of that is

also very important. I mean, .... who is one of my first coaches has been
a great role model for me—his humility, humanity, technical approach,
and hard work (Coach J2).

Similarly, another coach declared a sequence that is followed from newcomers to
experts in their dojo:

Ciinkii biz ilk basta antrendrleriz ve bizden sonra bize yakin olan
arkadaglarimiz var, iste siyah kemer, yani kademe olarak bize yakin olan
arkadaglarimiz. Biz ¢uinkii nasil hareket edersek, gercekten bizim
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ardimizdan gelen insanlar da o sekilde hareket ediyor. Fikirleri farkh
olabilir, diisiinceleri farkli olabilir ama salonun igerisinde ne yaparsaniz,
onlar da aym seyi uyguluyor. Ister istemez bir yere siirekli gittigi zaman
oradaki davranmiglart benimseyip gercek hayatta da uygulayabiliyorsun
zaten. Biz kendimizden baglyoruz (Antrenor S1).

Because we are the coaches at first, and after us, there are our friends who
are close to us, such as black belts, meaning those who are at a similar
level to us. How we behave directly influences those who come after us;
they end up behaving the same way. Their ideas or thoughts might differ,
but whatever you do in the dojo, they will do the same. Inevitably, when
you go somewhere constantly, you adopt the behaviors there and can apply
them in real life. We start with ourselves (Coach S1).

Lastly, about behaving in the dojo as a coach, one of the coaches mentioned the

importance of patience:

Gorme engelli evladimiz var. Annesi babasi ayri olan duygusal
cocuklarimiz var. Algilama giicliigii ¢eken evlatlarimiz var. Biz bu konuda
¢ok sabirli davranip, onlari iizmeden, "Sen yapamiyorsun" demek yerine,
onlarin yapabilecegi kadar egitim veriyoruz (Antrenér K1).

We have a visually impaired child. We have emotional children whose
parents are separated. We have children with difficulty in perception. In
this regard, we act with great patience, providing them education without
upsetting them, and instead of saying "you can't do it," we give them
training according to what they can do (Coach K1).

4.1.3. Coaching Practices

Coaches’ aims and values in coaching are operationalized by their coaching practices.
Throughout the analysis of the data set, coaching practices of Martial Arts coaches
consist of two major themes, which are “Session-Based Practices” and “Long-Term

Practices” (Table 2).

Session-Based Practices refer to the practices that can be conducted in each of the
training sessions. Every activity on this theme can occur at any time during a single

training session. Two main categories (sub-themes) emerged in this theme:
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interpersonal practices, training methods, and training applications. Emerged codes
among interpersonal activities were individual approach, communication, motivating

athletes, and being a role model.

Table 2. Coaching Practices

Session Based Practices Long-Term Practices
_ Training Methods and o ‘
Interpersonal Practices o Periodization Evaluation
Applications
e Individual approach e Categorization ¢ Planning the term e Observation
e Communication through level e Examinations
* Motivating e Training in pairs,

° Being arole model e Activities during
training

e Repetition

The individual approach in coaching refers to specific practice, communication, and
development strategies to meet the unique needs, abilities, and goals of each
participant. This approach recognizes that every participant has different physical,
psychological, and technical characteristics, requiring personalized guidance to
maximize their potential. By considering factors such as learning styles, motivation
levels, and personal circumstances, coaches can create more effective and supportive
training environments that enhance performance and overall well-being. One of the

coaches tried to describe the individualized practice:

Siz 0 hareket formunu gosterdiginizde, herkes ona ulagsmaya ¢alisirken ve
onu tekrarli bir sekilde yapmaya devam ederken, siz de kisisel geri
bildirimlerle “Sen sunu soyle yapiyorsun, buna dikkat et” diyerek hepsini
o forma yaklastirmaya ¢aligsiyorsunuz (Antrenér Al).

When you demonstrate that movement form, while everyone tries to
achieve it and continues to repeat it, you provide personal feedback like
"You're doing this in a certain way, pay attention to that,” aiming to bring
them all closer to the ideal form (Coach Al).
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Another coach highlighted the importance of an individual approach, and its

connection to individual expectations:

Ama insanlart biraz daha dinlemeye basladiginda, herkesin ihtiyacinin
farkli oldugunu goriiyorsun. Ciinkii herkesi aymi sinifa koyamazsin,
herkesin beklentisi farkhidir. Bu yiizden, herkesin beklentisine dikkat
etmeye ¢alisiyorum. Ancak bu, herkese ozel bir terzi gibi davranip kisiye
ozel gomlek diktigim anlamina gelmiyor. Aikidoda oldugu gibi, herkes
beyaz kiyafetle gelir ve herkes aynidwr. Aslinda bir aynilik soz konusudur
ama yine de herkesi tek bir kaliba sokamazsin. Ciinkii herkesin hayata
bakisi, durusu ve beklentisi farklidir. Bu yiizden buna onem veriyorum
(Antrenor A2).

But when you start listening to people more, you realize that everyone has
different needs. You can't put everyone in the same category because
everyone has different expectations. That’s why I try to pay attention to
individual expectations. However, this doesn’t mean that I tailor
everything specifically for each person, like a custom-made shirt. In
Aikido, for example, everyone wears a white uniform and looks the same.
There is a sense of uniformity, but you still can't fit everyone into a single
mold because everyone has a different perspective on life, stance, and
expectations. That's why I value this approach (Coach A2).

One of the coaches declared that competition needs are also individual needs. He
described the uniqueness of the competitions and the athletes who attended the

competitions:

Miisabik ekibe bireysel ¢alisma ¢ok onemlidir. Ornegin, miisabakaya
katilacak iki sporcum varsa, onlar i¢in ozel ¢alismalar yapmam gerekir.
Nedir bu? Bildigim ve ogrendigim bilgiler dogrultusunda sporcular
hakkinda analizler yapmak, video ¢calismalar: yapmak ve onlarla bireysel
antrenmanlar diizenlemek. Judoda su prensip vardir: Her sporcu bir¢ok
teknigi bilir, ancak miisabakalarda kendine ozgii, spesifik birka¢ teknigi
on plana ¢ikarwr (Antrenér J2).

Individual training is very important for the competitive team. For
example, if I have two athletes participating in a competition, I need to
conduct special training sessions for them. What does this involve?
Analyzing the athletes based on the information I have learned, conducting
video analysis, and organizing personalized training sessions. In Judo,
there is a fundamental principle: every athlete knows many techniques, but
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in competitions, they rely on a few specialized techniques that are unique
to them (Coach J2).

Another coach explained individual approach through the practices from

psychological and physiological aspects as:

Antrenman metotlarimiz i¢erisinde, her ¢cocugun algilama giiciine, motorik
ozelliklerine, heyecan yapisina ve tabii ki stres ve kaygi diizeyine gore
ciddi bir degerlendirme yapilir. Belli bir siire sonra zaten elinizdeki
enstriimant, yani sporcuyu, ¢ok iyi tamrsiniz ve dogru sesi verebilmek igin
ona uygun bir yaklasim gelistirirsiniz. Bunu idealist antrenorler yapar,
ancak ticari antrenorler bu detaya onem vermezler (Antrenor K1).

Within our training methods, a serious assessment is conducted based on
each child's cognitive ability, motor skills, emotional structure, and, of
course, their level of stress and anxiety. Over time, you become very
familiar with the "instrument" in your hands, meaning the athlete, and you
develop an appropriate approach to produce the right outcome. Idealistic

coaches do this, but commercial coaches do not pay attention to such
details (Coach K1).

Communication was another code under interpersonal practices. Communication is
quite critical code since it is the fundamental requirement of everything else. One of
the usage areas of communication was motivating athletes through talks. Motivation
is the reason why people act, work towards a goal, or at least attend the training. It

helps them stay focused and keep trying to improve. One of the coaches talked about

motivation, connecting it with individual needs:

Belli motivasyonlar sagliyoruz. Kisi bunlar takip etmek isterse ya da
belirli gorevier veriyoruz diyelim; bunlart yerine getirmeye c¢alistik¢a
kendi bedeni iizerinde daha fazla hakimiyet kuruyor (Antrenor Al).

We provide specific motivations. If the person wants to follow them, or if

we assign particular tasks, as they try to accomplish them, they gain better
control over their body (Coach Al).

Another coach highlighted that motivating athletes is a matter of an individual

approach:

Biraz daha motive edici bir ses tonu kullanildiginda beyin uyanyyor. Tabii
her ¢ocugun yapisi farkli. Bazi ¢ocuklar nazikce ydnlendirildiginde,
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"Yavrum, §éyle yapsan daha iyi olur. Su magta bunu boyle kullan.
Antrenmanlara daha diizenli katilirsan daha iyi gelisirsin,” dendiginde
anliyor ve "Tamam hocam" diyerek kabul ediyor. Ancak bazi ¢ocuklar bu
tarz bir yaklasimdan anlamiyor (Antrenér K1).

When a more motivating tone is used, the brain becomes more alert. Of
course, every child is different. Some children respond well to gentle
guidance, such as, "My dear, it would be better if you do it this way. Use
this technique in the match like this. If you attend training more regularly,
you will improve better.” They understand and respond with "Okay,
coach.”" However, some children do not respond to this approach (Coach

Kl).

Similarly, the importance of communication is mentioned as:

Tabii ki, bu sekilde bagirarak, arkadaglarinin yaninda onu rencide ederek
degil. Hani ne yapiyorduk? Selam veriyorduk. Burasi neydi bizim?
Dojomuz, degil mi? Boyle yapiyor ciinkii artik bu etki-tepki meselesi. Ona
her seyin tist perdeden, sert bir sekilde yapildiginda, buna karsi bir direng
gosterebiliyor. Hele ozellikle yeni nesil ¢ocuklar igin boyle bir durum séz
konusu (Antrenor J1).

Of course, not shouting at them and embarrassing them in front of their
[friends. What were we doing? We were greeting. What is this place for us?
Our dojo, right? Because it’s now a matter of cause and effect. When
everything is done in a higher, harsher manner, they can show resistance.
Especially with the newer generation, this can be the case (Coach J1).

Another coach explained the importance of not saying mistakes in front of the crowd:

Cocuklart iirkiitmeden sohbet etmeyi tercih ediyoruz. Mesela bir
cocugumuz hata yaptig1 zaman, nokta atisi yapmak yerine genel ogiitlerle
yaklagmay: tercih ederim. Benim tarzim bu sekilde. Iste, "Kaan, sen sunu
vapmissin, bu dogru degil" demek yerine, "Cocuklar, séyle bir durum
olmus. Bunu béyle yapsak daha iyi olurdu" diyorum. O zaman o ¢ocuk
kendini kétii hissetmiyor, diyor ki, "Bunu ben yaptim." Iceride bunu
diistintiyor, sonra yamima geliyor ve "Hocam, oziir dilerim" diyor. Bu
sekilde ilerliyorum her zaman (Antrenor K1).

We prefer to talk to children without scaring them. For example, when a
child makes a mistake, instead of making a pinpoint remark, I prefer to
give general advice. That’s my approach. Instead of saying, “Kaan, you
did this, this is wrong,” I say, “Kids, something like this happened. If we
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had done it this way, it would have worked better.” Then, the child doesn’t
feel bad, they think, “I did this.” They think about it inside, and later they
come to me and say, “Sorry, coach.” This is how I always proceed (Coach
KI).

Besides these, as mentioned in the coaching philosophy section, coaches pay attention
to being a role model to their athletes. During the interviews on their practices, some
of them stated that coaches should reflect the values that they try to transfer. One of

them was briefly described:

Antrenor sigara igmemeli tabii ki. Cok zorunlu igiyorsa da sporcu yamnda
icmemeli, ayri bir yerde igsin. Icmemesi benim icin en dogal sey.
Antrenoriin diger yasam tarzi da ¢ok onemli. Mesela ben ilk hocami ¢ok
ornek almigimdr; miitevaziligi, insanligi, teknik becerisi ve ¢aliskanlig
(Antrenor J2).

A coach should not smoke, of course. If they must smoke, they should not
do it next to the athletes, but in a separate place. Not smoking is the most
natural thing for me. The coach's lifestyle outside of training is also very
important. For example, I have always looked up to my first coach, his
humility, humanity, technical skills, and work ethic (Coach J2).

Another coach gave an example about smoking, and connected it with the behaviors

in the dojos as:

Clinkii sozlii olarak insanlar genellikle sigaranin sagliga zararl oldugunu
soyler. "Sigara i¢cme," dedin. Ama senin sigara i¢cmedigini goriirse, buna
inanist daha ¢cabuk artar, hemen kavrar. Simdi benim de mindere girerken
yaptigim sey su: Eger minder pis ise, benim onu temizledigimi goriirler.
Niye boyle yapiyorlar, diye soracaklardir, temizlik mi? Hayir, burada ben
calistyorum ve temiz tutmak zorundayim. Bu bizim sporumuzun bir
pargasi. Egitim minderde bitmiyor. Soyunma odasinda da adaba uygun
sekilde soyunmak gerekir (Antrendr J1).

Because verbally, people often say that smoking is harmful to health.
"Don't smoke," you say. But if they see that you don’t smoke, their belief
in that will increase much faster; they’ll understand immediately. For
example, when I step onto the mat, if it’s dirty, they see me cleaning it.
They might ask, "Why is he doing this, is it about cleanliness?" No, it's
because I am working here, and I have to keep it clean. This is part of our
sport. Training doesn’t end on the mat. Even in the changing room, one
must behave according to the proper etiquette (Coach J1).
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The second category (sub-theme) in session-based practices was training methods, and
training applications. Training methods are the activities that shape the training. The
main difference between training methods and training applications is that methods
refer to their purposes, while applications refer to their actual implementation.
Outcome codes in this category were categorized through level, training in pairs,
activities during training, and repetition. To begin with, one of the coaches
summarized the categorization by level. It represents training as clustered groups with

respect to levels:

Simdi kusagina gore, mesela beyaz kusaklara beyaz kusagin tekniklerini
gosterirsin. Gruplandirirsin, iste sart kusaga sari tekniklerini (Antrenor
JI).

Now, according to their belt level, for example, you show white belts the
techniques for white belts. You group them, and then you show yellow belts
the techniques for yellow belts (Coach J1).

Another coach confirmed it and explained their categorization in their dojo:

Simdi grubumuzda her kademe igin antrenman saatimiz var, yasa gore
degil. Okuldaki ders diizeni gibi diigiiniin, birinci sinif, ikinci sinif, ti¢tincii
swnif diye. Bizim burada haftanin yedi giinii egitimimiz var, gruplarimizda:
alt yapt grubu, gelisim grubu, minik yildizlar, profesyonel grup, timit geng
U21 ve biiyiikler grubu (Antrenér K1).

Now, in our group, we have training hours for each level, not by age. Think
of it like the school class schedule: first grade, second grade, third grade.
Here, we have training every day of the week in our groups: the youth
development group, the development group, the little stars, the
professional group, the U21 youth group, and the adults group (Coach
Kli).

One of the coaches stated that each level has unique learning purposes that’s why they

categorize them:

Bahar doneminde yeni 6grenci aliyoruz, iste onlarin beyaz kusak olarak
ogrenmesi gereken seyler var. Temel teknikler, kata gibi ¢alismalar ve
kumite de yapiyorlar. Gereken seyleri baz alarak o beyaz kusaktan yeni
gelen 6grencilere odaklaniyorum. Benzer sekilde, sari kusak olanlar igin
de sart kusaga uygun daha ileri teknikleri 6gretiyorum (Antrenér K3).
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In the spring term, we accept new students, and there are things they need
to learn as white belts. Basic techniques, kata, and kumite are included. 1
focus on teaching the necessary things for the new students coming in as
white belts. Similarly, for the yellow belts, I teach more advanced
techniques suited for their level (Coach K3).

Another code that emerged was training in pairs. Coaches mentioned that they lead
their athletes to conduct their training by getting in pairs. In other words, making

practice as a couple:

Esli ¢calisiyoruz. Tekli ¢calismalar da yapilyyor ama genelde esli olur. Esli
calisirken esim benim icin ¢ok onemli. Neden onemli? Cok sert duran bir
adamla ¢alisirsam, hi¢chir sey ogrenemem. O sekilde, beni ¢ektiginde
gelecek, itisimde gidecek. Teknige girdigimde direnmeyecek. Teknik
calismalarinda bu ¢ok 6nemli (Antrenor J2).

We work in pairs. Individual sessions are also done, but generally, it’s in
pairs. My partner is very important for me during paired work. Why is it
important? If I work with someone who seems very rigid, I can’t learn
anything. In that case, when they pull me, I will come, and when I push,
they will go. When I engage in the technique, they won't resist. This is
crucial in technical work (Coach J2).

Another code, activities during the training sessions, refers to the physical movements
that they do in their training. In other words, movements that mainly aim to enhance
the bodily development of the athletes. Moreover, helping athletes to improve their
skills, fitness, and performance in a structured way is the concern of overall body
training. One of the coaches highlighted the importance of strength as well as

techniques:

Onlart zorlamali. Yani, tabii ki ilk asamalarda degil, ancak belirli bir
seviyeye ulastiklarinda, kapasitelerini artirmak igin hem teknik hem de
fiziksel olarak kademeli bir yiik artist uygulanmalidir (Antrenor J2).

They need to be challenged. That is, not at the initial stages, of course, but
once they reach a certain level, a gradual increase in load should be
applied both technically and physically to enhance their capacity (Coach
J2).
The importance of a partner through the learning process is highlighted in the

mentioned quotation. Referring to training in pairs, fall practice was another
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outstanding training application among Martial Arts coaches. Fall practice is falling

personally before applying techniques to reduce injury potential:

Clinkii temeli sudur: Bu ¢ocuk buraya spora geldi, saghk igin geldi.
Sakatlanmamast lazim. Judoda diismeyi bilmeyen bir sporcu mutlaka
sakatlanmir. Diismekten korkan bir sporcu mutlaka sakatlamr ve
sakatlanmamin otesinde arkadasint da sakatlar. Ciinkii korktugu igin
kendini kasar ve teknik yapamaz (Antrenor J1).

Because the foundation is this: The child came here for sports, for health.

They must not get injured. In judo, an athlete who doesn't know how to fall
will definitely get injured. An athlete who is afraid of falling will certainly
get injured and, beyond that, will injure their partner as well. Because of
their fear, they tense up and cannot perform the technique (Coach J1).

Another coach confirmed the importance of fall as:

Yani en 6nem verdigim sey, yuvarlanabilme ve diigsebilmeyi 6grenmesidir
(Antrenor A2).

The most important thing I focus on is the ability to roll and learning how
to fall (Coach A2).

Moreover, one of the coaches connected fall practice and practicing in pairs:

Diistirmesi lazim, diistirerek ¢alismast lazim. Yani sporcu diismekten de
korkmayacak, diisiirmekten de korkmayacak. Calismalar karsilikli olarak
yumusak bir sekilde yapilmali. Ayrica judo, yumusaklik anlamina gelir; bu
yiizden yumusak bir judo yapacagiz, sert bir judo yapmayacagiz. Ozellikle
partnerin, esin onemi ¢ok fazladir (Antrenor J2).

They need to throw and practice by throwing. Athletes should not be afraid
of falling or throwing. Training should be done in a mutual and gentle
manner. Moreover, judo means softness, so we will practice soft judo, not
hard judo. The importance of the partner is very significant (Coach J2).

According to coaches, one of the core activities in their practices is repetition.
Repetition is repeating the same movements or techniques over and over again. By
this, the body starts to digest the technique. One of the coaches mentioned this

repetition as:
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Ilk antrenman el teknikleriyle bagslar, ikinci antrenman ise ayak
teknikleriyle devam eder. Bu teknikler tamamlandiktan sonra
kombinasyon halinde tekrar edilir. Bu kombinasyonlari antrenman
stirecine dahil ediyor ve siirekli tekrar ediyoruz. Aslinda antrenmanlar
stirekli tekrar esasina dayanmaktadir (Antrenér Si).

The first training session starts with hand techniques, while the second
session continues with foot techniques. Once these techniques are
completed, they are repeated in combination. We incorporate these
combinations into the training process and practice them repeatedly. In
fact, training is based on constant repetition (Coach S1).

Another coach highlighted the importance of repetition:

Sunu soyleyebilivim, okculukta siirekli olarak ayni hareketleri yapmaniz
gerekiyor. Mete'yi izlediginizde de bunu gorebilirsiniz;, her zaman ayni
cekisi yapmali, aym siirede birakmali ve ayni hedefe isabet ettirmeye
calismalidir. Bu ashinda oldukca zor bir siirectir, ancak bir kez
basladiginizda birakamazsiniz. Kétii bir atis yaptiginizda, “Dur, iyi bir
atis yapmaliyim, antrenmant boyle bitiremem.” dersiniz. Lyi bir atis
yaptigimizda ise, “Bundan bir tane daha yapacagim.” diisiincesine
kapilirsiniz. Bu yiizden okg¢uluk, asla bitiremediginiz ve birakamadiginiz
bir spordur (Antrenor Ol).

I can say that in archery, you need to repeat the same movements
constantly. You can observe this when watching Mete; he must always
perform the same draw, release at the same timing, and aim for the same
spot. This is actually quite challenging, but once you start, you can never
give it up. When you make a bad shot, you think, “Wait, I need to make a
good shot; I can't end the training like this.” And when you make a good
shot, you say, “I'll do one more like that.” That’s why archery is something
you can never truly finish or give up (Coach Ol).

Lastly, one of the coaches mentioned repetition from a quantitative perspective:

Fakat bana o kadar faydasi oldu ki... O kadar ¢ok! Giinde 500-600 kez
stirekli onunla teknik ¢alistyordum (Antrenor J2).

However, it benefited me so much... So much! I used to practice techniques
with it 500-600 times a day (Coach J2).

Besides session-based practices, the second category of coaching practices of Martial

Arts coaches was long-term practices. The main point that differentiates long-term
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practices from session-based coaching practices is that long-term practices aim to
apply their purposes longitudinally. The first category under long-term practices was
periodization. Periodization refers to organizing training in annual or half-yearly
structures, which are called macro or micro cycles in training theory. It involves
changing the focus of training, like building strength or endurance, and including rest
periods. The goal is to make sure athletes peak at the right time, such as during

competitions, and avoid overtraining. One of the coaches declared periodization as:

Periyodizasyon yapiyoruz. Yarismalara, kusak torenlerine veya mevsimsel
degisimlere gore planlama yapiyoruz. Mesela, Eyliil, Ekim ve maksimum
Kasim aylarinda daha ¢ok kondisyon, gii¢ ve kuvvet antrenmanlarina
agwrlik veriyoruz (Antrenor C1).

We do periodization, planning according to competitions, belt ceremonies,
or seasonal changes. For example, in September, October, and at most
November, we focus more on conditioning, strength, and power training

(Coach Cl).

Another coach confirmed the periodization through the competition calendar:

Ondan sonra o ¢ocuklarin yul igerisindeki en onemli miisabakast neyse,
onu hedef miisabaka olarak belirliyoruz. Ornek olarak, Umit Gen¢ U21
grubumuzun genellikle Avrupa se¢meleri yaz aylarinda olur. Eger cift
villara denk geliyorsa, bir de diinya se¢mesi kisa dogru yapilir. Bu iki magt
hedef aliyorum ve oncesindeki siireci zaman dilimlerine ayiwrarak
planlyoruz. Su an biz de Agustos'ta bir maga gidecegiz, bu ¢ocuklar i¢in
en onemli maglardan biri (Antrenor K2).

Then, we designate the most important competition of the year for those
children as the target competition. For example, our U21 group typically
has the European qualifiers in the summer. If it coincides with an even
vear, there is also the World qualifiers in the winter. I target these two
competitions and break down the process before them into time periods.
Right now, we are going to a competition in August, one of the most
important matches for the children (Coach K2).

The ones who do not attend competitions also stated that they do periodization. The
difference was that their periodization reference was belt examinations. Following
periodization, measurements and evaluation take a longitudinal place among the

practices of coaches. Observation was the only evaluation method that was mentioned
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during interviews. Most of the coaches directly stated that they use observation to
understand whether a participant is performing well. For instance, one of the coaches

mentioned:

Ise yarayiyp yaramadigini zaten sporcularimizin davramgslarindan
anliyoruz (Antrenor K2).

We can already see whether it works or not through the behavior of our
athletes (Coach K2).

Another coach confirmed it. He highlighted observing both techniques and etiquette

in dojo:

Gozlemliyoruz tabii. Mesela yaptiklar: teknikleri, girigleri, c¢ikiglari
(Antrenor J2).

Of course, we observe them. For example, the techniques they perform,
their entries, and exits (Coach J2).

Another coach notices this etiquette observation as:

Hem gozlemleyerek hem de onun davranislarini tespit ederek... Salona
girip ¢ikarken bile, eger kiiciik bir ¢ocuk ayakkabisini toplayip
kaldiriyorsa, benim igin gelisiyor demektir (Antrenor Cl).

By both observing and identifying their behaviors... Even when entering
and leaving the gym, if a small child picks up and puts away their shoes, it
means they are improving in my eyes (Coach Cl).

4.2. Research Question 2: Alignment between Stated Philosophy and Coaching

Practices

This research question was examined by comparing the coaching philosophies and
practices of martial arts coaches studied in the first research question with data
obtained from focus group interviews with these coaches' athletes and the researcher's

observations in the coaching context.
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4.2.1. Athletes View

According to focus group interviews with athletes, they perceived that their coaches’
coaching philosophies and practices are shaped around the same four primary
categories, similar to those of their coaches. These four categories are personal and

character, physical and athletic, social and community, emotional and mental.

Within the personal and character category, athletes mentioned resilience, which was
one of the highlighted aims to develop by coaches in the coaching context. One of the

athletes noticed not giving up via the motivational support of his coach:

Osretmen, ¢ok cabuk pes etmemeyi de 6gretiyor. Ornegin, 1sinmada plank
yapryorsun, orada biraz durup birakmak kolay, ama hoca eglenceli bir
sekilde siirekli tesvik ediyor (A1 Antrenoriiniin Odak Grup Katilimcist)

The teacher also teaches not to give up easily. For example, during warm-
up, you 're doing a plank; it’s easy to stop after holding for a while, but the
teacher continuously encourages you in a fun way (Focus Group
Participant of Coach Al).

Another participant also noticed resilience from a physical pain aspect and connected

it with the code of discipline:

Benim, mesela bugiin bilegim aciyordu, bilegim agriyor, ama hedeflerim
oldugu ve disiplinli oldugum siirece antrenmanlari asla aksatmamaya
calistyorum (K2 Antrendriiniin Odak Grup Katilimcisi).

For example, my wrist was hurting today, but as long as I have goals and
stay disciplined, I always try not to skip training sessions (Focus Group
Participant of Coach K2).

Following the resilience, self-completion is also stated during participant interviews.
It can be obtained from the following quotation that athletes can understand the

balance that most of the coaches try to create:

Yani hocam, bir ogrencisini aliyorsa onun eksik yanmimi kapatmaya
calisiyor. Mesela ¢ocuk igine kapanmiktir, ben ¢ok ozgiivenliyimdir, her
verde konusurum, ederim. Hoca da der ki: "Dengelemeye ¢aligalim. Bu
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cocugu biraz susturayim, bu ¢ocuk biraz daha konugsun (K1 Antrendriiniin
Odak Grup Katilimcist).

When my coach takes on a student, they try to address their weaknesses.
For example, if the child is introverted and I am overly confident, talking
and engaging everywhere, the coach might say: "Let's try to balance this.
Let's quiet this one a bit and encourage the other to speak more (Focus
Group Participant of Coach K1).

After resilience, self-awareness was also mentioned during participant interviews. One

of the interviewees declared self-awareness connected to body awareness:

Meditasyonla ilgileniyorsaniz belki biliyorsunuzdur; o da dogrudan énce
viicuttaki farkindalikla baglyyor, yani ilk dersleri. Bu nedenle, ok¢uluk
bence bu farkindalig1 kazandwriyor ve giinliik hayata dogrudan yanstyor
(O1 Antrenoriiniin Odak Grup Katilimcisi).

If you're interested in meditation, you might know that it also starts
directly with body awareness, especially in the first lessons. That’s why [
think my sport contributes to this awareness and directly reflects it in daily
life (Focus Group Participant of Coach Ol).

Another participant also connected self-awareness and body-awareness with the force

that they apply during their trainings:

Antrenman haricinde gosterilen gsiddeti asla kabul etmeyiz ve hatta
antrenmanda bile buna genelde ceza verilir. Ornegin, yeni baslayanlara
tist kusaklar haddinden fazla darbe vurdugunda bunun bir cezasi vardur.
Cuinkii karsindaki kigiye kaldirabileceginden fazlasini vuramazsin. Bu
ilkeyi her zaman uyguluyoruz (S1 Antrendriiniin Odak Grup Katilimcisi).

We never tolerate violence outside of training, and even during training,
it is usually penalized. For instance, if higher-ranking students strike
newcomers harder than necessary, there is a penalty for that. You cannot
hit someone harder than they can handle. We always enforce this principle
(Focus Group Participant of Coach S1).

Lastly, autonomy is mentioned under the self-management and personal growth sub-

category. The participant perceives autonomy via their training:

Bizim ongorii ¢alismalarimiz var, gelirseniz goriirsiiniiz. Karsidaki
rakipler size siirekli ardi ardina saldiriyor ve sizden bir tepki vermeniz
bekleniyor. Bu sayede tepki siiresi oldukca gelisiyor. Donup
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kalmiyorsunuz, ozellikle bir korku veya tehlike aninda(S1 Antrendriiniin
Odak Grup Katilimcis).

We have anticipation drills; you can see them if you visit. Opponents attack

you repeatedly, and you are expected to respond. This significantly
improves reaction time. You don't freeze during moments of fear or danger
(Focus Group Participant of Coach S1).

Another participant stated autonomy with respect to feedback. As they noticed, their
coach gives them opportunities to improve their self-feedback and feedback within

their team:

Burada biz kendi kendimize de geri bildirim yapiyoruz. Kocumuz geliyor,
bize geri bildirim veriyor. Ya da ben bir arkadasimda hosuna gitmeyen bir
sey gorsem, ona geri bildirimde bulunuyorum; o da bana aym sekilde
vapiwyor. Hepimiz ashinda birbirimize geri bildirim veriyoruz (Ol
Antrendriiniin Odak Grup Katilimcisy).

Here, we also give feedback to ourselves. Our coach comes and gives us
feedback. Or, if I notice something my friend might not like, I give them
feedback, and they do the same for me. In a way, we are all giving feedback
to one another (Focus Group Participant of Coach Ol).

Respect and morality were also highlighted during participant interviews. One of the

athletes summarized the ethical outcomes of their training:

Etik olarak da sporcu ahlaki agisindan ¢ok dogru ogrenciler yetistiriyor
(S1 Antrenoriiniin Odak Grup Katilimcist).

In terms of ethics and sportsmanship, our coach raises very well-grounded
students (Focus Group Participant of Coach S1).

Another participant accepts ethical improvement through their belts as:

Aralarindan siyah kusagr gegenler, hep daha saygili olur karsindakilere
antrenmanlarda (K3 Antrendriiniin Odak Grup Katilimcist).

Those who pass the black belt among them are always more respectful
towards others during training (Focus Group Participant of Coach K3).

Another participant stated that they learnt how to be a human from their coach.
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Mesela, biz antrenoriimiizden insan olmayr ogrendik. Gergek anlamda
insan olmayi ogrenmek (K1 Antrenoriiniin Odak Grup Katilimcisi).

For example, we learned to be human from our Coach. Learning to be
genuinely human (Focus Group Participant of Coach K1).

The second category was physical and athletic. Athletes stated the improvement of
their body for skill-related fitness components (e.g., agility, speed, power). One of the

athletes stated their athletic development as:

Antrenmanda kosuyoruz, bayagi aktif hareket ediyoruz. Isinma bile
vaptigimiz seyler, ertesi giin her yerin agriyor ama bu kaslarin gelistigine
dair bir agri oldugu igin giizel oluyor (Al Antrenoriiniin Odak Grup
Katilimcisi).

We run and move actively during training. Even the warm-ups make every
part of your body sore the next day, but it's a good pain because it shows
that your muscles are developing (Focus Group Participant of Coach Al).

Another participant agreed with the athletic development and stated the effect of

athletic development on his daily activities:

Viicut fonksiyonlarimi gelistirerek daha iyi bir durumda kalmami
sagliyorum. Bir yere hizla gitmem gerektiginde daha hizli kosabiliyorum,
yani kondisyonum arttr (C1 Antrenériiniin Odak Grup Katilimcisi).

By improving my body functions, I manage to stay in better shape. When [
need to get somewhere quickly, I can run faster, meaning my conditioning
has improved (Focus Group Participant of Coach C1).

Another participant mentioned flexibility, with respect to individual attention:

Mesela ogretilen seyleri, 1sinmada bile en basit sekilde a¢ma-germe
hareketlerini yapiyoruz. Gergekten kendine vererek, onem vererek
yapanlar ¢ok gelisiyorlar. Sadece bir donemlik antrenman sonunda bile, 4
ay sonunda, ben de oyleydim. Ik basladigimda kiitiik gibiydim. Hig
parmak ucuma bile dokunamiyordum esnemeye calisirken. Simdi ise
inanilmaz bir sekilde esniyorlar, ¢ok atiklik kazaniyorlar, kondisyonlar
¢cok artryor. Ama sey de miimkiin, kendiniz vererek yapmadiginizda 4 ayin
sonunda ¢ok da ilerleyememeniz miimkiin. Herkes ayni verimi
alamayabiliyor, ¢iinkii herkesin verdigi ¢aba orantili (K3 Antrendriiniin
Odak Grup Katilimcisy).
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For example, even in warm-ups, we do the simplest stretching exercises.
Those who do them with full commitment and attention improve
significantly. Even after just one term of training, or after 4 months, I was
the same. When I first started, I was stiff as a log. I couldn't even touch my
toes while trying to stretch. Now, however, they stretch incredibly, gain
agility, and their conditioning improves a lot. But it’s also possible that if
you don’t put in the effort, after 4 months, you might not progress much.
Not everyone gets the same results, as the output is proportional to the
effort each person puts in (Focus Group Participant of Coach K3).

One of the athletes added a physical combat aspect to athletic development as:

O zaman fizikselden baslayayim. Bir kere dayamiklilik, mukavemet ¢ok
fazla derecede artiyor. 3-4 yildir gelen biri ise mesela birebir miicadeleyi
tecriibe etmigtir. Dayanikliligi artmistir. Bir harekete ge¢me kapasitesi de
artmigtir (S1 Antrenoriiniin Odak Grup Katilimcisi).

Let me start with the physical aspect, then. First of all, endurance and
resistance increase significantly. Someone who has been training for 3-4
years, for example, has experienced one-on-one combat. Their endurance
has improved, and their capacity to act has also increased (Focus Group
Participant of Coach S1).

The social and community category followed the first two categories. Social
developments are crucial for all athletes since they conduct their training in group

classes where social interaction is inevitable. One of the athletes mentioned socializing

as a long-term outcome:

Bence bir kere uzun siire diizenli spor yaptigi icin belli bir sosyal ¢evresi
olmus olur (A1 Antrenoriiniin Odak Grup Katilimcist).

1 think, just because they've been doing regular sports for a long time, they
will be a part of a social group (Focus Group Participant of Coach Al).

Another participant exemplified the socializing process, with contributions from their

coach:

Ve diger senpai'ler de yeni gelen 6grencilerin bizimle antrenman yapmayt
sevmelerini istiyorlar, biraz da bize aligsinlar, kanlari isinsin diye.
Antrenmanlardan sonra sosyal etkinlikler oluyor, birlikte genelde bir bara
gidiliyor. Ama i¢miyorsaniz sikinti degil, cekinmeyin gelin deniyor.
Hocamiz da buna énem veriyor, ogrencilerin herhangi bir seyden dolay
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cekinmemelerini, gelmelerini istiyor (K3 Antrenoriiniin Odak Grup
Katilimcisi).

And the other senpais want the new students to enjoy training with us, so
they can get used to us and warm up. After the training, there are social
activities, and we usually go to a bar together. But if you don't drink, it's
okay, don't hesitate to come, they say. Our instructor also values this,
ensuring that students don't feel hesitant about anything and encouraging
them to come (Focus Group Participant of Coach K3).

Lastly, one of the athletes declared socializing through their training camps and

holidays:

Sosyallestiriyor. Kamp ortami, tatil ortami, maga gittigimizdeki birlik
beraberligimiz, sohbetimiz (K2 Antrendriiniin Odak Grup Katilimcisi).

It encourages socializing. The camp environment, vacation atmosphere,
our unity, and conversations when we go to a match (Focus Group
Participant of Coach K2).

The last category that athletes mentioned was emotional and mental. Through the last
category, athletes highlighted their mental developments and happy states during their
training. To start with, one of the athletes stated the effect of discipline in his life, and

as an outcome of that discipline, his mental development:

Disarida ¢ok sinirlerine hakim olamiyorlar. Ben dedigim gibi ¢ok yaramaz
bir ¢cocuktum. Cok kavga ederdim ama. Beni o kadar durgunlastirdi ki,
simdi biri bana kiifiir etse bile vurmuyorum (K2 Antrenoriiniin Odak Grup
Katilimcisi).

They can't control their temper much outside. As I said, I was a very
mischievous child. I used to fight a lot. But he calmed me down so much
that now, even if someone curses at me, I don't hit them (Focus Group
Participant of Coach K2).

Another participant agreed that the calming effect and mentioned feeling like a home

in their sports center:

Mesela o giin sinavim kotii gegti, baska bir sey oldu, moralim bozuk. Ya
da sadece kendi basima kalip dinlenmem lazim. Burasi ev gibi goriiyorum
ben (01 Antrendriiniin Odak Grup Katilimcisy).
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For example, if I had a bad exam that day, or something else happened,
and my mood is down. Or if I just need to be alone and rest. I see this place
as a home (Focus Group Participant of Coach OF1).

Another participant understood that mental development is a mental resilience:

Zihinsel olarak da bir direng gelisiyor. Mesela bir rakiple veya tehlike
anminda sogukkanligin koruma hissi ¢ok giizel gelisiyor (S1 Antrendriiniin
Odak Grup Katilimcist).

Mentally, a sense of resilience also develops. For example, the ability to
stay calm in a situation with an opponent or a moment of danger develops
beautifully (Focus Group Participant of Coach SF1).

The same participant noticed that their training is like a therapy:

Liseden itibaren yapiyorum. Yani bu, benim i¢in rahatlama bigcimi, terapi
bicimi. Ozellikle doviis sporlarini o yiizden seviyorum (S1 Antrenériiniin
Odak Grup Katilimcisy).

I've been doing it since high school. It's a way for me to relax, a form of
therapy. That's why I particularly enjoy combat sports (Focus Group
Participant of Coach SF1).

Focus group participants’ (athletes) views on their coaches’ coaching practices were
categorized into session-based practices and long-term practices, consistent with the
coaches’ data. However, the data was shallower than that of coaches to understand the
coaching practices in action. Within the session-based practices, interpersonal
practices, training methods and applications were emphasized by the athletes.
Considering the interpersonal practices, athletes highlighted the importance of an

individual approach:

Herkes aym asamada zorluk cekmeyebilir. Ornegin, bir kisi A asamasinda
takihp kalirken, digeri B asamasinda zorluklarla karsiasabilir. Bu
nedenle, antrendr tiim bu asamalarda iyi bilgi sahibi olmali ve her
sporcuyu kendi bireysel ihtiyaclarina gore yonlendirmelidir (Al
Antrendriiniin Odak Grup Katilimcist).

Not everyone may struggle at the same stage. For example, while one
person gets stuck at stage A, another may face difficulties at stage B.
Therefore, a coach must be well-versed in all these stages and guide each

&9



athlete according to their individual needs (Focus Group Participant of
Coach Al).

In addition to the individual approach, the communication skills of the coach were also

mentioned:

Antrenor once c¢ocugu gozlemler, eger igine kapanik goriiniiyorsa,
antrenér yaklasir ve onlarla konusmaya ¢alisir. "Nasisin? Iyi misin?"
diye sorarak bagslarlar. Once sohbet eder. Antrenmandan énce, her zaman
sporcularla konusmak icin zaman ayirwr (K1 Antrenoriiniin Odak Grup
Katilimcis).

The coach first observes the child; if they seem withdrawn, the coach
approaches and tries to engage them. They start by asking, "How are you?
Are you okay?" The conversation comes first. Before training, the coach
always takes time to talk with the athletes (Focus Group Participant of
Coach K1).

Throughout the second category, training methods and applications, athletes

mentioned the importance of training in pairs:

Ornegin, her antrenmanda farkl: kisilerle eslesmeye ¢alisiyoruz. Ayrica,
bir teknik degistiginde, farkli kilo, boy ve viicut tiplerine sahip kisilerle
miicadele etme konusunda deneyim kazanabilmek icin partnerleri de
degistirmeye ¢alisiyoruz (S1 Antrendriiniin Odak Grup Katilimcis).

For example, we pair up with different people in each training session. In
addition, when a technique changes, we try to change partners so that we
can gain experience in competing with people of different weights, heights,
and body types (Focus Group Participant of Coach S1).

In addition to training in pairs, the practice of fall was also highlighted since it is

conducted in each training:

Calistigin kigi sana bir teknik uyguluyor ve bunun bir etkisi olmali. Ama
sen de incinmemelisin. Bu yiizden. Diismelisin ama belli bir sekilde, yani
incinmeyeceksin, diiseceksin. Ciinkii diger kisi sana bir teknik uyguluyor
(A1 Antrenoriiniin Odak Grup Katilimcisi).

The other person is doing a technique on you, and it should have an effect.
But you shouldn't get hurt either. That's why. You should fall, but in a
certain way, meaning you won't get hurt, you will fall because the other
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person is doing a technique on you (Focus Group Participant of Coach
Al).
Long-term practices are also mentioned in the interviews with athletes. Within this

theme, periodization is emphasized by a participant:

Maga gére antrenman yapiyoruz. Her zaman bir plamimiz var. Bir
taktigimiz var. Her zaman o antrenmana goére gidiyoruz ve her sey
tizerinde ¢alisiyoruz (K2 Antrenoriiniin Odak Grup Katilimcisi).

We train according to the match. We always have a plan. We have a tactic.
We always go according to that practice and work on everything (Focus
Group Participant of Coach K2).

Observations of their coach as a measurement and evaluation approach were

mentioned as:

Ctinkii takimi gozlemliyor ve Ankara'ya, kuliibe dondiigiimiizde "Bu bizim
eksigimiz, bunu yapamadik. Bir sonraki magta bunu yapacagiz." diyor.
Bunlar tizerinde ¢alisiyor (K2 Antrenoriintin Odak Grup Katilimcisi).

Because he observes the team, and when we return to Ankara and the club,
he says, "This is our shortcoming, we couldn't do this. We'll do this in the
next match." He works on these (Focus Group Participant of Coach K2).

Another athlete highlighted that:

Antrendriimiiziin  yaptigi insanlara ogretmek, onlart gézlemlemek ve
hatalarim diizeltmektir (A1 Antrendriiniin Odak Grup Katilimcisi)

What our coach do is teach and observe people and correct their mistakes
(Focus Group Participant of Coach Al)

4.2.2. Observations on Coaching Context

The purpose of observation during training in this study was to verify the elements of
coaching philosophy presented by coaches during interviews and the training

objectives and practices perceived by athletes through observation by the researcher.
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To this end, the researcher observed three sessions for each coach. Observer field notes

samples are presented in the Appendices E.

In the trainings, it is observed that discipline concept tried to be defended by coaches.
Athletes who were acting up or disrupting the training routine were warned by the
coaches. This can be linked with the codes which are discipline and etiquette because
etiquette was mainly about all behaviors in the dojos. Attitude towards the children
who disturbed trainings sessions were effective on all athletes because coaches did not
arrange their voices for the ones, but for whole class. About resilience, the motivations
of coaches during physical forcing trainings were observed by the researchers. Almost
all coaches motivated their athletes to resist the pain they feel during strength and
conditioning trainings. Related to this, coaches and their assistants warned athletes
about re-arranging their body such as “Keep your foot straight.” or “Use your hips.”

which pushes them to develop a self-awareness.

Autonomy was not supported by almost any coach during trainings. More accurately,
no statements or practices were made to support autonomy. This was because, in every
observed training session, athletes were told verbatim what to do by their coaches.
Only one coach, who did not participate in the training themself, may have supported

autonomy. This was an indirect, not direct, support for autonomy.

Much like autonomy, freedom was not observed by the researchers during the
observations. Only one coach attempted to describe the athletes' liberation through
movement in his statements during training. No word of freedom was heard in any of

the other coaches' observed training sessions.

Moral development emerged as a concept that many coaches used in their training
sessions and tried to convey to their students. Mentions of treating friends well, being
respectful to one's opponents, and even being respectful to one's teachers at school
were heard in some training sessions. No moral development training beyond the
auditory level was observed. Holistic development, with all the different topics it

contains, was not quoted in any of the coaches' training sessions.
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Athletic development was naturally a part of every training session. Since the topic
was martial arts, every movement performed in every training session was beneficial
to athletic development. Furthermore, because each training session focused on
specific techniques, technical development was also naturally observed in every
session. Linked to athletic and technical development, motor development, although
difficult to observe in the short term, would also be a concomitant development. Some
coaches made statements about hygiene, but in practice, no coaches made statements
that emphasized hygiene. Only one coach mentioned not stuffing clothes into bags
after training. Perhaps, if longer-term observations had been conducted, it would have
been observed that coaches were raising hygiene issues and trying to reflect them in
their athletes' practices. No injury prevention warnings were observed in any of the
training sessions. If routine warm-ups were an example, only warm-ups and short cool-

downs were performed.

In terms of social development, athletes interacted with each other at almost every
training session. However, some training sessions were relatively small, resulting in
less social interaction than others. Because some training sessions included a mix of
age groups, it appeared that social development could be much greater. The
appreciation of children, a component of social development, was observed while
observing the coaches. The coaches addressed almost every child athlete who entered
the door as if they were an adult. Naturally, those who had been athletes of the same
coach for a long time were seen to become like family to each other and their coaches.
In one gym in particular, a coach was observed placing one of the child athletes on his
lap, saying, "My daughter..." and kissing her. No other trace of national values was
found other than the Turkish flag hanging in a prominent position in almost every
gymnasium we visited. However, during training, coaches were the sole decision-
makers in the training environment. Athletes had no involvement in the decision-
making processes regarding training planning and implementation. Athletes did
whatever the coaches wanted them to do. There was no questioning, moreover, there
were no any questions coming from the coach such as “What do you think?”” or “What

is your opinion about this topic?”
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During field observations, development of mentality, and psychology were not
observed by researchers. Some athletes deep exhaled and said "oh!" during and after
their workouts were signs of relaxing. Since children were laughed, it can be said that
enjoyment, happiness and fun facts showed themselves in trainings. Effectiveness in
daily life was demonstrated only by one coach. During the somersault exercises, it was
stated that somersaults were practiced in case of a fall on the street or at school. No
discussion or practice was given that would affect academic success. Although
maintaining regular attendance was something many coaches mentioned in their

interviews, no coaches were observed mentioning this to their athletes.

Because coaches value coaching knowledge, scientific knowledge, and experience,
concepts that can be readily apparent in their discourse, attention was paid to whether
coaches expressed pedagogical and scientific knowledge. With the exception of a few
coaches, the majority were far removed from sports science terminology. They simply
mentioned the actions performed. For example, "Let's start running!" However, some
coaches used phrases like, "Now, let's get your pulse up a little during this warm-up

phase," or "We shouldn't put too much stress on the tendons."

Finally, patience was a requirement expressed by nearly every coach. Furthermore,
being a role model emerged as a concept mentioned by all coaches. During the
observations, coaches did not become angry when athletes made mistakes or
misunderstood something. They were patient. Whether a coach was a role model for

an athlete could not be determined from the observations.

4.2.3. Alignment of Stated Coaching Philosophy Components with the Coaching

Practices

The data indicated that coaches’ statements regarding their coaching philosophy were
aligned with the athletes’ reports. Observation data had limitations due to the number
of observed sessions. However, during these observations, no circumstances were
identified that contradicted the views expressed in interviews with coaches and

athletes.
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Table 3. Comparison between Coaches’ Stated Coaching Philosophy Components
and Athletes' Views

Categories Among Coaching Philosophy

Declarations of Coaches

Declarations of Athletes

Personal and Character (For Athletes
Theme)

Physical and Athletic (For Athletes
Theme)

Social and Community (For Athletes
Theme)

Emotional and Mental (For Athletes
Theme)

Personal and Character (For Athletes
Theme)

Physical and Athletic (For Athletes
Theme)

Social and Community (For Athletes
Theme)

Emotional and Mental (For Athletes
Theme)

e Daily Life (For Athletes Theme)
e Sustainability (For Athletes Theme)

e Personal and Character (For Self-
Theme)
e Professional (For Self-Theme)

Overall, according to the data focused on the alignment of the stated coaching
philosophy elements in the examined martial arts coaching context, the following

conclusions have been drawn:

¢ Discipline and etiquette were reinforced through consistent routines, structured
session formats, and explicit behavioral expectations.

e Physical and technical development was integrated into progressive training
plans and periodized programs.

e Social and community values were fostered through team activities, participant
recognition, and cultural education.

e Emotional and mental growth was addressed via reflective discussions,
encouragement of resilience, and ensuring a positive training climate.

e Sustainability was supported through personalized feedback, motivational

strategies, and long-term goal setting.
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In summary, martial arts coaches demonstrated philosophies that were rooted in
traditional as well as up-to-date aims and values. However, the application of the

philosophies in coaching practice was only partially observed.
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CHAPTER 5

DISCUSSION

In this chapter, the findings of the study were discussed with respect to the research
questions, including the martial arts coaches stated coaching philosophies and the
alignment of their philosophies with the coaching practices. Subsequently,
implications for practice and future research recommendations were provided,

considering the study's limitations.

5.1. Martial Arts Coaches’ Coaching Philosophies

Coaching philosophies of martial arts coaches were explored through interviews with
them. Interviews questioned the coaches’ views on the aims, values, professional
development perspectives, and coaching practices in the context, which include the

elements of a sound coaching philosophy.

The findings reveal that martial arts coaches' coaching philosophies are constructed on
the aims/values for athletes and the aims/values for self (coaches). Within the
aims/values for athletes’ developing character, physical/athletic competence,
socialization, and emotional and mental characteristics are represented. Additionally,
ensuring athletes transfer what they learn in martial arts coaching to their daily lives
and continue to train regularly are among the stated coaching aims/values of these
coaches. Within the values for self, coaches reported continuing professional
development to improve their professional knowledge by reflecting on their
experience, using scientific knowledge, and attending seminars. Coaches also
highlighted the importance of being a role model and the value of patience as a coach

in practice. Concerning coaching practice, coaches reported session-based practices
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(each specific training) and long-term planning/practices. In session-based practices,
coaches stated using a tailored (individualized) approach, communication, motivation,
and being a role model to reach the martial arts participation goals for their athletes.
Training based on the level of athletes (inclusion), training in pairs, targeting physical
and technical skills, and repetitive practices were the reported training/teaching
approaches in session-based practices. Considering the long-term practices using
periodization, and checking the development by observation as a measurement and

evaluation approach are emphasized by the coaches.

Martial Arts coaches’ aims and values in their coaching for the athletes (Values for the
Athletes) are in line with the previous studies, stating that Martial Arts” emphasis on
developing self-mastery with respect to holistic development of the athletes (e.g.,
physical, mental, social, spiritual aspects) (Martinkova and Parry, 2015; Miller, 2008).
In the current study, it is evident that coaches prioritize the development of character,
physical competency, social skills, emotional and mental development as well as
transferring learning for Martial Arts participation to daily life and sustaining regular
sports participation. These developmental areas focus are in line with others studies
indicating that physical activity/sport participation should develop activity specific
physical competency including fitness, technique, and tactics; confidence; connection,

and character (Cote and Gilbert, 2009).

It is important to highlight that Martial Arts coaches in this study had a concrete
understanding of coaching philosophy elements in terms of aims and values for the
athletes. Their emphasize on development of discipline, etiquette, autonomy,
resilience (Duckworth, 2007; Greco et al., 2019; Lorengo-Lima, 2024; Moore et al.,
2021), respect indicate the awareness of both Martial Arts (Miller, 2008; Martinkova
and Parry, 2015) and sports culture as a coach (Cote and Gilbert, 2009).

Additionally, it can be understood by the objective of improving personality and
character that most of the coaches highlight effective coaching, which goes beyond
enhancing physical outcomes or conditions and focuses on shaping athletes’ character

and personal growth. This highlights that coaches, directly or non-directly, try to help
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athletes succeed not only in sports but in their everyday lives. Parallel to the findings
of Ko and Kim (2010), the current study declared the importance of value growth
through the motivations of the Martial Arts athletes.

Discipline was considered essential for developing athletes' personal and character
outcomes. It involves creating a structured environment where athletes learn to respect
rules, be punctual, and put in consistent effort. Coaches believe that discipline forms
the foundation for athletes to develop good habits, such as focus and work ethic. The
reason behind this belief is the possible regulations that athletes can adapt into their
lives, such as being punctual and making consistent effort in their academic life. This
is supported by literature, which suggests that discipline plays a critical role in
fostering an environment where athletes can reveal and achieve their potential or gain

personal daily life improvements (Seoyeon, 2024).

Resilience was another critical emphasis on coaches’ responses in this study.
Resilience refers to a participant’s ability to recover from setbacks, face challenges,
and continue moving forward after failures. Coaches discussed how athletes often face
difficulties like losses, injuries, or personal struggles. Resilience may help them stay
motivated and focused on their long-term goals. Literature supports this view, showing
that resilience is essential for mental toughness and perseverance, especially in high-
pressure situations (Gould et al., 2002; Greco et al., 2019; Moore et al., 2021).
Furthermore, the mentioned research tested the resilience improvements through
Martial Arts practices with a control group, which also supports that concept

quantitatively.

Self-completion, another code, refers to athletes’ growth through self-awareness and
personal achievement. Coaches stated that self-completion goes beyond physical
development and involves athletes’ understanding of their strengths, weaknesses, and
the process of self-improvement. It encourages athletes to take responsibility for their
growth, set goals, and work towards them with dedication. This concept fosters a sense
of purpose and fulfillment, which leads to greater motivation and long-term success.

According to the explanations of Draeger (1990), this concept can be linked with self-
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perfection. One should find weaknesses or strengths inside them to reach an elevation
in their minds. In addition, one of the coaches defined their sports purpose as directly

related to the self-completion code, which shows the priority of it for the coaches.

Autonomy and freedom also played an essential role in this sub-theme. Coaches
declared that allowing athletes to make decisions and have control over their learning
process is vital to increasing motivation and personal growth. Autonomy enables
athletes to feel more engaged and empowered in their training, leading to greater
ownership of their development. This development can be linked with the autonomy
stage of Fitts and Posner (1967) because of the definition of their autonomous stage of
learning, where they mention the fact that the learner decides what to learn and how
to learn. Since coaches support autonomy, at least verbally, this may result in much
more self-confident athletes and also competitors. Providing freedom within a
structured environment helps athletes feel trusted and valued, contributing to their
autonomy. This approach aligns with self-determination theory, which suggests that
autonomy 1is a key factor in enhancing motivation and well-being (Deci and Ryan,

2000).

In contrast, Grant (2013) conducted an empirical study that a goal-oriented coach-
coachee relationship is much more effective than an autonomy-supporting coach-
coachee relationship, as they argued that training is not about people, but about
development. This development doesn’t carry emotional relationships between coach
and coachee. One of the possible reasons for this debate can be the timing of the
coaching approach. Time intervals or requirements for goal-oriented coaching or
autonomy-supporting coaching are not precise in the literature. In other words, in
which stage of learning goal-oriented coaching should be applied and how much it
should be maintained is unclear. Or, the sports field that people attend may bear

different purposes; this may reveal the reason behind this debate.

Lastly, etiquette plays a crucial role in Martial Arts training, particularly in the context
of self-management and personal growth. It is not only about proper behavior but also

about cultivating discipline and self-awareness in all aspects of life, both inside and
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outside the dojo. The key elements of etiquette discussed by the coaches were related
to behaviors such as entering and leaving the dojo, starting and ending training, how
one dresses and organizes their belongings, and how one greets another person in the

dojo.

These actions, though seemingly simple, are viewed as fundamental in the
development of a Martial Arts participant’s character. Furthermore, the idea that
etiquette does not require talent but can be learned through practice is central to many
of the coaches' philosophies. One coach explained that etiquette, as a form of
discipline, is interconnected with other elements of Martial Arts. The focus on
maintaining control in movements, even in simple tasks like sitting or standing,
encourages athletes to be constantly aware of their bodies and actions. By practicing
proper etiquette, athletes are thought to internalize discipline, which extends to their
training and personal lives. These arguments are parallel with the declarations of one
of the most popular Martial Artists, Tamura (2009). In his book about etiquette, he
stated similar approaches to Martial Arts training with examples of simple tasks like

sitting, standing, wearing a cloth, or greeting someone.

The physical and athletic sub-theme was the second major sub-theme obtained from
the data. Six principal codes appeared in this sub-theme, which include athletic
development, technical development, body awareness, health, hygiene, and motor
development. This suggests that Martial Arts coaches view physical development not
only as an athlete’s performance but also as their overall growth. Coaches believe that
athletic development is not solely about strength but also about improving body
control and awareness. This focus aligns with the idea that Martial Arts training is a
holistic process, where physical strength is not the only concern (Cynarski and Lee-
Barron, 2014). Additionally, the role of body awareness stands out in the training
process, where coaches emphasized that understanding one's body is crucial for
executing techniques effectively. This is not just about physical performance, but is

connected with self-awareness.
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Another critical aspect that was obtained from the data was the emphasis on health and
hygiene. Coaches highlighted the importance of preventing injuries, ensuring safety,
and promoting lifelong health through sport. This suggests a concern for the well-being
of athletes beyond their athletic development. Additionally, hygiene was frequently
mentioned, indicating that cleanliness is considered vital not only for health but also
for creating a respectful and disciplined training environment. This reflects the
importance of a safe, healthy, and respectful atmosphere for athletes to train (Lyle,
2002). Furthermore, motor development, particularly for younger athletes, was seen

as a foundational aspect of training.

Following the first two sub-themes, social development was a significant component
of Martial Arts training, as classes are often conducted in a group setting. One of the
coaches highlighted the importance of creating a positive social environment,
particularly for young athletes struggling with social isolation. By fostering open
communication, the coach aimed to help athletes feel connected and supported both in
and outside the dojo. This idea is supported by research on the social benefits of group
activities, where structured social interaction can improve athletes' overall well-being
(Johnson, 2019). Additionally, a study that aimed to examine the pedagogical
consequences of Martial Arts training is also parallel with that socializing aspect

(Cynarski and Lee-Barron, 2014).

Another coach discussed how Martial Arts training encourages social behaviors, like
bowing and greeting others, which are linked to respect and social development. This
behavior transfers to everyday life, including school, where athletes begin to show
more respect toward teachers and peers. This connection between Martial Arts
etiquette and social development aligns with findings in sports psychology, which
suggest that participation in organized activities helps young people learn essential life
skills, such as respect and communication (Weinberg and Gould, 2011). For example,
in a football field, it isn’t easy to find this kind of etiquette, which can support social

development.
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Valuing athletes and forming a family-like environment were other important aspects
in the social sub-theme. Coaches highlighted that building strong relationships with
athletes leads to success, both in sports and personal development. One coach shared
that before enrolling children in the program, they ensure the child develops a bond
with the coach and the environment, making the participant feel valued. A previous
study highlighted this family-like situation and its benefits to both coaches and their
athletes (Partikova and Jennings, 2018). This approach fosters trust, which may be
vital for long-term participation. Conversely, Theeboom (2012) mentioned the

potential adverse effects of these approaches, depending on the context.

Additionally, coaches discussed the role of national values in motivating athletes,
especially during international competitions. While some coaches emphasized the
emotional significance of representing one’s country, others used national pride as a
motivational tool, particularly when athletes were facing opponents from other
nations. This reflects the code that national identity can influence motivation and
performance in competitive sports, according to Nirmaljit (2011). Furthermore, this

national pride is a tool that gathers athletes together, where they can socialize.

Theoretical development also contributed to the social sub-theme, with one coach
expecting athletes to learn about the history, culture, and philosophy of the Martial Art
they practice. This theoretical knowledge not only deepens athletes' connection to
sport but also reinforces the importance of tradition and respect within the community.
Similarly, the coach from Capoeira introduced an artistic perspective, seeing the sport
as a blend of Martial Arts and performance art, highlighting its cultural and artistic

significance.

In the interviews, coaches mentioned the emotional and mental sub-theme of their
coaching philosophy, focusing on mental development, happiness, and fun. Most of
the coaches agreed that mental growth is just as important as physical training. In a
parallel manner, one of the previous studies of Vealey (2007) highlighted that sports
should help athletes grow emotionally and mentally, not just improve their physical

skills. Some of the coaches considered mental development as part of discipline, where
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athletes learn to control their emotions and become more focused. This is important
because discipline helps athletes to develop good habits that can benefit them both in
sports and in life (Gould et al., 2002). Some coaches also linked mental development
to relaxation, explaining that sports can help reduce stress and improve overall well-

being, which is supported by a review study of Lubans and colleagues (2016).

Happiness was another key code. Coaches believed that athletes should feel happy
during training, not just after achieving success. Arent et al. (2000) conducted a study
that supports this argument. The difference was that they studied with elderly people.
Coaches also emphasized that creating a positive, supportive environment helps
athletes stay motivated and enjoy their sport, which is in line with the study of Deci
and Ryan (2000). Finally, fun was seen as crucial. Coaches highlighted that sports
should be enjoyable, as they increase motivation and make athletes more likely to stay
focused and perform better (Coté and Gilbert, 2009). When athletes enjoy their
training, they feel more satisfied and are more likely to continue participating in the
long term. In contrast, Ericsson and colleagues (1993) discussed that the fun or
enjoyment factor is not that important for youth athletes. Their technical and athletic

improvement is much more important than the fun fact.

In addition to the social sub-theme, the daily life sub-theme of coaching philosophy
highlighted the importance of transferring skills and values learned in sports to
everyday life. This may be one of the most essential sub-themes, since if athletes do
not attempt a competitive sport field, they should apply what they learn to their daily
life. It includes two key codes, which include effectiveness in daily life and academic
development. These two approaches show how Martial Arts training impacts athletes

beyond the training environment.

Coaches discussed effectiveness in daily life as an important outcome of Martial Arts
training. One coach declared that learning Martial Arts should be about more than just
techniques; it should teach life lessons that can be applied in everyday situations. This
reflects the broader view that sports can enhance life skills, such as discipline,

responsibility, and problem-solving (Co6té and Gilbert, 2009). Another coach pointed
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out that Martial Arts training helps shape athletes' behaviors in various social contexts,
like at home, school, and friendship circles. By focusing on personal conduct such as
dressing well, speaking politely, and being respectful, athletes can carry the values
they learn in training into their daily interactions (Gould et al., 2002). How do athletes
construct their values is mostly about who they consider as a role model, in other

words, their coach.

Academic development was another important aspect linked to the daily life sub-
theme. One coach highlighted that athletes should stay informed about current
developments in areas such as nutrition and training techniques in sports science. This
connection between sports and academic knowledge supports the idea that sports can
foster a lifelong learning mindset, encouraging athletes to stay curious and informed
(Deci and Ryan, 2000). Furthermore, in line with the previous statement, athletes
should know about their nutrition, which is related to their training (Heaney et al.,
2011). Another coach shared an example where martial arts training helped improve a
participant’s academic performance by promoting respect for teachers and peers. This
shift in attitude, fostered by lessons in respect and discipline during training, can be
translated into better behavior in school and maybe improved academic outcomes

(Fabio and Towey, 2018; Pinto-Escalona et al., 2021).

The sustainability in training, the last sub-theme, detected according to the data, in
coaching emphasizes the importance of maintaining regular participation over time,
which is critical for the effectiveness of coaching philosophies. Without continuous
involvement, athletes cannot fully benefit from the learning and growth opportunities
that training or coaching provides. Continuous participation was a key concept
mentioned by several coaches. One coach discussed how Martial Arts, such as karate,
offer lifelong opportunities for practice, regardless of age or physical condition. This
highlights that the sustainability of participation depends not only on the training itself
but on the participant's motivation and commitment, independent of the age factor.
Another coach mentioned that regular practice and repetition are crucial for mastering

skills and ensuring that athletes retain what they learn. This aligns with the idea that
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consistency in training is essential for both skill development and long-term

engagement, as Ericsson and colleagues (1993) declared.

Individualized approaches were also seen as vital for sustainability. Coaches noted that
preparing the training experience to meet the unique needs of each participant
increases their chances of staying motivated. By addressing the specific strengths and
weaknesses of athletes, coaches can set a sense of accomplishment and challenge,

which helps sustain interest over time.

As previously highlighted, motivation in individual sports appeared as another critical
factor for sustainability (Moradi et al., 2019). Coaches explained that motivating
athletes to remain engaged and show up consistently is one of the most considerable
difficulties. Without motivation, athletes may lose interest and drop out of training.
Studies have indicated that a lack of motivation is one of the most common reasons
for athletes or athletes to disengage from long-term training, especially in kids (Weiss,
2000). Creating an environment that increases intrinsic motivation, where athletes feel

connected to their goals, was identified as essential for sustainable participation.

Finally, some coaches emphasized that consistency is key. If athletes do not attend
regularly, they may be asked to reconsider their commitment to the program. This
approach reflects the belief that while coaching philosophies are designed to help
athletes grow, sustainability requires a level of discipline and dedication on their part.
This idea is supported by research on commitment in sports, where consistency in

effort is directly linked to success and personal development (Ericsson et al. 1993).

In conclusion, the coaching philosophy of Martial Arts coaches in this study integrates
various sub-themes to foster well-rounded development in athletes. The personal and
character sub-theme emphasizes discipline, resilience, autonomy, and freedom,
helping athletes grow not only physically but also mentally and emotionally. Etiquette,
closely tied to discipline, plays a crucial role in instilling self-control and respect, while
also cultivating broader life skills like mindfulness. The social and community aspect

further strengthens athletes by promoting social interaction, valuing individuals, and
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fostering national pride, all of which enhance personal and athletic growth.
Meanwhile, focusing on mental development, happiness, and fun nurtures emotional
strength and resilience, ultimately leading to better performance. Beyond physical
skills, coaching also impacts daily life and academic success, with coaches guiding
athletes to apply training values in real-life contexts. Lastly, sustainability in coaching
ensures long-term success by maintaining motivation, encouraging continuous
participation, and fostering personal growth. Together, these sub-themes can create a

holistic environment where athletes can benefit both in and out of the dojo.

Values for Self as a coach in being in a Martial Arts context is a crucial aspect explored
in this study. The separation of Values for Athletes and Values for Coaches can be
counted as logical since coaches should develop themselves (Nash, 2022), not only
their athletes, especially if they count themselves as role models (Hardman et al., 2010)
in the sports setting. Coaches, in this study, mentioned the self-values under
professional development and character development aspects. Coaches’ awareness of
professional development and being a role model for the athletes are critical

professional qualities that strengthen their coaching philosophies.

The professional sub-theme of coaching includes continuous learning, adaptation to
new developments, and self-improvement, which are crucial for maintaining coaching
expertise in a qualified manner. The interviews highlighted that professional values
are not limited to acquiring certifications, but also include seeking deep learning with
various knowledge sources, such as scientific research, changing rules of the sport,
and experience. Coaches expressed their concerns about the lack of standardized
educational requirements in coaching, emphasizing the need for a strong foundation
in pedagogy (Nash and Collins, 2006), anatomy (Baudha, 2023), and first aid (Castro,
2010) to ensure safe and effective training, especially among the educators of the

official ministry.

The interview findings revealed that international follow-up plays a critical role in this
process. Coaches should actively seek opportunities to learn from seminars,

competitions, and collaborations with international experts.
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Additionally, self-improvement appeared as a central theme in the professional sub-
theme among Martial Arts coaches. Several coaches highlighted their motivation to
improve both as students and teachers continuously. Experience, particularly gained
through international interactions and cross-cultural exchanges, is seen as an essential
factor in shaping coaching philosophies. Additionally, they should not forget to
develop themselves in their sport-specific skills since their field includes motor

development.

As mentioned above, their sports field includes motor development, where athletes
must see the evolution of those motor skills. The second sub-theme, which was
personal and character sub-theme among their self-values, includes being a role model.
They mostly talked about moral values for being a role model, such as communication
with family, good habits in daily life, patience, and honesty. Conversely, they did not

mention their technical role modelling.

Coaching Practices findings with respect to the coaches stated ‘“Session-Based
Practices” and “Long-Term Practices” describe how coaches operationalize their aims
and values of their Martial Arts coaching by planning (Long-Term Practices) through
periodization, measurement and evaluation; and interpersonal practices and training
applications (Session-Based Practices) by practices, communication, motivation,
being a role model, tailored (individualized) and repetitive practices, and training in

pairs.

Coaches’ long-term planning perspective with periodization, measurement and
evaluation is an indicator that they are aware of the importance of planning in
coaching. This approach is parallel with the professional competencies that a sports
coach should have concerned long-term planning (Bompa and Buzzicelli, 2019; Balyi
et al., 2013). However, coaches planning for measurement of evaluation by just
observation look to be a relatively weak approach for the coaching purpose, including
holistic development. From the coach's statement, it is understood that planning for
regular systematic testing of physical and technical development does not exist in their

practice. In this aspect, it can be argued that Martial Arts coaches in this study do not
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professionally prioritize measurement and evaluation in the coaching context, which

is a critical limitation for their professional practice.

Coaches’ session-based practices statements with respect to interpersonal approach
and training approaches have particular strengths, such as coaching awareness on
individualization, communication, motivation, being a role model, including seeing
the importance of repetitive practice, and reciprocal practice (training in pairs).
However, their training and teaching approaches mainly seem to depend on
reproductive approaches (coach-centered) and neglect problem-solving and
autonomy-supportive (more athlete-centered) teaching methods (Cassidy et al., 2015;

Ince, 2025; Jones, 2006; Kili¢ and Ince, 2023).

5.2. Alignment Between Coaching Philosophy and Coaching Practice

To understand and check the alignment between expressed coaching philosophies and
the coaching practices, two primary sources of data were used. The first data utilized
were the interviews with the athletes of the coaches. To analyze the alignment, the
athletes' answers regarding their coaches’ coaching philosophies were considered, and
the points where they were aligned with each other were examined. The second data
source used for the alignment control was field observations conducted by the
researcher, and the coaches' expressed coaching philosophies compared with their

training.

Findings indicated that there was alignment between the coaches' statements and
athletes' expressions of the coaching philosophy elements in the coaching context in
general. However, observations did not provide enough support for some of the stated
coaching philosophy elements by the coaches and the actual practices. Specifically,
how do the coaches create an autonomy supportive environment, freedom to
operationalize some of the aims/values for athletes, and the teaching approaches
stimulating them, including productive teaching approaches, such as problem solving,

and autonomy support, was not evident in the observed sessions.
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Athletes described their coaches’ philosophies in similar ways to the coaches
themselves. Four of the six major sub-themes found in coach interviews, which are
personal and character development, physical and athletic development, social and
community development, and emotional and mental development, were also perceived
by their athletes. This shows that what coaches do has an impact on their athletes,

indicating that there is no significant transfer gap between coaches and their athletes.

However, the two sub-themes mentioned by coaches, sustainability and daily life, were
not highlighted by athletes. This suggests that while coaches aim to create long-term
benefits and real-life applications, athletes focus more on their direct experiences
during training. One of the reasons may be that the athletes have not yet found or
sought a philosophy in their sports. So, they mainly focus on the physical aspects and
some short-term outcomes. Another possible reason may be that the coaches have not
yet clearly implemented these concepts into their training. In addition, athletes didn't
talk about sustainability or applying their knowledge in everyday situations. This
implies that while coaches want to produce long-term advantages, athletes prioritize
fleeting sensations. Coaching should assist athletes in integrating life lessons from
their training. Coaches may need to make this point stronger, seeing the lack of this

theme in participant responses.

Concerning the personal and character sub-theme, similar to their coaches, athletes
also highlighted the importance of this sub-theme. Athletes primarily focused on self-
management and personal growth, often mentioning how training helped them build
discipline, develop resilience, and gain a sense of autonomy. However, a significant
difference was obtained, in that while coaches’ expressions can be linked with holistic
development, including emotional, social, and ethical growth, athletes did not
explicitly recognize this broader perspective. While coaches view this as a core
objective, athletes may experience these benefits without necessarily identifying them
as part of a structured coaching philosophy. Furthermore, this difference in perceptions
may depend on the past experiences of the athletes, where they did not connect sport

with other holistic approach components.
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In the physical and athletic sub-theme, like their coaches, athletes also agreed on the
importance and existence of athletic development. They focused on how their physical
abilities improved over time. They mentioned increased endurance, speed, strength,
and flexibility. Research by Ericsson and colleagues (1993) highlighted that
practicing, which is more important than the enjoyment factor, is key to athletic
improvement, and participant responses support this by recognizing that effort may

directly affect progress.

In the social and community sub-theme, athletes confirmed the social benefits of
training. Some of them highlighted long-term friendships and feelings as part of a
group. Johnson (2019) emphasized the role of a positive environment in fostering a
positive environment where athletes feel connected. This environment is the one that
is created or planned by coaches. Especially nowadays, when most people use social
media to become more social, Martial Arts training can be beneficial for them to see

real social contexts.

In the emotional and mental sub-theme, the expressions of the athletes were parallel
to those of their coaches. Some of the athletes mentioned their fears, which started to
disappear after they started Martial Arts. Another point that was commonly cited by
athletes was happiness. They believe that their training is beneficial for them to

become happier or to overcome their negative mental status.

When the observations checked coaches’ coaching philosophy elements in the actual
coaching context, activities targeting the discipline, physical/athletic development,
social development, and repetitive practice were evident in the settings. However,
there was no evidence for the athlete-centered pedagogies targeting the autonomy
supportiveness of problem solving. Recent studies on pedagogical aspects of coaching
specifically have emphasized the necessity of using productive problem-solving and
autonomy-supportive teaching approaches for the holistic development of the athletes
(Ince, 2025; Kili¢ and Ince, 2023). It can be argued that the Martial Arts coaching
context in this study is not aligned with these approaches, even though the coaches

stated that they emphasize those. However, limitations of the observation used in this
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study should be considered when evaluating this finding. There was a limited number
of observations (three sessions for each coach) in this study, and coaches might not

use them in the observed sessions.

Thus, not entirely but partially, alignment between expressed coaching philosophies

of Martial Arts coaches and their practices was obtained from the results of the study.

5.3. Implications of the Study

Theoretically, this study explored the coaching philosophies of Martial Arts coaches.
Martial Arts coaches in the study setting stated their coaching philosophies by
considering ‘“‘aims/values for athletes”, ‘“aims/values for self’, and “coaching
practices” to reach those aims/values. Athletes were able to recognize some of these
goals/values in the coaching context and validated their coaches' perspectives.
However, there were no indications of autonomy supportiveness, holistic
development, and athlete-centered teaching approaches, including productive problem
solving and athlete-initiated methods, in the coaching practice, neither in participant
expressions nor in the observed sessions. Moreover, coaches’ measurement and

evaluation approaches were limited to unsystematic, simple observation.

Furthermore, contrary to what their coaches stated, athletes never mentioned expecting
long-term participation and development. Or, despite their training or coaches
mentioning the benefits they could use in daily life, they did not emphasize that sports
have affected their daily lives. One of the reasons for this may be that the athletes
lacked a philosophical approach to sports. If they had only received tangible parts of
physical education and sports in their past, that is, during their pre-university
education, it may be considered that this is the reason why they cannot reconcile sports
with philosophy, and therefore with daily life. As a solution to this situation, the
inclusion of sports philosophy in physical education classes can be tested by
submitting it to the official authorities. The inclusion of the title of sports philosophy
in the physical education and sports course curriculum in primary, secondary, and high

schools can affect students' perspectives on their sports, and they can more easily
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understand the long-term development that their coaches are trying to provide them

with.

Based on the findings of this study, the following recommendations were made for
specific stakeholder groups: For Coaches: Develop and maintain philosophical
consistency in practice; adapt teaching approaches in line with the athletes’ age, level,
motivation, and consider using autonomy supportive, productive approaches, too;
Develop systematic measurement and evaluation techniques to evaluate the athletes’

progress and outcomes by considering their holistic development.

For Sports Federations: Update coaching competencies to integrate the elements of
coaching philosophy aspects and their practices in the Martial Arts coaching context.
Provide continuing professional development opportunities for coaches on coaching

philosophy.

For Coach Educators: Develop continuing professional development programs
emphasizing all aspects of Martial Arts coaching philosophy and aligned coaching
practices in the context. Put specific attention on developing autonomy supportiveness,
consistent teaching methods, and systematic measurement and evaluation approaches

to use in their coaching setting.

For Policy Makers: Define Martial Arts coaching standards and strengthen
certification systems by ensuring the development of a sound coaching philosophy by

Martial Arts coaches.

5.4. Recommendations for Future Studies

Based on the results of this study, the following recommendations are made: Future
research can conduct coaching philosophy studies with other sport contexts, such as
Indoor sports, outdoor sports, individual sports, team sports, or conduct research
directly with other branches of sports, such as swimming, running, skiing, etc. Through

this recommendation, variations in different sports groups for coaching philosophy
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elements can be compared with each other, which may enhance understanding of the

coaching philosophy elements in action empirically from a more holistic perspective.

Lastly, to understand how coaches construct their coaching philosophies, which guide
their training and athletes, psychological research can be conducted. The researcher
emphasized that possible previous experiences, including childhood, may contribute
to the current coaching philosophies. For example, a schema therapy in psychology
literature may be helpful to understand the schemas of coaches and their projection

into the training.

5.5. Limitations of the Study

There are some limitations of the study that readers should be aware of when
evaluating the current study findings. First, data were collected via semi-structured
interviews and observations. Findings are limited by the data collection methods used.
Second, field observations included only three sessions for each coach in the study.
This may not be enough for a complete understanding of coaching practice. Lastly,
this study is a qualitative study, and findings could not be generalized for all Martial

Arts coaching contexts.
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APPENDICES

A. SEMI STRUCTURED INTERVIEW QUESTIONS (ENGLISH AND
TURKISH VERSIONS)

Interview Questions
“Coaching Philosophies and Practices of Martial Arts Coaches™
Thesis Study
Thanl: you for participating in thiz interview voluntarily. Everything you say during
the interview will remain confidential. Only my thesis advisor and thesis committee will
have access to the information Your name will not be used in any way during the

rezearch. If vou allow me during the interview, I would like to record the interview for
later review and analysis.

There iz no element that will harm or mizlead vou during this rezearch. However, if
vou do not feel safe during the research, you can withdraw from the research at any time.

Our aim in the study iz to understand the coaching philosophies that martial arts
coaches perzonally shape while practicing their profession, then to obzerve the traiming of
the same coaches, and finally to interview some of their athletes to develop martial arts
literature in terms of coaching philosophy.

For this purpose, T will ask vou questions related to the subject T expect vou to answer
the guestions sincerely in line with your own thoughts and experiences. There will be no
right'wrong for the answers vou give. Every answer vou give will be specific to you and
related to the coaching philosophy you have developed

Your coaching philosophy will try to be understood through some guestions about the
areas you value to improve the participants in your training how you turn this value into
reality in training and how yvou prove this fact.

Section 1) Background
1- Can vou tell me your sport field and how many years yvou have been a coach?
2- What iz your coaching degree?
3- What is your education level?
4- Why did you want to become a coach?
3- Why did you want to be a coach in this field?
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Section 2) Discourse
1- What iz the purpose of sport to vou?
2- How would yvou define the word coach?
3- What does "sport name" mean?
4- Would vou like vour sport name to be categorized? (Az a combat sport, martial art or
something else?) (After the answer, can vou define combat for me?)

Section 3) Coaching Philosaphy
1- What are vour core values or beliefs in martial arts coaching? (If coach does not
mention, what about relations with their participants?)
2- Considering vour explanations about your values, mizsion and performance standards,
how do you state vour aim/philesophy of coaching?
3- Does your philosophy change over time? If zo, which event/zituation/concept cauzed
thiz change?
Section 4) Coaching Practice
1- How and according to what do yvou design vour workouts?
2- How do you apply the values that you mentioned in your professional coaching
practice?
3- How do vou decide whether vour practices work properly through your values/beliefs

or not?
4- What iz the situation(s) that challenge vou in your practice when you try to apply your
coaching philosophy?
Section 5) Participant Perception

1- In what ways would vou expect an athlete who comes to train with you regularly to
have change? (For example, he/she was a bit shy before, but after training, he'she
gained courage ) Which concepts do yvou aim to change? Or which concepts would
you not aim to change? Why?

2- Dwoes every participant learn at the same rate? If not, how do you close the gap

between different learners?
Section 6) Self-Reflection
1- You explained why you choze martial artz and how you practiced coaching in thiz
field, along with your coaching philosophy. Let's say you are a martial arts trainer
for your own life, what do vou think vou would change in yourself?
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Miilakat Sorulamn
“Savas Sanatlan Antrendrlerinin Antrendrlik Felsefeleri ve Pratikleri™

Tez Cahsmasi

Bu gorigmeye ginblli olarak katildiFimiz igin tegelddir ederim. Girdgme siresince tiim
siyledikleriniz gizli kalacaltir Yalmzea tez damgmanim wve tez jlirim bilgilere erigim
zaflayabilecelderdir. Aragtirma icerisinde isminiz hichir geldilde kullamilmayacaltr. Gorigme
sliresince izin verirseniz gdriismevi daha sonra incelevip analiz etmel igin kaydetmek
istiyorm.

Bu araghrma  sfiresince size zarar verecek ya da  vaniltacak highir unsur
bulunmatmaktadir. Fakat =iz araghirma  sliresince  kendinizi  glivende  hissetmezseniz
aragtirmadan istedifiniz zaman gelilebilirsiniz.

Caligmada amacumiz savay sanatlan antrendrlerinin mesleklerini icra ederken kigisel
olarak zekillendirdilderi antrendrlik felsefelerini anlamak, somrasnda aym antrendrlerin
antrenmanlarm gdzlemlemel ve son olarak da baz sporculan ile gériigerek zavas sanatlan
literatiiriing antrendrlil felzefesi agizindan geligtirmeyi saglamalktir,

Bu amag¢ dogmiltusunda size kot ile ilgili sorular yaneltecegim. Sorulan kendi diisiinee
ve deneyimleriniz dofrultuzunda ictenlikle cevaplamanizs bekliyomum. VereceZiniz cevaplar
igin herhangi bir dogryanlis olma hali olmayacaltr. VereceZiniz her cevap size Szel ve zizin
geligtirdifiniz antrendrliik felsefiesd ile 1lgili olacalkdtr.

Antrendrliil: felzefesi. sizin antrenmanlarimizda katilmeilars hangi alanlarda geligtirmek
istedifiniz, bu istefinizi anfrenmanda naml gercefe dinfistirdifdniz ve bu gercefi nasil
kamtladiginiza dair bazy sorular ile anlagilmaya calisidacaktir.

GORUSME SORULARI
A) Kisinin Gecmisi ve Demografik Bilgiler
1-  Spor brangmizs ve kag vildir antrendrlik vaptifiizs sdvler misiniz?
2- Antrentrlik dereceniz nedir?
3- Ogrenim durumunuz nedir?
4- NWeden antrendr olmak 1stediniz?
3- Neden bu bransta antrendr olmal: istediniz?
B) Sivlem
1- Sporun amaci size gire nedir?
2- Antrendr kelimesini nas1l tanimlarsimz?
3- “Brang ismi” ne anlama gelivor?
4- Brangimza nasil hitap edilmesini istersiniz? (Cevap zonrasmda bana
savagy'déviizi/zavunmay tansmlayabilis miziniz?)
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Antrenirlik Felsefesi

Savag sanatlan antrendrliigingze dair temel degerleriniz va da inamiglanmz nelerdis?
(Eger belirtmez ise, katdumecilarmniz ile aranizdaks iligkt haldanda neler
sdyleyebilirsiniz?

Degerleriniz, misyon ve performans standartlarinizla ilgili agiklamalarmz dikkate
alarak kogluk amacimzy/felzefenizi nasil belirtirsiniz?

Felzefeniz zaman igerizinde degiyivor mu? Eger degisiyorsa hangi olay/duromkavram
bu degigime sebep oldu?

Antrendrlik Pratigi

Antrenmanlarimizi nas1l ve neye gire tasarlyorsunuz?

1.a- Antrenmanlarmiz sirasinda nasil vygulamalar yvapiyorsunnz?
1.b-Antrenmanlarnizdaki Sncelikleriniz Jurallanmz neler?

Profesyonel kogluk uygulamalarimizda bahsettiginiz deZerleri nasil hayata
gecirryorsunnz?

Uygulamalarinizin belirttifiniz deferler agizindan 1ge varayip varamadifina nasil karar
veriyorsumz?

Bahsi gegen antrendrlik felsefesi ve uygulamalanm pratife dékerken sizi zorlayan
durum(lar) nedie?

Kanhmeilarma Dair

Sizinle diizenli antrennman yapan bir katilimeinin hangi agilardan degismis olmasim
beklersiniz? (Omegin, Gncesinde biraz celringen biri idi fakat 2 yillik caligma sonunda
giderek cesaret kazandi geldinde.)

Antrenmanlariniz sirasinda katithmeslarmuzin aym oranda §grendiFini diginidyor
muzunuz? Efer Srenmiyorlarsa aralanindali agifi nasil kapatiyorsunuz?
Oz-Yansima

Neden savay sanatlarsm segtiFinizi ve bu alandaki antrendrligiinGzi nasil icra
ettiginizi attrendrlik felsefeniz ile anlattwuz. Divelim ki kendi hayatimzin da savag
sanatlan antrendriiziniz, kendi efitmenlifiniz ile 1lgili neyi defigtirirsiniz?
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B. EXAMPLE OF OBSERVATION SHEET

Gizlem Formu
Tarih: Antrenor: Erans:
Gizlemei 1: Gizlemei 2:
Antrene Edilen Grup:
Xasanan Olavlar Giozlemci Notlan
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D. COACHING PHILOSOPHY OBTANIED FROM INTERVIEWS
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E. EXAMPLES FROM FIELD OBSERVATIONS
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F. TURKISH SUMMARY / TURKCE OZET

GIRIS

Spor yapmanin her yas grubundaki bireylere ¢ok ¢esitli faydalar1 vardir (Tahira, 2022;
Torlindsson ve ark., 1990; Van Boekel ve ark., 2016; WHO, 2024). Bircok spor,
optimum performans icin fiziksel, psikolojik ve sosyal gerekliliklere bagli olarak
birbiriyle Ortiisen faydalar saglarken, amaglari/hedefleri, antrenman igerigi,
uygulamalar1 ve performans baglamlari acisindan da belirgin farkliliklar vardir.
Ornegin, katildiklar1 sporun tiirii ne olursa olsun, tiim sporcular viicut kompozisyonu,
aerobik dayaniklilik, kas giicii ve dayaniklilig1 ve esneklik dahil olmak {izere saglikla
ilgili zindeliklerini gelistirmeye odaklanmalidir. Tim sporcular, spor dallarinin
agirliklarima bakilmaksizin 6zgiiven, karakter ve bag kurma becerilerini de

gelistirmelidir (Cote & Gilbert, 2009; ince, 2025).

Geleneksel ve modern formlar1 kapsayan doviis sanatlari, fiziksel antrenman ve deger
temelli egitimin kendine 6zgii bir karigimini sunar. Performans sonuglarina dncelik
veren ¢ogu rekabetci sporun aksine, doviig sanatlart genellikle kendini gelistirmeyi,
disiplini ve etik davranmisi vurgular. Bu o6zellik, kazanmaya odaklanan geleneksel
antrendrliik modelleri ile kisisel doniisiim ve felsefi ilkelere dayanan doviis sanatlari
egitimi arasindaki potansiyel farkliligi vurgular (Eakins, 2018; Ueshiba, 2013). Bu
farklililk g6z Oniline alindiginda, doviis sanatlart kogunun roli ve zihniyeti,

uygulayicilarin 6grenme deneyimi ve gelisim siirecinde merkezi bir rol oynar.

Bu sekilde, doviis sanatlar1 koglari, sporcularin beceriyle ilgili kondisyonlarini
(6rnegin gli¢, koordinasyon, hiz, tepki siiresi, denge) gelistirmek ve spora Ozgii
tekniklerde miikemmellesmek i¢in onlar1 fiziksel olarak egitmelidir. Bu spora 6zgii

teknikler, bireylerin disiplin kavramiyla dogrudan iligkili olan kendini
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miikemmellestirme hedefine ulagmalarma yardimcit olmayir amaglamaktadir. Bu
hedefe ulagsmak i¢in, teknikler viicutta refleks haline gelene kadar tekrar tekrar
uygulanir. Déviis sanatlart eski ve geleneksel spor tiirleri oldugundan, antrenman

sirasinda etik davraniglar olduk¢a onemlidir.

Spor bilimi literatiiriinde antrendrliik felsefesi lizerine yapilan Onceki c¢aligmalar
(Bennie & O’Connor, 2010; Collins, 2011; Gomes et al., 2018; Nash, 2008)
analizlerinde birden fazla spor dalini ele almis ve antrendrliik felsefesi algilarinm
belirlemistir. Bu ¢alismalarin metodolojilerinde hem yazili hem de derinlemesine
yaklagimlar goze carpmaktadir. Ote yandan, Cushion ve Partington (2014), koglara bu
terimi agikca agiklamadigi i¢in antrenorliik felsefesi literatiiriiniin neredeyse tamamini
elestirmistir. Bilgisiz sporcular genellikle rasyonel iggoriilerden ziyade kisisel
anlayiglarini paylastiklart igin, koglarla goriismeye katilmadan once antrenorlitk

felsefesi hakkinda 6n bilgi verilmesini dnermislerdir.

Ayni1 zamanda, antrendrliik uygulamalari her zaman felsefenin dogrudan bir yansimasi
degildir. Birkag¢ calisma, koclarin inandiklarini iddia ettikleri ile antrenman sirasinda
sergiledikleri davraniglar arasindaki tutarsizliklara dikkat ¢ekmistir (Collins ve ark.,
2011; Cushion & Partington, 2014; Nash ve ark., 2008). Bu uyumsuzluk, yapisal,
egitimsel veya baglamsal kisitlamalardan kaynaklaniyor olabilir. ilging bir sekilde,
Tiirkiye baglaminda antrendrliik felsefelerine iliskin sinirl1 bilgi bulunmaktadir (Ince,
2025) ve koclarin beyan ettikleri felsefeler ile gercek antrendrliik uygulamalarn

arasindaki uyum hakkinda neredeyse hi¢ bilgi yoktur.

Bu nedenle, belirtilen antrenoérliik felsefesi ile gozlemlenen veya kendi beyanlarina
gore uygulanan pratikler arasindaki uyumu daha yakindan incelemek gerekir. Bu tiir
bir inceleme, degerlerin ve tekniklerin genellikle ortiik 6grenme ve karakter gelisimini
vurgulayan geleneksel usta-¢irak modelleriyle aktarildigi doviis sanatlarinda daha da
acildir (Draeger, 1990). Ayrica, 6zellikle pandemi sonrast donemde teknolojik araglar
ve kendi kendine rehberli egitim giderek daha erisilebilir hale gelse de, arastirmalar
bir kogun yetkinliklerinin genglerin gelisimi, motivasyonu ve degerlerin edinilmesinde

cok 6nemli bir rol oynadigini gostermektedir (MacDonald ve ark., 2010; Weiss ve ark.,
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2016). Bu bakimdan, sadece teknik uzmanlik degil, ayn1 zamanda ahlaki rehberlik de
gerektiren doviis sanatlarinda antrendrlilkk, akademik olarak 6zel bir ilgiyi hak

etmektedir.

Amac

Bu caligma, doviis sanatlar1 koglarinin felsefelerini ve bunlarin uygulamaya
aktarilmasini inceleyerek antrendrliik ve spor pedagojisi literatliriindeki onemli bir

boslugu ele almaktadir. Bu ¢calismay1 yonlendiren iki temel arastirma sorusu sunlardir:

1. Doviis sanatlar1 koglart antrendrliik felsefelerini nasil algilar ve ifade ederler?

2. Doviis sanatlar1 antrendrlerinin ifade ettikleri felsefeler ile gercek veya

amagcladiklari antrendrliik uygulamalari arasinda ne derece tutarlilik vardir?

Calisma, benzersiz bir spor baglaminda antrenorliik felsefesinin daha iyi anlagilmasimni
ve bu tiir aragtirmalarin biiyiik 6l¢iide bulunmadig Tiirkiye'den bu kavram agisindan

0zgln bir bakis agis1 sunmay1 amaglamaktadir.

Calismanin Onemi

Spor alanindan bagimsiz olarak, ¢ocuk ve genclerin fiziksel aktivite programlarina
katilimi, fiziksel zindelik, ruh sagligi, kemik saglig1 ve bilissel islevler dahil olmak
iizere bircok agidan saglik durumlarini iyilestirir (Diinya Saglik Orgiitii, 2024). Ote
yandan, sporcularin fizyolojik performansini, beslenmesini, antrenman ihtiyaglarini
veya sonuglarini analiz etmenin yani sira, antrendrler icin yapilar veya pedagojik
yaklasimlar olusturma c¢abasi da 6nemini ve sigligin1 korumaktadir (Nash, 2008).
Antrenorliik felsefesi, antrenmanda dogru yolu aramakla iliskilendirilebilir. Bu yolu
“dogru” olarak nitelemek kisiseldir, ¢iinkii dogruluk kisinin ge¢mis deneyimlerine
bagli olabilir (Carless ve Douglas, 2011). Antrenérliik felsefesi gelistirmek kisisel bir
cabadir; bireysel inanglara baglidir (Cahill ve ark., 2021). Ancak, konu hakkinda
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farkindalik ve bilgiyi artirmak, koglarin inanglarini sekillendirirken onlara katkida

bulunabilir.

Bunlarin yani sira, teorik bilgiler literatiiriin antrenorliik felsefesi kavramini tam olarak
kavrayabilmesi icin yetersiz oldugundan, sahada antrenorliik felsefesinin analiz
edilmesi gerekmektedir (Nunomura ve ark., 2012). Cahill (2021) de belirttigi gibi,
koglarin degerleri ve inanglari onlarin gelisimi i¢in ¢ok 6nemlidir. Ancak, bu deger ve
inanclar ancak antrendrliik felsefelerini antrendrliilk uygulamalarina yansittiklar:
takdirde faydali olabilirler. Akademik calismalar antrenorliikk felsefesinin teorik
yonlerini vurgulamaya caligsa da pratik uygulamalarin incelenmesi hala aciklia
kavusturulmaya ihtiya¢ duymaktadir (Partington ve Cushion, 2011). Ayrica, koglarin
tutarlilig1 da incelenmelidir, ¢linkii sporcularin antrenman tasarimlari i¢in kritik Gneme
sahiptirler. Koglarin 6nemi belirtildiginde, kisisel inanglar1 ve degerleri, bu felsefeleri
etkili uygulamalara aktarma becerileriyle birlestiginde, sporcularini dogru bir sekilde

gelistirmekteki temel becerilerinden biridir.

YONTEM

Antrenorliik felsefesi, bir kogun bireysel inan¢ ve degerlerini tanimlar. Bu inang ve
degerler, kocun antrenorliik tarzinda da goriilebilir, ancak onceki antrenérliik
literatilirlinde baglamsal netlikle agikca temellendirilemez (Partington ve Cushion,
2024). Bu ¢aligma i¢in nitel arastirma yaklasimi iki ana nedenden dolay1 secilmistir:
ilk olarak, antrenorliik felsefesi, Denzin ve Lincoln'iin (2011) nitel arastirmanin
eylemleri anlamak ve yorumlamak i¢in bir yol oldugu ve dogal ortamin bu tiir
girisimler i¢in en uygun ortam oldugu iddiasinda belirtildigi gibi, dogal ortaminda
kendini ortaya koyabilen bir kavramdir. ikinci olarak, nitel arastirma tasarimu,
calismanin, belirsiz baglamsal netlik nedeniyle nicel ¢alismanin gézden kagirabilecegi

noktalar1 gézden kacirmamasini saglar.
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Bu calisma, caligmanin bireylerin deneyimlerini ve konuyu nasil anladiklarini
anlamaya calistig1 konularda kullanilan nitel aragtirma yontemlerinden biri olan genel
tasarim olarak tasarlanmistir (Merriam, 2002). Merriam ve Tisdell (2015) tarafindan
belirtildigi gibi, genel tasarimin amaglarindan biri, insanlarin diinyalarini inga etme
yolunu izlemektir, bu da bu ¢alismanin antrenérliik felsefesi kavramina uymaktadir.
Yar1 yapilandirilmis  derinlemesine  gorlismeler, arastirmacinin  distlinceleri
genellestirmek (McGrath ve ark., 2018) veya tanimlamak yerine, goriisiilen kisiyi
derinlemesine anlamasina olanak tanir; bu da antrenérliik felsefesini daha iyi anlamak

icin gerekli goriinmektedir.

Katilimcilar

Katilimcilar, kisisel aglarin erisimi kolaylastirdigi spor odakli popiilasyonlar i¢in
uygun olan kartopu drnekleme yontemi kullanilarak secildi. i1k antrendrler ek adaylar
onerdi. Doviis sanatlar1 simiflandirmalari, Miller'in (2008) spor ve ruhsal gelisim
kategorileriyle uyumlu olarak Martinkova ve Parry'nin (2015) kategorileri, doviis

yollar1 ve doviis sporlar izlendi.

Dahil edilme kriterleri sunlardi:

1. Doviis sanatlar1 kategorisi: yukaridaki siniflandirmalardan birinde aktif katilim.

2. Deneyim seviyesi: Nash'in (2008) felsefi farkindaligin deneyimle arttig1 bulgusunu
yansitan, ulusal diizeyde bir spor merkezini isletmek i¢cin minimum gereklilik olan en
az ikinci derece kidemli antrenor sertifikasina sahip olmak. Sahada, tiim deneyimli
antrenorlerin ikinci derece kidemli antrendr sertifikasina sahip olmadigi tespit edildi,

bu nedenle deneyim seviyeleri yeterliyse, onlar da ¢aligmaya dahil edildi.

3. Sporcu demografisi: WHO'nun ergenlik tanim1 (Singh ve ark., 2019) ve 6nceki spor
bilimi ¢alismalar1 (Duhig, 2011; Bk ve ark., 2018; Kili¢ ve Ince, 2020) ile tutarl

olarak, 10-19 yas aras1 geng¢ sporculari egitmek.
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Veriler doygunluga ulasana kadar, yani ek goriismelerden yeni temalar ¢ikmayana
kadar ise alimlar devam etti (O’Reilly ve Parker, 2012). Nihai 6rneklem, alt1 doviis
sanatlari disiplininden 10 antrendrden olusuyordu: Aikido (n=2), Judo (n=2), Karatedo
(n=3), Sayokan (n=1), Okculuk (n=1) ve Capoeira (n=1) (Tablo 3.1). Ek olarak,
antrendrlerin Onerileri ve deneyimlerini agik¢a paylagma istekleri dogrultusunda 15
geng sporcu (yedi kiz, sekiz erkek) goriismelere katildi. Her sporcu sadece kendi
antrendriiyle antrenman yapiyordu. Ayrica, sporcularin antrendrleriyle antrenman

yapma siireleri, onlardan elde edilecek iggoriiler artirmak i¢in farkl sekilde secildi.

Table 3.4. Katilimci Profili

Coach Field Coaching Coaching HOV.V .many
(Pseudonym)  Name G Age Exp. Degree P E‘lI‘tICIpal’ltS
involved
K-1 Karatedo Male 47 35 5 2
K-2 Karatedo Female 26 7 2 2
K-3 Karatedo Male 51 24 1 2
J-1 Judo Male 61 13 1
J-2 Judo Male 69 47 2
A-1 Aikido Male 39 15 2 3
A-2 Aikido Male 45 13 2
C-1 Capoeira Male 42 23 1/A 2
Ar-1 Archery  Female 28 3 2 2
S-1 Sayokan Male 31 12 2 2
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Veri Toplama Araclan

Goriisme Sorularimin Gelistirilmesi ve Pilot Uygulama

Calismanin katilimcilartyla derinlemesine niteliksel goriismeler yapilmistir, ¢ilinkii bu,
bir kisinin deneyimlerine veya diinya goriisline iliskin bilgileri toplamaya olanak
saglamistir (Kvale ve Brinkmann, 2009). Diger bir deyisle, Seidman (2006) 'm
belirttigi gibi, niteliksel goriisme, arastirma konusunun yasaminda yasadigi
deneyimler hakkindaki goriisiinii anlamak i¢in uygundur. Antrenérliik felsefesinin,
kisisel inanglar, koglarin uygulamalarina yansiyan degerler ve “sonug¢ almak” i¢in “ne
ise yarar?” temeline dayanan bakis agilarinin bir kombinasyonu oldugu, bu ¢alismanin
ana argiimanlarindan biridir (Cushion, 2013). Bu nedenle, bu calismada arastirmacinin
amaclarindan biri, doviis sanatlar1 koglarinin antrenérliik felsefesine yonelik bakis

agilarin1 anlamakti.

Bu amaca ulagmak i¢in, bu ¢alisma Seidman'in (2006) goriisme yapisinin 6neminden
bahseden calismasina dayanmaktadir. Buna gore, kitabindaki iic ana baslik,
calismasinda bahsedilen Odaklanmis Yasam Opykiisii, Deneyimin Ayrintilar1 ve
Anlam Uzerine Diisiinme'dir. Bu ii¢ goriisme serisinin arastirmacinin katilimciy:
derinlemesine anlamasini sagladigi belirtilmektedir. Ancak, bu yapmin yerine
alternatiflerin de kullanilabilecegini belirtmektedir. Seidman'in metodolojisi, li¢ ayr1
gbriigme oturumu ve goriigme yapisina bagli kalinmasini gerektirmektedir. Bu
calisma, ili¢ ana goOriisme bileseni ile 1ilgili Seidman'in (2006) yaklagimini
benimsemistir. Bu c¢alisma, kisinin deneyimlerini ve goriislerini derinlemesine
anlamay1 amagladigindan, bu yaklasim bu c¢alismaya ¢ok uygundur. Ayrica, farkli
goriigme oturumlar1 ¢ok daha fazla zaman gerektirir ve bu da antrendrler ve
antrendrlerin sporculart i¢in uygun olmayabilir, bu nedenle tiim boyutlar tek bir
goriisme oturumunda ele alinmistir. Bu nedenle, Seidman'in bahsettigi ti¢ ana yaklagim

bu ¢alismaya uygulanmistir ve bunlar asagida ayrintili olarak agiklanacaktir.
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Gozlemler

Gozlem, yalnizca 6znel bir gézlem olmaktan ziyade, ilgili bir konuyla ilgili dengeyi
kontrol etmek i¢in kullanilan en etkili nitel aragtirma araglarindan biridir (Merriam ve
Tisdell, 2015). Bu ¢alismada, gézlemler, doviis sanatlar1 antrendrlerinin ifade ettikleri
antrendrliik felsefesi ile antrenorliik uygulamalar1 arasindaki uyumu belirleyen ikinci

arastirma sorusunu yanitlamak i¢in yapilmistir.

Yazar, saha gozlemlerine katilan bir gozlemciydi; ancak, gozlemcinin etkisini
azaltmak icin, gozlemlenecek antrenmanlar rastgele secildi. Rastgele segilen
antrenmanlar, Romar ve arkadaglart (2020) goézlemlerin yapildigi dogal ortam
acgisindan bazi Onceki arastirmalar elestirdikleri i¢in, yazarin antrendrlerin dogal
ortamlarin1 gormesini sagladi. Onlar, gercege daha yakin olmak i¢in gecgerli bir
ekolojik ortamin, yani sporculari ve antrendrleri olagan antrenmanlarinda
gbzlemlemenin onemine dikkat ¢cekmislerdir. Gézlemler sirasinda, Creswell (2007)
tarafindan belirlenen gozlem adimlarina iliskin bir goézlem protokolii hazirlanmistir.
Antrendrlerin beyanlari, gozlem degerlendirmesinin sekillenmesinde birincil kaynak

olmustur.

Calismanin Prosediirleri

Arastirma siirecinin basinda Orta Dogu Teknik Universitesi'nden protokol numarasi
0231-ODTUIAEK-2024 olan etik onay alinmistir (Ek C'ye bakiniz). Her katilimer etik
prosediirler hakkinda bilgilendirilmis ve goriismelere katilmadan 6nce goniillii katilim
formu imzalamistir. Veri {iggenlemesi i¢in ¢aligmaya katkida bulunan on sekiz yasin
altindaki sporcular icin ebeveyn imzalar1 alimmistir. Ayrica, antrenmanlarin
gbzlemlenmesi i¢in izinler, yazar tarafindan bilgilendirildikten sonra antrendrler

tarafindan da garanti edildi.

Antrendrler, yazarin 6nceki deneyimlerine dayanarak bulundu. Ayrica, her antrenor
veya dojo'dan, tanidiklar1 antrendrlere ulagmak i¢in yol tarifi istendi. Arastirmaci, bazi
antrendrlere veya dojo'lara sosyal medya araciliiyla ulast.
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Yazar, ilk arastirma sorusuna yanit bulmak icin antrendrler ve sporculariyla yari
yapilandirilmis goriismeler gerceklestirdi. Literatiirdeki onceki caligmalar, tezler,
makaleler ve incelemeler, goriigme anketinin temelini olusturmaktadir. “Neler
yapildi1?” ve “Daha 6nce neler yapilmadi?” sorular1 yanitlanmaktadir. Baglamadan

once yazar, bu ¢alismanin 6nemli katkilarini analiz etti.

Veri Analizi

Yart yapilandirilmig goriismelerin analizi, Windows i¢in MaxQDA uygulamasi
kullanilarak gergeklestirilmistir. Yari yapilandirilmig goriisme oturumlarmin hemen
ardindan her bir goériismenin analizi yapilmistir. Verileri anlamak i¢in, Braun ve
Clarke'm (2006) Tematik Analiz kilavuzlari mevecut tezde uygulanmistir. Ik olarak,
tiim veriler ayr1t Word dosyalarina aktarilmis, ardindan kontrol edilmis ve gerekirse
revize edilmistir. Tkinci olarak, veriler iizerinden ilging kisimlar ilk kodlar olarak
olusturulmustur. Ugiincii olarak, olusturulan kodlar olasi tema ve alt temalar icin
kiimelenmistir. Ardindan, tematik harita elde edilmeden 6nce tema, alt tema ve kodlar

tekrar kontrol edilmistir.

Kodlama siirecinde, her aragtirma c¢aligmasi benzersiz oldugundan ve kodlama igin
benzersiz yaklagimlar gerektirdiginden, kodlama yollar1 rasyonellestirilmistir (Patton,
2014). Kodlama yaklagimlari i¢in Saldana'nin (2015) kodlama kilavuzu kilavuz olarak
alimmustir. Kilavuza gore, verilere ilk dongii kodlama siireci ve ikinci dongii kodlama

stireci olmak tizere iki asamali bir kodlama siireci uygulanmustir.

Konum

Yazar, merakinin ana kaynagi olan doviis sanatlarinda 9 yildan fazla bir siiredir
katilime1 ve 4 yildan fazla bir siiredir kog olarak gorev yapmaktadir. Ote yandan,
yazarin gecmis deneyimlerinden kaynaklanan onyargiyr azaltmak ig¢in veriler, tezin
danigmani ve yardimci danismam tarafindan kontrol edilmistir. Yazarin onyargisi,

geemis deneyimleri nedeniyle kodlama siirecini sekillendirmesine neden olmus
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olabilir. Ancak, diger aragtirmacilar bu potansiyel etkiyi azaltmak i¢in verileri kontrol

etmislerdir.

SONUCLAR

Bu calismanin temel amaci, doviis sanatlari antrenorlerinin antrenorliik felsefelerini
incelemek ve bu felsefelerin gergek antrenorliik uygulamalariyla ne 6lgiide uyumlu
oldugunu arastirmakti. Bulgular iki arastirma sorusu ile sunulmustur: (1) Ddoviis
sanatlar1 antrenodrleri antrenorliikk felsefelerini nasil algilar ve ifade ederler? ve (2)
Doviis sanatlar antrendrlerinin ifade ettikleri felsefeler ile ger¢ek veya amagladiklari

antrendrliik uygulamalari arasinda ne 6l¢iide tutarlilik vardir?

Arastirma Sorusu 1: Antrenérliik Felsefesinin Algilanmasi ve ifade Edilmesi

Bu arastirma sorusu, doviis sanatlart koglariyla yapilan yari yapilandirilmig
goriismelerden elde edilen veriler kullanilarak incelenmistir. Buradaki amag, koglarin
doviis sanatlar1 koglugu baglamindaki hedeflerini, bu hedeflere ulagsmak i¢in dncelik
verdikleri degerleri ve antrenman uygulamalarini (6r. igerik, uygulama, dlgme ve

degerlendirme) nasil hayata gegirdiklerini aragtirmakti.

Antrenorlerle yapilan goriismelerin analizi, iki genel tema ortaya ¢ikardi: Sporcular
icin Degerler ve Kendisi i¢in Degerler. “Sporcular i¢in Degerler” altinda alt1 alt tema
ortaya cikti: (1) Kisisel ve Karakter, (2) Fiziksel ve Atletik, (3) Sosyal ve Toplumsal,
(4) Duygusal ve Zihinsel, (5) Giinliik Yasam ve (6) Stirdiriilebilirlik. “Kendisi i¢in
Degerler” baghigi altinda iki alt tema belirlendi: (1) Profesyonellik ve (2) Kisisel ve
Karakter (Ek D'ye bakiniz).
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Sporcular i¢in Degerler

Kisisel ve Karakter Gelisimi. Koglar disiplin, gorgii kurallari, dayaniklilik, 6z
farkindalik, 6zerklik, 6zgiirliik, ahlaki gelisim, saygi ve biitiinsel gelisim konularini
stirekli olarak vurguladilar. En sik bahsedilen kural olan disiplin, hem bir egitim
gerekliligi (6rnegin, diizenli katilim, talimatlara uyma) hem de bir yasam becerisi

olarak tanimlandi.

Etiket, dojo uygulamalarindan giinliik davranislara kadar uzanan disiplinle giiclii bir
sekilde iligkilendirilmistir. Gorgii kurallari, esas olarak dojo'lara girip ¢ikma,
antrenmanti baglatma ve bitirme, giyim tarz1 vb. gibi dojo'lardaki uygun davranislar
ifade eder. Gorgii kurallar1 yetenek gerektirmediginden, antrendrler sporcularin
disiplinleriyle baglantili olan goérgii kurallarim1 gelistirmek i¢in antrenman yapmalari

gerektigini savunurlar.

Dayaniklilik, fiziksel veya zihinsel rahatsizliga ragmen sebat etmekle baglantiliydi.
Dayaniklilik, 6nceki doviis sanatlari literatiiriinde deneysel olarak arastirilan bir
terimdir ve kisinin risk veya strese direnme yetenegini ifade eder. Alt1 katilimci,
roportajlarinda  dayanikliliktan bahsetti. Dolayisiyla, disiplin  ve dayaniklilik
arasindaki Oonem ve baglanti, doviis sanatlar1 antrendrlerinin agiklamalarindan
anlagilmaktadir. Bu ikisi bir araya geldiginde, kisiyi farkinda ve siirekli olmasini
saglayarak gorgii kurallarin1 gelistirmeye itebilir. Diger kisisel gelisim unsurlari
arasinda kendini tamamlama, 6z farkindalik, 6zerklik, 6zgiirliigii tesvik etme, saygi ve

biitiinsel gelisim yer almaktadir.

Kendini tamamlama, zayif kisimlar1 giiclendirmeyi ve giiglii kisimlar1 zayiflatmay1
ifade eden bir terimdir. Ayrica, bu terim, bireylerin kendini miikemmellestirmesine
yardimc1 olmay1 amaclayan doviis sanatlarinin kokleriyle dogrudan ilgilidir. Felsefi
bir yaklagim gibi goriinse de, bu antrendr, enstriimanlar, dans figiirleri ve yabanci
dilleri iceren kendi spor alaninda, kisinin tiimiinde kendini gelistirebilecegine
inanmaktadir. Ozerklik, 6grenme asamalariyla ilgilidir. Kisinin bilingsiz bilingli

hareketleri, baska bir deyisle refleksleri, 6zerk hareketler olarak sayilabilir. Doviis
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sanatlarinda antrendrler, 6zerkligi dogru savunma veya saldiri hareketini aninda

yapmak olarak tanimlar.

Saygi, goriismeler sirasinda dikkat ¢eken bir baska kuraldi. Koglarin, sporcularinda
saygt ve ahlaki gelisimi Onemsedikleri anlasilmigtir. Tiim koglar goériismelerinde
saygidan bahsetmistir. Bazilar1 anahtar kelime olarak bahsedilmis, bazilari ise ayrintili
olarak aciklanmistir. Kocglar genel olarak saygiyi, bir yarigmayi kazanmaktan daha
onemli gormektedir. “Kisisel ve karakteristik™ alt temasinin son kodu olan biitiinsel
gelisim, esas olarak tek bir yonle sinirli olmayan bireylerin gelisimini kapsamaktadir.

Ornegin, sporcularin sadece fiziksel yoniiyle degil, ¢esitli unsurlarla gelistirilmesi gibi.

Fiziksel ve Atletik Gelisim. Bu alt temadaki kodlar arasinda atletik gelisim, teknik
yeterlilik, motor beceri gelisimi, viicut farkindaligr ve sakatlik 6nleme yer almaktadir.
Koglar, fiziksel kondisyon ve teknik ustalik arasinda karsilikl bir gii¢lendirme iligkisi
oldugunu diistinmekte ve dogru durus, teknige 6zgii viicut pozisyonu ve genel sagligin
korunmasina énem vermektedir. Disiplin, gorgii kurallar1 ve dayaniklilik arasindaki
iliski gibi, atletik gelisim yoluyla gelismeye baslayan bir kisinin teknik gelisimi de
bundan faydalanir. Bu ikisi motor gelisimle dogrudan ilgilidir. Motor gelisim, doviis
sanatlarinda bahsedilen zanaat benzerligini temsil eder. Kisi, doviis sanatlar1 egitimi

yoluyla motor becerilerini gelistirmelidir.

Sosyal ve Toplumsal. Sosyal etkilesim, doviis sanatlart egitiminde ayrilmaz bir unsur
olarak kabul edildi. Antrendrler sosyal gelisimi tesvik etti, sporcular1 miisteri olarak
degil bireyler olarak degerlendirdi, aile benzeri bir ortam yaratti, ulusal degerleri
pekistirdi ve doviis sanatlarinin teorik ve sanatsal boyutlarini (6rnegin, kiiltiirel tarih,
performans unsurlari) entegre etti. Bu alt tema altinda sosyal gelisim, sporcular1 deger
verme, aile olma, ulusal degerler ve teorik ve sanatsal unsurlar yer aldi. Sosyal
etkilesim, dersler grup olarak yapildigindan déviis sanatlar1 egitiminin kaginilmaz bir
parcasidir. Sosyal ve kiiltiirel degerler alt kategorisinde yer alan sosyal gelisim kodlart
arasinda, antrendrlerden biri, sosyallesmekte zorluk ¢eken geng sporcular i¢in faydali
olabilecek daha olumlu bir sosyal ortam yaratmaya calistigini vurgulamistir.

Bahsedildigi gibi, sosyal etkilesim kacinilmaz bir seydir. Sosyal etkilesim ve sosyal
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gelisimin yani sira, bazi antrendrler sporcular1 deger vermeyi vurgulamistir. Bu kod,
antrendr-sporcu iligkileriyle dogrudan ilgilidir ve esas olarak sporcular1 bir miisteri

olarak degil, spor merkezinin bir pargasi olarak gérmeyi ifade eder.

Duygusal ve Zihinsel Gelisim. Zihinsel gelisim, 6zgiiven, duygusal diizenleme, empati
ve doviis sanatlar1 kavramlarimi diger yasam baglamlarina aktarma becerisini
kapsiyordu. Katilim ve motivasyonu siirdiirmek icin zevk ve eglence 6ncelikli olarak
ele alindi. Bu alt temada 6ne ¢ikan kodlar zihinsel gelisim ve zevkti. Keyif, bu alt
temanin bir bagska koduydu. Keyif, esas olarak antrenmanin eglenceli yonlerini ifade
eder. Ornegin, tek bir antrenmanin sonunda, kisi antrenmana basladig1 andan daha
mutlu hissetmelidir. Ayrica, sporcularin glilmesi veya giilimsemesi de keyif olarak

degerlendirilebilir. Koglar, mutluluk koduyla beklentilerini dile getirdiler.

Gilinliik Yasam Etkisi. Koglar, doviis sanatlarinin degerlerinin ev, okul ve toplum
baglamlarina aktarilmasini, akademik disiplini, kisisel sunumu ve yasam boyu

O0grenmeyi tesvik etmeyi vurguladilar.

Stirdiiriilebilirlik. Deger aktarimi igin stirekli katilimin gerekli oldugu diisiintilmiistiir.
Katilimi  siirdiirmek i¢in stratejiler arasinda bireysellestirilmis yaklagimlar,

motivasyon destegi ve katilimla ilgili net beklentiler yer almistir.

“Kendine Deger Vermek” temasi, koglarin doviis sanatlart kocglugu sayesinde kendi
mesleki ve kisisel gelisim yollariyla ilgilidir. Bu tema altinda, goriisme verilerinden
‘profesyonellik’ ve “kisisel ve karakter” nitelikleri olmak iizere iki alt tema
olusturulmustur. Profesyonellik. Koglar, “antrenorliik bilgisi” ve “deneyim”

kazanarak siirekli mesleki gelisimlerini vurgulamislardir.

Antrenorliikk Uygulamalar

Antrendrlerin antrendrliik amaglart ve degerleri, antrendrliikk uygulamalariyla hayata

gecirilir. Veri setinin analizi boyunca, doviis sanatlar1 koglarinin antrendrliik

156



uygulamalar iki ana temadan olugmaktadir: “Seans Temelli Uygulamalar” ve “Uzun

Vadeli Uygulamalar”.

Oturum Temelli Uygulamalar, her bir egitim oturumunda gergeklestirilebilecek
uygulamalar ifade eder. Bu temadaki her aktivite, tek bir egitim oturumu sirasinda
herhangi bir zamanda gergeklestirilebilir. Bu temada iki ana kategori (alt tema) ortaya
cikmistir: kisilerarast uygulamalar, egitim yontemleri ve egitim uygulamalari.
Kisileraras: aktiviteler arasinda ortaya cikan kodlar, bireysel yaklasim, iletigim,

sporcular1 motive etme ve rol model olma idi.

Antrendrliikta bireysel yaklagim, her katilimcinin kendine 06zgii ihtiyaglarina,
yeteneklerini ve hedeflerini karsilamak icin belirli uygulama, iletisim ve gelisim
stratejilerini ifade eder. Bu yaklasim, her katilimcinin farkl fiziksel, psikolojik ve
teknik ozelliklere sahip oldugunu ve potansiyellerini en iist diizeye ¢ikarmak igin
kisisellestirilmis rehberlige ihtiya¢ duyduklarini kabul eder. Koglar, 6grenme stilleri,
motivasyon diizeyleri ve kisisel kosullar gibi faktorleri gz oniinde bulundurarak,
performanst ve genel refahi artiran daha etkili ve destekleyici egitim ortamlari

yaratabilirler.

Iletisim, kisilerarasi uygulamalar altinda yer alan bir bagka koddu. iletisim, diger her
seyin temel gerekliligi oldugu icin oldukg¢a kritik bir koddur. Iletisimin kullanim
alanlarindan biri, konusmalar yoluyla sporculari1 motive etmekti. Motivasyon,
insanlarin harekete geg¢melerinin, bir hedefe dogru caligmalarinin veya en azindan
antrenmana katilmalarinin nedenidir. Odaklanmalarini ve gelismeye devam etmelerini

saglar.

Seans bazli uygulamalarin yani sira, doviis sanatlar1 antrendrlerinin ikinci antrenorliik
uygulamalar1 kategorisi uzun vadeli uygulamalardi. Uzun vadeli uygulamalar1 seans
bazli antrenérliik uygulamalarindan ayiran temel nokta, uzun vadeli uygulamalarin
amaglarin1 uzun vadede uygulamay1 hedeflemesidir. Uzun vadeli uygulamalarin ilk
kategorisi periyotlamaydi. Periyotlama, antrenman teorisinde makro veya mikro

dongiiler olarak adlandirilan yillik veya alt1 aylik yapilar halinde antrenmani organize
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etmeyi ifade eder. Bu, gilic veya dayaniklilik gelistirme gibi antrenmanin odak
noktasini degistirmek ve dinlenme siirelerini dahil etmek anlamina gelir. Amag,
sporcularin yarismalar gibi dogru zamanda zirveye ulagmalarin1 saglamak ve asiri

antrenmani Onlemektir.

Yarigmalara katilmayanlar da periyotlama yaptiklarini belirttiler. Aradaki fark, onlarin
periyotlama referansinin kemer sinavlart olmasiydi. Periyotlamanin ardindan,
Olclimler ve degerlendirmeler antrendrlerin uygulamalart arasinda uzun vadeli bir yer
tutar. Gozlem, gorlismeler sirasinda bahsedilen tek degerlendirme yontemiydi.
Antrendrlerin ¢ogu, bir katilimeinin iyi performans gosterip gostermedigini anlamak

icin gdzlem kullandiklarin1 dogrudan belirtti.

Arastirma Sorusu 2: Belirtilen Felsefe ile Antrenorliik Uygulamalar1 Arasindaki

Uyum

Bu arastirma sorusu, ilk aragtirma sorusunda incelenen doviis sanatlari koglarinin
antrenorliik felsefesi ve uygulamalari ile bu koglarin sporculariyla yapilan odak grup
goriismelerinden elde edilen veriler ve arastirmacinin antrendrliik baglamindaki

gozlemleri karsilastirilarak incelenmistir.

Sporcularin Goriisii

Sporcularla yapilan odak grup goriismelerine gore, sporcular koglarinin antrenorliik
felsefelerinin ve uygulamalarinin, koclarininkine benzer sekilde ayni dort ana kategori
etrafinda sekillendigini algilamiglardir. Bu dort kategori kisisel ve karakter, fiziksel ve

atletik, sosyal ve toplumsal, duygusal ve zihinseldir.

Kisisel ve karakter kategorisi iginde sporcular, antrendrliik baglaminda koglar
tarafindan  gelistirilmesi  vurgulanan hedeflerden biri olan dayanikliliktan

bahsetmislerdir.
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Odak grubu katilimecilarinin (sporcularin) antrendrlerinin antrenman uygulamalarina
iliskin goriisleri, antrendrlerin verileriyle tutarli olarak seans bazli uygulamalar ve
uzun vadeli uygulamalar olarak siiflandirildi. Ancak, antrenman uygulamalarini
anlamak i¢in veriler antrendrlerin verilerinden daha yiizeyseldi. Seans bazli
uygulamalar i¢inde, sporcular kisilerarasi uygulamalari, antrenman yontemlerini ve

uygulamalar1 vurguladilar.

Antrenérliik Baglamina iliskin Gézlemler

Bu c¢alismada antrenman sirasinda yapilan gozlemlerin amaci, antrendrlerin
goriismelerde  sunduklari antrenérliik felsefesinin  unsurlarini  ve sporcularin
algiladiklar1 antrenman hedeflerini ve uygulamalarinm1 arastirmacinin gézlemleri
yoluyla dogrulamakti. Bu amagla, arastirmaci her antrenoriin ii¢ antrenmanini

gbzlemledi. Gozlemcinin saha notlarindan 6rnekler Ek E'de sunulmustur.

Antrenmanlarda, antrendrlerin  disiplin  kavramin1  savunmaya  ¢alistiklart
gbozlemlenmistir. Yaramazlik yapan veya antrenman rutinini bozan sporcular
antrendrler tarafindan uyarildi. Bu, disiplin ve gorgii kurallar1 kodlariyla baglantili
olabilir, ¢linkii gorgii kurallar1 esas olarak dojo'lardaki tiim davranislarla ilgilidir.
Antrenman seanslarini bozan ¢ocuklara karsi sergilenen tutum, antrendrler seslerini
sadece o ¢ocuklara degil, tiim smifa yonelttikleri i¢in tiim sporcular {izerinde etkili
oldu. Dayaniklilik konusunda, arastirmacilar fiziksel zorlama antrenmanlari sirasinda
antrendrlerin - motivasyonlarint  goézlemlemistir. Neredeyse tiim antrenorler,
sporcularint  kuvvet ve kondisyon antrenmanlar1 sirasinda hissettikleri actya
direnmeleri i¢in motive etmistir. Bununla ilgili olarak, antrenérler ve yardimcilari
sporculart “Ayagmi diiz tut” veya “Kalgalarim1 kullan” gibi viicutlarim1 yeniden
diizenlemeleri konusunda uyarmis ve bu da onlarin 6z farkindalik gelistirmelerini

saglamigtir.

Genel olarak, incelenen dovils sanatlar1 koglugu baglaminda belirtilen antrendrliik
felsefesi unsurlarmin uyumuna odaklanan verilere gore, asagidaki sonuglar

¢ikarilmistir:
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* Disiplin ve gorgii kurallari, tutarli rutinler, yapilandirilmis seans formatlar ve agik

davranis beklentileriyle pekistirilmistir.

* Fiziksel ve teknik gelisim, asamali antrenman planlarina ve dénemsel programlara

entegre edilmistir.

* Sosyal ve toplumsal degerler, takim etkinlikleri, katilimcilarin takdir edilmesi ve

kiiltiirel egitim yoluyla tesvik edilmistir.

* Duygusal ve zihinsel gelisim, yansitici tartismalar, dayanikliligin tesvik edilmesi ve

olumlu bir antrenman ortami saglanmasi yoluyla ele alinmustir.

« Siirdiirtilebilirlik, kisisellestirilmis geri bildirim, motivasyon stratejileri ve uzun

vadeli hedef belirleme yoluyla desteklenmistir.

Ozetle, doviis sanatlar1 koglar1, geleneksel ve giincel amag ve degerlere dayanan
felsefeler sergilemistir. Ancak, antrendrlik uygulamalarinda bu felsefelerin

uygulanmasi sadece kismen gézlemlenmistir.

TARTISMA

Bu boliimde, arastirma sorularina iliskin olarak, doviis sanatlar1 antrendrlerinin ifade
ettikleri antrendrliilk felsefelerine ve bu felsefelerin antrenorliik uygulamalariyla
uyumuna iligkin bulgular tartisitlmistir. Ardindan, arastirmanin smirliliklan goz
onilinde bulundurularak, uygulamaya yonelik ¢ikarimlar ve gelecekteki arastirmalar

icin Oneriler sunulmustur.

Ddoviis Sanatlar1 Antrenorliik Felsefeleri

Doviis sanatlar1 Antrendrlerinin antrendrliik felsefeleri, onlarla yapilan goriismeler
araciligiyla arastirllmistir. Goriismelerde, koglarin amaclar, degerler, mesleki gelisim

perspektifleri ve baglamdaki antrendrlik uygulamalarnn hakkindaki goriisleri
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sorgulanmistir. Bu konular, saglam bir antrendrliik felsefesinin unsurlarini

icermektedir.

Bulgular, doviis sanatlari antrenorlerinin antrendrliik felsefelerinin sporcular igin
hedefler/degerler ve kendileri (antrenorler) icin hedefler/degerler {izerine insa
edildigini ortaya koymaktadir. Sporcularin karakter gelisimi, fiziksel/atletik yeterlilik,
sosyallesme ve duygusal ve zihinsel 6zellikler, sporcular i¢in hedefler/degerler iginde
temsil edilmektedir. Ayrica, sporcularin doviis sanatlar1 antrenmanlarinda
Ogrendiklerini giinliik yagsamlarina aktarmalarimi ve diizenli olarak antrenman
yapmaya devam etmelerini saglamak, bu antrenérlerin belirtilen antrenman
amagclari/degerleri arasinda yer almaktadir. Kendileri i¢in degerler arasinda,
antrendrler deneyimlerini degerlendirerek, bilimsel bilgileri kullanarak ve seminerlere
katilarak mesleki bilgilerini gelistirmek i¢in mesleki gelisimlerini siirdiirdiiklerini
belirtmislerdir. Antrendrler ayrica rol model olmanin 6nemini ve antrendr olarak
sabrin degerini vurgulamiglardir. Antrendrliikk uygulamalar ile ilgili olarak, koglar
seans bazli uygulamalar (her bir 6zel antrenman) ve uzun vadeli planlama/uygulamalar
bildirdiler. Seans bazli uygulamalarda, koglar sporcularinin déviig sanatlarina katilim
hedeflerine ulagsmak i¢in 6zellestirilmis (bireysellestirilmis) bir yaklagim, iletigim,

motivasyon ve rol model olmayi kullandiklarini belirttiler.

Antrenorliik Felsefesi ile Antrenorliik Uygulamalari1 Arasindaki Uyum

Ifade edilen antrendrliik felsefesi ile antrendrliik uygulamalar1 arasindaki uyumu
anlamak ve kontrol etmek icin iki ana veri kaynag kullanildi. ilk olarak, koglarm
sporculariyla yapilan goriismelerden elde edilen veriler kullanildi. Uyumu analiz
etmek ic¢in, sporcularin koglarinin antrendrliik felsefelerine iliskin cevaplar
degerlendirildi ve birbirleriyle uyumlu olan noktalar incelendi. Uyum kontrolii i¢in
kullanilan ikinci veri kaynagi, arastirmaci tarafindan yapilan saha gozlemleri ve
antrendrlerin  ifade  ettikleri  antrendrlik  felsefelerinin  antrenmanlartyla

karsilastirilmasiyda.
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Teorik olarak, bu calisma doviis sanatlar1 antrendrlerinin antrenorliik felsefelerini
aragtirmigtir. Calisma ortamindaki doviis sanatlari antrendrleri, ‘“sporcular ig¢in
hedefler/degerler”, “kendileri i¢in hedefler/degerler” ve bu hedef/degerlere ulasmak
icin antrendrliik uygulamalarini dikkate alarak antrenorliik felsefelerini belirtmislerdir.
Sporcular, antrendrliik baglaminda bu hedeflerin/degerlerin bazilarini taniyabildiler ve
koglarinin bakis acilarim1i dogruladilar. Ancak, antrendrliik uygulamalarinda ne
katilimcilarin ifadelerinde ne de gozlemlenen seanslarda, Gzerkligi destekleyici,
biitiinsel gelisim ve sporcu merkezli 6gretim yaklasimlari, liretken problem ¢ézme ve
sporcu tarafindan baslatilan yontemler gibi unsurlarin varligina dair herhangi bir
gosterge bulunmamaktaydi. Dahasi, koglarin 6lgme ve degerlendirme yaklasimlari,

sistematik olmayan, basit gozlemlerle sinirliydi.
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