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ABSTRACT

BECOMING AN ACADEMIC RESEARCHER TEACHER: A NARRATIVE
INQUIRY INTO EFL INSTRUCTORS’ MULTIPLE ROLE TRANSITIONS
DURING THEIR PHD JOURNEY

TANRIVERDI KOKSAL, Fatma
Ph.D., The Department of English Language Teaching
Supervisor: Assoc. Prof. Dr. Hale ISIK GULER

April 2023, 423 pages

This narrative inquiry aims at exploring the experience of English as a Foreign
Language (EFL) instructors’ becoming academic researchers during their PhD
journey in Tirkiye. Thus, this dissertation specifically scrutinized five
instructors’ practices and beliefs regarding “working the dialectic” and the
opportunities and challenges they face in their multiple role transitions and in the
process of their becoming academic researcher teachers (ART) during their PhD.
With this aim, several data sources were utilized: (a) two rounds of semi-
structured interviews with the participants and one with their family members or
colleagues, and (b) other sources of information (instant voice messages, social
media presence analysis, researcher’s history with the participants) that helped
the elaboration of the topic. The data were analyzed adopting narrative inquiry
and multiphase content analysis. The findings revealed that there are several
challenges that affect the management of multiple roles, and the existence of
support mechanisms helps the EFL instructors cope with the challenges they
face. It was observed that they utilize some coping mechanisms to function

properly in all the roles they were cast in, and they enact agency during their
iv



multiple role practices, especially for teaching and research practices through
which nomadic identity (Deleuze & Guattari, 1987) practices could be explored.
Regarding academic research practices, it was found that there are different
professional identity spaces available for or hoped by the participants. This study
offers implications for EFL instructors planning to pursue a PhD assuming
multiple roles, language schools at universities, PhD programs, and the research

community.

Keywords: Academic Researcher Teacher Identity, Teacher as Researcher,

Teacher Agency, Doctoral Education, Nomadic ldentity
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AKADEMIK ARASTIRMACI OGRETMEN OLMA: INGILiZ DILIi
OGRETIM GOREVLILERININ DOKTORA YOLCULUKLARI SURESINCE
COKLU ROL GECISLERI UZERINE BIR ANLATI ARASTIRMASI

TANRIVERDI KOKSAL, Fatma
Doktora, Ingiliz Dili Ogretimi Boliimii
Tez Yoneticisi: Dog. Dr. Hale ISIK GULER

Nisan 2023, 423 sayfa

Bu anlati calismasi, Ingiliz dili 6gretimi (IDO) dgretim gorevlilerinin Tiirkiye'de
doktora yolculuklart sirasinda akademik arastirmaci olma siireglerini incelemeyi
amaglamaktadir. Bunun i¢in, bu tez ¢alismasi 6zellikle bes dgretim gorevlisinin
“diyalektik ¢alisma” ile ilgili eylemlerini ve inanglarin1 ve doktoralari boyunca
coklu rol gegisleri ve akademik arastirmaci dgretmen (AAO) olma siireclerinde
karsilastiklar1 firsat ve zorluklari mercek altina aldi. Bu amagla, ¢esitli veri
kaynagi kullanilmigtir: (a) katilimecilar ile iki tur ve aile tiiyeleri veya
meslektaglar1 ile bir tur yari yapilandirilmis goriismeler ve (b) konunun
detaylandirilmasina yardimei olan bilgi kaynaklar1 (sesli mesaj, sosyal medya
varliklarinin incelenmesi, arastirmacinin katilimcilarla olan geg¢misi). Veriler,
anlatt sorgulamasmin ve ¢ok asamali icerik analizinin benimsenmesiyle ile
analiz edilmistir. Bulgular ¢oklu rollerin yonetimini etkileyen c¢esitli zorluklar
oldugunu ve destek mekanizmalarmin varliginin IDO 6gretim gorevlilerinin
karsilagtiklar1 zorluklarla basa c¢ikmalarina yardimeir oldugunu ortaya koydu.
Katilimeilarin yiiklendikleri tiim rollerde diizgiin ¢alisabilmek igin bazi basa

¢ikma mekanizmalart kullandiklar1 da gozlenmistir ve Katilimcilar goklu rol
Vi



eylemleri sirasinda, 6zellikle nomad (gogebe) (Deleuze & Guattari, 1987) kimlik
eylemlerinin goézlenebilecegi kendi Ogretim ve arastirma uygulamalar1 ig¢in
agency’e (etkenlik) basvurmustur. Akademik arastirma uygulamalar ile ilgili
olarak, katilimcilar i¢in mevcut/umulan farkli mesleki kimlik alanlarinin oldugu
bulunmustur. Bu ¢alisma, ¢oklu roller iistlenerek doktora yapmay: planlayan
IDO 6gretim gorevlileri, iiniversitelerdeki dil okullari, doktora programlar1 ve

arastirma toplulugu i¢in sonuglar ve oneriler sunmaktadir.

Anahtar Kelimeler: Akademik Arastirmaci Ogretmen Kimligi, Arastirmaci
Olarak Ogretmen, Ogretmen Etkenligi, Doktora Egitimi, Nomadik/Gdgebe
Kimlik
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CHAPTER 1

INTRODUCTION

This chapter is composed of four sections. In the first section, the background to
the study is provided. The second section discusses the significance of the study
by highlighting the need for a doctoral study in the literature. Then, the purpose
of the study and the research questions that guided the study are presented in the
next section. The final section includes the definition of the key terms that are

used in the dissertation.

1.1. Background to the Study

Due to the paradigm shifts and changes in teacher education approaches and
practices, teacher educators consistently try to find effective and better ways of
influencing teacher practices and identity development. Thus, several attempts
have been made to bridge the gap between theory and practice, and between
researchers and practitioners (Gray, 2013; Leow et al., 2022; Spada &
Lightbown, 2022). Starting with the constructivist approach to teacher education,
there has been a major interest in teachers’ construction of professional identity
(Abednia, 2012) especially in the last decades (e.g., Taylor, 2017; Tsui, 2007).
As the term professionalism refers to the knowledge, skills, and conduct of the
practitioner (Leung, 2009), the constructivist-oriented notion perceives teachers
as “reflective practitioners” who can theorize about their practices and practice
their personal theories (Kumaravadivelu, 2003; Wallace, 1991). In this view,
teachers are not just the consumers of knowledge, but they create knowledge,
and they are encouraged to do research in their own classrooms or their own
schools in order to facilitate learning and develop professionally. However, a
critical and sociopolitical approach to teacher education perceives the reflective

model of teaching as limiting, suggesting that it does not empower teachers to
1



have an impact in the broader critical dimensions of teaching such as the
political and ethical ones (Abednia, 2012). Thus, they put forward the idea of the
teacher as a critical thinker and a transformative actor, i.e., “transformative
intellectuals” (Giroux, 1992) and “cultural workers” (Freire, 2005)” (as cited in
Abednia, 2012, p.707). In line with the teacher researcher movement, teachers
are considered as change agents (Van der Heijden et al., 2015), and thus, they
have begun to be “positioned as expert in the field” (Gray, 2013, p. 34) as with
their research practices, they can “construct educational knowledge that extends
beyond their individual classrooms” (Fecho & Allen, 2011, as cited in Taylor,
2017, p. 24). In other words, instead of merely reflecting on one’s own teaching
practices, it is important to take action that will have an impact on the immediate
classroom environment and on the larger educational setting. In this respect, the
existence and availability of a supportive context and structure that fosters an
ongoing professional development experience in different identity spaces and
acknowledges teachers’ knowledge and skills is crucial as such environments

can encourage and promote teachers’ willingness to act as change agents.

In order to serve as change agents, teachers require certain qualifications.
Regarding teacher professionalism in the field of teaching English, numerous
qualifications are offered by varied programs such as undergraduate and
graduate degrees and teaching certificates as there is an increased need for more
qualified teachers due to the attempts to increase the standards of education.
Thus, whether pre- or in-service, all the resources available for teachers’
professional development are crucial as teachers are constantly required to keep
up with the changing roles of teachers in the educational system (Wilson &
Berne, 1999). For example, 30 years ago, while it would suffice to have a
teaching certificate, a 4-year undergraduate degree in the relevant field is now
necessary to become an English teacher. Moreover, recently, in line with the
teacher as researcher movement, some developed countries such as Finland,
France and Spain (Birch et al., 2018) have started to seek a master’s degree as
the minimum degree requirement for teacher employment. In other words, in

terms of teacher qualifications, there is a wide “range of acceptable
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qualifications in our field, in which there are teachers with their PhDs at one end
of the continuum and at the other there are teachers who can and do teach
without any recognized qualifications whatsoever” (Barduhn & Johnson, 2009,
p. 60). Thus, in addition to having a bachelor’s degree as the minimum
requirement, teachers pursue a Masters, and a small minority aim at a PhD
(Barduhn & Johnson, 2009). As holding a PhD degree is not a requirement for a
teaching job, the decision to pursue a PhD is not a common path teachers usually
take despite the benefits it may bring one of which is being recognized as a
specialist in the field (Pennington, 1992, as cited in Barduhn & Johnson, 2009).

1.2. Significance of the Study

In Tirkiye, faculties of education at higher education institutions are responsible
for teacher education, and they offer undergraduate degrees and teaching
certificates. There are also some international institutions that offer teaching
certificates and diplomas such as TESOL, CELTA, DELTA, CertTESOL and
DipTESOL. After receiving BA degrees, ELT graduates can be employed as
teachers, and graduates from other fields such as Literature and Linguistics can
take up teaching posts at state schools after receiving a teaching certificate
known as pedagogic formation certificate. The graduates can also apply to higher
education institutions to work as EFL instructors to teach general English or
English for academic courses.

As professional development and academic growth of language teachers should
be continuous, after employment, teachers are also encouraged to take part in
several in-service professional development activities. Although the
effectiveness of these activities is usually being questioned, several in-service
professional development activities such as workshops, seminars, webinars, and
conferences are regularly run for the teachers. While some of these professional
development practices are top down, bottom-up professional development
activities adopting constructivist, critical and sociopolitical approaches to teacher

development empower teachers (Borg, 2010).
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Various terms such as action research, exploratory practice, and practitioner
research are used for teacher research that has been one of the major professional
development activities. There has been a call suggesting that the gap between
teachers and SLA research should be bridged by encouraging practicing teachers
to conduct classroom research (Block, 2000). However, after several years, the
call is still valid as The Modern Language Journal has recently dedicated a
special issue on this topic with the title “Connecting Second Language Research
and Practice: Observations and Interventions”, in which prominent scholars such
as De Costa et al. (2022), Leow et al. (2022), and Spada and Lightbown (2022)
presented their insights into the topic being explored.

In the Turkish higher education context, several teacher research projects were
conducted with the support of some national or international organizations such
as British Council and key researchers in the field (e.g., Burns, Dikilitas, Smith,
& Wyatt, 2017; Dikilitas & Wyatt, 2017). This body of literature in Tiirkiye
primarily focused on the experiences and reflections of teachers during teacher
research practices as a part of in-service trainings. However, there are several
language teachers and instructors in Tiirkiye who pursue a master’s or doctoral
degree although even pursuing a master’s degree was not a requirement for their
job until recently, and they are not required to conduct research in their own

setting or in a wider setting.

Teachers’ pursuing graduate degrees are addressed by the Ministry of Education
(hereafter, MoNE) in regulations and legislations by positioning teachers with a
master’s or doctoral degree at a higher status and by informing school
administrations about how they can support teachers with their academic studies
such as adjusting their teaching hours accordingly. Recently, with the admission
of the Teaching Profession Law (Resmi Gazete, 2022), MoNE has granted new
titles with salary increase to those teachers who have the following
qualifications: minimum ten year of experience, taking part in the Expert
Teacher/Head Teacher Training Program, and succeeding in a written exam.

According to the regulations on teachers’ career path, teachers with a master’s
4



degree were exempted from the exams and were granted the title “Uzman
Ogretmen (Expert Teacher)” and the ones with a PhD degree earned the title
“Basogretmen (Head Teacher)” without taking the written exam. However,
despite working even at research-oriented institutions, English language
instructors’ desire to pursue a master’s (in the past) or a doctoral degree (in the
past and now) is usually not welcomed by the administrators and is subject to
administrative permission (please note that the words teachers and instructors are
used interchangeably in this study). Especially, in the years the participants of
the present study started to pursue a PhD degree, language instructors were not
required to even pursue a master’s degree in Tiirkiye; for this reason, the number
of language instructors holding or pursuing a PhD degree in ELT was very
scarce. However, in 2018, the qualifications of being a language instructor were
revised as Council of Higher Education in Tiirkiye (hereafter, COHE) issued that
to apply to a language instructor position at a university, one of the prerequisite
criteria is holding a Masters’ degree in a relevant program. Moreover, in relation
to instructors’ pursuing a PhD degree, even if they are given the permission to
take off-hours or day(s) to be present in their PhD courses and even if they
complete their PhD and earn a degree, the “Doctor” title, or receiving any
benefits as a result of their earning a doctoral degree is either non-existent or
subject to change from institution to institution as there is no regulation or

COHE decision on this issue.

As Cochran-Smith and Lytle (2009) suggest, these instructors’ boundary
crossing, pursuing both a PhD while working as a full-time language instructor,
“working the dialectic” (p. 87) can create tensions in their professional identity
and in their relationship with their environment. While they become a teacher
researcher, individuals need to incorporate teaching and research and create a
single but dynamic identity. However, although the behavioral changes and
knowledge construction have been explored in the literature, teachers’ boundary
crossing experience, i.e., the complex process of how teachers construct teacher
researcher identity or how they can be supported by teacher educators in this

process has not been explored much (Cochran-Smith & Lytle, 2009, as cited in
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Taylor, 2017). As Taylor suggests, although it is not a common practice among
language teachers to pursue a PhD, not much attention has been given to how
they manage multiple roles and what systems are influential in their identity

construction.

Choi et al. (2021) pointed out that “emerging scholars in the education sciences
bring novel realities to their experiences” (p. 95). Presenting a review of
literature on PhD students’ scholarly identity development in educational
sciences, they pointed out that the previous studies extensively focused on
factors impeding and/or contributing to their identity development such as
interrelationships and communities. For this reason, as suggested by Choi et al.
(2021), more studies should be conducted to explore this topic as the previous
studies conducted are limited in terms of covering the more complex systems

that are influential in identity development.

In the Turkish context, a small minority of the EFL instructors’ aim at a PhD as
it is the case in the wider Second/Foreign Language Teacher community
(Barduhn & Johnson, 2009), and there are a few language teaching programs
offering a PhD degree. To best of the researcher’s knowledge, no study has been
conducted to explore the “working the dialectic” experiences of EFL instructors
and their becoming academic researcher teachers during their PhD Journey in
Turkish context. Moreover, although qualitative approach has recently gained
popularity, according to Ozmen and Aydin Gii¢’s (2013) review of doctoral
research in English language teaching in Turkish context, only seven out of 137
dissertation studies conducted on teacher identity adopted a purely qualitative
research design. Thus, in the Turkish context and in the wider Second/Foreign
Language Teacher community, investigating and understanding the EFL
instructors’ teaching and research engagement in such challenging contexts
although not many future career benefits are available can shed light into the
professional identity construction of language teachers, and it may also present
valuable implications for EFL instructors who are planning to pursue their PhD.

Moreover, the exploration of the extent to which these instructors can bridge the
6



gap between theory and practice as academic researcher teachers will provide
important feedback to all the stakeholders such as language schools,
educational/university-based researchers, and policy makers. Another significant
contribution of this study might be to present insights into the areas of
improvement for doctoral education in Tiirkiye as CoHE has recently started to
take action to enhance the doctoral education in by organizing panels among
scholars and publishing documents to inform the stakeholders about the

suggestions provided by the participants (e.g., Yiksekogretim Kurulu, 2022).

1.3. Purpose of the Study and Research Questions

Under the light of these arguments, this narrative study aims at exploring EFL
instructors’ multiple role transitions and their becoming academic researchers
during their PhD journey. The study particularly focuses on these Turkish EFL
instructors’ practices and beliefs regarding being a full-time EFL teacher at a
university preparatory school and pursuing a PhD degree, and the opportunities
and challenges they face while “working the dialectic”. To this end, in this
narrative inquiry, the researcher adopted a metatheoretical analytical framework
considering the intersection of multiple factors in the topic being explored, i.e.,
these five EFL instructors’ multiple role transitions during their PhD journeys
and their process of becoming academic researcher teachers (hereafter ART). In
this regard, adopting a qualitative design, specifically through narrative inquiry
can offer a comprehensive view of multiple role management experiences of
EFL instructors in Turkish context which specifically requires “teaching-
research” border crossing, i.e., working as an academic researcher teacher, an
ART.

In order to achieve these aims, the following research questions are asked:
1. What is the nature of the experience of ‘becoming an academic
researcher teacher’ (ART) while assuming multiple professional, social,

educational roles during the PhD?



a. What aspirational factors and ideal/hoped for (possible) selves
drive EFL instructors to start, continue and complete a PhD?

b. What temporal, social and place related challenges, benefits and
support systems exist for EFL instructors’ multiple role
management and exercise of agency during their PhD?

c. How is the interrelation between teacher identity and researcher
identity reflected in EFL instructors’ multiple role transitions
during PhD?

d. How do the identity spaces available impede or contribute to EFL

instructors’ ART identity development?

1.4. Definition of Terms

Research: Similar to how Hilgert (1964) defines the term "research”, in this
study research is used for all types of research practices conducted by instructors
in their classroom, work setting or outside. (Please see section 2.2.1 for teacher

as researcher)

Role: In literature, the dynamic relationship between role and identity has been
discussed. Based on Goffman’s work, Kunda (1992) suggested that “although
ready-made roles exist within organizations to communicate how individuals
should think, feel and act, there is nevertheless potential for dynamic identity
construction in that individuals choose the extent to which they embrace or
distance themselves from these roles at different times.” (as cited in Simpson &
Carroll, 2008, p. 32). Moreover, during this process, an identification mechanism
affecting “which roles may or may not, become partially, or even fully,

internalized as identities” is active (Simpson & Carroll, 2008, p. 32).

Identity: According to Norton (2013), identity is “how a person understands his
or her relationship to the world, how that relationship is structured across time
and space, and how the person understands possibilities for the future” (p.45).

The present study also perceives identity as fluid, multiple and a site of struggle.
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(Please see section 2.1 for the theoretical examination of perspectives on

identity)

Nomadic Identity: Deleuze and Guattari (1987) describe a nomad as “always
In-between, always in the process of becoming, “the life of nomad is the
intermezzo” by pointing out the in betweenness state of the nomad with regard to
time, space and place ( p. 380, as cited in Semetsky, 2006, pp. 43-44). (Please

see section 2.1.3 for Nomadic Identity)



CHAPTER 2

LITERATURE REVIEW

2.1. Theoretical Examination of Perspectives on Identity

Three theoretical perspectives are present in the extant literature on identity
studies: psychological/developmental, socio-cultural, and post-structural (Davey,
2010). Contrary to the more traditional essentialist concepts of identity as a
stable, fixed unified self, post-structural positions perceive identity as unstable,
dynamic and relative, involving multiple positions. According to this view,
identity is formed “in the space between the ‘structure’ (of the relations between
power and status) and ‘agency’ (in the influence which we and others can have);
and it is the interaction between these which influences how teachers see
themselves, i.e., their personal and professional identities” (Day et al., 2006, p.
613). This perspective is in line with social cultural approaches as it recognizes
the importance of the impact of different factors such as the interactions,
individuals, histories and contexts on one’s identity formation as presented by
several scholars (e.g., Dikilitas & Mumford, 2023; Pennington & Richards,
2016; Wenger, 2000). Moreover, according to the social cognitive perspectives,
Berzonsky (2011) highlighted that “identity is conceptualized as a cognitive
structure or self-theory, which provides a personal frame of reference for
interpreting self-relevant information, solving problems, and making decisions.”
(p. 55). He further suggested that according to this approach, identity
construction is a process during which the individuals utilize social-cognitive
strategies to have a sense of personal identity by reflecting on “the views, goals,

standards, values, etc., that constitute the inner self” (p. 64).
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Building on the empirical and theoretical work in the existing literature in
teacher education and second language teaching, Yazan (2018) presented a
conceptual framework for language teacher identity. His conceptualization
included the following factors and constructs “(a) teacher learning, (b) teacher
cognition, (c) teachers’ participation in communities of practice, (d) contextual

factors, (e) teacher biographies, and (f) teacher emotions” (p. 29).

Concurring with Yazan’s conceptualization of language teacher identity,
considering the complexity of the topic to be explored, as seen in Figure 1, a
metatheoretical framework incorporating the social cultural, post-structural and
social cognitive approaches to identity has been adopted in the present study
because as Wenger (2000) highlighted:

...identities are the living vessels in which communities and boundaries become
realized as an experience of the world. Whenever we belong to multiple
communities, we experience the boundary in a personal way. In the process, we
create bridges across communities because, in developing our own identities,
we deal with these boundaries in ourselves. (p. 239)

Building on the previous frameworks, theories and conceptualization of identity,
roles, agency, space, positioning; largely informed by the dataset of this
dissertation project, a new intersectional metatheoretical framework has been
devised for the topic being explored in this dissertation study. Figure 1 below

depicts the complex and compound nature of this new framework adopted.
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Figure 1. Metatheoretical Framework that Guided the Present Narrative Inquiry

As seen in this figure, there are many theories, constructs and concepts that
intersect in the ART identity construction and PhD experience of language
teachers who assumed different roles in several contexts. Since there was not an
available framework which encompassed all the elements the dissertation
unearthed, a novel approach needed to be taken. Each of the concepts and
constructs in the literature that made up the framework will be presented in this

section.

2.1.1. Intersectionality and Identity

The term ‘intersectionality’ was originally coined by Kimberl¢ Crenshaw in

1989 (Davis, 2008). Davis pointed out that the term refers to how categories
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such as gender, race in “individuals’ lives, social practices, institutional
arrangements, and cultural ideologies” interact and what power related outcomes
are observed as a result of these interactions (p. 68). Carbado et al. (2013)
suggested that intersectionality is a work-in progress heuristic analytical tool for
interdisciplinary projects as the conceptualization and application of
intersectionality is still being explored. In line with the post-structural notion of
identity that calls for moving beyond a singular identity perspective,
intersectionality acknowledges the multiple complex nature of identity
construction which is shaped by time, space and place, and as Collins (2015)
highlighted, especially putting power relations and social inequity at the center

of intersectional knowledge.

Intersectionality is derived from the feminist studies, and there is still
controversy in academia with regard to how it can guide the identity studies
(Langinier & Gyger Gaspoz, 2015). Nonetheless, it has attracted higher
education researchers’ attention when they strive to explore the interacting
factors in individuals’ identities to be able to provide a thorough presentation of
the whole person (Wijeyesinghe & Jones, 2014). Although the race category that
the intersectionality approach was originally considered to explore is not within
the scope of this study, the concept of intersectionality will be instrumental in
understanding the nature and effect of intersection of different roles and factors
that interplay on the development of academic researcher identity of language

instructors during their PhD.

2.1.2. Identity Spaces

In his discussion of Communities of Practice, presenting boundaries and
boundary crossing as important opportunities which may also pose some

difficulties, Wenger (2000) highlighted that “Radically new insights often arise
at the boundaries between communities.” (pp. 233-234). He also noted that
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there is something disquieting, humbling at times, yet exciting and attractive
about such close encounters with the unknown, with the mystery of “otherness”:
a chance to explore the edge of your competence, learn something entirely new,
revisit your little truths, and expand your horizon. (p. 233)

Perceiving boundary crossing as a developmental action, he proposed that
people, artifacts such as tools, representations, and interactions of people from

different communities can serve as bridges across boundaries.

Exploring the emergence of identities in different human relations and practices,
researchers in applied linguistics have worked on the fluid nature of human
identities (Toohey, 2019). Pennington and Richards (2016) highlighted that
individuals’ identity formation is an ongoing process during which they interact
with other people and contexts and negotiate and reshape their identities
referring to the impact of Wenger’s (1998) Communities of Practice in identity
formation. ldentity-in-practice, i.e., the individuals’ participation of meaningful
activities in a context, can be displayed in three modes of belonging:
engagement, i.e., what we do with whom, imagination, i.e., creating images of
ourselves and our world and reflection on our place in our world, and alignment,
i.e., aligning our activities with a larger structure, and allowing its identity to
become a part of ours (Wenger, 2000). Thus, space, both as a context and a
structure, is an important concept to consider while exploring identity as
professional identity development is situated in identity spaces which include

individuals, institutions, and histories in different contexts.

In this respect, Seemiller and Priest’s (2015) model of Leadership Educator
Professional ldentity Development (LEPID) can be helpful to understand
individuals’ identity development. In the LEPID model, they suggested that there
are four identity spaces, i.e., exploration, experimentation, validation, and
confirmation. The exploration act and thought of professional identity takes
place in the exploration space in which individuals read, participate in the
education experience such as classes, workshops, conferences and communicate

with people in the field to receive more information on the profession. In the
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experimentation phase, the individuals try to understand if the profession fits
their beliefs, values, and styles by imitating others’ practices in the field and
choosing the best practices to be a part of their professional identity (lbarra,
1999). The validation space helps the individuals’ self- and other legitimization
of individuals’ identity which may benefit the individuals with giving them the
right to such practices as conference presentations, publishing articles, and
having a position/role. The members’ full membership is acknowledged in
confirmation space which highlights some behavioral changes such as adopting
more professional language and some responsibilities such as taking on some
professional senior roles in the field, publishing reviews, taking part in thesis
committees, and giving conference speeches (Seemiller & Priest, 2015). As
identity development is an ongoing process, individuals can “move forward and

backwards” through these spaces (Seemiller & Priest, 2015, p. 135).

2.1.3. Deleuze and Guattari: Space and Nomadic Identities

The present study is also informed by Deleuze and Guattari’s ideas on the
concepts of space and nomadic identities. In their seminal work A Thousand
Plateaus: Capitalism and Schizophrenia, Deleuze and Guattari (1987) focused
on the differences between the arboreal and rhizomatic knowledge structures.
According to them, while traditional knowledge is arboreal and on a linear
progress, rhizomatic knowledge is nonhierarchical, non-dualistic and ‘has
neither beginning nor end, but always a middle (milieu) from which it grows and
which it overspills” (Deleuze & Guattari, 1987, p. 21). They also suggested that
unlike a fixed rooted structure with dual relations, “the rhizome is made only of
lines: lines of segmentarity and stratification as its dimensions, and the line of
flight or deterritorialization as the maximum dimension after which the
multiplicity undergoes metamorphosis, changes in nature” (Deleuze & Guattari,
1987, p. 21). The flight they highlighted is not an act of arriving at a destination
nor an escape, but a movement, an “occupation of the space in between” which
iIs more important (Guerin, 2013, p. 139). This is also parallel with what the

LEPID model by Seemiller and Priest (2015) presented: individuals are on an
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ongoing, back and forth movement to construct and reconstruct knowledge and
identity.

2.1.3.1. Smooth and Striated Spaces

In relation to knowledge construction, understanding the comparison of smooth
and striated spaces by Deleuze and Guattari (1987) is important. As presented
above, thinking, moving and being in straited spaces are constrained and
revolves within the already-known, whereas lines of flight, experimenting with
the new is allowed in the smooth spaces, but “we must remind ourselves that the
two spaces exist only in mixture: smooth space, i.e., nomad space, is constantly
being translated, transversed into a striated space; striated space is constantly
being reversed, returned to a smooth space” (Deleuze & Guattari, 1987, p. 474).
For Deleuze, although liberating, the decision to go outside of the striated space,
which is familiar and reassuring, is not an easy step as “one has to invent new
concepts for unknown lands, then methods and moral systems break down and
thinking becomes, as Foucault puts it, a “perilous act”, a violence, whose first
victim is oneself” (Deleuze, 1995, p. 103, as cited in Semetsky, 2006, p. 13), but
it is a step that one has to take because becoming requires “being in between, not
becoming the other, but becoming-other” (Semetsky, 2006, p. 6). In other words,
instead of repeating what is already known in the known territory, the unknown
realm requires and promotes new lines of thinking and new modes of becoming

which is not an easy quest as also highlighted by Wenger (2000).

2.1.3.2. Nomadic Identity

Deleuze and Guattari (1987) discussed the concept of “nomad” in relation to the
smooth and straited spaces. Similar to Wenger (1998) who presented a notion of
identity that is in the process of constant becoming, according to Deleuze and
Guattari (1987), “a line of becoming has neither beginning nor end, departure
nor arrival, origin nor destination” (p. 293). In other words, becoming is a

continuous process without a fixed position (Kennedy, 2000 as cited in Adams,
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2021). In the foreword of the book A thousand plateaus: Capitalism and
schizophrenia by Deleuze and Guattari (1987), Brian Massumi also discussed
the space of nomad comparing it to the state space by referring to the nomad
space as a smooth space, and the state space as a striated space. In addition to the
residents of the state, Deleuze and Guattari (1987) also compared nomads to

migrants:

The nomad distributes himself in a smooth space; he occupies, inhabits, holds
that space; that is his territorial principle. It is therefore false to define the
nomad by movement. Toynbee is profoundly right to suggest that the nomad is
on the contrary he who does not move. Whereas the migrant leaves behind a
milieu that has become amorphous or hostile, the nomad is one who does not
depart, does not want to depart, who clings to the smooth space left by the
receding forest, where the steppe or the desert advances, and who invents
nomadism as a response to this challenge. Of course, the nomad moves, but
while seated, and he is only seated while moving .... The nomad knows how to
wait, he has infinite patience. ... It is in this sense that nomads have no points,
paths, or land, even though they do by all appearances. (p. 381)

They suggested that contrary to the migrants’ leaving a space, nomads’ tendency
to improve the smooth spaces they are in is noteworthy:

The nomads are there, on the land, wherever there forms a smooth space that
gnaws, and tends to grow, in all directions. The nomads inhabit these places;
they remain in them, and they themselves make them grow, for it has been
established that the nomads make the desert no less than they are made by it.
They are vectors of deterritorialization. They add desert to desert, steppe to
steppe, by a series of local operations whose orientation and direction endlessly
vary. (Deleuze & Guattari,1987, p. 382)

Nomadic inquiry has been recently given attention to in qualitative educational
research (Semetsky, 2006) once it is acknowledged that making educational
environments smooth spaces can create opportunities for becoming and nomadic
movement in practice and thinking (Smithers & Eaton, 2017). Nomadic
subjectivity helps the individuals to extend the boundaries of traditional
knowledge and striated spaces and “asks us to embrace movement” (Smithers &
Eaton, 2017, p. 87). It also requires the students to have a more communal
experience and integrated perspectives, rather than personal agentic choices.

According to Smithers and Eaton (2017), embracing nomadic subjectivity in
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education challenges the “commonplace notions of the twenty-first century
academy, such as learning, outcomes, method, functional areas, competencies,
academic disciplines, career readiness, teacher, student, and perhaps most
importantly—a centering of the human as the focus or sole entity of knowing”
(p. 83). As they suggested, this is a challenge that should be welcomed so that
all stakeholders such as students, teachers, and researchers can create a new

system which will promote “collective survival” (p. 71).

2.1.4. Identity and Self

Individuals past and present lived experiences and future orientations might
affect their self-conception, actions, thoughts, and feelings. Markus and Nurius
(1986) presented the term possible self highlighting the importance of how
individuals seek and foresee their future self, and how their dreams, motivations,
and future orientations might affect their actions and development. They
suggested that individuals might think of their possible selves in the form of
ideal self or hoped for self, i.e., who they “would like to become” or in the form
of feared self who they are “afraid of becoming” (p. 954). They pointed out that
possible selves are connected with but also separable from past and present
selves. Moreover, as possible selves are created through the individuals’
considerations of their own feelings, ideas, and behaviors as compared to social
norms and interactions, they are “individualized or personalized, but they are
also distinctly social” (Markus & Nurius, 1986, p. 954). As Hoyle and Sherill
(2006) remarked, exploring individuals’ possible selves can be helpful for

understanding one’s present and past selves and their motivations as well.

2.1.5. Human Agency

Based on Social Cognitive Theory, an individual’s taking intentional actions to
reach at desired outcomes and to influence their lived experiences is referred to
as human agency (Bandura, 2006). The theory explains agency through three

agentic properties: (a) forethought, i.e., individuals plan and accommodate their
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actions, and they anticipate and visualize the possible outcomes of the actions
they (may) take, (b) self-reactiveness, i.e., individuals self-regulate their
motivations and actions via their personal standards, and (c) self-reflectiveness,
I.e., individuals reflect on their effectiveness when they encounter a challenge
considering their actions, thoughts, values and meaning of their goals (Bandura,
2018; Dewey, 1910). Bandura (2000) highlighted that Social Cognitive Theory
categorizes agentic acts as three forms of agency. Personal agency is
individual’s acts of control or influence to achieve the desired outcomes.
However, individuals cannot always achieve their goals alone, so they exercise
proxy agency, an act of mediation which necessitates reaching out to the people
who are resourceful, knowledgeable, and who can act for the individual that has
approached them. As the third mode of agency, collective agency highlights the
need to believe in empowering force of working together to achieve the goals
instead of working alone.

Maclntyre et al. (2022) pointed out that agentic actions and thoughts are derived
from individuals’ motivation to achieve their goals, and as suggested by Green et
al. (2021), their effectiveness in utilizing three modes of agency when necessary,
and simultaneously, if necessary, helps them manage multiple factors and
function better in larger social structures. However, Bandura (1997) warned that
the availability of a proxy agency and the tendency to utilize proxy agency
frequently may result in an increased dependency on a proxy agent, and this can
be a threat for individuals’ building skills which are necessary to have a strong
personal agency. He highlighted that while proxy dependent individuals benefit
from and entertain the support of a proxy agent as it relieves their burden and
stress, individuals with strong personal agency usually suffer the challenge and
stress while managing the tasks as they prefer to take the control of their lives.
Bandura (2006) pointed out that individuals’ moral thoughts also serve as a self-
reflection and regulation code for their actions. Thus, individuals with high
moral agency feel committed to the obligations and to their responsibilities, and
they try to take a righteous action considering the potential consequences of their

actions (Keller & Edelstein, 1993, as cited in Bandura, 2006). However, this
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effort may impose an emotional labor on individuals as well because individuals’
“efficacy beliefs affect the quality of emotional life and vulnerability to stress

and depression” (Bandura, 2006, p. 171).

Agency and identity are intertwined (Buchanan, 2015), and individual’s past and
present experiences and future orientations are inextricably tied together with
social exchange (Flynn, 2005) and context and structure (Ecclestone, 2007).
Thus, “agency is rooted in past achievements, understandings, and patterns of
action, and is not something that people possess as an attribute but something
they ‘do’ in various contexts” (Kang, 2015, p. 19). For this reason, while
considering teacher agency, the three dimensions of agency identified by
Emirbayer and Mische (1998) should also be noted; one’s past (iterational),
present (practical-evaluative), and future (projective). Moreover, compassing the
three modes of agency, i.e., personal, proxy, and collective (Bandura, 2000)
agentic acts is instrumental in understanding teacher choices, practices, and
teacher identity. In other words, as agency, exercised as a reaction to personal
and/or context specific conflicts, “is a multifaceted construct that is varied,
temporal, and socially and individually induced”, adopting a sociocultural
approach to examine individuals’ lives will be instrumental (Vahésantanen,

2015, as cited in Loo et al., 2017, p. 293).

Teachers have continuous transformation experiences through constant
engagement and participation in their social context. Therefore, as agency theory
explains the principles that influence individuals’ lives and lead to a social
change (Bandura, 2018), it is an important framework to understand teacher
identity construction through teacher’s past and present beliefs and experiences,
and their future plans and goals highlighting “where they think they are going,
where they want to go, and how they can get there from where they are at
present” (King, 2013, p. 15) as covered by the projective dimension of agency.
Teachers’ daily life requires them to make several agentic acts such as teaching
related decision-making practices and pointing out a concern at a meeting, but

exercising agency can sometimes be troublesome due to some challenges such as
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power issues, conflicts, and dilemmas (Kayi-Aydar, 2017), and teacher agency
studies propose that working contexts, conditions, and policies pressuring strict
standards regarding teaching and evaluation have a limiting effect on teachers’

behaviors, beliefs, and identities (Noonan, 2016).

Literature on language teacher agency, although scarce, primarily focused on
policy related aspects of teachers’ agentic acts (Kayi-Aydar, 2017). As post-
structural notion of professional teacher identity perceives teachers as critical
thinkers and change agents acting transformatively, teacher agency, teachers’
ability to act, has received much attention recently and is accepted as a crucial
element of the quality education as teachers face several complexities every day
(Biesta et al., 2015). For example, when they need to accommodate their actions
due to a change, and if there is a dissonance between their beliefs and the
required imposed change, teachers exercise agency by either adapting to or
taking actions against change (Panti¢ et al., 2021). Buchanan (2015) suggested
that teachers’ agentic actions should be acknowledged by the policymakers as
their seeking accountability is a representation of their identity. Thus, teacher
identity and teacher agency research is also related with teacher emotions and
power issues. As Kayi-Aydar (2019a) highlighted, there is a recent interest in
exploring the interrelation between language teacher identities, agency, and

emotions.

For example, in 2018, the journal System dedicated a special issue on language
teacher agency with a title “Interdisciplinarity in Language Teacher Agency:
Theoretical and Analytical Explorations”. In the articles included, the
interrelation between emotion, agency, and identity was frequently highlighted.
In one of these articles, Benesch (2018) explored the feelings of language
teachers as a decision-making agentic tool, “emotions-as-agency” to transform
the undesirable conditions, in her case discovering plagiarism in students’
writing (p. 68). Adopting a dialogic and ecological view of agency, she pointed
out that as teachers are reflexive teachers, their thoughts, and decisions are

affected by their interactions with the society, and emotions are “physically-
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manifested, but socially-constructed” (p. 61). In another article in the same issue,
Miller and Gkonou (2018) highlighted that although agency and emotions are the
“central components of teacher identity and practice”, the effects of the

interrelation between agency and emotions are underexplored (p. 49).

Similarly, in a recent article, Nguyen and Ngo (2023) explored five Vietnamese
preservice teachers’ identity construction by examining the tensions they
experienced while exercising professional activities and their emotional and
agentic responses to cope with these tensions. They concluded that all the factors
coexist and there is a causal chain relationship between them, i.e., tensions,
emotions, agency, and identity guide and is guided by one another. They
suggested that while tensions affected the emotions that caused individuals to
take actions to deal with the tensions and construct their identity, identity

“guided the participants’ efforts in addressing the tensions and emotions.” (p. 1).

To conclude, the link between teacher identity and teacher agency and emotions
is still under scrutiny, and there is a call for more studies to explore the
interacting forces that affect teachers’ intentional choices and the impact of these

choices on their identities and classroom practices.

2.1.6. Wellbeing

There has been a recent call by the stakeholders in the globe to politically
acknowledge and take wider measures for the multi-dimensional aspect of
human wellbeing (Boarini et al., 2014), described as health in simple terms.
Recently, several reports (e.g., OECD, 2013) have been published presenting
guidelines and frameworks to measure and promote wellbeing. Similarly, in
addition to the link between identity, agency, and emaotions, there is a growing
interest on the of concept of wellbeing in scholarly community, especially in
doctoral education. Highlighting the importance of PhD years as a professional
identity-related transition phase that affects individuals® future wellbeing,

Schmidt and Hansson (2018) noted that scholars “develop strategies to maintain
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and enhance their well-being early in their academic careers” as suggested by
several studies (e.g., Petersen, 2011; Salmela-Aro, Tolvanen, & Nurmi, 2011, as
cited in Schmidt & Hansson, 2018, p. 1). They also pointed out that
organizational structures and practices have a major impact on the wellbeing of
individuals in a work setting. Pretorius (2019) highlighted that institutions
should foster the wellbeing of students “by providing them with the skills and
support they need to succeed academically as well as flourish emotionally” (p.
5). Moreover, reviewing the recent literature, Lau and Pretorius (2019) warned
about a mental health crisis in academic community experienced by PhD
students and academic staff and demonstrated that there are multiple factors that
impede the mental health of people in the academia such as high workload and
lack of support systems. Thus, they called for policymakers to advocate a
supportive academic environment both for the academic staff and PhD students
so that they can work productively. As PhD experience includes several
intersecting and clashing actors and forces, power issues should also be noted
when discussing students’ well-being. However, there are few studies that
explored the wellbeing of students from a multidimensional perspective
(Schmidt & Hansson, 2018).

2.1.7. Positioning Theory

Poststructuralist approaches to education highlight that agency is intertwined
with power dynamics (Véhédsantanen, 2015), and identity is closely linked to
agency and positioning (Kayi-Aydar, 2019a). In relation to the concepts of
positions and identity, Kayi-Aydar (2019b) suggested that the positions
individuals take define who they are, and that there is a relationship between
positioning and power struggles. For this reason, positioning theory (Davies &
Harre, 1990) is used as the framework of several studies on teacher identity
(Kay1-Aydar, 2019a). According to Davies and Harre (1990), when we take a
certain position, we see “the world from the vantage point of that position and in
terms of the particular images, metaphors, story lines and concepts which are

made relevant within the particular discursive practice in which they are
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positioned.” (p. 46), thus, interactive positioning which is used for assigning
positions to others and reflexive positioning which is individuals’ assigning
positions to themselves are presented as two modes of positioning (Van
Langanhove & Harre, 1999).

Dikilitas and Bahrami (2022) noted that positioning theory makes a distinction
between roles and identity positions. For example, one can assume the role of an
EFL teacher and can have experienced teacher identity position. Highlighting the
fluid and negotiated nature of identity, roles are considered to be fixed, usually
assigned by others and present some responsibilities to the individuals (Dikilitas
& Bahrami, 2022; Kayi-Aydar, 2019a). Thus, the focus has moved from the
concept of “role” to the concept of “position” as the social analysis of the
dynamic and negotiated interpersonal encounters (Moghaddam, 1999).
Moreover, as suggested by Tan and Moghaddam (1995), in addition to the social
analysis of interpersonal encounters, reflexive positioning can also be extended
to explore the intrapersonal domain “to refer to the process by which persons
position themselves privately in internal discourse.” (p. 387). Thus, how
individuals position themselves, how they perceive and present their personal
identity can be explored through their written and/or oral presentation of their
biographies (Harre & Van Langenhove, 1999) as through narratives people also

“position themselves in relation to others” (Ortactepe, 2014, p.13).

The two important roles in knowledge construction are being a teacher and
researcher, and usually the latter role related practices focus on the practices of
the former. Van Dijk proposed that having access to or having accumulated
knowledge resources such as Bourdieu’s (1986) concepts of economic, social,
and cultural capital enable individuals a “symbolic power and therefore
preferential access to or control over others or vice versa.” (as cited in Kay1-
Aydar, 2019b, p. 21). Thus, criticizing teachers’ inferior positioning (e.g., Trent
& Lim, 2010) as a dependent agent in relation to knowledge production, there is
a call to action that will improve the status of teacher with regard to knowledge

production and bridge the divide, i.e., the gap between researchers and teachers,
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and theory and practice (De Costa et al., 2022; Ellis, 2009; Leow et al., 2022;
Spada & Lightbown, 2022).

This section presented the theories and concepts that guided the present
dissertation study. The next section will present the literature on teacher’s

professional identity and the concept of teacher as researcher.

2.2. Teacher’s Professional Identity

Parallel to the shift in the views on human learning, approaches to second
language teacher education have changed from behaviorist, to cognitive, and
then, to social and critical, and so have the roles of teachers (Johnson, 2006).
While teachers as reflective practitioners are problem solvers, who can adjust
education according to the needs of their learners, teachers as transformative
intellectuals can think critically and combine their educational philosophies with
the wider social issues (Kumaravadivelu, 2003) as they are the thinker and the
researcher who can also serve as a change agent. Professional development
offers teachers the resources, skills and experiences to keep up with recent
methods and techniques in their own field, and it is also the key for quality in
education, for organizational change and educational reforms (Borko et al.,
2002). Professionalism can be top-down, i.e., institutionally prescribed
professionalism, or a bottom-up approach is possible aiming at teachers’ own
interpretation of teaching and their reflection on the educational values and their

roles and practices (Richards, 2008).

Reviewing the literature on teachers’ professional identity, Beijaard et al. (2004)
argued that there is no clear definition used for professional identity. However,
as presented by Akkerman and Meijer (2011), there are some recurring teacher
identity characterizations which they listed as “the multiplicity of identity, the
discontinuity of identity, the social nature of identity” (p. 308). They suggested
that these characterizations present a conceptualization of identity which is “not

a fixed and stable entity, but rather shifts with time and context.” (p. 309).
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Similarly, according to Norton (2013), identity is “how a person understands his
or her relationship to the world, how that relationship is structured across time
and space, and how the person understands possibilities for the future” (p.45).
This poststructuralist definition constructs identity as fluid, multiple and a site of
struggle. Varghese et al. (2005) emphasized that identity-in-discourse and
identity-in-practice should be acknowledged in order to be able to comprehend

teachers and teaching as

...teacher identity is a profoundly individual and psychological matter because
it concerns the self-image and other-image of particular teachers. It is a social
matter because the formation, negotiation, and growth of teacher identity is a
fundamentally social process taking place in institutional settings such as
teacher education programs and schools. It is a process that is inextricably
intertwined with language and discourse, insofar as all identities are
maintained to a significant degree through discourse; yet it is also very much a
real-world phenomenon that impacts teachers’ standing in their communities as
well as affecting their wages and working conditions. (pp. 39-40)

For this reason, they highlighted that studies on teacher identity should be able to
portray the social and institutional settings where teachers form their identities,
the pressures these settings impose on teachers and the impacts of such pressures

on teachers.

Teachers’ professional identity is also about how teachers define their
professional roles (Lasky, 2005). They have continuous transformation
experiences through constant engagement and participation in their social
context. This active involvement facilitates the negotiation of meanings during
the process of identity formation, i.e., becoming a teacher (Tsui, 2007) through
which the sense of self-identity is explored, constructed and interpreted. Tickle
(2000) suggested that professional identity refers both to the conceptualization of
socially accepted and imposed norms about “what a teacher should know and do,
but also to what teachers themselves find important in their professional work
and lives based on both their experiences in practice and their personal
backgrounds™ (as cited in Beijaard et al., 2004, p. 108).
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The studies focusing on teachers’ professional identity depict professional
identity construction as an ongoing, dynamic, complex process during which
individual’s (re)interpretations of his/her experiences and negotiations of the
roles proposed by others are influential (Beijaard et al., 2004). Thus, as Lim
(2011) stated, professional identity construction is like a continuum that
“engages struggles and tensions from which teachers integrate various
competing perspectives, expectations, and roles as a teacher” (p. 970). Smilarly,
Akkerman and Meijer (2011) discussed teacher identity as being twofold "as
unitary and multiple, continuous and discontinuous, and individual and social”
(p. 310). Adopting a dualist point of view, it can be stated that teacher identity is
"an ongoing process of negotiating and interrelating multiple I-positions in such
a way that a more or less coherent and consistent sense of self is maintained
throughout various participations and self-investments in one's (working) life"
(Akkerman & Meijer, 2011, p. 15). This concurs with Van Lagenhove and
Harré’s (1993) social constructionist point of view as they perceived teacher
identity "as a negotiation with both self and others and within the discourses
present in one's life where individuals adopt positions of themselves that are
intertwined with the positions they ascribe to others” (as cited in Burns & Bell,
2011, p. 954). In other words, professional identity construction is ongoing; it is
constructed and re-constructed by the self and the others in a certain context.
Thus, it serves as a catalyst for teachers positioning themselves and being
positioned by others in their context (James-Wilson, 2001), and it includes
competing and conflicting interactions between personal, professional and
situational elements (Day et al., 2007; Goodnough, 2010). Foucault suggested
that institutions “ensure (and sometimes enforce)” how individuals and their
“behaviors are recognized in a certain way and not others (1973, 1977, as cited
in Gee, 2000, p. 103). Moreover, Gee (2000) pointed out that a title or role
institutions give such as “professor” is a position and an institution identity, i.e.,

I-identity, and it presents some rights and responsibilities to the holder.

The crucial role of teacher identity on teacher learning, development and on

teacher’s classroom practices has been acknowledged (Yazan, 2019). Thus, there
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has been a growing interest in exploring and theorizing language teacher
identity. When studies in language teacher identity are examined, there is an
extensive body of research investigating the ‘Native-Speaker/Non-Native
Speaker divide” (Morgan & Clarke, 2011, p. 18). In line with the socio-
constructivist and critical approaches to teacher education, exploring and
understanding the underlying reasons behind teacher beliefs, practices and
interpersonal relations with the surrounding community has been addressed more
as they are given more voice in decision-making about teaching, learning and
assessment and school-based language policies. Thus, there is a recent interest in
exploring the process of teachers’ identity construction and the impacts of the
surrounding factors (e.g., Barkhuizen, 2017; Farrell, 2011; Norton & Early,
2011; Tsui, 2007).

Kay1-Aydar (2019a) presented a comprehensive thematic list of the literature on
the second/foreign language teacher identities. Using the thematic list composed
of four main categories, i.e., theoretical framework, participant profile, kinds of
language teacher identities, and contextual issues, and several sub-themes shown
under each category, she provided the timeline that illustrates a compact
historical overview of the literature on language teacher identity. She highlighted
the necessity to understand the complex dynamics of second/foreign language
teachers’ identity construction by referring to the studies exploring how teachers
perceive their professional identity affects different domains such as professional
development of teachers, collegial interaction, teaching practices and choices,

and power issues about language.

In Tirkiye, the scarce research exploring foreign language teacher identity has
aimed mostly at the practicum, reflection, motivation, and culture knowledge
(e.g., Aslan, 2016; Glingdr, 2017; Hamiloglu, 2013; Kocabas Gedik, 2016; Taner
& Karaman, 2014; Tasdemir, 2016). However, teachers’ research practices and
professional identity development within the scope of action research movement

has gained popularity in Tiirkiye as it has around the world in recent years.
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2.2.1. Teacher as Researcher

Focusing on the frequently criticized division between theory and practice,
Kumaravadivelu (2001) stated that “theory and practice mutually inform, and
together constitute, a dialectical praxis, an affirmation that has recently
influenced L2 teaching and teacher education as well” (p. 540). He reported that
the recognition of the distinction between theory and practice affected reflective
teaching and teacher research movement where teachers are seen as reflective,
critical, participatory, and transformative rather than consumers of knowledge
(Pishghadam et al., 2012).

The support of purposeful, guided, and structured reflections on teachers’
professional development has been reported in several studies (e.g., Er6z-Tuga,
2013; Kuru Gonen & Asik, 2016). Thus, calling for a systematic inquiry of
teaching and learning, in the literature, various terms are used for the definition
of teacher research such as practitioner research, action research, classroom
research, collaborative inquiry, critical inquiry, self-study and teacher research
(e.g., Lucas, 1988; Campbell, 2013; Roulston et al., 2005). Corey, one of its
influential advocates, defined ‘“action research as research undertaken by
teachers, administrators and others to improve their own practice” (Corey, 1949,
as cited in Hammersley, 1993). Once research is acknowledged as a part of
teacher qualifications and practices, several state-initiated teacher research
projects have been conducted since the 1940s. For example, there was a strong

teacher action research movement in the United States in the 1950s.

Although teacher research has been appreciated for decades, it has gained
popularity in the last few decades, mostly because contrary to the earlier research
practices where outside researchers such as university-based researchers did
research on teachers, recently, action research movement has facilitated the
collaboration between outsider expert researchers and the teachers in the
research site. Therefore, as it requires teachers’ systematic inquiry of their own

teaching practices and the learning experiences of their learners, action research
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has been suggested as a very effective tool for professional development and an
important educational research practice as it investigates a teaching/learning
related problem, by teachers’ engaging in teaching/learning related problem-
posing (Souto-Manning, 2012); thus, “the work of teacher research disrupts the
traditional knowledge hierarchies that position teachers as receivers of
educational knowledge constructed by university based researchers” (Cochran-
Smith & Lytle, 2009, as cited in Taylor, 2017, p. 23) and it empowers teaches as

the generator of knowledge.

However, there are also some opponents of this movement as they question the
validity of the action research practices (Cochran-Smith & Lytle, 2009). For
example, Gorard (2002) criticized the published works of action research noting
that they research already explored issues rather than revealing any real
discovery. Moreover, a group of opponents also highlighted that the imposition
of research practices for teachers creates more burden for teachers as the
teaching profession itself is challenging enough (e.g., Hammersley, 1993; Peeke,
1984). On the other hand, there is also an ongoing debate about teachers’
pursuing graduate degrees and conducting accredited higher degree-level work,
such as master’s or doctoral dissertations (Gray, 2013) since the skills and
knowledge to conduct the academic research may not be transferred into or
practiced during teaching (Borg, 2010). Thus, in several settings, teachers who
practice research and construct teacher researcher identity “often do so in
conflict with local and national educational policies that limit their agency and

professional decision-making” (Taylor, 2017, p. 24).

With regard to teachers’ research practices, the critical and sociological
approaches to teacher education argued that the reflective model “failed to factor
in the political, ethical, and emancipatory dimensions of teaching” (Akbari,
2007; Jay & Johnson, 2002, as cited in Abednia, 2012, p. 707). Thus, Abednia
(2012) highlighted that instead of teachers’ positioning as reflective
practitioners, a more critical conceptualization which perceives teachers as

“transformative intellectuals’ (Giroux, 1992) and ‘cultural workers’ (Freire,
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2005) who can think critically and act transformatively” is necessary (as cited in
Abednia, 2012, p. 707).

As Eroz Tuga (2015) highlighted, individuals have “multiple identities, multiple
interaction repertoires and action sequences” which differ according to the role
they play in their everyday life (p. 127). Whether being equipped with research
skills or not, maintaining dual roles, i.e., being a full-time teacher and
conducting research is a conflicting and challenging task. Several factors such as
teachers’ personality (Akbari, 2007), teachers’ educational backgrounds,
research and teaching experience (Hahs-Vaughn & Yalowitz, 2009), and
institutional factors (Borg, 2009) affect teachers’ research engagement, and there

is a growing body of research examining teacher engagement with research.

Literature on teacher as researcher presents teachers’ engagement with research
to explore their own classroom practices (Burns, 2017). For example,
Goodnough (2010) explored the identity construction of 50 teachers adopting an
ecological perspective and considering how different modes of belonging, i.e.,
engagement, alignment, and imagination, were enacted in action research
practicing communities. She highlighted that adopting a teacher centered action
research approach provided teachers with the opportunities to take active role in
knowledge creation, and she noted that teacher empowerment and agency were
crucial interplaying elements in the adopted approach. Although participants
found it difficult to be aligned with the curriculum outcomes while managing
multiple roles, she concluded that the research project fostered individuals’

demonstration of belonging and their perception of possible selves.

Another study that focused on teachers’ research engagement, Xu’s (2014)
narrative study, explored the identity construction of Chinese university EFL
teachers using narratives frames and interviews. She found out that the more
policy- and practice-driven support is available, the more research engagement is
exercised among teachers. She also noted that the extent to which integrated

teacher and research identities are constructed is linked with some factors such
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as their academic orientations, the availability of support from work setting and

their professional network.

Tirkiye is also an influential site where practicing classroom research has
become a widespread professional development activity especially through the
guidance of research mentors (e.g., Barkhuizen et al., 2018; Burns et al., 2017;
Dikilitas & Wyatt, 2017; Dikilitas & Yayli, 2018). For example, presenting both
teachers’ and teacher mentors’ perspectives and practices on teacher research,
Burns et al.’s (2017) edited book titled “Developing insights into teacher
research” includes 12 research studies which were also presented in the IATEFL

Research Special Interest Group conference held in 2016, in Tiirkiye.

Dikilitas and Yayl (2018) investigated the professional identity development of
teachers who were engaged with research as a professional development activity.
Their study demonstrated that there was an increased sensitivity to students and
the challenges the students experience which also led to teachers’ seeking better
teaching practices. Their research engagement made the teachers be more aware
of their need for development in their teaching practices that they were not
satisfied with, and it fostered collaborative practices in the work setting which

also enabled a mutual empathy among colleagues.

To conclude, as Talleh Nkobou (2021) proposed, “research is politics”, and thus,
we can suggest that teacher research movement can be considered as a stance to
improve teachers’ status and “increase teachers’ power and agency within
society” (p. 258). The teacher researcher movement, although received some
criticism as discussed above, posits teachers as “expert in the field” (Gray, 2013,
p. 34), “the generator of the knowledge” (Fecho & Allen, 2011, as cited in
Taylor, 2017, p. 24), and “change agents” (Van der Heijden et al., 2015), and it
has received great attention in the last decades.

However, it should be noted that in most of these studies although there is a

major tendency in limiting teacher research practices within teachers’ classroom
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setting, the term "research" in this study is used similarly as how Hilgert (1964)
defined it: “research in a generic sense to include all types of research,
consulting, writing, and other "outside" activities which professors pursue in
addition to their classroom and academic duties" (p. 464). In other words,
research in this study encompasses all types of research activities language

instructors pursue in their classroom, own setting or outside context.

This section presented the literature on teacher’s professional identity and the
concept of teacher as researcher. The next section will present the related
literature on doctoral education.

2.3. Doctoral Education

Doctoral studying is an important part of individuals’ training as scholars and
becoming researchers (Choi et al., 2021; Hochbein & Perry, 2013). While some
universities offer a full-time, campus-based program which is considered as a
traditional doctorate, some universities have started to offer nontraditional
programs with more part-time and distance learning that may or may not require
students to be on campus (Archbald, 2011). Whether onsite, off campus or
hybrid, PhD equips the individuals with the necessary research skills that will
enable them to work independently as ‘“knowledge creators, rather than
knowledge consumers” (Gardner, 2008; Pifer & Baker, 2016, as cited in Choi et
al., 2021, p. 93). Fetene and Tamrat (2021) highlighted that in addition to
individuals’ personal gain, doctoral studies also contribute to the improvement of
research output of universities, to the country’s research capacity; and for this
reason, countries adopt new policies such as launching government sponsored
graduate education in the country or abroad and providing partnership
opportunities with international universities and agencies (Nega & Kassaye,
2018).

Individuals’ identity and identity development have been explored by

researchers since 1950s focusing on formal and informal education experiences
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(Choi et al., 2021), and Hall and Burns (2009) emphasized the significance of
identity development especially for doctoral students in education. Reviewing
literature on doctoral students’ identity development as scholars, Choi et al.
(2021) defined identity as a scholar, building on Gee’s (2000) identity
exploration, as “a specific type of professional identity and as an individual’s felt
or recognized association with communities doing scholarship pertaining to an
academic discipline” (p. 91). According to Labaree (2003), unlike the PhD
students in other fields, PhD students in education start the program relatively at
an older age and have teaching experience in different settings, so they already
have established professional identities with working in the professional
community (as cited in Hall & Burns, 2009). Thus, transition from the role of a
teacher to a researcher is challenging as it requires to be equipped with new
skills and knowledge which also means “to negotiate new identities and
reconceptualize themselves as both people and professionals” (Austin &

McDaniels, 2006, as cited in Hall & Burns, 2009, p. 53).

In relation to knowledge construction and becoming, Guerin (2013) suggested
that we have recently started to observe the application of rhizome metaphor by
Deleuze and Guattari in recent educational research focusing on understanding
the doctoral experiences as rhizome successfully represents the “multiple,
iterative and heterogeneous ways of knowing, becoming and telling” (Taylor et
al., 2011, p. 194, as cited in Guerin, 2013, p. 139). They suggested that
understanding doctoral experiences as rhizome is the opposite of how academia
usually describes “doctoral journey as a linear process” (Taylor et al., 2011, p.
194, as cited in Guerin, 2013, p. 139) because as discussed by Deleuze and
Guittari (1987), rhizomatic knowledge, without a beginning or end, is always in

the middle, “from which it grows and which it overspills” (p. 21).

Having a change in professional priorities, instead of solely focusing on the
classroom specific problems, using their personal and professional beliefs and
experiences, PhD students are expected to “develop arguments and theories that

provide insights into educational issues and knowledge that transcends the
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contexts with which they are familiar” (Labaree, 2003, as cited in Hall & Burns,
2009, p. 53), and explore the unknown territories. In addition, while becoming a
researcher, PhD students in education programs need to reconceptualize who
they are professionally by negotiating new identities (Austin & McDaniels,
2006, as cited in Hall & Burns, 2009). Gee (2000) highlighted the fluid nature of
identity and the importance of context in conceptualizing identity and suggests
that the “"kind of person" one is recognized as "being," at a given time and
place, can change from moment to moment in the interaction, can change from
context to context, and, of course, can be ambiguous or unstable” (p. 99). As
pointed out by several scholars, “academic and researcher identities, then, are
demonstrated in how one speaks, reads, writes, behaves, and thinks about
research, teaching, and administration” (Brew et al., 2011; Petersen, 2007, as
cited in Guerin, 2013, p. 140). In other words, individuals’ identity
demonstrations can be observed in contexts, practices, and performances such as
in their conference presentations, lectures, reading or what they read, how and
where they write and publish, how they provide feedback, and how they interact
with people in their professional network (Barnacle & Mewburn, 2010; Kamler
& Thomson, 2006, as cited in Guerin, 2013).

Mclean and Price (2016) remarked that research on academic identities benefits
from sociological theory pointing out the interaction between the individual and
the social and physical forces. In relation to the scope of this theory, how an
individual negotiates professional identities within the limiting and supporting
mechanism of these forces is explored through lived experiences and the
institutions in which the negotiations are taking place (Clegg, 2005; McAlpine &
Lucas, 2011, as cited in Mclean & Price, 2016).

Choi et al. (2021) conducted a systematic literature review on the identity
development of PhD students as scholars in the education sciences. Reviewing
the titles and abstracts of the first 1000 records on Google Scholar, and then,
narrowing it down to 62 articles first, and finally 36 articles, they discussed that

although in the articles they reviewed they could not find an explicit definition,
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identity as scholar recurred only as “recognition by self and others of possessing
and exhibiting adequate levels of competence, confidence, autonomy and agency
with respect to scholarly activities, products, and communities” (p. 90).
Referring to Gee’s (2000) definition of identity, they recommended that
stakeholders included in the system of doctoral education should take actions to
provide “opportunities for reflection and growth as part of the doctoral
curriculum, rather than assume that identity development occurs “naturally” (p.
90) as PhD students experience tensions and challenges on their journey of
becoming scholars while trying to manage multiple identities. They suggested
that there are multiple influences on education science PhD students’ “identity
development as scholars” which are grouped under four themes as (a) objectives,
(b) activities/processes, (c) individuals’ characteristics and backgrounds, and (d)
tensions “which can lead to rejecting identity as scholar, reconciling identities, or
reimagining of the ideal version of scholar on the part of students” (p. 105).

Starting and continuing PhD journey and becoming scholars is a difficult path to
take in one’s life. Acknowledging that it requires commitment to pursue a PhD
degree, Leonard et al. (2005) discussed the motivations and benefits for pursuing
a PhD especially highlighting skills and knowledge construction and
professional development. Brailsford (2010) listed some of motives and
aspirations to start PhD as personal ones such as intrinsic interest in the field,
personal development, better career opportunities, and a third party consulted, a
person from personal or academic network. Students who meet the criteria of
graduate programs are selected for PhD, and they may start with single or
multiple motives; however, being accepted to the program or having different
motivations to pursue a PhD degree does not lead to success and conferring the
degree. A study by Fetene and Tamrat (2021) revealed that an overall completion
time for a PhD study was 6.19 years “over two years more than the four years
given as the optimum duration for completing a PhD program” (p.21), indicating
that more years are required by the doctoral students to complete their PhDs.

However, Miller (2013) focused on the timely completion of PhD studies in five
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fields and concluded that it is more likely that students will not graduate the
longer they spend time in pursuing their PhD degree. Moreover, while Golde
(2005) suggested that 40% of the students pursuing PhD cannot complete the
programs, Earl-Novell (2006) stated that around 50% of doctoral students quit
their studies. While some faculty members believed that dropping the program is
based on individual factors such as students’ not having academic skills,
motivation, or commitment to the program, research revealed that, contrary to
what they believed “students who withdraw from their doctoral studies and
students who persist share a similar grade point average” (Lovitts, 2001, as cited
in Earl-Novell 2006, p. 46).

As doctoral education is “at the core of academic practices” (Pyhalto et al.,
2012), there is a great interest in exploring the challenges students face during
their doctoral education and the support mechanisms available for students’
successful completion of the program as they are considered as “actors within
the broader system of doctoral student identity development (e.g., doctoral

students, faculty, organizational /institutional leaders)” (Choi et al., 2021, p. 90).

Some of the problems students face during PhD and the mechanisms that support
the completion of doctoral education have been explored in the literature. Van de
Schoot et al. (2013) presented three major factors that negatively affect the time
of study as “(a) institutional or environmental factors,...(b) the nature and
quality of supervision, ...and (c) characteristics of the PhD candidate...” (as
cited in Fetene & Tamrat, 2021, p. 322). Challenges may be derived from the
pre-entry individual conditions and characteristics of graduate students that may
be a major factor for failure or dropping out. For example, some factors that may
prevent the individuals from completing their study are starting the doctoral
program at a delayed age or changing the study institution or discipline (Baird,
1993, as cited in Earl-Novell, 2006) and their personal roles such as being
married, motherhood or being the caregiver of old parents (Lovitts, 2001, as
cited in Earl-Novell, 2006). Byers et al. (2014) also revealed that multiple roles
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such as family, social, work, and PhD related roles the students had to assume

simultaneously were a major source of challenge for them.

Choi et al. (2021) found out that if students experienced tensions with regard to
multiple identities, they either compartmentalize their “conflicted identities and
the responsibilities associated with those identities” or although perceived as
conflicting at first, student may realize that “their multiple identities could
reinforce each other” (p. 108). Moreover, as they suggested, on the journey of
becoming scholars, PhD students experience some challenges in managing
“multiple identities (e.g., student, professional) and due to the perceived
mismatch between students’ idealized notion of scholar and what is attainable

for them” (p. 90).

PhD setting is considered to be one of the important factors impeding or
supporting the process and completion of the journey. Investigating the extent to
which program structure related factors and integration mechanisms impede or
support the doctoral students’ experience, Earl-Novell (2006) suggested that
students’ integration to academic and social life of the PhD context, they are
more likely to persist. She also warned that PhD students’ wish to conduct and
present a ground-breaking dissertation study impedes the doctoral process.
Dowling and Mantai (2017) investigated the impact of the university campus as
a material space with its offices, desks, and laboratories on researcher identity
construction and highlighted the significance of the developing researchers’ need
of a campus-based workspace. Some studies have also started to explore the
lived experiences of students’ pursuing an off-campus PhD (e.g., Kozar & Lum
2017; Naylor et al., 2018). The interrelation between space and identities in PhD
research was explored by Dowling and Mantai (2017), and they revealed
different researcher identity practices observed on-campus and off-campus
spaces. For example, on-campus PhD student practices are listed as “structured
intellectual work; supervisory meetings; doing PhD paperwork; avoiding
procrastination” whereas off-campus/home practices were “procrastinating

writing, reading, conceptualizing” (p. 203). In other words, home was a space
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where students can think and rest, but not a suitable one for practices for

identification as researcher.

The role of scholarly community in PhD has been discussed in some studies. For
example, Tallen Nkobou (2021) highlighted the importance of research
partnerships developed during PhD. McAlpine and Weiss (2000) also pointed
out the importance of PhD context and supervision in doctoral education.
Pyhalto et al. (2012) presented the findings of a survey study pointing out that
“problems reported were related to general working processes, domain-specific
expertise, supervision, the scholarly community, and resources” (p. 1). Students’
integration into the academic and social practices of the PhD setting had a high
correlation with the “doctoral persistence” (Lovitts, 2001; Tinto, 1993, as cited
in Earl-Novell 2006, p. 46), and offering an office and financial support and
good student-advisor relationships were some of the facilitating factors for
successful completion of PhD (Golde, 2000; Herzig, 2002, as cited in Earl-
Novell, 2006).

Especially, the supervision component of PhD journey as one of the major
facilitating or impeding factors has received a lot of attention in a great body of
research conducted on doctoral education (e.g., Aspland et al., 1999; Deuchar,
2008; Hasrati, 2005; Murphy et al., 2007; Ngulube, 2021; Sambrook et al.,
2008). There are different regulations in different programs with regard to
supervisor assignments, but supervisor and student relationship starts when
supervisors are assigned to PhD students (Fetene & Tamrat, 2021). Pyhalto et al.
(2012) suggested that in addition to students and supervisors’ individual
preferences, their background knowledge, experiences, and skills foster good
supervision relationship, and thus, support the doctoral education experiences of
students. Moreover, Ngulube (2021) highlighted the importance of
communication and knowledge sharing between the supervisors and students in
regular meetings and proposed creating more spaces for collaboration such as

co-supervision.
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Fetene and Tamrat (2021) pointed out that PhD students reported completing the
coursework as “easy ride”, but it was challenging “to produce original proposal
or dissertation” (p. 328) claiming that the courses they took did not prepare them
for the writing process of their dissertation work. For this reason, they requested
more training on research related practices such as literature review, proposal
writing, data analysis, publication, and funding for their PhD, but not many
opportunities were available. In other words, the extracurricular trainings “were
either rare, not institutionalized, or unplanned (Fetene & Tamrat, 2021, p. 13).
These students tried to employ some coping mechanisms to compensate for the
gap in the PhD training such as benefiting from YouTube for training purposes.
They also tried to conduct studies on their dissertation topic during their

coursework to save time and energy.

As Hulme (2022) discussed, a research thesis is more than a written product; it
is the representation of students’ learning process and professional skills and the
ground of further research practices after PhD. He also remarks that PhD thesis
is perceived as the top formal qualification achievement as “the PhD often serves
as the highest specified category.” (p. 5), and after receiving the title “Dr”, the
PhD thesis written “becomes part of one's academic identity and biography” (p.
5). For this reason, PhD thesis affects and is affected from researcher’s choices
(Hulme, 2022). Thus, selection of thesis topic was another source of conflict or
facilitating force between the student and the supervisor. Earl-Novell (2006)
discussed the topic selection from the ownership perspective suggesting that if
students chose their topic of study, they “may feel ownership of their thesis, but
the problem identified may not be feasible which can ultimately extend time-to-
completion. In the latter case, s’/he may feel alienated from the Ph.D. process
(which may undermine progress), despite an expected shorter time-to-

completion” (p. 55).

Previous studies also revealed that there was a clear relationship between
students’ well-being and their study (Pyhalto et al., 2012; Schmidt & Hansson,

2018; Stubb et al., 2011). In addition to exploring the challenges and support
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mechanisms, recently, there is a great interest in exploring the relationship
between these factors and the stress and wellbeing of students (e.g., Dhirasasna
et al. 2021; Lau, 2019; Levecque et al, 2017; Stubb et al. 2011) pointing out the
importance of some measures to be taken to help students’ overcoming the
problems they encountered while pursuing PhD. Schmidt and Hansson (2018),
presenting an overview of literature on stress and wellbeing of doctoral students,
suggested that crying, isolation, self-care, personal and academic social
interactions, work-life balance were some of the coping mechanisms PhD
students employed. Acknowledging that the feeling of isolation is a recurring
theme among PhD students, Fox-Harding et al. (2022) suggested that their peer
writing project that aimed to foster the productivity and wellbeing of students

was found to be effective.

Completing PhD and receiving “Dr” title serves as accreditation, validation, and
approval of students’ identity as scholar. Feedback was seen as another source of
scholarly identity construction. As Choi et al. (2021) discussed, receiving and
providing feedback, taking active part in research projects with faculty members
are representations of validation students perceived which helps them “feel like”
scholars (p.107). Peer feedback, which is two way unlike faculty feedback, was
also considered useful for fostering students’ scholarly skills and confidence in
their identity development. Choi et al. also suggested that students have the
opportunity to interact with other researchers in conferences which can be
another source of validation for students especially if they present there.
Moreover, with regard to research collaboration, Dowling and Mantai’s (2017)
study revealed that individual or collaborative research practice orientation is
represented in two researcher identification, i.e., social or isolated researcher.
PhD, therefore, serves as a validation for the individual, but there is also
extensive research pointing out the worth of PhD graduates in the work setting
(e.g., Zolas et al., 2015).

In Tiirkiye, studies on doctoral education, especially in relation to students’

experiences is scarce. Ozmen and Aydin Gii¢ (2013) conducted a case study to
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describe the challenges experienced by ten doctoral students at the Department
of Primary or Secondary Science and Mathematics Education in Tiirkiye and the
coping mechanisms they employed. Their study revealed that the students in the
study mostly experienced supervisor related challenges, and they also mentioned
time, workload, social/private life, commuting, experience, courses and content
knowledge, English, financial situation as challenges they faced. Ozmen and
Aydin Gii¢ (2013) suggested that sacrificing as a coping mechanism was a
recurring theme which highlights students’ being relatively ineffective in finding

other coping mechanisms.

Limon and Durnal1 (2018) highlighted that there is a recent interest in metaphor
studies in educational sciences and pointed out that (a) metaphors are linguistic
tools to express a social reality (Dds & Toremen, 2009, as cited in Limon &
Durnali, 2018), (b) they help the individuals gain an understanding of a topic that
is difficult to grasp (Renz, 2009, as cited in Limon & Durnali, 2018), and (c)
they can easily and precisely express the desired meaning (Dos, 2011, as cited in
Limon & Durnali, 2018). Thus, they utilized metaphors from 63 PhD students
about their perceptions on doctoral education and instructors, and their study
revealed that there were both positive and negative metaphors on the topics
explored. Among the 56 metaphors on doctoral education, 29 metaphors fell into
negative category, while 25 were positive, and 2 were neutral. In relation to the
students’ metaphoric perceptions on lecturers, 58 metaphors were collected, and
38 were positive, whereas 12 were negative, seven metaphors were both positive
and negative, and 1 was neutral. They concluded that students have more
positive perceptions about the lecturers when compared to the doctoral education
process. They suggested that this was a significant finding that contributed to the

extant literature on supervisor-related problems PhD students experience.

The nature of the PhD journey of doctoral students, the problems they face, the
support mechanisms available and their coping strategies are still being explored
in the literature as PhD education is the “core of academic practices” (Pyhilto et

al.,, 2012, p.1). Thus, there is a call for further research (a) to have better
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understanding of the nature of the doctoral education, (b) to explore the
problems students face and the relationship between these problems and
students’ wellbeing during their journey (Pyhalto et al., 2012), and (c) to present
practical implications for stakeholders to foster the development of doctoral
students’ identity development as scholars in education sciences (Choi et al.,
2021).

2.4. Studies that Adopted Narrative Inquiry to Explore Teacher ldentity

and PhD Experience

Narrative inquiry has been adopted in qualitative research paradigm in order to
explore the lived experiences of individuals. It is especially popular in medical
science in the form of illness narrative which dates back to the 1970s (World
Health Organization, 2016 in NCBI). Similarly, in social sciences, narrative
inquiry emerged in the 1980s with scholars who moved away from “the
objective and generalizable knowledge” acknowledging the value of “the
subjective and contextualized knowledge” (Wolgemuth & Agosto, 2019, p. 1).
Various methodologies have been adopted in order to understand and
conceptualize teacher identity (Bukor, 2011), and a great body of research used
narrative inquiry to explore the formation of teacher identity (Barkhuizen, 2016)
as “teacher identity construction is essentially a narrative undertaking” (Dikilitas
& Bahrami, 2022, p. 5). Through narrative knowledge which is defined by
Barkhuizen (2016) as “the meaning making, learning, or knowledge construction
that takes place during the narrative research activities of (co)constructing
narratives, analyzing narratives, reporting  the  findings, and
reading/watching/listening to research reports.” (p.395), the participant(s) and
researcher(s) co-tell the lived experiences of individuals focusing on the three
aspects of narration, i.e., temporality, sociality, and place (Connelly &
Clandinin, 2006). (More information with regard to narrative inquiry to data

analysis will be provided in Chapter 3.)
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Narrative inquiry has been frequently utilized in exploring teachers’ identity
construction (e.g., Barkhuizen, 2011, 2016, 2017; Cheng, 2016; Dikilitas &
Bahrami, 2022; Goodnough, 2010; Tsui, 2007; Xu, 2014) because as it was
highlighted by Pennington and Richards (2016), teachers’ interactions with other
people and institutions in different contexts shape their knowledge, emotions,
values, perceptions, actions, experiences and histories which are the basic
constructs of their identity. For example, Giingor’s (2017) narrative study
presented two teachers’ reflections on their beliefs, environment, competencies
and missions by examining the discrepancies between in-service training
programs offered by the Ministry of National Education in Tiirkiye and teacher
identities, whereas utilizing a narrative inquiry, Aslan (2016) explored the
professional identity formation of second career EFL teachers focusing on their
motivations and the factors affecting their perceptions about their professional
identities. Similarly, studies focusing on individuals’ lived experiences and
journey of becoming a researcher during their doctoral education mostly have
adopted narrative approaches to data collection and analysis (e.g., Brazill, 2021;
Choi et al., 2021; Dowling & Mantai, 2017; Fetene & Tamrat, 2021; Kapitzke;
1998; Petersen, 2014; Pittaway, 2006; Tsui, 2007). However, more narrative
studies are necessary to explore the complex dynamics of language teacher
identity construction, especially focusing on academic researcher teacher, i.e.,

ART identity construction through a PhD degree.

Considering the scope of the study, narrative inquiry has been utilized for data
collection and analysis for the present study due to the fact that as McLean and
Price (2015) highlighted, academic identities, are not fixed but constantly
changing, “has a temporal change” (p. 48), and there is “interaction between
individual and social elements of identity” (p. 47), an approach which situates
identity formation of individuals in context interacting with people and other
forces around them. Therefore, guided by socio-cognitive, social constructivist
and poststructuralist approaches to identity, this narrative inquiry aims to explore

five EFL instructors’ experiences of multiple role transitions during their PhD
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journey and their academic researcher teacher identity construction, i.e., their

becoming EFL researchers.

This chapter presented the literature on theoretical perspectives on identity,
teachers’ professional identity, the concept of teacher as researcher, doctoral
education, and narrative inquiry. In the next chapter, information about the

methodology of the present study will be provided.
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CHAPTER 3

METHODOLOGY

3.1. Introduction

This chapter presents the research methodology guiding this doctoral
dissertation. It provides a thorough account of the design of the study, the
researcher’s role, the participants, data collection tools, data collection procedure
and data analysis. The chapter concludes with the discussion of research ethics,

the quality criteria and the narrative protocol utilized throughout the study.

3.2. Study Design

The study is exploratory and descriptive in nature and utilizes an interpretivist
perspective to address the issue of academic researcher teacher identity
construction, i.e., ARTI. In this study, narrative approaches to qualitative inquiry
have been utilized as in identity studies, case study and narrative inquiry are
frequently used and considered to be of great significance (Jiang et al., 2013). In
line with the narrative turn in social sciences, narrative inquiry is the major
approach to explore teacher identity construction. The aim of the narrative is
“understanding and making meaning of experience, and understand how people
think and act in the situated contexts in which they live through their stories.”
(Clandinin & Connelly, 2000, p. 80, as cited in Jiang et al., 2013, pp. 2-3).

The three aspects of narrative, i.e., temporality, sociality, and place (Clandinin &
Connelly, 2006), play a crucial role in narrative studies; thus, the time and space
of the experiences should be critically considered while presenting the stories of
individuals. According to Connelly and Clandinin (2006), temporality calls for

understanding the past, present and future of the experiences, whereas sociality
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focuses on both the personal conditions such as the emotions, desires, reactions
of participants and social conditions such as the surrounding environment,
factors, and people, and place is concerned with the physical, concrete,
environmental boundaries the events and experiences take place. Thus, while
conducting narrative studies, the inquirer should attend to these three aspects and

the impact of each on the lived experience.

Regarding the narrative studies of lived experiences, Connelly and Clandinin
(2006) also presented a distinction between telling, i.e., “the life as lived in the
past” and living, i.e., “life as it unfolds”, and point out that the inquirer can either
aim at one or consider the two points as complementing one another (pp. 481-
482). They consider the telling inquiry more as an interview study, while the
living inquiry is more a participatory study in nature. Thus, the present study
adopts narrative inquiry to understand the experiences of Turkish EFL
instructors during their PhD journeys since their verbalizations of their lived
experiences can provide a window into the construction of their professional
identities (Farrell, 2011). Also, due to the researcher’s background and her
relationship with the participants, the present study utilizes both the telling and

living nature of narrative inquiry.

3.3. Researcher’s Positioning

In the literature several calls have been made to the researchers who conduct
qualitative research suggesting that they should be reflexive and state their
position in the study. According to Patton (2002), in qualitative studies, the
researcher should present some information about themselves as they are the
instrument in the study. Similarly, Creswell (2005) stated that researchers should
be aware of the fact that their interpretation is shaped by their background, thus,
they should disclose their positions acknowledging “how their interpretation

flows from their own personal, cultural and historical experiences” (p. 20).
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As Zembylas (2003) suggested, identity is a complex phenomenon which should
be explored carefully considering the cultural and political contexts of power and
discursive practice that give form to identity and that construct it, and being
aware of the fact that it is also inextricably linked to issues of emotion and value.
For this reason, the notion of a researcher who can distant himself/herself from
the world to provide “unbiased, dispassionate, objective representations of that
world” has been rejected by sociocultural theory and poststructuralism (Toohey,
2019, p. 943). Instead, they acknowledge the notion of researchers as “situated
in personal histories, gender identifications, and multiple other identities, so that
their views are necessarily selective, partial, and interested.” (Toohey, 2019, p.
943). Thus, as the researcher of the present study, it is important that | present

my reflexivity on the topic being explored.

As an EFL instructor pursuing a PhD, | share a common background with the
participants. I am also familiar with many of my participants because of a prior
professional and/or personal relationship with most of them. Additionally, my
experiences as an EFL instructor and PhD candidate require and inspire me to
reflect on my professional identity. Thus, my own assumptions and professional
experiences regarding teaching and research, teacher and researcher identity
have influenced my overall beliefs, perceptions, identity, and pedagogy. To start
with, | earned my BA degree at Hacettepe University, Department of American
Culture and Literature in 2004. Thanks to the content of the departmental
readings and in-class discussions, | perceive myself as someone who developed
critical thinking skills such as questioning the given and/or experienced truth,
reality. After graduation, | started to work as an EFL instructor at a well-
established state university and taught English at all levels. Apart from teaching,
| also volunteered to work as the level coordinator for reading and writing
courses as | realized | was not happy with the given material and tests. After |
started working at another small-scale state university, | decided to pursue a
master’s degree as I realized that several colleagues held an MA or were
pursuing one, and there were not many professional development opportunities

available. Thus, | applied to a special MA program dedicated to honing language
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instructors’ research skills and promoting their teaching practices and completed
it in one year. Joining that program made me realize that my teaching
background helped me to relate to the assigned readings easily and understand
the underlying reasons for many teaching practices of mine which | was not even
aware of before. When | returned to my institution, in the meetings, holding an
MA, | claimed the right to speak on many topics, especially on those regarding
testing and assessment issues as it was my research topic, and | was trying to
provide feedback to curriculum and assessment units to foster teaching and
learning practices at school. Upon realizing the fact that my knowledge was my
capital, I wanted to further my knowledge and research practices in the field and

applied to the PhD program | am currently in.

As | was living and working in a different city, every week | commuted to
another city for nearly three years, and | tried to keep my dual role identities in
balance to be able to complete my responsibilities both as a full-time teacher and
a PhD student at a very challenging and demanding program. After my
comprehensive exam, | moved to another city, changed my work setting, and
started working there as the head of the testing unit, a hectic unit with a lot of
demanding and challenging tasks, during which I could not write a single word
for my dissertation. After three years, | quit my job there, and | started teaching
EAP at METU as | realized that | would be happier to offer EAP courses.

During my journey, | had several challenges such as the workload, lack of time
for the assignment, physical fatigue, familial problems, and especially the illness
and loss of my father was a devastating experience for me. However, my
husband’s financial, technical, and psychological support and my supervisor’s
valuable guidance, trust, motivation and supervision whenever | needed it made
my long journey an endurable one. Moreover, the fact that my TAC members
were very understanding and supportive made it easier for me to turn back to my
studies after some intervals. Without these people’s continuous support, | would
have already quit this challenging, but rewarding journey. Moreover, the time |

had already invested in this journey, instead of spending it with family and
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friends and for other interests, was another incentive for not quitting. It was a
challenging journey, but some rewards were also available such as teaching and
research related knowledge and skill construction, belonging to a larger
community, networking with people from other institutions, seeking the right to
speak on institutional decisions.

Considering my own background, | believe that teacher research is an essential
movement as it requires inquiry of a teaching and learning-related problem,
reflection and generally action. It leads to the empowerment of teachers as it
enables them to investigate and understand the underlying reason for the
researched phenomenon. However, I started to think that the “teacher research”
concept used in the literature such as action research, or practitioner research
does not define the teacher research practices the instructors pursue at
preparatory schools in Tiirkiye. The research conducted at preparatory schools
usually focuses on curriculum, testing, material and professional development of
teachers, and the findings affect tens, and maybe hundreds of teachers and
hundreds, sometimes thousands of students if any action is taken regarding the
findings. There is no doubt that conducting such large-scale research requires
important research skills, and | believe that EFL instructors pursuing MAs and
PhDs are qualified to do so. However, not all institutions give permission to
instructors to pursue a graduate degree as it is frequently mentioned that
language instructors’ sole role at higher education is to teach English and
academic promotion is not necessary for them. Thus, even though they are
allowed to pursue and earn a PhD, instructors are usually not appointed as
Assistant Professors at preparatory schools at higher education, or they are not
funded for research practices such as conference participation.

However, this is an era which calls for a change in teacher identity, proposing
that research should be a part of teacher practice to bridge the gap between
theory and practice (e.g., De Costa et al., 2022) so that teachers can act as
change agents, and | strongly believe that the case of EFL instructors’ pursuing a

PhD perfectly answers the call; they can bridge the dual role of teacher-
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researcher who has the language teaching experience and who is a qualified
researcher. Thus, as the researcher of this dissertation, I am interested in
exploring the lived experiences of Turkish EFL instructors pursuing a PhD and
their becoming academic researchers. Because the present study adopted a
multilayer analysis that incorporated a metatheoretical framework, each reading
opened a new dimension that led to a vicious circle of plotting the narratives. As
the narrative inquiry requires a non-fiction creative work that incorporates sound
research skills, it was a challenging task that required a lot of hours of reclusive
writing and several reading and rewriting attempts and steps. Thus, |
acknowledge that my skills to present the plot of the individual stories more
creatively and efficiently can be a limitation of the study and my plotting the

stories could be different from another researcher’ narrative.

3.4. Sampling, the Context, and Participants

3.4.1. Sampling

The present dissertation study which adopted narrative inquiry as the
methodological framework employed purposeful convenience sampling
(Creswell, 2005). Convenience sampling has been utilized in the present study as
the scope of the study requires personal in-depth narratives of the lived
experiences of the participants. It was believed that researcher’s familiarity with
the participants could create an atmosphere of trust and confidence, which, as a
result, could help them to be more open and eager to provide personal details.
Also, as the present study focuses on the PhD experiences of EFL instructors,
criterion sampling was utilized to be able to approach participants who meet one
prior criterion (Patton, 1990) which in the case of the present study is
participants’ simultaneously managing dual roles, both as an EFL instructor and

PhD student throughout the PhD journey.

With this aim, prior to data collection, 11 potential participants for the present

study were requested to fill out a demographic information questionnaire. Due to
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purposeful convenience sampling and the attrition of participants, five focal EFL
instructors who had recently completed their PhD or who were in the process of

writing their dissertations were selected for the present study.

3.4.2. The Context

The participants of the present study were PhD students/recent graduates who
were also full-time EFL instructors in another higher education setting.
Language instructors in Tiirkiye teach English at the preparatory schools which
offer a one-year intensive English program, and/or teach compulsory and/or
elective English courses at the departments. As preparatory schools can be
considered as separate educational programs with their own decision taking
policies regarding several teaching and learning related issues such as
curriculum, testing, and professional development, for the scope of this study,

instructors working at such settings were included in the study.

There are different regulations in Tiirkiye with regard to official work hours for
language instructors. While in some institutions the language instructors are
required to be present all day in their offices, some institutions adopt “Teach and
Go” approach which requires the instructors to be present while teaching and/or
in meetings, when and if they are held. Also, the official teaching hour load is
different at state universities and private universities. EFL instructors at state
universities are required to teach 12 hours weekly for a monthly salary, but the
extra paid workload is varied in different universities and weekly teaching hours
range from 12 to 30 hours for these instructors. The instructors at private
universities also work under different conditions based on their contract, and
they usually teach around 20-30 hours a week. In Tiirkiye, an EFL instructor
with around ten-year-university preparatory school teaching experience usually
will have taught around 5600 contact hours at all basic English levels, i.e., 20
hours a week, 28 weeks a year. Moreover, they may also offer EAP and/or ESP
courses with a similar workload or in addition to their general English teaching

load. These instructors usually take active part in the curriculum, material design
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and assessment practices of their school. They are usually responsible for the
formative assessment of their students and in the proficiency exams administered
in the middle and/or at the end of the academic year to decide if the students are
proficient enough in English to continue their departmental studies. Other than
the usual duties of teaching and assessing students, instructors work actively in
other units such as the professional development units, academic writing centers

and translation services.

Another difference among universities is the institutions’ job descriptions for
being a language instructor. In those years the participants started pursuing a
PhD, language instructors were not required to even pursue a master’s degree in
Tirkiye; for this reason, some universities may not have given permission for
hourly/daily leave to attend Master’s/PhD courses, or they may not have reduced
the teaching load even if they had given them the permissions to leave. Thus, due
to the socio-political reasons, the number of language instructors holding or
pursuing a PhD degree in ELT was very scarce. However, in 2018, the
qualifications of being a language instructor were revised as CoHE issued that to
apply to a language instructor position at a university, one of the prerequisite
criteria one must meet is holding a Masters’ degree in a relevant program. Also,
holding international teaching certificates such as CELTA, TESOL or DELTA
has also been an important qualification to be recruited as a language instructor

especially at private universities in Tlrkiye.

In the PhD programs the participants were enrolled, they were required to take
courses on-campus and attend weekly lessons regularly; however, the following
phases, i.e., preparing for the comprehensive exam and writing their dissertation,
were pursued off-campus. In this sense, their PhD journey entails the
characteristics of both on-campus PhD programs with their coursework
requirements and off-campus programs considering how they continue their
journey after the coursework which is similar to those students enrolled to a
distant PhD program. Moreover, after the coursework, the PhD students are

required to take the comprehensive exam, in written and/or oral format, for
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which they prepare for a period as they are expected to have command of
theoretical and research knowledge and skills about their field. The students are
assigned to or given the opportunity to choose their supervisors before or after
the comprehensive exam. When they pass the comprehensive exam, students
prepare and present their dissertation proposal to their thesis advising committee
(TAC) that includes their supervisor and two other professors. In TAC meetings
held in every six months, students inform the TAC about their progress and
receive their feedback. Finally, when they complete their dissertation writing
phase, PhD students submit their dissertation to the TAC and two additional
professors, and they defend their dissertation orally in the defense meeting in

which they are granted the “Doctor” title if they are found qualified and eligible.

For ethical considerations, the names of the universities or any information such
as location of their institutions that will help the reader identify the universities
or people has not been provided in this study, but it should be noted that all the
three PhD contexts are one of the oldest, influential, and prestigious ELT
programs in Tirkiye. More information about participants’ affiliation is

presented in the next section.

3.4.3. Participants

After criterion sampling, initially eight participants agreed to participate in the
study. During the first interview, it was found out that one participant was not a
correct fit for the scope of the study as she also pursued some non-teaching
focused roles during the initial phases of her PhD. Also, although two other
participants were present and provided narratives in the first interview, they
stated that they were not willing to continue with the following phases of the
study due to their hectic schedule both in their social and professional lives.
Thus, excluding the three participants, the five participants who volunteered to
present information during all phases of the study were included in the
dissertation. Table 1 presents details about the demographic information of the

participants.
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Table 1. Demographic Information of Participants

Participant Gender PhD PhD Status & Years Affiliation Experience

Initial Context in the program in

(ARTIC) Teaching

1 Ayla Female 1 Dissertation Writing ~ State 15+
(7th year)

2 Riza Male 1 Dissertation Writing  Private 10-15
(7" year)

3 Tuba Female 1 Dissertation Writing  Present: State  10-15
(4" year) Past: Private

4 Ipek Female 2 Completed Present: State 15+
(in 7 years) Past: State

5 Ceren Female 3 Completed Present: State  10-15
(in 5 years) Past: State

Throughout the dissertation, pseudonyms were used for the participants to
protect their identity. During the data collection for the present study, two of the
participants had completed their PhD, and three of them were in the process of
writing their dissertation. As Table 2 presents, there were three PhD contexts the
students were enrolled to. Regarding their work settings, they were all teaching
English for more than 10 years in the same or different universities; three of
them worked at different institutions while pursuing their PhD, two of them did
not change their work setting. All of them worked with different supervisors.
Table 2 presents some information about participants and how their universities

were coded.

Table 2. Information about Participants’ PhD and Work Codes

Participant PhD Context PhD Affiliation*
Supervisor (from Present to Past)
1 Ayla RED university Gaye Hoca  *State/ RED university
Private/ BLUE university
2 Riza RED university Kaan Hoca  *Private/ BLUE university
3 Tuba RED university Banu Hoca  *State/ RED university
*Private/ BLUE university
4 Ipek WHITE university SedaHoca  *State/ RED university

*State/YELLOW university
State/ WHITE university
5 Ceren BLACK university Elif Hoca *State/ GREEN university
(ArdaHoca) *State/ BROWN university
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As the Table 2 presents, the university names were coded using color names as
no specific meaning is attributed to these colors, and no association between the
actual names of the universities and the colors can be made. It should be
highlighted that all the universities mentioned in the present study are Turkish
universities, and there is no association between the universities in the present
study and any international university with the same name, if any. All the
universities coded as the PhD context are state universities, whereas the work
settings are either state or private universities. For the affiliation, if a participant
has worked at more than one university, they are presented chronologically, from
present to past. An asterisk (*) is used to show the university each participant
was working at during their PhD studies. For the supervisors, pseudonyms
accompanied by the Turkish word “Hoca” are used. The word “Hoca” which
entails religious connotations in other settings, when used at higher education
institutions, is used to respectfully address professors at Turkish universities with

connotations of professor, teacher, supervisor, and/or mentor.

As the present study aims at exploring the academic researcher teacher identity
construction and multiple role transitions and management of EFL instructors
during their PhD journey, narrative inquiry guided the researcher in
understanding how the participants “make sense of their lives and their
experiences” (Merriam & Tisdell, 2016, p. 24). Therefore, before the PhD
journey narrative accounts of the participants, a brief background profile which
includes information regarding participants’ educational, professional, and
personal lives was provided for each participant in Chapter 4. Moreover, it is
important to note that, as shown in Table 2, as participants are not working and
pursuing their PhDs in one same single setting, but in multiple contexts,

narrative inquiry has been adopted in the present study instead of a case study.

56



3.5. Data Collection

3.5.1. Data Collection Instruments

Multiple data sources were utilized in the present study in order to explore the
academic researcher identity construction of participants and their multiple role
managing experiences during their PhD. Table 3 presents the data collection

instruments utilized in the present study.

Table 3. Data Collection Instruments

1. Questionnaire for consent, demographics and background information
2. Interviews

a. Interview 1. Focusing on overall PhD journey (self)

b. Interview 2: Focusing on their dual roles starting from BA to
present, metaphors for PhD journey and becoming an academic
researcher (self)

c. Interview 3: Nominated outsider informant comments (Husband,
wife, or a colleague of the participant)

3. Instant voice messages
4. Other sources of information

a. Researcher’s personal historical background with the participants

b. Participants’ online presence, i.e., professional and social media
pages, if any.

3.5.1.1. Demographic Information and Background Questionnaire

As Table 3 shows, for the present study, participants were requested to fill out an
online questionnaire (see Appendix A) aimed to receive participants’ consent
and collect information about their educational background, work experience, the

time they started and completed/would possibly complete their PhD.

3.5.1.2. Interviews

In the present study, semi-structured interviews were utilized as the main data
collection tool since the participants’ feelings, thoughts and intentions cannot be

observed, they were requested to talk about how they made meaning of their
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feelings and experiences (Patton, 2015). Data gathered from participants’
narratives during the interviews addressed the three dimensions of agency: one’s
past (iterational), present (practical-evaluative) and future (projective)
(Emirbayer & Mische, 1998), and focusing on their lived experiences, the
challenges they faced and the support they received, examples of personal,
proxy, and collective agentic practices, if any were examined (Bandura, 2000).
In the semi-structured interviews, they were asked to talk about their past lived
experiences and their present state and provide an anticipatory reflection

(Conway, 2001) considering their future aspirations, career choices and plans.

In the initial interview (see Appendix B), participants’ PhD journey narratives
were collected. The participants were requested to elaborate on their PhD
experiences starting from their motivation to pursue a PhD and reason of their
PhD context choice, and then following a chronological order, they were asked
to walk the researcher through their PhD phases recalling and reflecting on their
emotions, relationships in different contexts and critical incidents, challenges,
and opportunities, if any. They also discussed their future orientations with
regard to their teaching and research plans. Following the initial interview, the
second interview (see Appendix C) focused on their perceptions of their
professional identity, as a teacher and a researcher, and starting from their
undergraduate degree until the time the data were collected for the present study,
their experiences of managing dual roles, i.e., teaching and research practices,

were explored.

In the second interview, through the use of metaphoric language, the participants
were also requested to express their notion of their own experience regarding
their PhD journey and becoming an academic researcher. In their seminal work
Metaphors We Live By, Lakoff and Johnson (1980) highlighted that the
metaphors used in everyday language is not only individual choices, but they are
shaped by the cultural and social influences, and they present significant insights
into how individuals understand and interact with the surrounding world.

McGrath (2006) pointed out the acknowledgement of the significance of
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metaphors by educational researchers to explore teachers’ thinking, attitudes and
beliefs about teaching, learning and the influence of their practice. Thus, in the
present study, the generated metaphors were also considered as powerful tools to

understand the complexity of the participants’ experience.

In addition to the interviews with the participants, semi-structured interviews as
outsider comments (see Appendix D) were conducted with a significant other,
i.e., husband, wife, or a colleague, nominated by the participants to understand
how the participants’ professional identity construction and PhD journey
experiences were perceived by others. The participants were requested to

nominate a person who was very informed about their PhD journey.

3.5.1.3. Instant Voice Messages

Upon the suggestion of the thesis advising committee, | decided to benefit from
the instant voice messages in order not to limit the participants’ data provision
within the scheduled semi-structured interviews. They were requested to utilize
instant WhatsApp voice messages to present more information on the topic being

explored whenever, wherever, and however they preferred.

3.5.1.4. Other Sources of Information

Apart from the main data sources described above, two supplementary sources of
information were used: (1) personal history of the researcher with the

participants, and (2) participants’ online presence and social media histories.

My personal and professional background also contributed to the elaboration and
understanding of their experiences as | had worked and/or studied with the
participants prior to the present study. Moreover, since we met, if the
participants were actively using the social media platforms (See Table 7), | had
been following them on these platforms, and during the data collection, | also

overviewed their institutional webpages and personal research pages
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(ResearchGate, Academia, Google Scholar), and personal social media accounts

(LinkedIn, Twitter, Facebook, Instagram, etc.) if any.

3.5.2. Data Collection Procedures

After the proposal was accepted by the thesis advising committee, the approval
of the ethics committee was received. Then, the potential participants were
contacted via personal communication or phone. On their agreement to
participate, | shared the online Questionnaire for Consent and Background
Information (see Appendix A) with the 11 potential participants to inform them
about the aim and phases of the study, receive their consent for voluntary
participation, the dissemination of findings, and collect their demographic
information. Initially starting with eight participants who fit the foci of the study,
participant attrition was experienced as three of them did not participate in all
phases of the study, and thus, the study included five participants who completed

all phases of the study.

The narrated lived experiences of participants were video recorded via semi-
structured individual interviews conducted on an online platform. Conducting
multiple interviews with the participants was crucial to “help us gain
understanding of ‘lived experience ... and the meaning [people] make of that
experience’” (Seidman, 2006, as cited in Dikilitas & Wyatt, 2017, p. 5). Thus,
two interviews were conducted with the participants. The interview questions
were written both in English and in Turkish and piloted with a non-participant
EFL instructor who holds a PhD degree. While the first interview focused on the
overall PhD journey of the participants requesting them to talk about their
journey chronologically, i.e., the PhD application, courses, comprehensive exam,
dissertation, future orientations (see Appendix B), the second interview focused
extensively on participants’ research and teaching practices starting from their
undergraduate degree to present, and the metaphors they used for their PhD
journey and experience of becoming an academic researcher (see Appendix C).

After the first interview, the participants were requested to send instant
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WhatsApp voice messages if they wanted to elaborate on their stories or add any
details they remembered during the data collection duration of the study, i.e.,
three months. Due to ethical considerations, the schedule of data collection

cannot be provided as it may lead to the identification of the individuals.

All the interviews were video recorded on computer. Table 4 below presents the

detailed record of the length of data collected from each participant.

Table 4. Data Collected for Each Participant

AYLA RIZA TUBA IiPEK CEREN

Interview-1 12 70 82 75 78
INTERVIEWS Interview-2 76 23+55 55 70 26

(ZOOM) Nominated
(in minutes)  Informant

Interviews 24 38 40 32.25 37
INTERVIEWS TOTAL (min.) 172 186 177 177.25 141
FOLLOW UP Message 1 188 63 58
for Interview-2 Message 2 49 23
(WHATSAPP
Voice
Message) Message 3
(in seconds) 104
ADDITIONAL Message 1 80 82
WHATSAPP Message 2 25 91
Voice Message 3 77
Messages Message 4 18
(in seconds) Message 5 19
Message 6 65
Message 7 47
Message 8 14
WHATSAPP TOTAL (sec) 0 188 105 112 598

As seen in the table, all the interviews with the participants lasted more than an
hour, except for the second interview with Ceren. Because of time concerns, she
wanted to video record her responses herself rather than having an interview
session. Thus, | sent her the interview protocol and requested her to provide as
much detailed account as possible. Moreover, as seen in the table, | contacted her
via WhatsApp for her elaboration of some points after watching her self-

recorded answers. Also, as the table presents, the second interview with Riza had
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to be held in two different sessions due to an urgent impromptu meeting he had

to attend at the time of the interview.

In addition to the interviews with the participants, a semi-structured interview
with a nominee was conducted. The participants nominated an outsider, i.e.,
someone who was well-informed about the lived experiences of the participants
during their PhD journey, and all the participants, except for Tuba who was
single at the time data were being collected, stated that | should talk to their
spouses; whereas Tuba referred me to her colleague with whom she shared her
office in her work setting throughout her PhD.

The participants were informed that the interview sessions can be led in either
Turkish or English at their convenience and preference. All participants were
native speakers of Turkish, but as they were all EFL instructors teaching English
for more than 10 years and PhD candidates/graduates in ELT, they were allowed
to select the language of the interviews, whereas the interviews with the
nominees were conducted in Turkish. It should be noted that if the interview
was conducted in English, it was transcribed verbatim, and excerpts from those
interviews were used without correcting grammar and vocabulary. Table 5

presents the language used in the interviews and metaphors.

Table 5. Language Used in the Interviews/Metaphor Depiction

Participants Interviews/Metaphors Language
Ayla Interview-1 Turkish
Interview-2 Turkish
Metaphor for Her Overall PhD Story Turkish
Metaphor for Her Journey of Becoming an Turkish
Academic Researcher
Her Husband (Nominee Interview) Turkish
Riza Interview-1 English
Interview-2 Turkish
Metaphor for His Overall PhD Story Turkish
Metaphor for His Journey of Becoming an Turkish
Academic Researcher
His Wife (Nominee Interview) Turkish

62



Table 5. (continued)

Tuba Interview-1 Turkish
Interview-2 Turkish
Metaphor for Her Overall PhD Story Both
Metaphor for Her Journey of Becoming an Both
Academic Researcher
Her Colleague (Nominee Interview) Turkish
Ipek Interview-1 English
Interview-2 English
Metaphor for Her Overall PhD Story Turkish
Metaphor for Her Journey of Becoming an Turkish
Academic Researcher
Her Husband (Nominee Interview) Turkish
Ceren Interview-1 English
Interview-2 English
Metaphor for Her Overall PhD Story English
Metaphor for Her Journey of Becoming an English
Academic Researcher
Her Husband (Nominee Interview) Turkish

During the interviews, as suggested by Merriam and Tisdell (2016), probes such
as “give me an example of..., tell me more about that” (p.121) were used, and
transitions between topics were made as smoothly as possible. Moreover,
considering what Thomsen and Brinkmann (2009) highlighted, as retrieving past
memories can be difficult, prior to all the semi-structured interview sessions, the
questions were sent to the participants in order to offer them some time for recall
and reflection. Another point regarding the data collected is the use of WhatsApp
messages. To give the participants the opportunity to extend their time of data
provision at their convenience, it was suggested by the thesis advising committee
members that utilizing WhatsApp voice messages could be a great strategy.
However, although all the participants were reminded several times that anytime
they remembered an incident, feeling or moment that they thought should be
included in their stories, they could share them via WhatsApp voice messages,
only Tuba and Ceren used it for sharing additional information. WhatsApp
messages were used by the participants not for additional extra information, but
they were especially useful as the follow-up phase of the second interview

during which the participants shared their metaphors after some thinking. Table
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6 presents the total amount of all the data collected via interviews and instant

voice messages.

Table 6. Data Collected from All Participants

Interview 853.25 minutes 14.22 hours
WhatsApp 16.72 minutes 16.72 minutes
Total Data 867.5 minutes 14.5 hours

As presented in Tables 4 and 6, the total dataset collected through the interview
sessions and via voice messages amounted to 14.5 hours, with 2.5 hours to 3
hours of data collected for each participant.

Moreover, as mentioned before, the long history | shared with the participants
and the fact that we had similar teaching and research practices and PhD
experiences were also considered as important data sources throughout the study.
In addition to the data gathered via interviews and WhatsApp messages, in order
to be able to explore how they presented their education background, work
experience, teaching and research practices and their social and professional life,
| checked their institutional, academic, or social media pages, if any. Table 7
presents the overview of the existence of the information on the available online

platforms used by the participants.

Table 7. Participants’ Professional, Academic, and Social Media Pages

Ayla Riza Tuba Ipek Ceren
Institutional webpage Active Active Active  Active  Active
ResearchGate Active Active Active X Active
Academia Active Active Active Active  Active
Google Scholar Active Active Active Active Active
LinkedIn X Active X X X
Twitter Active Active X X Active
Facebook Active Active X Active  Active
Instagram Active Active X Active Active

64



It should be noted that although the description of active/passive users can be
made considering the amount of time they spend on online platforms, the people
they follow, and/or the online groups they belonged to, in the present study being
passive or active is used within the argument of dissemination of any
information, i.e., actively sharing on online platforms. Upon the overview of
participants’ use of the available online platforms, it can be pointed out that
while Riza and Ceren provided a detailed information regarding their teaching
and research experiences on their institutional webpages, very limited or no
information was available for Ayla, Tuba and Ipek on their websites. Among the
five participants, Tuba and Ipek were almost non-existent on social media
despite having an active account, whereas Riza’s and Ceren’s personal
institutional webpages included a comprehensive overview of their teaching and
research practices. Ceren was the one who actively shares research related posts
on Facebook and Instagram, and she wusually retweets professional
research/teaching related posts on Twitter. Riza was also active mostly on
Twitter for professional purposes. The other three participants were mostly
passive followers rather than active users of online platforms who share personal

or professional posts.

To conclude, as narrative inquiry requires in-depth analysis of lived experiences,
as many data sources as possible have been used for the present study. It is
hoped that utilizing several data sources contributed to the narratives of these
Turkish EFL instructors' multiple role transitions and processes of becoming an

academic researcher during their PhD journey.

3.6. Data Analysis

As the data in the qualitative studies are emergent and interpretive (Dornyei,
2007), the procedures and techniques used to understand the data may change
during the course of the study. All the data from the interviews were video
recorded to make it easier to understand the speaker while transcribing the video.

The video recorded data were transcribed verbatim. In qualitative studies,
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analysis and data collecting coexist, thus, coding and categorization of the earlier
phase may lead to a need for further exploration of the topic. Iterative model of
data analysis was considered throughout the study. An inductive and interpretive
approach to qualitative data analysis was adopted. Because the present narrative
inquiry aimed to explore the human experience verbalized by the participants
and someone close to them, the data analysis to make meaning of the stories told
was “a complex procedure that involves moving back and forth between concrete
bits of data and abstract concepts, between inductive and deductive reasoning,

between description and interpretation” (Merriam & Tisdell, 2016, p. 202).

In the present narrative analysis, while constructing the story plots,
temporality/continuity (past, present, and future), sociality/interaction (personal
and social), and place/situation dimensions of narrative inquiry were taken into
consideration (Clandinin & Connelly, 2000; Connelly & Clandinin, 2006). In
this regard, it can be suggested that considering the intersectionality of multiple
forces affecting identity as suggested by Pennington and Richards (2016), a
social constructivist approach was adopted in the surface layer of the analysis.
Moreover, three modes of agency, i.e., personal, proxy, and collective (Bandura,
2006), Seemiller and Priest’s (2015) four identity development spaces (LEPID),
i.e., exploration, experimentation, validation, and confirmation, and positioning
theory (Davies & Harre, 1990), Deleuze and Guattari’s (1987) nomadic identity
and the concept of smooth spaces, and the three modes of belonging, i.e.,
engagement, imagination, and alignment (Wenger, 2000) guided the analysis as
analysis lens for the sociocultural aspects of the stories. (See Figure 1 and Figure
2)
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NARRATIVE
INQUIRY
SOCIAL COGNITIVE,
SOCIAL CONSTRUCTIVIST,
& POST-STRUCTURAL
PERSPECTIVES ON IDENTITY

emotions, desires,
hopes, & moral
dispositions
Personal Conditions

SOCIALITY

Social Conditions
surrounding
environment, factors,
forces, & people

TEMPORALITY

Past, Present,
Future
histories &
motivations

INTERSECTIONALITY

PLACE
Environmental Boundaries
physical, concrete

Figure 1. Metatheoretical Framework that Guided the Present Narrative Inquiry

While Figure 1 presents the complex, compound, and dynamic intersection of
forces, concepts and theories that guided the present study, Figure 2 shows how
the surface layers of plotting the stories was designed.
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Temporality
Time: past, present, future

Place

Identity development
spaces & smooth spaces:
Work, PhD, research,
home

Sociality

Intra- & inter-
personal
relationships

3 modes of
Belonging

Agentic acts:
Personal, Proxy,
Collective

Teacher as
Researcher

Figure 2. Framework to Storying the Narratives

As seen in Figure 1 and Figure 2, the present narrative inquiry requires a
thorough analysis of the lived experiences of individuals following several
simultaneous and sequential steps and adopting a metatheoretical
intersectionality framework (see Figure 1) that incorporates socio-cognitive,
social constructivist and post-structural approaches: (a) the three aspects of
narrative, i.e., temporality, sociality, and place (Connelly & Clandinin, 2006), (b)
three modes of agency, i.e., personal, proxy, and collective and three properties
of agency guiding the individuals, i.e., forethought, self-reactiveness, and self-
reflectiveness (Bandura, 2000), (c) identity development spaces (Seemiller &
Priest, 2015), (d) nomadic identity and smooth spaces (Deleuze & Guattari,
1987), (e) possible self (Markus & Nurius, 1986), (f) positioning theory (Davies
& Harre, 1990), (g) three modes of belonging, i.e., engagement, imagination, and

alignment (Wenger, 2000), (h) wellbeing, and (i) teacher as researcher.

Moreover, thematic content analysis was conducted to explore the stories told by
the participants (Block, 2010). Data analysis involved repeated readings of the

68



data to code the data and categorize it into themes (Silverman, 2006). MAXQDA
2022 was used to code and categorize the data. Complying with the narrative
turn in social studies, “a visual turn” has been acknowledged in social research;
however, “the use of images is hardly new” (Riessman, 2008, p. 142). Thus, the
images shared on participants’ social media, if any, were used as data sources to
understand their experience. In addition to the use of images as data sources,
both free and purchased artificial intelligence-generated images (Hotpot.ali,
2023a) were used to present the participants’ overall story representation and the
metaphorical descriptions of their own experience of doctoral education and

becoming academic researchers.

3.6.1. Coding

Thematic content analysis was conducted in the present study to explore the role
transition experiences of the participants during their PhD journey and their
process of becoming academic researcher. Also, holistic-content and categorical-
content analysis approaches have been adopted (Lieblich et al., 1998). Using
deductive analysis, the data was approached with priori themes. Considering the
three dimensions of narrative studies, i.e., temporality (past, present, and future),
sociality (personal and social), and place and reviewing the relevant literature on
language teacher identity and narratives on the experiences of PhD students from
several fields, some existing codes such as roles, relationship with people,
time/PhD phases, emotions, space/context, support mechanisms and challenges
were noted to guide the overall thematic content analysis. Then, using inductive
analysis, emergent themes were noted and a list of emergent themes to be used
later in the analysis was generated. The same process was followed for each
participant in the study. (Please see Appendix F for the list of codes used in the

study)
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3.7. Ethics

The permission to conduct the study was taken from the Ethical Board of the
university, and the ethical guidelines of the ethics committee were followed
throughout this study. Considering the four main principles required by many
research institutions, several steps were taken (Halai, 2006). First, informed
consent forms (see Appendix A) were gathered. After approaching the potential
participants, verbally informing them about the aim of the study and receiving
their acceptance to participate in the study, an online questionnaire was sent to
the participants to inform them about the aim and the procedure of the study, to
receive their consent, and to collect information about their educational
background and work experience. As the second and third principle requires,
confidentiality of the data and the anonymity of the participants were ensured
throughout this study. Participation in this study was voluntary, and participants
were ensured to withdraw any time they wanted. Finally, utmost attention was
paid to do no harm to the participants such as having two rounds of member
checking to negotiate with the participants about the extent of the information to
be presented in their quotations. Last but not the least, if they requested, some
parts of their quotations were removed from their stories even if they may

include critical incidents that would have contributed to the present study.

3.7.1. Ethical Considerations in Narrative Inquiry

As pointed out by Brazill (2021) “Narrative inquirers should do research with
and for participants, not on participants” (p. 408). During the data collection and
analysis of narrative inquiry, researchers should consider the ethical
considerations to act responsibly, “such as honoring participants’ narrative
authority, openness to multiple voices, and considering the audience” (Clandinin,
2006; Clandinin & Huber, 2010, as cited in Brazill, 2021, p.408). The inquirers
should question if the narrative report presented is right or wrong because as
narrative inquiry reveals personal and critical incidents and relationships, “we

can never definitively know how others interpret our work nor can we ever
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definitively know who we harm and help with our life stories” (Adams, 2008, p.
190). Thus, the researchers, first, should be reflexive about their biases and
understanding of the topic inquired so that what parts of the story is derived from
the source of the story, i.e., the participant and what part is derived from the

researcher’s interpretation of the story told can be understood (Josselson, 2007).

Conducting narrative inquiry also requires the researcher to act responsibly to
protect the privacy of the individuals; thus, several precautions should be taken
to ensure the anonymity of the individuals (Josselson, 2007, p. 538). In relation
to the narrative authority, as narrative researchers conduct the studies to give
“voice” to underrepresented individuals, it is highlighted that the participants
should be the co-producers of their own stories, and thus, there should be a
collaboration between the researcher and the participant, making the participants
“the authority on the meaning in the text” (Etter-Lewis, 1996, as cited in
Josselson, 2007, p. 548). This requirement often puts the researchers in dilemma
“to cope with her or his voice, simultaneously representing participants’ field
experiences and finally going beyond the field and field texts speaking to an
audience’” (Clandinin & Connelly, 1998, p. 85, as cited in Estola, 2003, p. 187).
For this reason, direct quotations are also utilized to keep the voice of the
participants through the story, and in some cases, long quotations are also used
to present “a faithful representation of participants’ voices and to provide
appropriate context for the quotation” so that the audience can make their own
conclusions (Power et al., 2016, p. 71). In other words, as narratives include
information about the time, people, and context, i.e., temporality, sociality, and
place, long quotations are instrumental not to lose the voice of the participants
throughout the story and to prevent the fragmentation and the distortion of the
story when it is taken out of its context (Clark et al., 2022; Havstam et al., 2011).
In the foreword of the book Ethics and process in the Narrative Study of Lives,
Josselson (1996) also suggested that “long quotations in the protagonists’ voices

are desirable as well as discussion of the author's place in the study” (p. iii).
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Complying with the ethical considerations presented above, numerous measures
have been taken in the present study. Reflexivity of the researcher was presented
in section 3.3. In the next section, a discussion in relation to the quality criteria

will be presented.

3.8. Quality Criteria

Guba (1981) suggested that several actions were taken to ensure the
trustworthiness of the study. To assure the credibility of the study, triangulation
using several data sources and member checking were considered, and
transcriptions were shared with the participants to ensure trustworthiness. In
order to keep participants’ voice throughout their stories, in relation to the topic
of the narration, each “narrative unit” is presented considering temporality,
sociality, and place of the recalled events, experiences and feelings. Thus,
quotations are provided as long as required to prevent fragmentation and to keep
participants’ voice throughout the stories. Moreover, to ensure the collaborative
nature of narrative inquiry, the researcher sent their individual stories to the
participants and negotiated with them about the extent and the form of
information to be presented in their stories. For this reason, after member
checking if participants requested some long parts of their narrative to be
deleted, even if these parts could have contributed to the stories and to the
findings of the dissertation, these parts have been extracted from their narratives.
The use of several Xs (e.g., XXXXXXXXXXX) has been utilized to show that
some parts of the narrative have been removed upon participant’s request.
Whereas ellipses (...) have been used if the researcher removed some parts of the
narrative unit to show that single/multiple parts of the extract have been removed
as they were not relevant with the story being told in that narrative unit. For
transferability, a detailed thick description of the data from the participants and
their specific contexts was written; however, to ensure the anonymity of the
individuals, some information could not be included. For dependability, audit
trail for the detailed accounts of how the study was conducted was utilized, and

the researcher tried to be reflexive to eliminate research bias (Lincoln & Guba,
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1985). Thus, as Creswell (2005) points out researcher’s positioning was provided
(please see section 3.3) because “the researcher comments on past experiences,
biases, prejudices, and orientations that have likely shaped the interpretation and
approach to the study” (p. 208). Moreover, a critical researcher with a qualitative
research background was consulted to compare the coding and interpretation of
the data. While | was the master coder in the present study, to ensure a minimum
20% interrater reliability index, which is considered as the minimum standard
(Syed & Nelson, 2015), a colleague who is also a PhD candidate in ELT and a
qualitative researcher was requested to code the three interview transcriptions
collected from one participant and her husband as this reliability coder had prior
qualitative research training and experience. After her coding, our coding
decisions were compared and discussed, and we agreed on the themes emerged.
As presented, the researcher tried to take several steps guided by the ethical

considerations and the quality criteria suggested in the literature.
3.9. Narrative Protocol Adopted in the Study
As presented in this chapter, conducting narrative inquiry requires consideration

of several points. The narrative protocol adopted throughout this study is

presented in Figure 3 below.

73



Throughout the
study, considering:

Steps

e Ethical
considerations

¢ Personal histories
and researcher’s
reflexivity

¢ Framework of the
study

e Three aspects of
narrative:
temporality,
sociality, and
place

1. Participant selection

2.

Iterative data collection

Conducting Interviews 1, 2 , Outsider Comment
and Transcription

Coding on MaxQDA: Pre-existing codes &
emerging codes

Follow-up questions if necessary

Looking for themes

3. Anonymizing and constructing participants’
individual stories*

Reorganizing long quotations

Anonymizing the participants changing some
personal information

Re-storying individual narratives

Member checking

Writing the individual stories adopting an
analytical lens

If used, translating the Turkish quotations

*Multiple readings and revisions

4. Searching for recurrent themes

Presenting the common themes

Figure 3. Narrative Protocol Adopted Throughout the Study

As seen in the figure, throughout the study, ethical considerations and the

theoretical framework of the study guided me in every step | took. Especially

while constructing the stories which was the most challenging phase | had to go

through several times, the three aspects of narrative and the framework of the

study guided me to present a concise narrative of the intersection of multiple

forces in each individual’s story.
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CHAPTER 4

FINDINGS

4.1. Introduction

This study adopted narrative inquiry to explore participants’ lived experiences

with regard to their PhD journey and becoming an Academic Researcher Teacher

(ART). The purpose of the study is to understand what it is like to manage multi-

roles while pursuing a PhD and becoming an ART and to explore the challenges

and support mechanisms available, if any, as well as to gain an understanding of

their perceptions of themselves as teachers and researchers.

In this chapter, the findings for the following research questions are presented:

1.

What is the nature of the experience of ‘becoming an academic
researcher teacher’ (ART) while assuming multiple professional, social,
educational roles during the PhD?

a. What aspirational factors and ideal/hoped for (possible) selves

drive EFL instructors to start, continue and complete a PhD?

. What temporal, social and place related challenges, benefits and

support systems exist for EFL instructors’ multiple role
management and exercise of agency during their PhD?

How is the interrelation between teacher identity and researcher
identity reflected in EFL instructors’ multiple role transitions
during PhD?

How do the identity spaces available impede or contribute to EFL

instructors’ ART identity development?
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The present study focuses on the academic researcher identity construction and
multiple role transition experiences of the five EFL instructors through their PhD
journey. As PhD is a continuum of previous formal research learning and
practices, in data collection and analysis, a socio-cultural approach is adopted
while presenting the history of the participants, i.e., the background information
of the participants dates back to their undergraduate studies followed by their
master’s degree, and the context and the interpersonal relationships. In this
chapter, the participants’ individual stories of their multiple role transitions
during their PhD and their journey of becoming an academic researcher are
presented adopting a metatheoretical framework presented in Section 2.1. that
incorporated both social cultural, social cognitive and post-structural
perspectives on identity. For each participant, first, detailed background
information about the participant’s personal, educational, and professional
(teaching and research) experiences is provided. For ethical considerations, some
facts on their personal information were changed to ensure their anonymity.
Following the biographical information, the individual stories start with the
presentation of their motivations and desires for pursuing a PhD and their future
orientations. The next section focuses on the presentation of the challenges they
faced and the benefits and support mechanisms available while they were
managing multiple role transitions, i.e., being a full-time language instructor and
pursuing a PhD. In the next section, how the interplay between research and
teaching was reflected in their professional practices is addressed. Moreover,
researcher’s analytical summary is included at the end of each participant’s
narrated lived experiences. As the recurring themes across stories are addressed
in the discussion chapter, to avoid repetition throughout the presentation and
discussion of findings, | decided not to allocate a section in this chapter on

recurring themes across stories.

As presented in the previous chapter in section 3.7 and section 3.8, several points
guided by the ethical considerations and the quality criteria have been considered
in the present study. While presenting the narratives, several direct quotations are

provided to preserve the voice of the participants in their stories (Broomfield et
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al., 2021; Irvine, 2010). Moreover, to avoid the fragmentation and distortion of
the context which could give valuable information about the temporality,
sociality, and place of the narrative unit, presentation of some long quotations
has been utilized (Clark et al., 2022; Havstam et al., 2011; Josselson, 1996;
Power et al., 2016). While presenting the narratives of each participant, in
addition to anonymizing the names of each participant, their universities and
supervisors, sometimes ellipses, X, or some words such as here, my husband
were used for proper names. Table 2 presents how people and institutions were

anonymized in the stories.

Table 2. Information about Participants’ PhD and Work Codes

Participant PhD Context PhD Affiliation
Supervisor
1 Ayla RED university Gaye Hoca  State/ RED university
2 Riza RED university Kaan Hoca  Private/ BLUE university
3 Tuba RED university Banu Hoca  State/ RED university (Present)
Private/ BLUE university (Past)
4 Ipek WHITE university Seda Hoca  State/ RED university (Present)

State/BROWN university (Past)
State/ WHITE university (Past)

5 Ceren BLACK university Elif Hoca State/GREEN University
(Arda Hoca) (Present)
State/ YELLOW university
(Past)

After member checking for the initial storying phase, if participants wanted any
part of their excerpts to be removed, several Xs (e.g., XXXXXXXXXXX) were
typed in place of the removed parts. Finally, if the researcher removed any part
in the extract as it was not relevant to the story being told in that narrative unit,

ellipses were used.

The next section will present the individual stories of five participants, each
followed by the researcher’s analytical summary. Each participant’s diverse but
unique stories revealed multifaceted stories of the PhD journey and different

narratives of becoming an academic researcher teacher, i.e., an ART.
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4.2. Individual Stories

4.2.1. Story of Ayla: The Proxy Agent as the Bridge between Research and

Practice

Figure 4. Ayla: The Proxy Agent as the Bridge between Research and Practice
(Hotpot.ai, 2023b)

4.2.1.1. Ayla’s Biographical Overview

Ayla, a female EFL instructor in around her late thirties, was married and a
mother of a kindergarten-age daughter when the data were being collected for the
present study. She was born and raised in a different city from her work and PhD
setting, and she had been living in the same city since her undergraduate

education. Table 8 presents how the people and places in her story were coded.
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Table 8. How People and Places are Coded in Ayla’s Story

People/Places Pseudonyms/ Codes
Participant Ayla

Former work setting Blue university
Current work setting Red university

PhD setting Red university

Ayla received her BA and MA degree from the ELT department at Red
university. After her BA, she worked at a private university, and then at a private
high school, but then she decided to pursue a PhD abroad and was accepted to a
program there. During her stay abroad, after losing her father, she quit the
program, came back to Tiirkiye and started to work at Red university. She started
and completed her coursework in a non-ELT PhD program in Red university, but
as she realized that she did not belong to that field, not being able to align with
the larger structure, she quit the program. In the meantime, she completed a
diploma qualification program in teaching English. Right after she quit the non-
ELT PhD, she started pursuing her PhD in the ELT program at Red university,
and when interviewed for the present study, she was in the process of writing her
dissertation, and she had been working as a full-time language instructor at Red
university for more than 10 years, and she was an active member of the
professional development unit. In the following section, Ayla’s PhD journey and
her becoming an academic researcher will be explored. (Ayla and her husband
preferred to use Turkish in the interviews; thus, all the quotations in her story

have been translated. Please see Appendix E for Turkish quotations.)

4.2.1.2. Ayla’s Motivations and Future Orientations to Pursue PhD

Ayla had always tried to improve her professional identity seeking formal
education. Being a research- and development-oriented teacher, she did not want
to pursue a PhD to have a faculty position or an academic title, but her sole goal
was to develop professionally. In other words, her decision to seek ongoing

professional development is an exercise of high personal agency, and pursuing
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PhD in ELT was an act of proxy agency in this regard as she could develop her

knowledge and skills through PhD.

As a person, she is a little more inclined to do research. She is someone who can
have such questions in her mind, and someone who can work on them. .... I
think this is probably part of a natural flow she is living in. (4yla’s Husband, 11)

| didn't do it for a position, but I really wanted to move forward in my career. |
wanted to move forward professionally, | wanted to know my field well. (Ayla,
11)

Moreover, Ayla was an active member of the professional development at her
school, and when she completes her PhD, as a language instructor with a PhD,
she wants to work with teachers in her future career to help them develop
professionally, which may affect the teaching and learning practices in class
positively. Thus, her future orientations include exercising collective agency in
and outside her institution.

Something like the trainings given here can be spread outside the institution,
this may be on a national or international level. (Ayla’s Husband, 11)

I am here to guide the new teachers to adapt to the institution as they come from
different cultures, from several other institutions, you know to meet in the
common ground together, observing their lessons, saying something to them,
and their saying “Oh, Yes, hocam, I will try this” or “hocam, this will not work
in my class because of this reason” and me having another reason to think
again about how we can do it. These satisfy me very much in the professional
sense. | think what | do is already very intertwined with teacher education, so |
don't mind it if I don't work at an Education Faculty after my doctorate. (Ayla,
12)

Ayla was happy with her student profile and current position and practices, and
after PhD she does not mind working with in-service or pre-service teachers, and
she does not have clear goals for her future career. Making a career decision
requires high personal agency as she has to consider several factors such as the

availability and requirement of the position, her family, and her current position.

Changing the city and so on, it is very difficult because my child goes to school.
In other words, in terms of a career, there is nothing like | became a doctor, so |
will work at pre-service, but if | come across any, | may evaluate it. (Ayla, 12)
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The state of in-betweenness with regard to her roles, especially her motherhood
affects her career decisions. For example, pursuing a post-doc is not a decision
she can take by herself. The absence or existence of proxy agency mode such as
seeking and receiving scholarship, familial and institutional support may help her

make up her mind as to whether to pursue a post-doc degree or not.

My responsibilities outweigh. Can | go with them, the child has the school, how
will it be? Can | go there and stay permanently? It makes me think as it is
something totally different, it includes going. If | were alone, for example, |
would certainly do a post doc, and | would say in advance that | will do a post-
doc for sure. (Ayla, 12)

She has to think about the possible outcomes of her decision for her career and
for her family, then, she believes she can regulate her motivations and actions.
Once she completes her PhD, with or without a title or position, Ayla will

continue conducting research as an act of personal, proxy and collective agency.

4.2.1.3. Challenges and Support Mechanisms Interplaying in Ayla’s
Multiple Role Management during PhD

Figure 5. Ayla’s Metaphor for Her PhD Experience
(Hotpot.ai, 2023c)
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A rollercoaster in every sense. (Ayla, 12)

Ayla was already a research-oriented person before she started PhD, and she had
several conference presentations and a few research articles published before
PhD. These were the spaces that she felt validated and confirmed her researcher
identity, but after she started her PhD, she stopped these practices because of her
social roles as a mother and a wife and her professional roles as a teacher and a
PhD student.

I had always been involved in these things, as | said, but having a child affected
many things. (Ayla, 12)

Unfortunately, there was such a transition there at the beginning of my
doctorate, that | have a child, a baby, that | am raising alone. Then,... the
pandemic breakout prevented me from these academic interactions a lot. (Ayla,
12)

Doing a PhD program is difficult, and many can drop out before completing it.
As acts of personal agency to ensure her wellbeing, Ayla could easily quit the
other two PhD programs she had started, but despite the challenges she faced,
she never thought of dropping her current program. Pursuing a PhD was like
riding a rollercoaster for Ayla, with a lot of ups and downs. The ride was a long

bumpy one, but it was enjoyable and reassuring, as well.

A rollercoaster in every sense...it is absolutely nothing smooth and never
continues as you guess.... Sometimes you go up so slowly because the road in
front of you is very steep...there are many ups-downs. When you set out the
journey, you don’t think like that, I mean, you think like I'll take the courses, I’ll
take the comprehensive exam, then I'll write the dissertation, but it doesn't
happen like this... It is absolutely not a straight steady road. (Ayla, 12)

Each time she felt challenged, she could find a different reason to continue her
journey. Due to her state of in-betweenness in terms of time, space, and place,
she assumed several roles: social roles as a mother, a wife, and a daughter and
professional roles as a teacher, a PhD student/researcher, and a professional
development unit member. Ayla experienced several challenges while managing

multiple roles during her PhD, and sometimes getting support or sometimes
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solely on her own, she had to overcome the challenges via exercising personal,
proxy and/or collective agency. Continuing this journey would not be possible
without the support she received from different sources acting as proxy and

collective agents.

To start with, taking on several roles was a big challenge for her, and
motherhood was her prior role most of the time. She sought her husband’s or
sister’s support as an act of proxy agency, or she sometimes had to sleep less or
late, and sometimes she had to suspend her free time activities as a personal

agentic act to manage both roles.

I never had a hard time, they (teaching and research) supported each other very
well. But it was the other dimension that made both of them difficult, the social
dimension; being the mother of someone, being the wife of someone, being the
daughter of someone living alone outside the city, living far away. In other
words, you can't decide which roles you will sometimes prioritize, or you want
to prioritize your research, your thesis, then you feel guilty for neglecting the
other. (Ayla, 11)

Home was a place where she assumed several identities, a mother, a wife, a
teacher, a PhD student, and a researcher. Her work setting was another place
where she assumed several roles, and those roles brought some challenges as
well. Especially, as she was working as a full-time instructor, arranging her
teaching schedule to be able to take her PhD courses was a problem. During the
unpaid leave and after she started working, she received her husband’s support
while scheduling her courses and utilizing personal and proxy agency. That way,

she could manage taking the courses she wanted.

I shouldn't deny that when | was taking courses, for example, he had such a
support. It was a very big challenge, for example, during the course phase for
me. But if I hadn’t been on unpaid maternity leave, for example, I wouldn't have
been able to take most of the courses. (Ayla, 11)

Her husband was the main support mechanism for relieving this responsibility as
they were living away from their families, and he supported her both by offering

the convenient time for her to take the morning PhD courses she wanted to, and
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by supporting the family financially. There was also another person in her family
that supported her. When she had to take on the role of a daughter to take care of

her parent living in another city, her sister used to comfort her.

My sister supports me “You are working, you have a little child, you are
pursuing a PhD. | will take care of... I am already here.” At least, you are a
little relieved, but you feel guilty, you have a troubled conscience which really
tires you. (Ayla, 11)

The feeling of guilt was a strong emotion she demonstrated while she was
talking about not being able to allocate the necessary time for her social roles as
a mother, wife, and a daughter. Thus, seeking support from proxy agents helped
her manage and balance her multiple role related life better. Although she
sought support in the form of proxy agency in some respects, she was alone in
her PhD journey, and herself was the major support mechanism for her to
continue, she tried to be strong imagining her future self, the moment she will
begiven a PhD degree. In other words, she was aware of the fact that her high
personal agency helped her to have control over the conditions affecting her

experience and to manage her multiple role transitions.

Sometimes that side can even be a shackle rather than support, or you expect
something like I am writing the thesis, I'm in the last semester, you want to be
given all the priority. But he says, for example, I will go out with my friends on
Saturday evening, to dinner, he has the right. So, you have to take care of the
child there, and your plans are postponed to the night or the next day. In this
respect, | do not think that I have received a lot of support. (Ayla, 11)

First of all, frankly, | see myself very lonely in many phases, and | see myself as
the only support mechanism in most processes, | see my motivation, plans and
the time after that, imagining the moment when | receive that doctorate degree,
and so on. (Ayla, 11)

In her journey, the fact that she was both a teacher and a mother affected her
PhD studies in terms of time management. Especially while getting ready for the
comprehensive exam, she felt the need of quality time for her PhD studies, and
she could only find it thanks to her high personal agency with regard to her time

management skills and her decision to complete her PhD studies usually at
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nights after all other roles related tasks were fulfilled. Being a full-time teacher
during the day and a mother of a baby after work were the two roles she could
not avoid. Thus, to be able to continue her PhD studies, she had to sacrifice her

sleep time which was another act of personal agency to achieve her desired goal.

I could start studying at 11 o'clock in the evening... It was a disadvantage for
me. Because always the school related tasks, for example, if there’s exam
papers to read until tomorrow, you have to read them. It is the priority of being
a teacher, like it or not. (Ayla, 12)

Sometimes willingly, sometimes compulsorily | usually give priority to the
family part, but | try to finish my studies in a way, and what happens then is no
time for yourself, you do it by sacrificing from sleep. But as | said, this continues
because you have this internal motivation. (Ayla, 11)

As her schedule got hectic, in addition to her sleep, she had to sacrifice her free
time to continue her studies; she could not have free time for herself, or she
could not pursue any social activities for a long time, which is another form of

personal agentic attempt to control her life to achieve the desired outcome.

So, if we're going to do something extra, we do it in our own time, this may be
our sleep, it may be an activity we will do. (Ayla’s Husband, 11)

In addition to the family support available mostly for personal roles, her
supervisor was the strongest support mechanism, a proxy agent for her PhD
studies. To start with, the fact that they had common features in terms of
working style and planning, and that they had a good communication made Ayla

decide to work with her for her dissertation.

Perhaps | wouldn't have chosen a professor with whom | couldn't feel very close
even if | may share the same interests and be similar with in terms of planning,
working style, discipline, and so on. (Ayla, 11)

Her self-awareness of her personality and study habits helped Ayla exercise
personal agency for choosing the right supervisor to work with. Her supervisor
guided her while she was preparing for the comprehensive exam which she
described as the most difficult phase. Collectively with her supervisor, they made
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a study plan for 6 months dividing that period into weekly and monthly

schedules which resulted in her passing the comprehensive exam.

With my supervisor, we planned a 6-month schedule, roughly what topics to
study. (Ayla, 11)

After taking courses and passing the qualification exam, she was finally in the
dissertation writing phase. In this phase, Ayla also demonstrated a lot of personal
and proxy agency when she experienced some challenges. When she passed the
exam, while writing her dissertation, her supervisor was always there when she
needed. She could communicate with her supervisor easily because she believed
that her supervisor could understand what she was going through. The open and
healthy communication between Ayla and her supervisor made it possible for
them to work collectively. It also reinforced Ayla’s personal and proxy agency.
For example, when she could not proceed as they had planned, she was able to
tell it honestly to her supervisor, and having the opportunity to seek support from

her supervisor decreased the pressure on her.

I can talk to her honestly, I tell her like “this happened, so I couldn’t do it.”.
She knows that | will surely close that gap in a way, so she never puts pressure
on me, she helps me a lot when 1 set the plans, she says “let's go like this, let's
proceed like that”. .... We draw a frame together, filling in that frame is my
job... we work very well together. (Ayla, 11)

As PhD is a long journey, students need to go through the phases engaging and
aligning with their thesis advising committee (hereafter TAC or committee). In
other words, their exercise of proxy and collective agency is highly crucial in the
desired outcome, i.e., completing the program as the TAC meetings served as
exploration and validation spaces for their dissertation writing phase. Sometimes
PhD students can experience TAC related challenges. For example, there was a
change in Ayla’s TAC which made her slow down her studies in her dissertation

writing phase to align with the new member.

To explain what | did and to adapt to each other, we moved slowly. It is
absolutely not a straight steady road. (Ayla, 12)
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However, her TAC members were also one of the support mechanisms in her
journey. As proxy agents, her committee first guided her about her sampling
suggesting that she could keep the data collection limited with the universities in
the city she works as the sample size was enough there. Ayla perceived receiving
feedback in her TAC meetings as a rewarding experience because benefiting

from their knowledge and skills, she could improve her study.

It is very rewarding to have the TAC meetings by showing the members that you
had spent that 6 months fruitfully and leaving by getting the feedback
understanding that you are doing well. (Ayla, 11)

The TAC meetings were also helpful in designing her path to take, and the six-
month intervals between each meeting helped her to proceed as she planned

smoothly.

You have to show something there. In that meeting, you decide for your next
purpose. You make the plan of it. Sometimes I couldn’t do much in the summers,
in the thesis stage. ... I spent a month without doing much for the thesis. But [
usually proceeded by trying to stick to those six-month plans. (Ayla, 11)

Relying on the recommendations of the committee members who were acting as
proxy agents, and by making her own decisions as the personal agent, she was
able to write her chapters which was the outcome of the collective support of all
agents and her alignment with their recommendations. In other words, her TAC
meetings served as exploration, experimentation, and validation spaces for her

researcher identity.

When they make suggestions like these, it's very rewarding. For example, after
the proposal jury, | prepared a very nice plan for myself. | spent these six
months to the fullest. When | had the next meeting six months later, | was able to
show my literature review, data collection tools and | had received all the
permission from the board of the ethics and so on. | was now ready to collect
data. Almost my three chapters were completed, ready. (Ayla, 11)

In the dissertation writing phase, reaching out her supervisor or the committee
members was another challenge she experienced sometimes. This was a problem

mainly because she was pursuing a hybrid PhD. In other words, she was not a
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paid, full-time PhD student or research assistant who is required to be present in
the PhD setting during the dissertation writing phase. Thus, she had to find her
own ways to be able to contact her professors which is another demonstration of
her high personal agency. For example, when she came to a part of a project, got
stuck, and needed to get advice from a professor so that she could proceed
accordingly, she used to send an email. Wen she could not receive a reply for
weeks, she used to check the schedules of the professors and visit them right

after their classes so that she could ask her questions.

At that point, then, you are trying to find your own ways. (Ayla, 11)

In addition to the supervisor and TAC members, another source of support came
from her professional network during her dissertation writing phase. The major
challenge was collecting data from enough participants. In her dissertation study,
she included all the preparatory schools in the city, but she could reach half of
them; only, half responded voluntarily which was a critical incident in her

dissertation phase.

I can never forget that moment, my disappointment, how my heart really beat,
like “What am | gonna do now?” (Ayla, 11)

Seeking support from her peers working as language instructors in other
institutions, she was able to reach enough participants for her dissertation thanks
to utilizing her professional network as proxy and collective agents.

Another challenge she had to overcome was about data analysis. She was not
sure about which test to use to analyze her data. In her thesis proposal meeting,
her committee members did not give any negative feedback on the data analysis
method she was planning to use, but once she started to analyze the data with
that method, the analysis did not come out as planned, but with another method,
it was working. This was another critical incident she felt disappointed about as

she had to work on it for a few months.
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She couldn’t solve it in a very long time, things, let’s say, for a month and a
half, two months, or something, she had to think about, deal with. ... Then when
they are resolved, such there is this positive feeling with a relief. (4dyla’s
Husband, 11)

Enacting personal agency effectively, she benefited from another study that
helped her find the correct data analysis method for her study. When she saw that
they conducted the analysis with t-test and ANOVA, she tried these tests.

1 felt pretty down there... Then, I did it like that and the results came out. (Ayla,
11)

Her network of friends who were also pursuing a PhD was another support
mechanism when needed. Sharing ideas and feelings with other PhD students
increased her motivation and improved her wellbeing as it helped her have a

more self-approving attitude.

It feels good, you know. | have a lot of friends around who pursue a doctorate,
S0 you see that everyone is in the same situation. Even talking about our topics
is motivating, so there comes this feeling like “I'm also doing something.”
(Ayla, 11)

Moreover, Ayla had one friend that she consulted when she needed a critical
friend in her research studies. Her taking the initiative and seeking support in the
form of a proxy agent also supported her successful completion of her research

studies.

When, for example, | need a second coder, | ask if she has time, and thankfully,
she does it if she has time. (Ayla, 11)

When compared to other PhD students in other universities, Ayla was lucky as
she could benefit from the online and printed resources available in Red
university library. If she was in another city or needed a book available in
another university’s library, her professional identity as a lecturer at Red
university was instrumental as an act of exercising proxy agency to reach the

facilities and sources.
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| have used my academic identity a lot... Even if you are an instructor at a
university, when you are an academic staff at university, even if you are a
lecturer, you can do this at most of the universities. (Ayla, 11)

She was both a PhD student and a full-time instructor at Red university, and she
felt the support of her institution during her PhD. The coexistence of a
supportive work setting and her high personal agency helped Ayla manage her
professional role and PhD life in a balanced manner. If necessary, while taking
PhD courses, the administration provided some options to help the instructors
schedule their PhD and teaching courses easily, but only if scheduling courses

accordingly was really necessary.

They let you do a makeup course for a day, or they send a substitute teacher for
a day. But just in the first semester, if you say, “I want to take this course and it
is in the morning”, so it does not work. (Ayla, 11)

In addition to the course phase, she was sure that her work setting would work as

a proxy agent even in extreme cases if she sought support.

My school is very supportive, I mean, even if it is in the most hectic week, for
example, you know, the school is in alert mode on our proficiency exam day.
Let's say, my TAC meeting was scheduled for that day, | am sure that they will
not say anything and give the permission. (Ayla, 11)

Social media, especially Twitter was another source for Ayla to connect to the
academia. She was not using it as a content producer, but to follow people and
institutions in her field. In other words, using social media was an act of personal
agency to be in contact with the institutions and the people in the academia by
following the posts and updates they share. Moreover, when someone important
in the field follows her back, it motivates her as she perceives it as an act of
validation and confirmation to the group. For example, when one influential ELT
person followed her in one of the online academic platforms, it boosted her self-

confidence.

I was surprised of course, | thought “why am 1?” The things I do is very limited
in fact, so | do not know, maybe it was a coincidence, maybe he followed me
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back as I followed him, but it was pretty long time after | followed him. | feel
happy, | feel like that the things | do are valuable, so they attracted his curiosity,
because these people are like reference points in the field, so | feel happy of
course. (Ayla, 12)

She could attend conferences for the dissemination of her research practices or to
further her knowledge and extend her network, but she was not a member of a
social, professional community because of time considerations. It was an
intentional act of exercising personal agency as she thought it would distract her
focus on her dissertation.

| joined TESOL Tiirkiye, but when there is a convention, you need to go as a
member, and right now I'm afraid if | take time for something else and get
carried away with that and I won'’t have enough time. (Ayla, 11)

Utilizing different modes of agency and incorporating different agentic
properties, Ayla was able to overcome most of the challenges she experienced.
She was about to submit her dissertation when she was interviewed, and she was

hoping to receive the doctor title as an academic researcher teacher, i.e., an ART.

4.2.1.4. The Interrelation Between Ayla’s Teacher and Researcher Identity

Figure 6. Ayla's Metaphor for her Journey of Becoming an Academic
Researcher
(Hotpot.ai, 2023d)
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A large coat you wear. It protects you, shows you powerful, beautiful, but it does
not always fit you or not suitable for the season. (Ayla, 12)

Considering all the challenges Ayla experienced, pursuing a PhD while working
as a full-time instructor required devotion. However, maintaining two roles, a
teacher and a researcher, also brought some mutual benefits for her two roles.
She was confident that one role’s assistance could lead to positive outcomes for

the other role related tasks.

Honestly, it has never been a problem to carry out the teacher and researcher
identities together, the two are already going together. If you don't teach, for
example, research will be very incomplete, it seems to me that it hangs in the
air. And teaching without research, it seems to me that that, I don’t know, even
without writing an action research, every teacher does it in mind, after the
lesson, he/she says “it didn’t go well, I should try it this way”, tries it, says “it
went well”, makes an inference in his/her own way. You know, even in their
mind, every teacher does research. So, managing the two together never forced
me, even the two supported each other very well. (Ayla, 11)

In this regard, she was utilizing the knowledge and skills she acquired in one role
to perform better in the other role. Each space, the classroom and research as a
space provided her to explore and experiment her teacher and researcher identity.
As a strong personal agent, she could benefit from her other role serving as
proxy agent. For this reason, she believed that being a full-time teacher was
instrumental for her in her research practices. To start with, Ayla benefited from
being a teacher while completing the assignments of her PhD courses. For
example, she did not have any difficulty finding a research worthy topic to work

on for her assignments.

Simply, while finding the topics, for example, if I weren’t a teacher, I would be
in a difficult situation when | have to find a problem for my research, but now
it's very simple. (Ayla, 11)

Being reflective every day, she could find her weaknesses and areas for
improvement every time she went out of the class. As she was working in the
professional development unit, which was a validation and confirmation space

for her teacher and researcher identity, she was acting as a proxy agent for other
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teachers’ professional development. Additionally, her work was a contribution to
the collective effort of achieving the desired learning and teaching outcomes in
the institution. Her teacher role related professional development unit tasks also
benefited from her dual identity. For example, when she observes a teacher's
lesson, she can find some areas for further exploration. Also, her network of
teacher role also worked as proxy agents for her smooth transition in the
methodology section of her studies. For example, while finding participants, she

could easily find supports from her students and colleagues.

This means all these contexts are yours because they ask their friends...and |
have acquaintances from the doctorate. That's how, like word of mouth, with
requests, and it was not hard to have that connection with request after it,
frankly. (Ayla, 11)

Her teaching experience and network was a resource she could utilize easily, and
contrary to the research assistants without teaching experience, she could benefit
from the mutual support of her two roles. In this regard, it was empowering to
have a teaching background in several aspects. For example, in her Classroom
Research course she could easily utilize her teaching background as they had a
research paper assignment project that required everyone to focus on a

classroom-based problem and develop a method to solve that problem.

I remember, for example, that people who weren’t teaching were challenged. |
remember that they had chosen the subject by relying on the literature, but I
could easily say, when we just saw the syllabus, on that first meeting lesson, |
could easily tell my topic to the professor because it was something | was
dealing with...It was a topic that I really thought about, and it was good to work
on, to conduct a research on it in a formal way. Suddenly, that topic came to my
mind there. (Ayla, 11)

She could also act as a proxy agent in her PhD classes which served as an
exploration, experimentation, variation space for her researcher identity. For
example, she could help her classmates, especially the research assistants with
her teaching knowledge, skills, and experience, and she appreciated how her

peers acknowledged her teaching experience.
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Some of them were looking at the books checking what kind of topic it can be,
because they don’t have a teaching experience. For example, one said board
work, but I thought it was very limited back then, and | told them that it was a
minor issue, how could they explore it? So, we had something like me giving
feedback to them. | appreciated that they asked my opinion... Of course, it can
be done, but you know, telling them the potential limitations and so on, | could
reason more. (Ayla, 11)

She could also observe the positive effects of her research background on her
teaching practices when compared to her colleagues with no research
background. Identifying the problem, acting on it, and finding ways to foster
student achievement were some of the contributions of her research background
to her teaching practices. In other words, Ayla acknowledges the value of
experience, but it was evident that she valued research as a proxy agent to

examine and solve the teaching role related problems.

I hear sometimes things like a teacher says “I have delivered the content on
present continuous”’, but did the student get it? What should | do so that they get
it? What kind of dynamics are there? For awareness of these, that researcher ID
is very important. (Ayla, 11)

For Ayla, having a researcher mindset, a problem posing perspective and
solution-oriented awareness was also influential in her teaching practices as it
requires one to reflect on the class experience, find the problem and act on to

solve the problem.

You go out the class and say, let's say, “I'm very tired at the end of the writing
lesson, but I think | should not get this much tired, | wonder, do | have a very
teacher centered lesson?” Then, I have to solve it, you start to develop a
method, for example, to find how to solve it. Then, you have to check whether
that method you used, for example, was effective, and as | said you may not do it
in a very formal sense, but you need to know how you can look at it as a
researcher. (Ayla, 11)

Being a full-time teacher was financially beneficial for her as well. Ayla could
afford to function in multiple roles as she had a full-time paid job. Moreover, her
institution also supported the instructors’ academic life by giving them the

permission and funding to attend conferences. For this reason, the paid full-time
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state job and her supportive institution acted as financial proxy agents for her

research practices.

They used to give permission, and because Red university is a state university,
because at state universities there are such fixed things like you get permissions
according to the distance, like including one day before the conference day and
two after it, so there is no problem because this is given to you as a right, and as
| said depending on the country, the distance you go to, there is a certain
allowance, and this was a great support.(Ayla, 12)

However, even if one has a research-oriented inclinations for teaching practice, if
the necessary research knowledge and skills cannot be utilized, it will not be
possible to achieve the positive outcome. In this respect, Ayla acknowledges the
positive contribution of her PhD oriented researcher identity to her teaching
practices. In other words, the PhD program with all the stakeholders included
and the experience itself serves as a proxy agent and a smooth space as it
provided Ayla the theory and research knowledge and skills that she could utilize

in solving her teaching practice related problems.

If I weren’t a doctoral student, maybe [ wouldn't have been aware of
triangulation, and | would always concentrate on myself, how I felt, what I
gave, but now 7 know that the student’s idea is also important, and for example,
1 collect feedback from them, ..., or I want a friend to watch me as I know that
there is this triangle, teacher, lesson, student, ... and thus, I proceed in a more
controlled way, so in that respect, my researcher 1D feeds my teaching. (Ayla,
11)

Ayla believes that when she goes through this process, it fosters learning and
student achievement. In addition to her teaching practices, PhD helped her
further her research skills that can be utilized for academic research practices,

not only for small scale research practices.

PhD is something that feeds your researcher side, it teaches you that, it helps
you internalize it as a culture, it is something as if you must do it and teaches
you how to do it. (Ayla, 12)
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With PhD, Ayla acknowledges that the research courses she has taken during her
PhD helped her improve her research skills and become a more qualified

researcher.

When you do a master's degree, you should also have a researcher role
actually, but...we didn't have such comprehensive research courses like this...,
but now...these courses are must courses. There, you learn research habits, how
you do it, how you structure it...It also has a very important place in the
comprehensive exam, so you need to know how to conduct research well
academically. When you enter the class, and when you use it in the field site, it
becomes more meaningful, so you use it the context. (Ayla, 12)

In addition to the research skills, the theoretical knowledge she gained through
PhD empowered her professionally. Being able to identify theories behind an
observed phenomenon in class was an important resource she could utilize for
her own teaching role. She believes she has mastered in the field more
theoretically, and it makes her be more aware of what she does in class.

When a student makes a mistake, sometimes I just continue ignoring the student,
sometimes | have this dilemma whether to correct it or not and so on, for
example, | know that this is error correction patterns, | know which source to
go, how to read it, and | know how to work on it, because naming the problem
or the issue you want to work on is also something important. When you are in
the field of ELT, you can easily do it. (Ayla, 12)

Being informed about theories also helped Ayla act as a proxy agent when her
colleagues consulted her as she can refer her colleagues to different sources. For
example, when someone without an ELT degree feels a challenge in the
classroom and does not know who has worked in that field, who they should
read, how they need to work on that, or the name of that field, she can easily
name the theory or person. Thus, she also perceives the professional
development unit as a validation and confirmation space for her academic

researcher identity.

They can consult us, | mean to the professional development unit, |1 don't mean
us because | pursue a PhD, us because we are the related unit, they come and
say “I experience something like this and I want to read more on this”, and we
say “Hocam, you can search the sources as L1 use in the second language
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class”, “Hmm, OK.” And so on. Thus, being in the ELT field is also important
to name it. (Ayla, 12)

The courses she took also benefited her in different ways. For example, she was
able to help her colleagues further their knowledge on a subject. In other words,
acting as a proxy agent, she was both supporting other language instructors
professionally which in turn helps them to work collectively as agents to
improve teaching and learning practices at school. She benefited from the

Teacher Education course the most, as it changed her perspective.

I still feel, like being a teacher, going to the class and teaching the same as |
used to, but after that course, | started to be interested in training teachers.
Now, | am in the professional development unit at school, in my department. |
wanted to work there, | mean, working with teachers. That course has changed
my perspective a lot. (Ayla, 11)

The interrelation between teacher identity and researcher identity was obviously
reflected in her multiple role transitions during PhD. She believes that all of the
academic studies, teacher education studies, all the efforts for the well planning
and designing of the in-service trainings they offer serve for the improvement of

teaching and learning.

We work really hard here in in-service. Why? So that the teachers catch, attract
their students in the classroom without losing even a student. Learner output.
(Ayla, 12)

She used to think about how to transfer the knowledge and skills she acquired
during her PhD to her teaching context. For this reason, her PhD helped her go
through all four identity spaces, i.e., exploration, experimentation, validation,
and confirmation enacting personal, proxy, and collective agency in her social
domain and PhD and work settings. Thus, she believes that with her PhD she has
contributed to learner output, teachers’ professional development and wellbeing.

I will be more conscious in my class when | do something. Maybe | will turn the
things I noticed in my class into research, and | will take these processes in a
more guided way. It feels that it will be more useful for my students, it will
benefit me. That's why, | do it with internal motivation. (Ayla, 11)
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With regard to the dissemination of knowledge, she presented some of the
studies she conducted as a requirement of her PhD courses in conferences which
were eventually published in the proceedings. In this respect, conferences and
journals in which people work collectively to bridge the gap between theory and
practice were validation and confirmation spaces for her researcher identity.
However, enacting personal agency, she prioritized her multiple role
management, so she did not have many articles published. Her perception of the
quality of her papers and prioritizing her thesis were two other reasons for not

publishing.

Actually, | could have published, but I thought my papers were not good enough
for publishing. | have never planned to send them to a journal, or | always
postponed it to do after the thesis. (Ayla, 12)

To tell the truth, some course projects can be done to save the day. In other
words, you say that | could have chosen the topic better, or for example, you
have the literary review of another study of yours, you do it as a follow-up. The
projects | conducted in the doctoral classes may not always be like something |
can stand behind, at least, it is like this for me. It may not be things that you do
with believing, believing that this issue is a very important one. (Ayla, 12)

Although, her PhD empowered her with knowledge and skills, her reflexive
positioning reveals that Ayla was questioning her contribution to the field as a
researcher which is a need for confirmation and validation that she thinks she can
achieve by completing her PhD and publishing her dissertation. She is hopeful
about her doctoral thesis, and she chose the topic having faith in it. She believes
that she will feel she has made a contribution to my field after she completes her
dissertation study. Thus, For Ayla, her dissertation is an important artifact to be

confirmed as a valuable member of the community.

My thesis is like that. Of course, | plan to publish articles, make presentations
derived from the thesis work like everyone does. (Ayla, 12)

After being a confirmed and validated member of the academic research
community with completing her PhD, she believes she can exercise stronger

personal agency while deciding for the topics she can conduct research on.
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After the thesis, | plan to do more research on my personal interests. If they are
worthy, if they are worthy of the publication, of course, if they have good
outcomes, are worthy to be published, of course, they can be sent. (Ayla, 12)

For Ayla, research was a social practice that includes several stakeholders. She
believes that in the data collection phase especially all the stakeholders such as
the director of the school she works at, the students who fills out her survey, her
professors, the dynamics of the class that give her that idea or the inspiration for
research, her supervisor, and her colleagues are included collectively. In other
words, exercising collective agency, everyone included in the process contributes
to the output of the study. In this process, the researcher enacts personal, proxy
and collective agency in all phases of the study.

Research is definitely social, | mean it is a collaborative thing, but of course it
should not be considered only as the researcher level. If you don't have a
participant, can you have research? Without a learner, without a context, can
you have research? No....so, both in terms of consulting and doing the work
together, and in terms of participants, research is definitely a social and
cooperative process. (Ayla, 12)

For the data analysis phase, Ayla especially highlighted the importance of the
availability of a proxy agent to consult on how to use a data analysis software or
to receive support from as a second coder. She believes that a person is never
qualified alone, and there is always some missing information, and one may feel
the need to consult someone on how to make a graph on the data analysis
software or where to click. In this respect, for her, the PhD supervisor is a strong
influential proxy that supports the PhD student academically and even

psychologically.

If you are doing a research as a student, the contribution of the professor is
undeniable, not just that s/he reads and gives feedback for the part you wrote,
says “do it like this and that”, but as I said a roller coaster, it is important that
your supervisor understands when you are down and lifts you up, and when you
take it easy, that s/he says “come on, go ahead”. (Ayla, 12)

Ayla was about to complete her PhD, but she still could not call herself an
academic researcher. Being accepted to a PhD program or passing the
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comprehensive exam can be considered as a confirmation space for some people,
but for Ayla, completing her PhD will be a self-confirmation of passing through
the phases successfully and the validation and confirmation of her researcher

identity.

Maybe | can say that more confidently when | complete it. Because you will
qualify, you'll have done it, and this will be approved by a group of people. In
fact, you are doing a lot of academic research during this process, you publish
and so on, but I think until it is approved, I mean until someone says ““See, your
coat is beautiful, it fits perfectly to you”, I think I need more time to see myself
like that. (Ayla, 12)

The “large coat” metaphor she used to talk about her journey of becoming an
academic researcher shows that Ayla acknowledges her ongoing researcher
identity development, but although she has been conducting research for years,
she cannot identify herself yet as someone who is an academic researcher. She
perceives her PhD as the legitimization of her researcher identity and the stage

that she becomes the confirmed member of the academic community.

4.2.1.5. Researcher’s Analytical Summary: Ayla, the Proxy Agent Bridging

Research and Practice

For Ayla, pursuing a PhD was never about seeking a position in the faculty. She
always tried to seek formal education and training to develop professionally.
Before her PhD in ELT, she conducted several research studies and presented
and published them. It was clear that for Ayla, research was an inseparable part
of her teaching, and she wanted to develop her research skills and content
knowledge by pursuing a PhD. Pursuing PhD was never about earning an
academic title/position; it was an act of personal agency to develop
professionally because she identifies herself as a teacher first. It is a self-
regularity form of agency as she set the moral standard of ongoing professional
development for herself and for others. Incorporating forethought, self-regulation
and self-reflection in different phases of her journey, she achieved her desired

outcome(s).
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It was not easy to manage multiple roles while pursuing PhD as it was a long
journey that required her to overcome many challenges interacting with many
individuals in different spaces. When Ayla’s journey of becoming an academic
researcher and her PhD story is considered, we can see the effects of several
actors and forces on how she experienced this journey, and on her professional
identity, i.e., the academic researcher teacher she has become. In other words,
her story can be better understood if the temporality of her story, i.e., her past,
present, and future orientations, the sociality, i.e., both the personal and social
conditions, and (c) the place(s) where her journey took place are examined
carefully. As a full-time language instructor, a member of the professional
development unit, a mother and a wife, a PhD student, and a researcher, utilizing
a strong personal agency, and seeking support from different sources, she was
able to balance her life, went through the phases with collective work and
succeeded during the journey. The reflexive positioning that takes in her internal
discourse presents the empowering nature of PhD with regard to validation,

confirmation of her academic researcher identity.

Red university, both as her work setting and as a PhD setting was supportive in
her practices exploring and experimenting her professional identity, both in
terms of her researcher identity development and teaching practices. That also
served as a validation and confirmation space at some points. The Red university
as a space can be considered as a smooth space where experimenting with the
new and conducting research is valued. Her participation of teaching and PhD
related activities at Red university revealed that she demonstrated three modes of
belonging to Red university; she was actively engaged in role-related tasks, she
could imagine herself in her setting after she completes PhD, and she was able to
align her activities with the institutions’ principles and practices. As a language
instructor with a PhD, Ayla’s future career orientations were not clear, but her
self-presentation as a research and development teacher oriented teacher implies
that most probably she will continue to work as a research and development-
oriented EFL teacher; in other words, working the dialectic, she will assume her

nomadic identity instead of migrating to the ELT faculty, and acting as a proxy
101



agent for individuals and in different spaces, she will work collectively with all
the stakeholders to improve the learning and teaching practices in and outside

her institution.

4.2.2. Story of Riza: The Proxy Agent Promoting Collective Agency

Figure 7. Riza: The Proxy Agent Promoting Collective Agency
(Hotpot.ai, 2023e)

4.2.2.1. Riza’s Biographical Overview
Riza, a male EFL instructor around his mid-thirties, was married and a father of
a pre-kindergarten daughter when the data were being collected for the present

study. He was born and raised in a different city from his work and PhD setting.

Table 9 presents how the people and places in his story were coded.
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Table 9. How People and Places are Coded in Riza’s Story

People/Places Pseudonyms/ Codes

Participant Riza
Supervisor Kaan Hoca
Work setting Blue university
PhD setting Red university

After receiving his BA degree at Red university, Riza worked as a teaching
assistant for one year abroad, and then turned back to Tiirkiye. He completed his
MA degree after he started to work at Blue university where he was working as
an EFL instructor for more than 10 years when the data for the present study
were being collected. Riza started his PhD at Red university right after he
completed his MA. With more than ten years of teaching experience, working at
different units such as the curriculum development unit, having completed his
PhD coursework, Riza was an EFL instructor at Blue university teaching and
holding professional development activities in the professional development unit,
and he was in the process of writing his PhD dissertation when interviewed for
the present study. In the following section, Riza’s PhD journey and his becoming
an academic researcher will be explored. (In the first interview, Riza preferred to
use English, but he and his wife preferred to use Turkish in the following
interviews: those Turkish quotations in his story have been translated. Please see

Appendix E for Turkish quotations.)

4.2.2.2. Riza’s Motivations and Future Orientations to Pursue PhD

In his BA years, no one would believe it if they were told that Riza would pursue
a PhD at Red university because he was not interested in being in the academia
back then. Upon his girlfriend’s encouragement, who is his wife now, and his
observation during his teaching assistantship abroad, he decided to pursue an
MA. After his MA, he wanted to see if he was going to be accepted to PhD, as
well. While MA was exploration and experimentation spaces for his researcher
identity, he perceived the PhD application as a validation space legitimizing his

researcher identity.
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At first, he was like, “Should I apply or should I not?” “You should apply, you
should see if you will be accepted or not. ” I said. (Riza’s Wife, 11)

During this journey, from the beginning, his wife was a strong proxy agent for
motivation, and she relieved some of his social role-related tasks. Being able to
explore and experiment with his researcher identity during his master’s studies,
Riza realized that he liked doing research. The fact that he could conduct his
PhD studies according to his research interests was a major motivation factor for

him to pursue his PhD.

I think the biggest motivation in PhD was that he could do research in a field
that he wanted, especially the way he wanted. Because he also values the
research methods as a separate area, and for him, besides that he will improve
himself, being a person who loves research, being able to do research pushed
him forward to that. (Riza’s Wife, 11)

His BA degree had already provided him the qualifications for being a teacher;
however, reflecting on his professional identity development, Riza was sure that
conducting research was also an important aspect of his professional identity;
thus, as he was satisfied with his BA and MA experience, PhD was a natural

continuum of his academic path.

| realized that | could excel under the right conditions, so the PhD journey, as |
said, was a natural continuum after the master’s process, again, | started with
the same level of passion, the same level of enthusiasm, the same level of
ambition. (Riza, 11)

Riza was interested in conducting research, but as an act of personal agency, for
his career path, he decided to be a teacher instead of being a research assistant
with the intention of continuing research after excelling in teaching first because
he thought that learning how to teach will be crucial in his professional practices.
In other words, exercising three agentic properties, forethought, self-
reactiveness, and self-reflectiveness, he chose to be a teacher for his career path

which he still believes was the right action to take.
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After | become a competent teacher, | can always start focusing on research and
increasing the number and quality of my publications. So, this was the decision
I made years ago. | think I've made the right decision. (Riza, 11)

In different spaces, he had the chance to validate his choice. At his graduate
courses and conferences, he could observe the contribution of his teaching
experience, for example. Through reflexive positioning, he stated that comparing
presenters with and without teaching experience, he could realize the positive

impact of it on presentation skills.

When watching the presentations of my fellow friends working as research
assistants in our graduate courses, they were very competent, knowledge wise
or they knew things. They had a lot of time to study, to read, to, to do research,
a lot more time than | ever had. But | think there were things that were
strikingly different when they presented content and my other friends who were
teaching at universities presented the same content. There were significant
differences. Other people know the importance of interaction, the importance of
warming things up before transitioning to the content. So, | think that was the
point [ understood I had made the right decision. (Riza, 11)

After several years of teaching experience, if he was to pursue a PhD in Tiirkiye,
upon reflecting on his BA and MA experience at Red university, he thought that
it could be at only Red university for several reasons. He felt that he belonged to
the university as he was content with his engagement with its research input and
practices, and he was aligned with the institutions’ principles and practices,
especially considering the negative stories he had heard about other students’
PhD experiences in other universities. Moreover, he could imagine himself as a
PhD student at Red university. He was familiar and content with the faculty, and
he was proud of being a member of the Red community. Thus, incorporating his
agentic properties, he regulated his motivation and action to purse a PhD degree

there.

I was talking to some of my friends at other universities, other reputable
universities in this city. But | was hearing some harmful stories about the
behaviors of the faculty there. Of course, this wasn't the best faculty in the
world, but I was familiar with most of the professors. | had a good relationship
with them. | was familiar with them, with Red university ethics, so the
philosophy, the program, the requirements. (Riza, 11)
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He valued the knowledge and skills he acquired thanks to Red university, and he
could identify himself as a qualified researcher even as a master’s student when
he had the chance to observe other people in the field. For example, when he
attended his first conference, while he was listening to an assistant professor
presenting his paper, he realized a research design-related mistake with regard to
the qualitative studies, and he was both happy that as an MA student he must
have excelled his research skills that he was able to recognize the mistake, but he
was also sorry that an academician who was offering research courses at
undergraduate and even graduate level could make such a mistake. Reflecting on
his effectiveness, he was content that he was aligned with the standards set by
Red university, and he acknowledged the qualifications it provides to its

students.

As a master’s student, [ liked seeing that I knew something that a professor
doesn’t. And I was happy to be a member of Red University. (Riza, 12)

Considering it as a smooth educational space for students’ academic identity
development, Riza positions Red university at a higher status among other
Turkish universities. Reflecting on his pre-PhD researcher identity development
when he compared it to other students from other universities, Riza believed that
Red university would be a strong proxy agent for his researcher identity

development, so he decided to continue his PhD studies there.

I think another very important criterion was the fact that Red university was a
research oriented university. Even though | had a lot of friends who also had
master’s degrees at other very good universities, very reputable universities,
research wise, | think I've always been more competent than they ever were.
Because the research orientation, completing a research study or designing
research proposals in every course we took, | think that also created an identity
as a researcher on my part. | liked it, and | wanted that to continue as a PhD
student. (Riza, 11)

Riza valued maintaining multiple professional roles, and he believed that the
multiple roles he assumed nurtured one another. He was in the process of writing

his dissertation when data for the present study were being collected.
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When thinking about future, he was not sure what was to come, but he believed
that he has several future career options. Acknowledging that people’s decisions
are time, people and context bound, Riza will decide about future reflecting on
his past and forethinking. He believes that teachers are important proxy agents in
students’ lives; thus, he is working in the professional development unit of his
institution to foster the professional development of his colleagues. Working at
an ELT department may help him become an important proxy agent for the
collective act of change as he acknowledges the potential contribution of his
teaching experience to pre-service education. In this sense, he may quit being a
nomad, and instead of assuming an in-between life, he may migrate to an ELT
faculty.

How the prospective teachers there are trained to be teachers? | think there are
many things we need to change. Of course, | know that working at a university,
at one university, | cannot change everything, but I think | can affect the positive
change in the lives of some 20-30 teachers, emerging teachers. | can help them
with my teaching experience because I've been there, and I've seen it. (Riza, 11)

Although he may be an important proxy for the education faculties, exercising
forethought and self-reactiveness, Riza highlights that he may not be happy with
the bureaucracy for qualification and promotions at some universities. Thus, he
may choose not to apply to positions at ELT faculties to avoid some possible
challenges due to interpersonal relationships which he may need to have with

people he refers to as “irrelevant”.

I hear harmful stories of what's happening in some small universities, that
qualifications are decided by irrelevant people. There is a huge influence of
politics. ...So, | don't want to be a part of it because | don't have to. But | want
to do it because | feel like | can contribute, and | continue to learn. If I'm not
going to have it, if I will have to deal with a lot of other problems, | won't take
it. (Riza, 11)

For him, pursuing PhD was for professional development. After PhD, depending
on the opportunities that will be available for him and the challenges he may
face, he may or may not seek academic positions in ELT, and he may or may not

continue teaching EFL. Riza notes that he needs to work in a smoothing space
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that will allow him to develop professionally and practice his agency. In other
words, as he does not seek a position or title after his PhD, only if he can work at
a supportive environment for his professional practices, one that acknowledges

his agency, he may be content with what he does.

After starting the job, if I can advance professionally, if 1 can have an
environment that | can make decisions, maybe not all of them but at least the
important ones, by myself, I would gladly accept it. | mean, an environment that
I can advance, continuously grow as an academic and a researcher and while
doing that, 1 mean, a place that | can help teacher candidates, a university
environment... I don’t care about the name of the institution. It doesn’t matter if
it is private or foundation. It should give me this environment. Oh, I just won’t
do that; with the mentality of “I have finished my PhD, | have to be an assistant
professor ” or say, “I love having a title and go anywhere or everywhere.” No, |
must be happy when I am doing something. (Riza, 12)

Exercising personal agency, Riza will decide for his career path considering the
potential benefits and challenges awaiting him. He may continue being a nomad

as he likes being a language teacher and he has job security.

Uh, | may continue to work as an instructor, but especially in recent years, |
enjoy working with students... | have a full-time job. It's a secure job. So, |
started to think about the job part. Not related to the teaching aspect, | enjoy my
work as an administrator. | enjoy my work as a teacher. (Riza, 11)

As an individual utilizing three agentic properties, he also considers another
option. In addition to his teaching and academic research practices, he has
already been offering research services to non-academic institutions which is a
rare smoothing action of fixed role positions. Reflecting on his professional
identity and practice, Riza believes that he has a legitimate academic researcher
identity as he is already offering some services to non-ELT institutions which is
a validation experience for his research knowledge and skills. Thus, besides his
teaching career, he may continue that practice, or instead of continuing as a
nomad, he may migrate from both teaching and educational research context and

take a new path as a non-academic researcher.

| think there is only one thing that is certain. | will continue to work as a
researcher, as an independent researcher, advisor in some firms. In some
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marketing firms. Analyzing data for them, teaching other people how to analyze
data, how to make interpretations. So, | think I will continue in that role, that's
certain. But my involvement in teaching, we'll see. (Riza, 11)

If he decides to pursue a non-ELT focused research career, Riza notes that he
will continue attending conferences which he perceives as collective agentic

spaces to bridge theory and practice.

Sharing that knowledge there, getting together with people and generating
knowledge. | like it very much. So, | would like to do it even if | was in that
position (Riza, 12)

When the time comes, he will make his decisions considering his family related
role responsibilities. His narrative reveals that while making choices Riza
incorporates all three agentic properties, i.e., he thinks about the potential
outcomes, self-regulates his actions considering their family’s standards and
reflects on his experiences. Pursuing post-doc is one of the options available, but

that decision is also time-, people- and context-dependent.

Of course, we have a child.... Going abroad would mean for my wife to learn
new skills. She will have the prior right to speak in this regard. Post-doc, you
know, it is not like “Let’s go for a year and return”. If I go to post-doc, actually,
| will ¢y to stay there. (Riza, 12)

Working as an EFL instructor with a PhD, finding an academic position at an
ELT faculty, being a data analysis software trainer or working as a non-academic
researcher are the options he could foresee for the time being. Wherever he
works, it is obvious that Riza will continue his pursuit of his own professional
development, and acting as a proxy agent, he will help others develop

professionally and contribute to the collective change.
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4.2.2.3. Challenges and Support Mechanisms Interplaying in Riza’s
Multiple Role Management during PhD

Figure 8. Riza's Metaphor for His PhD Experience
(Hotpot.ai, 2023f)

One side of us is falling leaves, one side of us is spring, garden. (Riza, follow up
WhatsApp message for 12)

PhD was a natural continuum for Riza, but considering his personal and
professional identities, Riza was not happy with the effectiveness of his PhD
journey as he could not allocate the necessary time to focus more on research
practices. However, although seeing PhD as a proxy that supports his academic
researcher identity development, he perceives his PhD journey as a weak proxy

that did not effectively help him achieve his dreams.

| think that | have spent an efficient period in terms of achieving expertise,
which is the main purpose of the doctorate. However, | was not more productive
because of these problems...So, on the one hand, there were very important
gains for me, on the other hand, | could not reach the efficiency | wanted in
terms of reaching some dreams. (Riza, follow up WhatsApp message for 12)
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His reflective evaluation of his academic researcher identity demonstrates that he
perceives himself as a legitimized individual in the academia, a legitimization
achieved via research practices and the dissemination of knowledge at
conferences and in journal articles which are the validation and confirmation
spaces for a researcher. Riza could have been more productive because he had
already published articles and a book chapter, and he presented at different
international conferences since his MA studies. He was very happy with being in
the academia and receiving positive feedback for his studies. However, he could
not have been more productive because pursuing a PhD at Red university while
being a full-time instructor at Blue university brought many challenges.

I've always been a research-oriented teacher, so | wanted to include aspects of
research in my career as much as possible. So, | started publishing and giving
talks at national or international conferences very early...I don't think I've been
as productive as | would have liked, again for the same reason. It's very difficult
to continue a graduate program when you're working full time, especially at a
university like mine. (Riza, 11)

He was well aware of the fact that managing multiple roles while pursuing PhD
was not going to be an easy journey, but regulating his actions via his moral and
professional standards, it was his own decision to set out such a challenging one
and prioritize his teacher role related tasks. This was also reflected in the

metaphor he used to refer to his PhD experience:

A process during which I exceeded many borders, limits and built new identities.
...One side of us is falling leaves, one side of us is spring, garden...although
some of the processes are very positive for me throughout my doctorate, some
processes are not efficient as | expected. | started my doctorate very eagerly and
as a continuation of a natural process, and throughout this process, as a result
of this motivation, I tried to do my best, but throughout the process as a natural
consequence of the new boundaries | had to pass and the identities that are
already present, the doctorate remained as a side hustle for me. (Riza, follow up
WhatsApp message for 12)

As reflected in his narrative, Riza did not present a positive description of the
hoped-for impact of her PhD experience on his developing professional identity

and practices. Having a strong personal agency, he could forethink the possible
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challenges before the journey and tried to regulate his actions during the journey;
however, coming towards the end of his PhD education, his self-reflection
presents some feelings of remorse for not having been able to allocate more time

and energy for research.

I knew it would be like this, 1 made a choice there. | prioritized teaching. |
prioritized the skills there. | thought they were more critical for me. | made a
choice there. This was something | expected. But, of course, at heart, | wish |
could pass this PhD process with more reading, more being really into research
and by pushing the conditions more to publish papers. Now, being conscious of
these things or thinking that | could have done these things but not being able to
do them also makes me sad. (Riza, 12)

For Riza, the main reason why he could not use his full potential during the PhD
was the fact that he had to manage different roles simultaneously. Being a full-
time teacher was already difficult, and Riza had to include being a full-time

student to the equation.

I mean, this is really difficult, full-time job...You know, to do this in the real
sense... As we all can do it in Tirkiye standards, we are the part of our
institutions because we can do it. We are PhD candidates there, but in
international standards that can be presented as good examples, yes, let me do
teaching full-time, pursue my PhD in the spare time and beside that have a
social life. That is unfortunately not possible. (Riza, 12)

As he was employed as a full-time instructor, the workload he had was already
demanding. He was living his life mostly in-between, between two roles, two
places, a teacher and a PhD student researcher. Sacrificing the time he could use
for his rest and well-being, he tried to function properly in several roles.
However, when he could not function properly and make excuses, he perceived it
as a threat to his professional image. He posits the people in different domains,
i.e., the work setting and the PhD setting, as not being able to understand the

other party.

People in different sites, they don't really understand each other. The professor
wants something. The director wants another thing. Sometimes there is a
conflict of interest. You have to give a lot of excuses. | don't like giving excuses.
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But I have to. So, | think at times it also created a mental challenge on my part.
(Riza, 12)

He had to live a life of in-betweenness with regard to time, space, people, and
roles. While he was taking his PhD courses, he was acting in the striated spaces
of work and PhD, as well as smoothing those spaces with his active participation
and the experience he brought to one domain he acquired in the other. His
narrative about a typical day he had during his PhD course phase demonstrated

his in-betweenness in terms of time, space and responsibilities.

Let's say I'm teaching and taking courses at the same time, and this is that day.
In the morning, | go to Red university campus. Uh, I'm in my classroom before
going there, | most probably spent the previous two days reading, that's the only
time I could spare, so | spent that time for reading. I'm in the class I'm taking,
I'm trying to take an active role in the class discussions. The course is over. I'm
going back to Blue university because I have a class. That’s starting in one
hour. Of course, | had to prepare for that course one day early because | wasn't
going to have enough time to do it before my course started. | am in Blue
university now teaching my course. It's two hours. The course is also over. I'm
going back to my office. It's 3:00 p.m. I'm feeling really tired. | didn't have a lot
of time for my lunch. I'm preparing my daily coffee, and I'm enjoying it. Once
I'm back home, | either have things that | need to do for my PhD work or for my
Blue university work. So, | continue working on them if | have time. (Riza, 11)

In one day, he had to assume multiple roles, compartmentalized, or integrated, in
multiple settings, interacting with different people. Home was a smooth space in
which all borders of his different structure related identities interact. He could
work on his teaching, research, and PhD student role-related tasks as well as the
ones he had to complete because of his social roles. However, when they had a
baby, he had to assume another role at home as he had to act as a proxy agent to
support his wife while raising their daughter. Being a father assigned Riza some
more responsibilities for which he had to postpone his studies to a later time, that

is during nights or his off-days and holidays.

Because she was too demanding, and my wife needed a lot of support also.
(Riza, 11)
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Time allocation to different roles was the major concern for him which also
brought the feeling of guilt with it, and his wife could also observe the pressure
on him. His sleep was the only thing he could sacrifice to succeed in his different

roles.

Of course, keeping up with the work life is a source of stress for him. It actually
becomes a source of stress for him, to his subconscious... Or when he says that [
can work a little, the remorse when the kid knocking his door pressures him a
little. (Riza’s Wife, 11)

At home, Riza could receive support from his wife as she tried to help him as
best as she could. He was trying to cope with the in-between life, and his family
was always there for his ongoing education. His wife was his main sources of

motivation and support, so were his parents.

| think | received all kinds of support from my family education wise... I've
received a lot of support from both my parents. (Riza, 11)

However, he needed support from different sources to manage his roles
effectively. As a PhD student who was in the process of writing his dissertation,
he needed a proxy agent to support him in different phases of his research.
Reflecting on the process, Riza did not feel he received the support of his
supervisor as much as he expected because, sometimes, he needed direct
instruction, guidance, and feedback. He was aware that being a PhD student
requires one to be a strong personal agent with high self-efficacy, but he also
highlighted the necessity of having a proxy agent supporting the student in the
process when necessary. Requesting feedback and confirmation from the
supervisor is an act of seeking proxy agent which is important to proceed in
dissertation writing phase effectively. Reflecting on the traditionally assigned
positions assigned to both parties in the supervision process, he referred to the
mismatch between their personal standards for working collectively in a PhD
journey and those of his supervisor. He could also understand the rationale
behind the mismatch as his supervisor expected his PhD students to exercise

higher personal agency, but Riza preferred immediate feedback and open
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communication while he was exploring and experimenting with his research

skills for his dissertation.

Almost XXXXXXX didn’t live up to my expectations. Almost..., 1 had my
proposal presentation. He never, he isn't the type of supervisor that likes to be
very much involved in whole processes. | think he wants PhD students,
candidates to take an active responsibility of their work. So, | don't remember
him ever making a suggestion. A direct suggestion to me for example. He always
gave me options. He never told me that | had better do something. He is always
like this is an option. This is an option. This is an option. And this is an option.
Sometimes he made comments about those options, but he never encouraged me,
forced me or pushed me to make a certain decision...I understand and
appreciate that you are helping me grow as an independent researcher. (Riza,
11)

Riza appreciated that his supervisor’s approach contributed to his growth as a
researcher, but he thought that especially considering Turkish culture, in his
understanding, he can ask his supervisor’s feedback once, but if he does not
receive a response in an appropriate time of timeline, he cannot make that
request again. Thus, he was challenged with this mismatch when he was in the
process of designing his study. He could not receive the feedback on his
framework, and he was not content with his supervisor’s appreciative words of

his framework.

When | gave something, asking for proper feedback, | didn't have it. For
example, he asked me not to start collecting data before | continued and got his
feedback on the theoretical framework section. | completed it, sent it over, but
again didn't have feedback. We had our jury meeting. | asked him about his
feedback after the jury. He said he read it, and he was quite pleased. That was
the only feedback | had, so | can say | was not always able the get the amount of
the support | had expected to get. Almost. (Riza, 11)

Riza met with his supervisor in his undergraduate degree, and since then, they
were working together. Although Riza mentioned that he could not receive the
support he expected, both Riza and his wife spoke highly of Kaan hoca at several
points.

After the master’s program, we were working very closely. | think we had a
good understanding and we continued to work together in the PhD program. Of
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course, | had my complaints. From time to time, you know when you're talking
about the research advisor, who doesn't have complaints? But | think overall,
I'm very, quite pleased with the fact that | have been working with him for a very
long time. (Riza, 11)

Kaan Hoca’s expectations and Riza’s multiple role related tasks extended the
dissertation writing phase, but Riza was happy with the outcome of his work and
with Kaan Hoca’s contribution. His wife suggested that Kaan Hoca was a
stimulating force when Riza could not proceed. Referring to Riza’s supervisor as
a perfectionist, she told how the supervision process and practices effectively
contributed to his successful completion of his PhD. His supervisor was making

sure that Riza was on the right track and producing a high-quality work.

I think Kaan Hoca is a perfectionist. He is an advocate of “It should be the best;
it should be the best of all done.” I think in the case of Riza, this a little bit
extending the process of thesis, the process of PhD. But both of them are
satisfied with the result, because Riza may decide not to do what he wants to do
because of being stuck between school and PhD. But Kaan Hoca doesn’t let
him. He is also supportive on that matter. You know, for a good work to come
out, it could be little tiresome, suffocating in the process. But when the job is
done, at least he is feeling happy. Of course, Kaan Hoca has a great part in this.
(Riza’s Wife, 11)

Riza’s PhD context was another proxy agent the positive effects of which Riza
felt. The feeling of belonging to his PhD university which was also his both BA

and MA university was a strong motivator for him.

Red University is very precious for him. Maybe that's why we may even be living
here. I mean, because Red University is here. (Riza’s Wife, 11)

The “Red university” effect on his professional identity was highlighted by his
wife. It was obvious that Riza and his wife perceived Red university as a strong

proxy agent for his professional identity development.

As a researcher, | think it is because the education he took from Red
University... | think that the education it gives has a function that makes a
difference. (Riza’s Wife, 11)
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Riza was sometimes complaining about the faculty in his PhD context, but it was
also one of the reasons why he never seriously thought about dropping out PhD.
Reflecting on his past and forethinking and imagining his future, he could see
that the value his PhD will add to his personal and professional identity
outweighs the difficulties he had to deal with during the journey. He was aware
that pursuing a PhD was an act of personal agency to foster his professional

identity.

There might have been moments when | thought how dropping out sounds, but |
never thought about it seriously. It was never like a decision | had to make...
there were times when I questioned the real value of me having a PhD degree....
“You should take this as something that you're doing for yourself, a source of
personal investment, because you have grown a lot as a person, not only as a
professional, as a person you have grown a lot and you have. ” | think | said this
very clearly to myself that | would be someone entirely different if | hadn't taken
that track back in X year. (Riza, 11)

Throughout his journey and in his research practices, Riza needed a proxy agent
to consult, to share and even to work collectively. In addition to the support and
feedback from his supervisor, he needed a critical friend or a professional
community to share his ideas, problems, or research practices with. Riza was
sorry for not being able to receive an academic support from a person or a
community, and he also used to blame his PhD university program and the
professors for not being very active proxy agents in this respect. He thinks that
they prioritize their research, and they do not work as active change agents for
their students and for the teaching and research community although they are
qualified to do so.

I wish | were in such a community, and | think there are people who can do this
in Red University...they should check what people are doing after graduation,
what difficulties they experience, what they benefit from, and accordingly, make
revisions on their program. They should meet up with the teachers from time to
time. (Riza, 12)

I think we could do something like this in the field of ELT at Red University. And
if we did something like that... I think it should be in the form of such a study
group... Such things are really strong. ...if there were such a community, |
would have joined. I would willingly attend. (Riza, 12)

117



Red university and Kaan hoca were both challenging factors and support
mechanisms for Riza, and he needed support from people who could relate to
what he was going through. He believes that research should be a social practice,
but unfortunately, this was not the case for him. He thought that he lacked that
critical friend he needed for many years. There were times he was working
closely with other people, but this was not a continuous relationship, and he
would have very much liked to work closely with someone who had a similar

understanding of the world or similar interests.

That would have been a great opportunity, but | can't say | had iz... But I'm still
actively looking for such an opportunity. (Riza, 11)

Especially while getting ready for the comprehensive exam, one of the critical
turning points for a PhD student, Riza requested support from his PhD peers
which was a demonstration of high personal agency that he exercised to be able

to succeed in the comprehensive exam.

1 asked some other people...who had taken the exam before I did, so I also had a
lot of support from them. They suggested sources, they told me about their
experiences. So, combining all the information | had, | created a schedule.
(Riza, 11)

It was obvious that Riza wanted to collaborate with other people to foster his and
their professional development. During his PhD journey, he always felt the lack
of the support of a research network or a study group with whom he could work
collectively. After excelling in a data analysis software, acting as a proxy agent,
he suggested that one of his colleagues could take the same career path as his so

that they could work together.

| felt the lack of such a thing. ... because | love those collaborative processes
there, and | believe that | can get a lot of benefits. | mean, | want someone with
me in every work I do...After I started to be interested in being a sofiware
trainer/researcher, | tried to pull a close friend to that area because | want to
have someone that | can exchange ideas and help each other. (Riza, 12)
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Maintaining both social and professional roles, support was available in his
home and PhD setting to some extent, but it would not be possible to continue
his studies without the support of his work setting. Riza benefited from his work
setting which served as a proxy agent for him while he was pursuing his PhD
studies. The institution he was working at while pursuing his PhD was
supportive in several aspects such as giving permission for attending graduate
courses, arranging his teaching schedule according to his PhD courses, and
providing financial support for conferences. The institution also promoted and
acknowledged research practices by encouraging the instructors to conduct
studies in that setting and to share the results with the administration. Thus, the
instructors pursuing graduate studies were given the opportunity to benefit from
the institution serving as a proxy agent, as a data collection site or for
dissemination of their practices, and to contribute to the improvement of

teaching and learning practices working collectively.

I think the main opportunity was that the administration at the university | work,
they do their best to support people with their graduate studies... | asked for
permission to go abroad to present my conference, to another city in Tiirkiye for
the same reason, they not only allowed me to go there, but they also financially
supported me...I think these were the real opportunities, and of course, they
supported us as researchers. Once we had some ideas to collect data, they, the
administration didn't only allow it, but actually encouraged us to collect that
data, to complete that study and share the results with them. (Riza, 11)

Apart from the conference funds in his work setting, they also offer a permanent
salary increase for those who earn a PhD degree. Riza thought that it is an
incentive, a recognition of the PhD degree, that it may be one of reasons of the

high percentage of instructors at Blue university pursuing a graduate degree.

They are giving permanent raise to the salaries of the teachers...And this can
actually, I mean, may have motivated many people. (Riza, 12)

Blue university not only provided the necessary conditions to pursue graduate
studies and to conduct research practices during which the instructors can
explore and experiment with their researcher identity, it also created validation

and confirmation spaces via workshops, presentation, and administrative
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positions. Riza was content that his professional identity was validated and
confirmed by the institution as they offered an administrative position in the
professional development unit of the school after he shared the results of one of
the research studies he conducted at Blue university as a requirement of his
graduate studies.

The head was really pleased about it, and he invited me to work in one of our
administrative units, so | think there is all kinds of support, professional
development wise. (Riza, 11)

Me, having a PhD in the field of ELT, working in the field of teacher education
and as personally having a profile that is suitable for PDU. | was told these
three... as | am having PhD in Red University and in ELT. (Riza, 12)

Assuming an administrative role, he was acting as a proxy agent for the
institution. As he believed in the value of collective work and felt the need of
collegial support in his work setting, he took the initiative to create a network of
people with similar experiences. He thought support was something missing in
the field, and thus, he believed that support-facilitating environments should be
created, and thus, he became a supportive knowledgeable person, a proxy agent
his colleagues consulted. He tried to help his colleagues with their research
practices, especially by utilizing a data analysis software. Exercising personal
agency, he decided to offer his service as a proxy agent, and thus, he created a
validation and confirmation space for his researcher identity. Working as a
member of the professional development unit may also have provided him with
this opportunity to have the right to take the initiative. His narratives revealed
that Riza identifies himself as a qualitative researcher who is highly qualified in

utilizing a data analysis software.

| did my best to create such networks, and I've always enjoyed taking part in
those networks. So, there were a lot of people coming to me in groups or
individually asking for advice about their research studies because I am a
professional trainer for a data analysis software, people were coming to me
with their questions about qualitative data analysis ...this is also related to the
fact that | am one of the professional development facilitators in our school.
(Riza, 11)
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In addition to sharing with and asking for support from peers, Riza also
considered it a valuable experience to contact other scholars for seeking advice
or discussing a point. He could utilize social media to seek support from proxy

agents or use it as a validation and confirmation space.

I have interacted with people in Tiirkiye as well as abroad every time I needed...
Not like requesting a paper but...there were people I wanted to discuss that 1
found some parts in their paper interesting... | want to discuss because | liked
his idea. | want to present my own ideas, too. (Riza, 12)

Riza tried to contact with people in the academia and utilized their research
outputs as a space for his professional identity development and legitimization.
However, pursuing a PhD and working as a full-time language instructor was
both a rewarding and challenging process during which he needed to make some

sacrifices, one of which is his own research output.

I would like to have published more still and more quality, but ...it wasn't
possible to do them both at the same time, but | think | understood | had made
the right decision. (Riza, 11)

Being able to continue without quitting any of the roles he had to take on could
be possible with the support mechanisms available. Having a strong personal
agency, his development-oriented mindset was the source of motivation to
continue in the in-betweenness, and so was his interest on conducting research
that can connect his research and teaching practices. Acting as a proxy agent in
his life, PhD degree was both self- and other- legitimization of his professional
identity, and Riza was happy about his self-perceived academic researcher

teacher identity and how others perceived him.

My view of myself is inevitably affected by other people’s opinions. Now, having
bachelor’s in Red University, doing master’s degree, and in addition to that,
doing PhD there. You know, our field is considered as a field of expertise, ELT,
so people always think that you know some staff. They give you tasks because of
this knowledge and experience. They come to consult you. This time you start
asking yourself. What I know and how much | know, or if I know as much as
people think. (Riza, 12)
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Reflecting on his PhD experience, Riza was content with the knowledge he
gained through PhD, and more importantly he perceived his PhD as a space that
provided him with the knowledge and skills to produce new knowledge derived

from his accumulated knowledge.

Our discussions there and the discussions we do in the place between these two
that | call purgatory. It's all me, it created whoever I am now. And | think
especially the field of PhD knowledge was very valuable for me in terms of
internalizing information. | mean, I've always learned something, but you know
it was with what I've learned until then that | was able to produce new things.
You know, starting to produce original ideas happened in PhD for me. So, that
period is very valuable for me. It was a time when | really started to feel like an
expert. (Riza, 12)

As Riza was in the last phase of his PhD, he was content with his professional
identity development apart from his productivity. He perceived his PhD
experience as a smoothing space and himself as an expert thanks to his teaching
and research experience as well as the discussions during his PhD courses, and
he was happy with who he has become.

4.2.2.4. The Interrelation Between Riza’s Teacher and Researcher Identity

Figure 9. Riza's Metaphor for his Journey of Becoming an Academic Researcher
(Hotpot.ai, 2023g)
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Hobby gardening. You don't have to do it, but you can be very useful for
yourself and others by doing it. You can also get out of the consumer society and
get a producer role. (Riza, WhatsApp follow-up message for 12)

Excelling in teaching first, then in research was his prior intentional choice, and
the interrelation between his teacher identity and researcher identity was

obviously reflected in Riza’s multiple role transitions during PhD.

Of course, there were many difficulties | had to deal with, which were on a large
part related to the fact that we were working and studying at the same time, but
I think | was quite pleased with the whole process, and I'm very pleased with
who I got to become after spending all these years in academia. (Riza, 11)

However, although he acknowledged the positive mutual effects of both roles on
his professional identity and on the academic community, Riza also felt unhappy
with regard to his own journey of becoming an academic researcher which he
referred to as a hobby gardening due to his multiple role- driven life.

When | look at it in this sense, | see my researcher identity as a facilitator in
terms of self-sufficiency and supporting my own practices in terms of teaching
practices. But considering the instructional obligations brought by the lecturer
position and the additional responsibilities of my administrative duty, the
gardening part of the work cannot get the priority for me. But | still think that
this is very important, it is very valuable, and | try to keep my researcher
identity very alive. (Riza, WhatsApp follow-up message for 12)

Reflecting on his career choice and actions, Riza acknowledges the impact of his
self-regulation skills on his academic researcher teacher identity. Reflecting on
his need for further development, he still perceives himself as a legitimate
academic researcher acknowledging the impact of his integrated and
compartmentalized teaching and research practices in validation and

confirmation spaces.

I trust myself. 1 think | have some of the important competencies, but I still think
I have a lot of way to go. But | am also happy that my role as a researcher, also
a researcher role in the ELT field where | earn my life because I use it
consciously to support my research identity, to support my teacher identity.
(Riza, 12)
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Pursuing PhD while maintaining several professional and social roles provided
some benefits to Riza. To start with, he benefited from all the courses he took.
With PhD, he started to conduct teacher focused research which demonstrates his
inclination to become a proxy agent for his work setting and the ELT

community.

The research orientation started there, but I think my main focus on master’s
was on learners learning English. But once | started my PhD program, | started
to shift more towards teachers because I think there weren't many things I could
continue to explore on students part, | realized | was more interested in
teachers, their professional development. So, | started to focus on teacher
education in general. So, | took the teacher education course for this. (Riza, 11)

Acting on the three agentic properties, i.e., forethought, self-reactiveness, and
self-reactiveness, Riza took the courses intentionally because he acknowledges
the impact of the courses he took on his researcher identity. His narratives
demonstrated that he perceived his PhD program with the courses and professors
in it as a proxy agent and an exploration and experimentation space that he could
utilize to improve his academic researcher teacher identity.

In every course | think there was a practical reason. | either wanted to develop
my theoretical understanding of the relevant concepts, or | wanted to develop
my skills as a researcher, or sometimes as a teacher. (Riza, 11)

Forethinking the potential benefits of teaching experience on his academic
researcher identity, he had decided to start his career as a teacher before he
pursued graduate degrees. He wanted to understand how teaching and learning
takes place, and he perceives both his teaching and research background as a

proxy that he could utilize while reflecting on his professional practices.

They mutually support each other. That's why, | wanted to become a teacher
researcher early on, because | thought the experience | will have in my
classrooms will reflect directly on my understanding of how teaching and
learning works. Of course, being a teacher will not make me more competent as
a researcher, but I will actually have a good idea of what happens in a language
classroom. (Riza, 11)
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Riza also recognizes the impact of the collective contribution of the research
community acting as a proxy and collective agent that fosters the professional

identity of researchers and teachers with the research output available.

When you're a researcher, I think you read research, people read your research.
There is a continuous interaction among researchers. So, there's also an
exchange of information. So, | think that's the biggest contribution research
makes to my teaching experience. (Riza, 11)

Referring to the researcher and practitioner divide, Riza positioned himself as

someone interacting with both communities.

I have interacted with people in domestic as well as abroad every time | needed.
And ELT has many different sides... There is a scholar group on one side. And,
you know, there's a practitioner group. | have always contacted with both when
I needed. (Riza, 12)

He could incorporate his teaching and research background which collectively
help him understand how teaching and learning takes place. For him, to be able
to conduct learning and teaching focused research, one needs to have an
understanding of the peculiarities of the real classroom environment. This was an
important proxy agent that he thinks some professors cannot utilize because of
not having language teaching experience. With this remark, he suggests that the
legitimization of their teaching related lectures, presentations and research output
are questionable. Positioning some professors as professionals with lack of an
important skill, he legitimized his academic researcher teacher identity as an
important proxy agent that can contribute to the ELT community’s
understanding of how teaching and learning takes place in classroom

environment.

I think there are only one or two professors in our ELT department that can
teach in a language classroom. | think it's been too long they've last visited a
real classroom, let alone teaching. I think before you do research on a topic,
before you make conclusions based on your findings, you must know what is
happening there, what are teachers really dealing with. What are some
problems students have to encounter and overcome to become successful? If you
don't have this awareness, it's very easy to say how things should be. I think to
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make that conclusion you should know how things are at the present time. Being
a teacher gave me that opportunity. (Riza, 1)

His research practices focusing on teachers also enabled him to grasp the
theoretical consideration of how learning takes place. Working with other
teachers helped him understand the challenges they had, the motivation they had,

and the investment they were ready to make to develop as teachers.

Being in the field I think helped me a lot as a researcher, not by making me as
more competent as a researcher, but by broadening my horizons. And by
supporting my theoretical understanding of the relevant issues. (Riza, 11)

According to Riza, being able to understand the underlying theories and
becoming an academic researcher teacher helps him make more theory driven
teaching choices that can foster learning. In other words, it fosters his personal
agency to act as a more legitimized teacher and researcher both in
compartmentalized and integrated role practices.

Because to create new research outcomes, first, you have to be familiar with the
literature. In our case, the literature is about what we are doing, how students
are learning, how we're teaching, what are the problems? How can we address
those problems? So, reading about research, reading about relevant concepts, |
think it supports our knowledge base, it gives us new ideas. It gives us | think
inspiration, you know you read the research study, you see things are working
when or under certain conditions, you can think of transferring, not transferring
both conditions to your teaching context. Then you can make more, | think more
sound decisions and more educated decisions also. (Riza, 12)

Riza always felt that he was a member of the ELT community, but the critical
moment that he was sure of his knowledge and skills was during the
comprehensive exam which he perceived as a confirmation of his membership in
the research community. He was proud of what one professor said about him in
the comprehensive exam. It was also a validating incident for his strong personal
agency with regard to his ability to self-regulate and reflect on his skills and
future orientations. He was sure one more time that his teaching background

serves as a strong proxy agent for his professional identity.
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If a professor at one of the best universities in Tiirkiye made such a comment
about my academic competence, | said that | have brought my researcher
identity to a certain point. If | was just a researcher, the teaching side would be
empty. | am glad | did it. You know, it is not really like a member, but | saw
myself as a person who can talk or speak in the ELT world. (Riza, 12)

Trying to balance his teacher and research roles was difficult, but it was
rewarding to experience its positive impact in different validation and
confirmation spaces. For example, he referred to receiving positive feedback
during his conference presentations as other legitimization of his smoothing the

research and teaching divide.

After my presentation at the conferences, | received very positive feedback. It
makes me feel good, that is to see that the things you do is appreciated by
others... yes, you can get tired, taking these two jobs together makes you tired
but never give up on that. Because what you do as a teacher or what you do in
the school you work can still produce an academic value. It made me very
happy to see this, so it was very tiring for me, but as | said, it provided a lot of
benefits. (Riza, 12)

Pursuing PhD also affected his interpersonal relations with his students
positively. Riza experienced the positive impact of showing that he had an in-
between role driven life, i.e., being a student, a teacher, and a researcher. The
fact that he was also a student contributed to his relationship with his students
and gave him the opportunity to understand their lived experiences on a more

personal level.

I think that gave me the opportunity to feel closer to them, to understand the
challenges they were dealing with, and I think this encouraged them to be more
sincere with me because they knew that | was also a student, and who can
understand the problems of a student better than another student? (Riza, 11)

His public announcement of his pursuing PhD at Red university can also be a
demonstration of self- and other-legitimization of his academic researcher

teacher identity.

I hear comment from students “Hocam you graduated from Red university
twice. It says so on the website. So, you will have another degree from Red
university. Wow, that's huge.” (Riza, 11)
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Not just in the eyes of his students, but among his colleagues, for his
administration and for himself as well, earning MA degree and pursuing a PhD
in ELT, both, at Red university, made Riza a credible knowledgeable person to
consult in his work setting, i.e., working as a proxy agent for the improvement of

the personal and collective work.

But “Red University ELT ” label has something slightly different. (R:za, 12)

Since he also helps them, that doctoral process affects his colleagues positively.
Because they can also request and get what they can get from Riza... They
usually ask more than the analysis part, how they will analyze or whether the
research methods are progressing correctly. (Riza’s Wife, 11)

Riza valued sharing and dissemination of information, but he prioritized quality
which may have prevented him from publishing more. In other words, although
his PhD studies acted as a proxy to support his academic researcher teacher
identity, the in-betweenness between time and spaces made it difficult to find
enough time to work on the research output he submitted as an assignment of his

PhD courses.

I have always experienced the dilemma of turning what | did in PhD classes to
the publication. You are aware that you can do better. So, | always stopped. |
had thoughts like “I do this, and | would add this”, but then they remained
unpublished. They are still unpublished. I can publish them. Actually, they're all
in an article layout, but | want to improve them more. | can do it after PhD.
(Riza, 12)

With regard to his contribution to the field, he perceives himself as a strong
proxy agent who can contribute to the teaching and research practices of his
colleagues and ELT community. He also tries to work as a change agent in his

community.

Research evidence is not really strong in the field of ELT, so there are some
beliefs developed and things going on for years like “this should be done in this
way”. In fact, 1 am trying to challenge these beliefs in my research. For
example, | did this in my institution, and | try to do it outside the institution
when necessary. (Riza, 12)
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As a PDU member, | go to classes for observations. | see there a lot and with
what | see, | create my agenda for the conferences. So, that's why, it is
beneficial for the people. Why? Because | remind people some things that they
are not aware of and make them say “Oh, is that so?” I have something, an
agenda to tell people what | saw with the support of research. Therefore, |
intend to play an active role in the sense of making our practices more research
based. (Riza, 12)

In addition to his in-service PDU practices, he helps people in the field with his
expertise in using a data analysis software. Moreover, he believed that he started
to contribute to the ELT community by sharing his experiences of teaching and
research practices especially focusing on their significant implications for many
stakeholders. He believes that the audience is willing to receive more
information about the implications of research practice, and how they can

transfer it to their own teaching setting.

Even if it is an academic presentation, | always keep my focus on the
implications because people want to see that. “OK, good you've found them, but
how will I benefit from that? ” they ask. Because in the first sessions that | have
attended, there were people who asked me this directly. “What can | do? OK.
The results are good, but how can I use it?” (Riza, 12)

Referring to the gap between theory and practice, Riza acknowledges his
academic researcher teacher identity as a proxy agent for his professional
development and practices and for the ELT community. For example, with his
dissertation study, he plans to contribute to the pre-service education of teachers

which he decided upon by reflecting on his experience in teacher education.

When | started working in the field of teacher education, | saw that one of the
most mentioned problems was the first years in the profession and the shock
there. Therefore, | thought that developing such a program can eliminate this
shock and produce benefits and professional benefits for both XXXXXX. 1
started working with this belief. (Riza, 12)

For his dissertation study, during which he could experience going through all
four identity spaces, i.e., exploration, experimentation, validation and in the end
confirmation, he aimed to contribute to the professional development of

instructors. Throughout this process, his could observe the mutual benefit of his
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teacher and researcher roles. He was aware of the problem, and he had a data
collection site to work on the problem incorporating all the teaching and research
background, i.e., the proxy agents, he had. It was during this phase, he
experienced the in-betweenness, the explicit interaction of his teacher and

researcher identity, and the smoothing of multiple roles.

When | was working hard to improve X program, | was at the same time
working hard to improve my dissertation study; when | was collecting data for
my dissertation study, | was at the same time collecting feedback for one of the
professional development projects | was responsible for. So, the research theme
was very much aligned with the specific work | was responsible for. (Riza, 11)

Moreover, he also highlighted the need for a collective work exploring the

smoothing of teaching and research.

How much can | fill that gap? Of course, | absolutely can't do this alone. | can
do this with people who think like me. | also see and know that there are many
people who think like me. So, I am very happy to be a part of that group...
Because | have taken this road for this. | mean, that's why, | took both of them
together and endured so much. | wanted to see the teaching side and also to be
competent on the research side. (Riza, 12)

Reflecting on his teaching and research practices, Riza acknowledged that he
benefited from both of his teacher and researcher identities, neither of which he
can relinquish. However, coming towards the end of his PhD journey, he become

more inclined to practicing more researcher roles.

I think my teacher side supports my researcher side a lot. My researcher identity
also supports my teacher identity a lot. You know, that is why, | don't agree to
choose one of them because the other will always exist for me. At least it was
always like that up to now. So, | would like to say that | see myself as Teacher-
Researcher... I mean, with PhD, they both come to an equal state, but right now,
| feel like this. Researcher now goes beyond Teacher, because if you ask which
one you will see yourself more into after 5 years from now, the researcher will
probably outweigh. (Riza, 12)

Riza was also content with how he improved his research skills that he could
utilize in non-ELT focused research. In other words, his PhD and the research

skills he gained through the journey will become an important proxy for his
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career path either in language teaching, or in ELT department or in a non-

academic setting.

I have learned a lot in terms of conducting research, but I still continue to learn.
For example, have | been able to highlight, present my researcher identity a lot?
I haven’t...but what I have learned there is now opening up new career options
in terms of transition from academy to industry. In this sense, | said, | say that |
am content with many things I have done so far. (Riza, 12)

To conclude, Riza has benefited from his nomadic life, an in-between space with
regard to teaching and research, teaching and PhD roles. He may continue acting
as a proxy agent within language schools or migrate to an ELT faculty or even
pursue a non-ELT career, but research will always be an important domain of his

professional career.

4.2.2.5. Researcher’s Analytical Summary: Riza, the Proxy Agent

Promoting Collective Agency

Forethinking about this career orientations, Riza had decided to master in
teaching first instead of becoming a researcher. Starting his MA degree at his
undergraduate university, he was very enthusiastic about his MA studies. The
experience offered him the opportunity to explore and experiment with his
research practices. As he was an active member of the academic community with
his presentations and publications during his MA degree, pursuing PhD was a
natural continuation of his professional career. Incorporating three agentic
properties, i.e., forethought, self-reactiveness, and self-reflectiveness, he applied
to PhD at Red university right after his MA as he was familiar and content with
the context and the professors. In other words, he acknowledged the proxy
agency of Red university for his professional identity because in different
validation spaces such as conferences and workshops he was able to legitimize
his research skills when compared to other participants. For him, Red university
was also an exploration and experimentation space for researchers as the students
and professors are given that opportunity to be able to pursue their own research

interests. He was a research-oriented person, and he had always wanted to have a
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research-oriented job. This may be a reason why he became the trainer of a data
analysis software which he believed may open up new career opportunities for
him in the future. Acting as a proxy agent to support his colleagues for their data
analysis and offering services to non-ELT businesses, he had the chance to
validate his qualifications in this aspect, and he became a confirmed member of
the academic community specifically using that software. With regard to
pursuing a postdoc, he needs to enact three agentic properties and decide
considering his family. Considering his future orientations, after reflecting on his
qualifications and past experiences and forethinking about the possible outcomes
of his choice, Riza can continue his career either as a nomad, i.e., Riza can
continue working as an EFL instructor in his work setting and conduct research
practices or migrate to have a teaching position as a professor at an ELT
department, or quit teaching and conduct non-academic research practices. In
other words, he can maintain his dual identity and continue being a nomad
working the dialectic, or he can quit teaching as an EFL instructor and be a

migrant at ELT faculty or non-ELT context.

When Riza’s journey of becoming an academic researcher and pursing PhD was
considered, it was obvious that his background and future orientations were
effective in his identity construction and professional teaching and research
practices. In addition to the temporality nature of his lived experiences, his
personal interactions, social conditions, and the place were also influential in his
journey as it is an ongoing time, space, and people dependent journey. The
challenges he faced and the support mechanisms available were interrelated. His
in-betweenness in terms of time and space was a strong force in his professional
identity development. For example, he had to manage dual roles as he was a
fulltime teacher and a PhD student, and this brought some challenges especially
about time management, task completion, being productive research and
publication wise, but his work context was a supportive proxy agent in his
journey by giving him the permission to take his PhD courses and to conduct
studies in his own work setting, by arranging his teaching schedule, providing

funding for his conference participation and offering salary increase for earned
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degrees. His work institution also encouraged him to share his findings with
them, and acknowledging his skills and qualifications, they offered him an
administrative position, the head of the professional development unit. In other
words, his work setting was a space for validation and confirmation of his
academic researcher teacher identity. Riza also received collegial support in his
journey, and as he was also acting as a proxy agent for their professional
development, and he tried to enact collective agency to foster teaching and
learning practices in his work setting. Managing multiple roles was not limited
with professional roles. He had to work and study at nights as he was the father
of a baby; however, his wife acted as a proxy agent to support him as best she

could.

Although he has a strong personal agency, Riza needed the support of his
supervisor in some respects while writing his dissertation. His narratives
demonstrated his mixed feelings with regard to the supervision experience which
is an important proxy for PhD students. It was difficult for Riza to understand the
expectations of his supervisor as he did not provide direct suggestions. However,
he was also aware that his supervisor was guiding him when necessary. The
mismatch between their understanding of the supervision may have affected his
experience less positively. Riza also felt that the lack of a research network
support made his journey a lonely practice. However, enacting personal agency
to find a proxy agent, he tried to overcome the feeling of loneliness. Especially
while studying for his comprehensive exam, he contacted his PhD peers, and the
ones who had already taken the exam acted as proxy agents, or he corresponded
with the other scholars emailing his comments and questions on their
publications. He felt that he belonged to his PhD context and to the academic
community, especially after the comprehensive exam as he was perceived
“qualified”. For him, the comprehensive exam was a validation and confirmation
space of his academic researcher identity especially as he received a legitimizing

comment from one of the professors in the exam. .
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The interplay between his researcher and teacher identity was instrumental in his
taking active role as a change agent in his work setting, and he also focused on
the professional development of teachers in his work setting both as the PDU
head and as the researcher of his dissertation. In the academia, with his
presentations, workshops and publications which are the legitimization practices
of his academic researcher identity, he contributed to the larger ELT community
sharing his results derived from his research practices in which he smoothed the

teaching and research divide.

When Riza’s journey of becoming an ART and multiple role transitions while
pursuing PhD is considered, there were time, space (people and society), and
place related forces which were all influential in the how he started, continued,
and experienced this journey. Exercising strong personal agency and seeking the
support of proxy agents, when necessary, he survived the journey and
contributed to his own professional identity development and to the collective

benefit of his community.

4.2.3. Story of Tuba: The Mediator of Agencies

Figure 10. Tuba: The Mediator of Agencies
(Hotpot.ai, 2023h)
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4.2.3.1. Tuba’s Biographical Overview

Tuba, a single female EFL instructor around her early thirties, was born and
raised in a Turkish city, different from where her work and PhD universities
were located in. Table 10 presents how the people and places in her story were

coded.

Table 10. How People and Places are Coded in Tuba’s Story

People/Places Pseudonyms/ Codes
Participant Tuba

Supervisor Banu Hoca

Former work setting Blue university
Current work setting Red university

PhD setting Red university

A university Tuba mentioned (where Tuba or other Orange university
participants were neither a PhD student nor a lecturer)

Tuba received her undergraduate and Masters’ degree from Red university, in
which she was also a PhD candidate. Right after receiving her undergraduate
degree, she started working as an EFL instructor at a private university, Blue
university, located in the same city with Red university. After working at Blue
university for more than ten years, she had just started working as an EAP
instructor at the Red university before the data for the present study were

collected.

As an EFL instructor with more than ten years of experience, Tuba offered
general English courses, ESP, and EAP courses. At the time of data collection,
she was in the process of writing her dissertation. In the following section,
Tuba’s PhD journey and her becoming an academic researcher will be explored.
(Tuba and her colleague preferred to use Turkish in the interviews; thus, all the
quotations in her story have been translated. Please see Appendix E for Turkish

quotations.)
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4.2.3.2. Tuba’s Motivations and Future Orientations to Pursue PhD

Tuba’s meeting with research dates back to her undergraduate degree. In the
third year of her BA program, she took a research course from one of the young
academicians in her department which she highlighted as a turning point in her
life as she was amazed with the lecturer’s personality and research skills. This
person later became her master’s and PhD supervisor, Banu hoca. Their common
research interests and characteristic qualities were influential in Tuba’s long

history with her.

Since BA, the fact that | took the first Research course from her, so | met with
research with her. When we met in Research course, she was a meticulous and
perfectionist person. She was very interested, and she said, “Make a poster
presentation . | started to enjoy going to conferences to present our research. |
am also interested in psychology, and as it is her field, | don’t know, and her
hard work, meticulousness, and perfectionism. (Tuba, 12)

Tuba learned most of what she does as research practice from her. In other
words, her undergraduate research course and the lecturer acted as strong proxy
agents in her professional identity, and they affected how and why Tuba pursued
her graduate studies. In her undergraduate course and later, providing feedback
and encouraging her to take part in conferences, her supervisor helped Tuba
explore, experiment, and validate her researcher identity during the course and at
conferences which were important spaces that made Tuba realize that she felt she
belonged to the academic community since then. Since that research course she
took in her undergraduate degree, she always felt that she is a part of the
community, and reflecting on her feelings and experiences, she decided to

continue her academic studies pursuing her MA degree.

Starting tiny steps as a student, | made a presentation because | went to several
conferences during MA, and | felt like I was in the community...1 felt it, but
since the beginning, | feel like a part of the community since I was an
undergraduate student. (Tuba, 12)

This was also reflected in the narratives of one of her colleagues: Tuba was

meant to be in the academia since the beginning.
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As if Tuba had never thought of anything else, you know, she was meant to be
here in fact because she did it one after another without break... Tuba did not
think of anything else, in fact, her actual goal was to be in the academy. (Tuba’s
Colleague, 11)

While pursuing her MA and working as a full time EFL instructor with 20-25
hours teaching load, in her last semesters while taking courses, she had to take
care of her mother. She was a caregiver at nights at the hospital, she was a
teacher during the daytime, and she tried to pursue her master’s degree, complete
the course assignments, and then write her master’s thesis in her remaining
times. Unfortunately, towards the end of her deadline to present her master’s
thesis, she lost her mother. In this sense, her MA experience was traumatic as she

had to take on a new role, and she lacked the support of a family acting as a

proxy.

| stayed in the hospital at nights and went to work at seven in the morning. So,
there were the times | didn't sleep at all. | was doing the job, teaching, | was
coming home at five in the evening. Both the hospital, the thesis, and that or
something I was in such a very chaotic period. (Tuba, I11)

Tuba had always dreamed of pursuing her PhD abroad, and thus, she applied to a
PhD program abroad. However, because of funding problems, her application
was rejected although she was found eligible for the program. She was sorry that
she was not accepted because of lacking the financial support of a proxy agent;
however, her correspondence between the secretary and the professor in the
program served as a self- and other legitimization of her professional identity as
she was not accepted because of funding problems, and not because of her

qualifications. Thus, this interaction was a critical incident in her career path.

I was very happy, then, we even corresponded via e -mails, you know, she said
that she wanted to work me, that | should apply again, she said, “Let’s be in
touch. ”, and that I should apply the following year again. (Tuba, 11)

She could have tried to find a scholarship, but reflecting on her MA experience,
she decided not to be committed to any institutions for financial support as that
would put pressure on her while pursuing her PhD studies. It was an act of
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regulating her motivation and action reflecting on her past and foreseeing the

possible outcomes.

At that time, after my mother passed away, | wrote a petition to X stating
something like this happened. And | said “Tuba, you will not apply for a
scholarship or fund again.” Because life is something like that, | can be sick at
any moment. (Tuba, I11)

Without financial support, she had to cancel her plan to go abroad. Moreover,
losing her mother, Tuba decided that she could not leave her brother behind.
Reflecting on her experiences and forethinking about the potential risks, she

decided not to pursue her PhD abroad.

But of course, while you are making plans, the things the life brought and this
process at the same time, turned my whole life plan upside down. (Tuba, 11)

Because of finance. When I couldn’t get the assistantship, when I could not go, |
started PhD in Tiirkiye. (Tuba, 12)

Tuba lacked the support of a family as a proxy agent, and it was clear that money
was another strong support force she lacked that would support her PhD studies
abroad. Either in Tiirkiye or abroad, she was going to start her PhD as pursuing a
PhD was like a natural continuation of the process for her. With her MA
supervisor Banu Hoca’s support and encouragement, she applied to the PhD
program in Red university with the intention of taking some courses while
waiting for the next year to come for application to the same program she had
applied. This was an act of risk management and exercising strong personal
agency; although she lacked the necessary financial support, she tried to gain
control of her situation and adapt it in the way that would help her reach her
desired outcome, i.e., pursuing a PhD degree. While deciding for her PhD
setting, she incorporated all three agentic properties, i.e., forethought, self-
reactiveness, and self-reflectiveness. One other factor why she chose Red
university as her PhD setting was the fact that she was familiar with the context
and the expectations of professors. Also, positioning her PhD setting as a

smooth space that enables its students the exploration, experimentation,
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validation, and confirmation experiences to become academicians rather than
expecting them to become solely teachers, she perceived her PhD setting as a

research-oriented university.

When we were in undergraduate degree..We were educated like an
academician. Even in English language literature, | presented a paper, and |
also presented the things in the Research course in different places... You know,
expecting like we will eventually be an academician. You know, | used to receive
feedback from most of my professors like “we want you to continue in master’s
degree”. That's why, you know, when | was there in BA, | was actually planning
to go abroad sometime, but | said, “Let's start here, this is a place we know. " |
said, “We ve taken so far, let it continue like this. ” (Tuba, 11)

After a year of her PhD studies in Tirkiye, considering the time and energy she
had already spent living the in-betweenness and assuming very demanding dual
roles, i.e., a full-time language instructor at a private university and a PhD
student at Red university, Tuba decided to continue her PhD study at Red

university in Tiirkiye.

I worked at the weekends; | didn't sleep on weekdays. | took the PhD courses for
a period, then, I said “Tuba this cannot happen.” | said, “You can't leave this
place like this, after taking courses and leave it like this.” I gave up there... You
know, | said “l worked so hard here, and you can't go.” ... So, | continued the
doctoral education in Tiirkiye. (Tuba, 11)

Pursuing PhD managing multiple roles, Tuba was tired both physically and
mentally. Reflecting on her experience, she was not sure about what career path
she was going to take in the future as she was aware that there may be some
unexpected events such as a health problem that would affect her choice,

motivation, and success.

Right now, no longer, | don't know... I don't like to make plans, especially
because of diseases, since the diseases. | would like to pursue a post-doc, but |
don't know if the living conditions allow. (Tuba, 11)

Tuba was exhausted during the journey, but once she completes her PhD, she

would like to pursue a post-doc abroad as in some countries there are some

prominent researchers she would like to work with. Her narratives revealed that
139



the motivation to work with those researchers and to live in those countries
affected her topic selection for her dissertation study. In other words, enacting
her personal agency, forethinking on the potential desired outcome(s), she
regulated her motivation and action to work on the topic she chose for her
dissertation. Moreover, she may be perceiving living, studying and working

abroad as a validation and confirmation space for her professional identity.

I will do it whatever it takes, but | have post doc in my dreams, just to go to X
country, | chose this topic. | want to live in X country for one year or something,
or be it 6 months, 9 months, 12 months, 7 don’t know if they allow. After it
finishes, I want to apply for a scholarship and go to a postdoc, | am not going to
lie. (Tuba, I11)

After the postdoc experience, she will probably continue to work at her current
position at Red university. Within the data collection period, she had no intention
of seeking a position in traditional ELT programs as she identified herself as a
researcher with a non-ELT focused research interest, and she is willing to
continue her research practices in her field of interest, but not as a requirement of

her position.

Even if | go to a postdoc and come back, it is my current plan to continue
teaching at Red university by publishing when and how | feel like. But I don't
know, it can be like going and coming back as a visiting scholar, to conferences,
more like that with pleasure. I'm not thinking of going to the faculty for now. |
am not considering an ELT field. | am not into ELT for a long while. (Tuba, 11)

One other reason that motivated her to work at her current position after her PhD
and postdoc is how she perceives it as a smooth space. She believes that she will
be able to apply her research background to her teaching by offering elective
courses she can design focusing on not English language teaching, but more on
language studies and interpersonal communication skills. For this reason, it can
be suggested that Red university will work as a proxy agent that will offer her
the opportunity to validate and confirm her both nomadic identity and migrant

identity, i.e., academic researcher teacher and non-ELT academic researcher.
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In addition, because of my teaching practices, it is more suitable for the student
profile. | can offer them elective course or something. Sociology, psychology, |
like them better, that’s why, in fact, my doctoral thesis is more aligned with
what | do here. (Tuba, 11)

Whether she will pursue a postdoc or not is time- and space-bound. She was in
the process of transcribing her data and writing her dissertation, and she was not
able to foresee the future. Feeling overwhelmed with her past experiences, she
was unsure and a little pessimistic about the future. However, in her narratives,
both as a teacher, a PhD student, and a researcher, it was revealed that she has a
sense of belonging and alignment with Red university, which she perceives as a
smooth space that allows her elaborate on and experiment with her professional

identity.

Publishing when 1 feel like, a postdoc, but of course, if there is a project there
that | love, | don't know if quit my job here at Red university, it seems like | can't
quit here, like | have a bond of love, like a home. Or | may not even pursue a
postdoc, | can quit everything, | can continue only teaching. That's good, | want
to ride my bike, run, walk. | love walking. | want my weekends back like this.
Yes, | want it back, the weekends. So, my sleep..., | want my weekends and my
sleep back. (Tuba, 11)
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4.2.3.3. Challenges and Support Mechanisms Interplaying in Tuba’s
Multiple Role Management during PhD

| o “

Figure 11. Tuba's Metaphor for Her PhD Experience
(Hotpot.ai, 2023i)

Tuba could not take the risk of going abroad as her PhD and career path, but as
the metaphor she used in her narratives, a PhD in Tiirkiye was like riding a roller
coaster for her with disappointments, shocks, but with pleasure as well. Going
through all the stages, she had to exercise strong agency as well as seek support

from different proxy agents to achieve her desired outcome, i.e., PhD.

A rollercoaster ride. Up and down, sometimes it feels like you are falling. It was
a rollercoaster ride. | have been thrown around, and sometimes it feels like | am
going to fall out, but I am still here and loving the ride. Through all of twists
and turns, | have been trying to hold tight and keep the end goal in mind and
never give up. (Tuba, follow up message for 12)

Money was an important factor why Tuba started her PhD in Tiirkiye and at Red

university. Once she started her PhD, she did not have a smooth PhD experience.
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As a support mechanism, | didn't actually have a mechanism, so I don't know, |
didn't have any emotional or financial support. Actually, | had to work because
I had nothing financially (Tuba, 11)

S0, it was a very challenging process...very challenging... Compelling. Turned
me upside down. (Tuba, 12)

She experienced several challenges with regard to assuming multiple roles.
Working as a full-time language instructor at a demanding private university was
the primary concern for her. Blue university acted as a proxy agent by giving her
the permission to take her PhD courses and scheduling her teaching hours, but

the workload was a recurring detrimental force in her PhD journey.

They may have allowed me to go to the courses, but...it was a very busy
workplace. It was three periods, | was working in summer, there was a summer
shift or something, as | said, | worked on Saturdays. (Tuba, 11)

As Blue university was a private university, they were expected to be present in
their work setting from 8.30 a.m. to 5 p.m. every weekday and whenever they
were assigned a teaching or assessment role. For example, during a semester she
was assigned a Saturday class, and for several weeks she had to teach on
Saturdays. Reflecting on her challenges and forethinking about the possible
outcomes of her hectic schedule, as an exercise of personal agency requesting a
proxy support, she requested an off day on a weekday, but the institution was not
cooperative in this respect. She was in-between every day, even during lunch

breaks and weekends.

I always had to give my priority there. Those things had to be finished. Does a
person work during lunch break? ... So, studying at noon to finish the homework
to submit it, when something happened to the computer, my nerves, it was
driving me crazy. | mean, | used to get furious like that. (Tuba, 11)

The language instructors working at Blue university were repeatedly reminded
that they should prioritize their teaching role related tasks when they complained
about some duties. For example, on the week she was going to take the
comprehensive exam which is an important identity validation space for PhD

students, she was assigned a proctoring duty for a late exam session. This was an
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experience she reflected on using negative emotion words. She criticized the
unsupportive attitude of the institution and its not being an active proxy agent

when she needed it the most.

| was going to take the comprehensive exam on Friday, can a person have a
duty in an exam on Wednesday evening, at 97 | went out at 9. | never forget, |
came to the office, I threw the books... I said, “Can’t you find someone else in
my place, I'll do it later?” “I couldn't find someone to substitute you.” How
didn 't you find anyone to substitute me? (Tuba, 11)

She positioned Blue university as a private institution with top-down
management which she thought was the reason why the administration of the
department could not act as strong proxy agents when she needed their support.
In other words, due to the institutional culture, Blue university can be considered
as a striated space with regard to management, and this made her journey more
difficult.

However, there was institutional support with regard to research practices. They
used to encourage research practice among instructors. Thus, Tuba
acknowledges Blue university as a proxy agent in a different aspect of her career.
While conducting her research studies, it created a support mechanism, a
collective agency that will offer mutual benefits for all the stakeholders.

Our manager, for example, was very supportive for such things about data
collection or something, always supported it. | think this is one of the best things
that one can face, especially one working having both a researcher role and
teacher role in the institutions that requires working hard. (Tuba's Colleague,
11)

The institution also offered professional development activities which were
spaces for sharing and acting as proxy and collective agents for the professional
development of the instructors and for improving teaching and learning
practices. However, Tuba was not satisfied with the contribution of these
activities to her professional identity as she had already been conducting research
for years, more complex large-scale ones. Her reflexive positioning in her

narratives demonstrated that she perceived her research practices as requiring
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more advanced research skills when compared to the principles of action
research presented in those meetings. As these spaces were also validation and
confirmation spaces for the presenters, when Tuba did not acknowledge what
was presented and when she provided feedback, she used to feel that her
colleagues did not appreciate her feedback or criticism, so enacting personal

agency, she preferred to keep silent to avoid the tension.

I wasn't very interested in them; I'm doing something far beyond that. But | was
still like nodding i hi, but when | say something, “Hocam, but it is not like
that”, it is like as if | had a grandiose narcissism, | were a know-it-all, as if I did
not like what they did, stuff like that, so | used to keep quiet, I did not want to
talk. 1 was trying to keep silent because this situation used to be misunderstood
alot. (Tuba, 11)

Tuba could have assumed a more transformative proxy agent if her researcher
identity had been acknowledged and praised; however, due to resisting
positioning on the right to speak and how she perceived she was positioned by
others, she assumed a more passive position to avoid the dispute. This is a
presentation of how power issues might affect the fluid nature of identity and
how individuals enact (personal) agency to deal with power issues. She
sometimes felt challenged by her colleagues as she thought that they were being
challenged by her managing multiple roles, i.e., being a full-time teacher and
pursuing PhD.

I don't know, so they were such that, so both | do it and | do that. It was like, it
seems to me that some people don't like this very much. (Tuba, 11)

Her narratives revealed that she positioned Red university as a more demanding
PhD program when compared to the ones in other universities. Reflecting on a
conversation she had with one of her coordinators, she thought that they did not
realize how demanding her PhD was.

Is it because of this I don’t know? For example, the coordinator said...”
Everyone pursues a PhD, so what?” Okay, you are doing a doctorate at Orange
University. So, are we at the same place? They enter the comprehensive exam
and pass it quickly. My comprehensive exam is not the same as yours, but you
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can't say that. If you say, this time, | would be a grandiose narcissist, a know-it-
all or something. (Tuba, I11)

Tuba had difficulty in managing dual roles especially while taking courses.
There were times she could not take the course she wanted to as it did not fit her
teaching schedule. If she requested a change in her teaching schedule, the

administration refused to cooperate.

I can't change, | wrote you to this level, we can't change it after this time. When
they change the program, there is a lot of problem, we couldn’t agree. (Tuba,
11)

Reflecting on her previous experience and forethinking the possible unwanted
outcomes, she learned to exercise personal agency by seeking support from
different proxy agents. She tried to communicate with the stakeholders to
overcome the challenges she experienced. She used to use different means of
communication so that she could take the courses she wanted. Her narrative
revealed that she positioned herself as someone with high personal agency as she
perceived that she made an impact on the behavior of individuals and structures.
She used to call or email the program directors or research assistants and beg
them to have a change that would fit her schedule.

Calling the research assistants in the department, my friends doing that task. |
would call “Is the program ready? ” If not, | would call, write an e -mail to the
department head of our PhD program asking: “Is the program ready? Blue
University requested our program?” Then, Red University got used to it, they
started to announce the graduate course schedule in advance. By the way, |
didn't have any other options, what could | do? (Tuba, 11)

She was actively taking the initiative to mediate between her work setting and
PhD setting. Moreover, she used to communicate with her friends and encourage
them to take the course so that the course she was willing to take could be

opened that semester.

Because | didn't have a choice. | was gathering people. “Will you take this
lesson?”...So, what else | could I do, you know? | have such good
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organizational skills, so | was aligning Blue University and Red University in
some way. (Tuba, 11)

Finding a course that was suitable for her schedule and research interests was
difficult, and this was a challenge she could overcome enacting personal and
collective agency and seeking the support of her friends and supervisor who

were acting as proxy agents.

We couldn't find lessons, then petitions. So, | wrote so many petitions... We were
calling here and there...Therefore, since she was my supervisor, for the two
main courses | took, it was easier for me to adjust my schedules. (Tuba, 11)

Reflecting on her success in most cases, Tuba believed that her PhD peers also
perceived her as a proxy agent with good organization and communication skills.
Requesting the professors to postpone the deadlines was another coping
mechanism she usually adopted to function properly; however, her requests did

not always lead to an extension.

One day I said, “Hocam, when can it be the latest?” My friends laughed. So,
they used to make me ask when it can be the latest... Everyone was constantly
making me ask for an extension. XXXXXXXX Because it does not finish on time,
does not finish on time. (Tuba, 11)

Tuba never volunteered to be an active member of a unit in her work setting as
she was trying to pursue her teaching and research practices simultaneously, but
her intellectual skills and qualifications were acknowledged by her institution.
For example, she perceived the request of the department head that she should

work in an office as a legitimization of her professional identity.

My department chairperson said, “lI want you to work in an office, with
Curriculum unit” But | didn't work in a unit because | wanted to continue the
research. When a new coordination position or unit was opened, | was called
several times like “We now want you to share what you've learned with us,
more.” (Tuba, 11)

This was also reflected in her narratives when she referred to their conversation

when she decided to work at another work setting. When her department head
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said he thought that she was going to pursue a post-doc abroad instead of
working as an instructor at another setting, she perceived it as a validation of her

academic researcher identity.

My department head and people knew...I was known as a hardworking person,
doing these two, so | was perceived more as an academic. When | was changing
the job, the department chairman said, “I thought you were going to postdoc
from here, | thought so, why are you going?” (Tuba, 11)

After she completed her coursework, she had to study for the comprehensive
exam. However, after such hectic semesters of course taking phase, she wanted
to skip the first exam as she thought she may not be able to study, but her
supervisor disagreed. The mode and the content of comprehensive exam, which
she referred to as not humanistic, was another challenge for Tuba.

I am one of those who took the proficiency exam like we wrote the literature for
nine-ten hours from our memory. They turned off the Internet. In other words, in
such non-human conditions... that is, we have memorized everything, and we
wrote it like “A4s it said by this person in this document, as it said by this
person.” (Tuba, 11)

After passing the comprehensive exam and being legitimized as a PhD
candidate, Tuba had to find an institution that would allow her to collect data for
her dissertation in their setting. During this phase, she experienced challenges
because of the topic of her dissertation study. As she chose a topic that was not
studied before and she needed a non-ELT data collection site that should give
consent for data collection, for a very long time, she could not find a data

collection site that would agree to participate in her study.

Tuba, for example, got exhausted while looking for participants because she
wanted to work on this topic, you know, it was not much studied, you know, she
wanted to study something new. (Tuba's Colleague, 11)

She tried to exercise personal and proxy agentic acts to overcome the challenge.
Her efforts to seek support from her social network did not result in the desired

outcome, i.e., finding a data collection site.
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I sent emails to data collection sites, and everyone rejected me... Nobody
replied to my messages. | said to my own friends, and they made fun of me,
“You can't do this thesis, there is no way, impossible, who will give you the
recordings?” (Tuba, 11)

Even the data collection site that had agreed to provide data did not cooperate
after she had proposed her dissertation topic officially. This affected her social

relationship with one of her friends who was the proxy agent in this process.

We, kind of, agreed with a data collection site, and we presented the proposal.
Then, they didn't answer me, it was my friend's work setting, our relationship
broke down with my friend. (Tuba, 11)

Although she tried to use her personal agency and seek support from differences
sources, she was not able to succeed on her own for one year. At that point, her
supervisor acted as a proxy agent offering her network as a resource to find a
data collection site.

I was rejected by more than 20 data collection sites. Meanwhile, we couldn’t
find one. Finally, we agreed with one. It was like through my thesis advisor’s
network. (Tuba, 11)

Finally, she could find the data collection site for her dissertation study with the
help of her supervisor. However, her disappointment, helplessness and the delay
on her studies caused a lot of stress and pressure on her. Moreover, the global
health crisis was not the only reason why she could not work on her dissertation
studies as effectively as she wanted. She changed her work setting during that
time, and although she was very happy about working at her new institution, Red

university, changing her work setting was another challenge for her.

I can't say I'm focusing on my thesis a lot right now. My typical workday is
currently dealing with teaching...Frankly, I cannot say that I allocate time for
my thesis. (Tuba, 11)

Working as an EAP instructor at Red university was something Tuba wanted,
and being accepted to the department was a sense of accomplishment, a

legitimization of her professional identity, i.e., a validation and confirmation
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space in her career path, but it brought new responsibilities as she was not
familiar with the course content, course materials and assessment. Working at
Blue university was relatively easier as she was familiar with the context and the
student profile, but even if she could forethink about the possible unwarranted
outcomes, during that time she could not focus much on her research studies
because of her hectic schedule. However, working at Red university was also
challenging. Working at a new setting, Tuba had to allocate most of her time
preparing for her teacher role related tasks rather than focusing on her

dissertation study.

If we talk for the time, perhaps this was not what she needed to continue her
doctoral studies easily... Although it was a very good thing, | mean she wanted
to come to Red University. | think continuing both was a little more difficult |
am sure that was so...Yes, she came with an extra workload. Therefore, it can
be accepted as a factor that interrupts her study. (Tuba's Colleague, 11)

I can't work much on my thesis, let me talk clearly, you know, the thesis seems to
take longer, and that stresses me out. (Tuba, 11)

Starting at Red university, she was trying to accommodate and align her
practices with her new setting. Thus, she could not focus on her dissertation
study as much as she wanted either because it was a new setting in which she
had to be a legitimized teacher acknowledged by herself and by others, i.e., her

administration, colleagues, and students.

I can say I'm dealing with teaching. I'm trying to make sense of the culture
because I'm new... And also, | have the thesis at the same time, and | cannot do
anything for the thesis, | collected my data, but | put it aside. I'm neither reading
nor analyzing these days... Because my student profile here is a little
demanding. | mean, | am always preparing lesson plans and such ... days are
like this. | don't know about the thesis. The thesis will not finish this year. It may
continue until next year. (Tuba, 11)

Her student profile at Red university which she perceived as a demanding group
was another factor that affected her taking personal agentic action to prioritize
teaching over her dissertation study. As classroom is a validation and

confirmation space for teachers as much as it is an exploration and
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experimentation space, sometimes Tuba had to sacrifice her research practices to

be able to complete her teaching role related practices.

There is a real job here, things to do about teaching...For this reason, she has
to make a sacrifice, so | see her being split apart while trying to allocate the
same time, both time and energy. The two don't go together because it's hard.
(Tuba's Colleague, 11)

Her narratives demonstrated that depending on time and circumstances, her each

role was a burden for Tuba from time to time.

Sometimes research sometimes teaching is like a burden. Sometimes this
happens: If | have something to complete with a due time there, in TAC
meetings time teaching feels like a burden. During teaching time, sometimes
research is like a burden. Sometimes the balance is broken. Sometimes | want to
continue, sometimes it seems like | don't want. (Tuba, 12)

Managing dual roles was consuming for Tuba, and she needed to prioritize.

So, who am 1? | always prioritize teaching. Because in front of me, they are
waiting for feedback, they need to learn, and 7 earn the money from that...But [
was also exhausted because | tried to give the same weight there. I'm in my
thirties, but | don't know what happened to the twenties. (Tuba, 11)

She could not shirk the responsibilities of a full-time teacher although she
needed time to focus on her PhD studies. For example, even if she was given
permission to go to Red university to take her PhD courses, she was expected to
compensate for a duty she could not take on. In those times, she had to sacrifice
the quality of her PhD course assignments and class participation which are
important identity spaces, i.e., exploration, experimentation, validation, and

confirmation spaces for PhD students.

Sometimes there were times when | went to PhD classes not having read, and |
couldn't join the discussions because there were times when Blue University was
the most hectic. Student reports will be written, grades will be uploaded into the
system, it’s the week for exams... Sometimes | could not catch-up. In other
words, there were times when | didn't read it because | wouldn't be able to
maintain my mental health while trying to do it all together. (Tuba, 11)
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When she could not cope with her multiple role related tasks, it was the PhD and
research domain that she had to compromise. For example, she was worried that
due to her hectic teaching schedule she will not be able cope with the large set of

data she collected.

I mean, for example, it came again these days, and after a period it disappears,
sometimes | get very depressed. The two. “What will happen to this research?
Tuba summer is over. Gone. How will those transcripts be completed Tuba?” ...
Telling my friend “Teaching Research. These two don't, cannot be pursued
together, what shall we do?” (Tuba, 11)

Going through several challenges while trying to manage multiple roles, Tuba
needed support, a proxy agent that would be caring for her. Since the research
course she took in BA, her PhD supervisor Banu Hoca was always there when
she needed. From the start of her PhD, during her PhD application, course phase,
comprehensive exam and data collection phase, her supervisor was an active
support mechanism. She also encouraged her research practices and future career
orientations, and she created opportunities and spaces for Tuba where she could

explore, experiment, and validate her researcher identity.

She wanted me to do some things so well because she trusts me, so if there was a
seminar at Red university, something done in Red University, | used to come
from Blue University and take part in the organization of it, | was in the panel
support team. It is a good thing that she trusts and believes in me. (Tuba, 11)

Tuba also had research presentations and publications as Banu hoca initiated

collective research practices by allocating some research roles to her students.

There is a chapter to be written, Hoca says “Tuba can you write a chapter to
that? Last year, we wrote a chapter in June, and it will be published in a
coursebook. (Tuba, 11)

Tuba’s academic and personal interactions and relationship with her supervisor
was also reflected in one of her colleagues’ narratives. She also knew that Banu
Hoca acted as a proxy agent not only in the academic domain but also in her
personal life.
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There is a supervisor there, so they are communicating, and it is like Tuba is not
alone...I even know things like they talk, in personal level, personal things.
Those talks, their coming together have supported her from time to time, and as
| said, I know that there is a supervisor who can say, “Apart from academic
things, how are you? Are you OK?” (Tuba's Colleague, 11)

In her dissertation writing process, Tuba usually contacted her supervisor before
her TAC meetings. However, her relationship with her supervisor was not
limited to her dissertation study and TAC meetings; Tuba was an active member
of a professional network her supervisor was advising, and they used to come
together as a reading group and/or data sessions prior to the professional talk
sessions during which they host a researcher. This research group has a crucial
space in Tuba’s personal and academic life because in addition to having a social
network, she could share, explore, and experiment with her research practices
with the group. Moreover, it was a place for being a legitimized member of the
academic community. For example, in one of these sessions, they hosted a
researcher whom Tuba may want to work with as a postdoc researcher. When
Tuba asked a question to the researcher, her supervisor introduced her pointing

out the relevance of her field of interest to that of the researcher’s.

My friends there are also my close friends from PhD. | can also talk with them
about my study, and they also help me, | also help them. We continue supporting
each other. A group | received and gave support.... It was a formal research
group in the department...Peer support. Apart from that, it was open to the
public to some extent, opening it to the community, to academia, it was
something that our supervisor had always wanted for years. We reach the
masses and support each other. (Tuba, 12)

Thus, she acknowledges the potential impact of her interaction with the research
group on her researcher identity and her self-regulations with regard to future

orientations and research standards.

Since the research assistants are my friends, | am more in a conflict there. When
I sit with them, | talk about research, we will do it like this, we dream, let’s say,
if 1 go to X country for postdoc, if X goes to X country, we will meet in X
country, Although I will return to Red University, we always have this dream.
(Tuba, 11)
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Having a like-minded research community also affected her research practice
and productivity as it provided the opportunity for collective work. They used to

go to the library, study and even write articles together.

Pursuing PhD is a long and challenging journey itself, and when the experience
intersected with being a full-time teacher which is another demanding role, Tuba
would not have endured without the support of other sources. For example,
preparing for the comprehensive exam was not easy as she was a full-time
teacher. Seeking the presence of one of her friends as a study partner, she tried to

overcome the feeling of loneliness and stress.

| used to come home in the evening, my research assistant friend was staying in
my house at that time, she used to have studied since that morning until 1 came
home, and we used to have dinner because, you know, there should be someone
near me so that I wouldn’t sleep, of course, we used to study until eleven or
something, go to the library together, come home from the library. It was like a
nightmare. | swear it was like a nightmare. (Tuba, 11)

There were some other support mechanisms available for her in her social
network. Her network of friends was one of the sources of support she received.

For example, Tuba enjoyed socializing with her office mates in Blue university.

On Fridays, we would go to the theater with them or something, otherwise |
wouldn’t be able to clear my head, they were very fun, | had a lot of fun in the
office. (Tuba, 11)

No matter how much support Tuba received, having two professional roles,
being a full-time teacher and a PhD student, especially in her PhD setting, was
really challenging mentally, physically and financially. Thus, her intentional
effort not to quit socializing was another coping mechanisms Tuba developed to

be able to function in this in-betweenness efficiently.

| was trying to socialize with more friends during lunch breaks. Socialization,
but my favorite thing was lunch breaks because | used to eat different food and
socialize. (Tuba, 11)
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In addition to her colleagues, she had friends from different circles that acted as
proxy agents for her research and teaching practices as well as for her well-

being.

For example, while | was studying in the library, | never forget, she brought
soup, | drank soup in the car. I never forget that, so you know, | had friends who
thought about my food, my health while | was studying. Some of them said
“Quit. It's not worth it/” because | had great difficulty, the weekends, the
weekdays. As | said, | had a lot of conflicts. (Tuba, 11)

Her work and PhD settings were supportive as proxy agents providing the space
to socialize and share. Both as a teacher and as a PhD student, break times were
the times to socialize, and if she decided to continue socialization other than
break times, it used to impose a feeling of guilt rather than a relief. To be able to
complete her PhD course load while managing her both teacher role and PhD
student role, she gradually ceased to exist socially both among her friends and in
the academic community. Although she had some supportive peers with whom
she could study together, always having a busy schedule and living a life in-
between affected her social life negatively. She even lost some of her close
friends as they complained that they started to meet only when it was convenient
for Tuba.

Some of my friendship relationships deteriorated. They said, “We always meet
when you want because you are always busy.” ... | had friendships that ended
like that. (Tuba, 11)

“I am too busy; | am too busy.” After a while...some friends left, they were like
“Enough with your being busy.” (Tuba, 11)

Positioning the research assistants and teachers as professions in different
professional domains, Tuba referred to teaching as a more challenging task than
being a research assistant which she thought could be the reason why her social

network of research assistants could not empathize with her.

When we go to class for teaching, research assistants study in their offices.
When | call her, she has already checked the theses, and is studying...I am
doing action research, if I don't do it, I'm in the class, or | left school and I'm
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going to prepare the lesson...|I mean, is it the same thing with filling excel tables
in front of the computer? Their job is very difficult, as well. | can't do their job,
and a research assistant cannot do my job when they enter the class. (Tuba, 11)

Tuba was questioning how she was perceived by her professors when she talked
about her workload. Moreover, she was not sure how EFL instructors were

positioned in the academic community with regard to their career orientations.

I wonder if they think like I'm using teaching as an excuse. But I'm not very sure
if they can make sense, whether they make sense of what we are doing here. |
am not sure at all if they can make sense of it. In those other things in the
departments, as if the assistants will be a faculty member with a PhD, and as |
am a lecturer, | can't be very sure of where they are in this sense. (Tuba, 11)

Tuba had a network of friends who were EFL instructors, and she had a circle of
friends who were research assistants. She benefited from both groups, but the
people in the two groups had only one professional role; thus, she sometimes felt
that one side did not understand her other role related tasks. However, she also
had some friends who assumed both a teacher and a researcher role like her.

I have a friend at X, we call each other a lot. She is also both a teacher and
pursues PhD. She understands me better, of course, she understands more than
the research assistants. They don't understand much that teaching is so much.
Even sometimes the teachers and professors cannot understand it...You know,
this is your responsibility. You did this, you took it. Sometimes | feel that it is not
understood. (Tuba, 11)

Tuba used to feel a state of in-betweenness while she was contacting people in
different domains in her social network, and this sense of in-betweenness made
her question and reflect on her professional identity and future orientations. She
wonders if she will have a sense of a whole person instead of the sense of in-

betweenness.

As | hang out with the research assistants, | have that research side. | was
hanging out with the teachers. Who was | there? When | hang out with the
assistants, yes “we will conduct research, and we should publish it.” When you
hang out with the teachers, “Let it go, is it worth it?” So, | was two persons in
the same week, and | didn't know what | was doing, | was constantly in two
minds. So, who am I? This was happening too much and...it is still happening.
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So, | don't know when it will end. Also, | don't know if it will end when the thesis
is over. (Tuba, I11)

Tuba was always busy and had to deal with multiple tasks. She was trying to
manage both role related tasks successfully and meticulously, so she could not
spare time for herself. For example, she used to go dancing before PhD, but
when she started her PhD, she had to quit dancing as she could not allocate time

for it.

I find it hard to find time for myself. When | find it, my mind doesn’t relax, |
can't sit comfortably. (Tuba, 12)

After some time, Tuba gave up some of her social activities, and she abandoned
the routine of long night sleeps. She had such a routine: in the evening, she used
to come home, sleep for an hour, get up, eat something, and then she used to start
studying. Sometimes she even used to think of cooking as a waste of time and
order food which she believes is the reason why she had ulcer. She used to sleep
between ten p.m. and two a.m. and get up at night, especially if it was a very
busy period. She used to study until the morning, sleep for a short time and get

up again.

I had such a crazy sleep routine like that. (Tuba, 11)

Also, she started to skip meals or order food instead of cooking to be able to
simultaneously function both as a full-time language instructor and a PhD
student. She had to sacrifice her sleep, her health, her PhD studies or socializing,
and this can be considered as her exercise of personal agency to regulate her
motivations and actions to pursue her PhD and to be able to manage both her

professional and social roles simultaneously and efficiently at several points.

When the work shift was over at five, sometimes | used to stay at Blue university
until 23.30 night, go home by taxi, I didn't have a vehicle.... My office friends
used to say, “Tuba did not you sleep again?” So, no, how shall Tuba sleep? ...
Shall 1 complain about the money | spent for taxi? For the money | spent while
collecting data? Or for the material and emotional damage? How can | tell you
the challenges I experienced? (Tuba, 11)
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She had such hectic days for a long period, and Tuba never took a vacation
during the semester breaks in her eleven-year long teaching career as she had to
study on a course assignment either in her master’s degree or PhD. This was
such a challenging long journey, and she had to be present in one of her teaching
or PhD settings either physically or cognitively, and this in-betweenness

deteriorated her health.

S0, believe me, my body used to hurt. | mean, my fingers, my eyes. | worked at
the weekends; | didn't sleep on weekdays. (Tuba, 11)

In this process, | had my stomach pains back... unfortunately, my dual identity
has a role, has a major effect on this, | think, eating from outside, | had those
acne or something, my health deteriorated. (Tuba, 11)

Her narratives especially the ones presenting her health-related challenges were

emotionally loaded.

It was very difficult. There were a lot of times when | was stressed and angry. |
cried, | wanted to quit. | said “That’s enough. Why are you doing this to
yourself?”” When | had ulcer recently ... for a lot of times | said, “Why are you
doing it to yourself?” You know, when people do not understand you...your
mind is always occupied, weekends, weekdays... I want my weekend sleeps back.
You know, there are some such slight depression periods that my mood is down.
This is | think because you can get strength from working to some extent in your
life. Not always. | want it to end, obviously as soon as possible. (Tuba, 12)

Tuba felt that she was not understood by many people around her, and she was
aware that she was going through a difficult journey and that she felt depressed
sometimes. She sometimes questioned her goal to live a state of in-between with
multiple roles, interactions, and responsibilities. Experiencing several health-
related losses in her family and a global health crisis affected Tuba’s reflections
and forethoughts about the possible outcomes of her in-betweenness. Living in
between, especially in two demanding settings and without family support was
not easy for Tuba, and she regrets that when she could not cope with the stress,
when she was younger, she sometimes reflected its impact on her teaching and

students which also served as another source of guilt.
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Sometimes this time | had unnecessary anger blast in the classroom. So, this
was sometimes reflected in this class, | can't lie. | was younger...And this time
“This is my personal choice, why are you reflecting this there?” | can say that
this may have been reflected in my teaching, no lies. (Tuba, 11)

Her personal traits were another reason why her journey was a difficult one. If
she had to prioritize one of her roles, she usually had to compromise her PhD
and research practices because she was perfectionist as a teacher. This was
reflected several times in the narratives of her colleague and in Tuba’s own

remarks.

Tuba has such an identity, meticulous, sometimes | say, for example, you spend
a lot of time for teaching role. For example, | say “Why don’t you use this?”
No, she will prepare her own materials, she will work on it herself, and for
example, | know that there are some periods that she has not done anything
about her research for days. (Tuba's Colleague, 11)

Very patient, very perfectionist, into details, very devoted, unnecessarily, so very
caring, you know, the facilitator, caring. Ske’s someone who's trying hard to
help her students learn. (Tuba, 12)

Trying to cope with multiple roles, Tuba started to take part in conferences less
frequently during her PhD, an experience she was enthusiastic about even when
she was a BA and MA student. However, she could not send her articles to
journals for review because especially at Blue university she even had to work or

study during holidays. She had no time for the review process.

Usually only during the semester breaks, only when | was working, it was
holiday for me. | also always complete assignments during my semester breaks.
I mean, how can | send to a SSCI journal and publish? I could just complete the
course requirements and made a few presentations. After a while, | even stopped
presenting. (Tuba, 12)

Although she conducted several research studies and she perceives herself as a
legitimate member of the research community, her perfectionism and hectic
work schedule prevented her from publishing her studies derived from her
graduate course assignments or from what she conducted as her personal interest.

In other words, reflecting on the lack of time and space to manage multiple roles,
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she regulated her actions and decided to postpone publishing her research studies

as she wanted to function “properly” in both domains.

Maybe if it weren 't for teaching, believe me, | would have published much more.
And more better studies because | feel competent, but there is no time to do
some reading. (Tuba, 11)

For Tuba acting as a researcher requires some agentic properties as it will present
you to the research community. Referring to some journals some students
published as a low-ranking journal, her narratives revealed that she did not align
her self-perceived researcher identity with some of the PhD students’ publishing
practices who prioritize quantity over quality in their research practices.
Perceiving journals as important validation and confirmation spaces for the
research community, she was regulating her actions for further practice of

publishing her studies in high impact journals.

I am very busy, so | do not have the strength. | have a lot of papers ready... they
are there.... At least, they can be a presentation. Publishing for me is like if 1 do
it, only if | do it so high quality. Otherwise, people keep their homework or
something publishing in like X country journal, | don't know what. You know, |
don't do much like that. | say few but high quality, so I don’t send them, this was
the reason why I didn’t get them published. | want to publish in the SSCI
journals... | mean | don't have time anymore, and | must be selective. I'm getting
tired and being lazy now. | am not sending to any conference; I didn’t try, |
mean. (Tuba, 12)

Reflecting on her research practices, although she positions herself as a generator
of knowledge, she wants to publish her papers at SSCI journals which are
perceived as a validation and confirmation space for research contribution to the
literature. However, although Tuba positions herself as a legitimized researcher,
exercising personal agency in the form of self-regulation, she did not prioritize

having publications while trying to manage multiple roles.

| find my studies very valuable... All of them are usually very first contributions
to the literature. And I know, if I'm going to publish them, it should be in SSCI
journals. Other than that, no publishing. Proceedings etc. | don't do them
anymore. | was doing it in the master’s degree. | do not prefer it now. Yes, |
haven't formatted them as articles yet, | mean. (Tuba, 12)
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Among her friends and in her work settings, Tuba was perceived as a
hardworking and knowledgeable person, and this positioning, although a
reassuring legitimization of her professional identity, was sometimes a stress
factor for her as well. She felt as an acknowledged and legitimized member of
the teaching and research community; however, reflecting on people’s remarks,
she usually felt the pressuring high expectations of others with regard to her

teaching and researcher role related responsibilities and practices.

Sometimes there is a lot of expectation for my teaching, in the institutions that I
work, that was the case in Blue University, so if research will be done, this time
they want to tell me, in fact, this is tiring for me, there's a great institutional
expectation. Of course, when | do research, there is a big expectation...the
pressure exhausts me. Believe me we conducted action research at work at Red
university. As a PhD in Red university, so | feel something like that, so as if they
expect something different from me, | also feel it here in this new workplace. |
say is it me making it up, but no, they say “Just as | expected from you”. So,
what do you expect from me? (Tuba, 11)

Being a full-time instructor and pursuing a PhD was a difficult journey for Tuba,
and there were many times that she questioned her reason to continue such a
challenging state of in-betweenness.

Sometimes | think about it a lot, why are you doing it? Why? This is a very
different thing; |1 mean, being there and being there. Getting tired this much,
being sleep deprived, not sleeping at nights. So, relinquishing the weekends.
(Tuba, 11)

I think I'm doing it, I'm going to finish it, but sometimes it happens like “What
happens if | have a health problem? What if something happens to my stomach
if 1 go on like this? Is it worth it?” | thought a lot, no lies. Sometimes | said,
“Shall 1 quit teaching? ”; | say, “What if | resign?” Sometimes | say, “Shall |
quit research? ”, but the two cannot be pursued together. (Tuba, 11)

In such moments, she sometimes wanted to quit one or both of them. The
thought of quitting was not relieving, but she usually thought about it. When
such a thought occurred, she used to incorporate three agentic properties to find
the motivation to continue her state of in-betweenness. She had to continue
teaching as she lacked a financial support mechanism acting as a proxy agent, so
she had to work. Moreover, she could not and would not quit PhD because of
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several reasons: she had spent so much time and energy; she had come that far;
she felt responsible for her data collection site; she was committed to her PhD
supervisor; and she loved her dissertation topic. She also believed that holding a
PhD degree would be an important capital for her that will legitimize her
professional identity in the eyes of her student profile and her current work
setting. In other words, she perceives her PhD as a smoothing space and
experience that provides her with the opportunities to foster her teacher and
researcher identity which she perceives as an important proxy that contributes to
the collective benefit. Reflecting on the changing required qualifications for
being a language instructor at a university, Tuba also perceives pursuing PhD as
an act of enacting personal agency as she may use her PhD degree as a proxy
agent to overcome the potential challenges she may experience in her current
position. She believes that the PhD title is the legitimization of her professional
identity, a validation of her professional identity shown on her CV, and she
thinks that having a PhD degree may be a requirement to apply for a position in

her department in the future.

I am teaching at undergraduate level, so | must finish it. You know, the profile in
front of me is demanding, it is something they consider. Maybe one day, they
will say “7o work at Red University there will be a doctoral degree
requirement.” (Tuba, 11)

For Tuba, pursuing a PhD requires a lot of sacrifices especially in one’s social
life as instead of socializing with other people, she had to allocate her free time
during teaching days and holidays to her PhD studies. As she had to commute
between her work setting, PhD setting, and data collection site, she also spent a
lot of money for commuting by taxi. Thus, for language instructors who are
planning to pursue a PhD for professional development or for an administrative

position in language schools, she thinks it is not the right action to take.

Just to be the manager of a place, a PDU Trainer, there is no need to pursue a
PhD. Do something else, have TESOL. No need for these. Sometimes they think
the doctorate is something for teaching, it is not such a thing, our doctorate
program here. You know, there is this vision of raising some academicians.
(Tuba, 11)
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However, Tuba perceives pursuing PhD as a great journey, especially if one has
a scientific mindset, that presents many benefits such as learning and
experiencing with research. Moreover, it grants the validation and confirmation

of one’s researcher identity as it grants a degree and “doctor” title at the end.

4.2.3.4. The Interrelation Between Tuba’s Teacher and Researcher Identity

Figure 12. Tuba's Metaphor for her Journey of Becoming an Academic

Researcher
(Hotpot.ai, 2023j)

It has elements that pervade various endeavors: discipline, persistence, training,
and obsession. A challenging process that requires determination, discipline,
thus a marathon. (Tuba, follow up message for 12)

Since her undergraduate degree, Tuba felt she belonged to the research
community, and she acted as a member in different spaces such as graduate
classes, her work setting, conferences, and her Research group. Having
completed a master’s degree and pursuing a PhD while being a full-time teacher,
becoming an academic researcher was like a marathon for Tuba due to its

challenges and the stamina and strong personal agency required to endure the
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long journey. Reflecting on her research background, she identifies her research
interests as language studies. She thinks her supervisor, who acted as supportive

proxy agent in her journey, has a great impact on her researcher identity.

Since her MA studies, Tuba did not want to further her research career in
quantitative studies, and she wanted to focus on language studies which she
thought require more intensive and detailed research practice. She believes that
people do not provide correct information in questionnaires, so she is not

interested in collecting data via questionnaires.

| don't like to conduct questionnaire studies. | don't believe people tell the truth.
And they do it reluctantly, forcedly. That's why, | never conduct questionnaire
studies, so | included an interview in addition to a questionnaire study when |
was in BA, you know, so just to learn it, learning quantitative, learning that test,
| think I used ANOVA or something. (Tuba, 12)

Moreover, as she positioned herself as a researcher with good research skills, she
exercised personal agency to find a research worthy topic and conduct research
on it. When all these intersected with her perfectionism, she was busy and

cognitively loaded all the time.

As a researcher, | can define myself as a good researcher. | am a successful
researcher, but | am into details too much. Since | am like that, | am constantly
collecting large sets of data in every study | conduct. And doing the analysis and
stuff for them, my head always hurts like this. I can define it like that... Always
into details focusing on unexplored topics and studies, always like |1 must fill the
gap of something. | can define myself as curious and into details, a pedant.
(Tuba, 12)

Especially after her master’s degree, she started to conduct fewer classroom and
teaching related studies, and she focused on more language studies with great
excitement that intersect with sociology and psychology.

After a while, if you look, there is a point where my interest has shifted from
classroom to X. That point makes me much more excited. | don't like conducting
classroom research anymore. ... So, now | know the class thoroughly, | have
some interest in other social issues and sociology or something. It's a place
where | get more excited. (Tuba, 12)
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For this reason, she ceased to exist in ELT research community gradually. This

was also reflected in her narrative that she referred to ELT as not her field.

I can't focus and have interest much for ELT things. | love something more
about my own field ... I can no longer attend and watch ELT conferences or
something. (Tuba, 12)

Throughout her journey, she tried to function properly in both her teacher and
researcher roles, sometimes in harmony, sometimes clashing. In other words,
research and teaching existed as a proxy agent for her other role-related

practices, whereas there were also times they did not align or interact.

Sometimes | don't know who | am ... one day while | was making a presentation
in a PhD class, | was like “Do you understand? Does it make sense?”, and
when the presentation ends, everyone was looking at me, and the professor said,
“OK Tuba, we've understood that your teaching thing is very high, okay you
came from the lesson”. I was telling like “Look, this is like this, okay? or
something like that. My telling/teaching inclination thing is very high. (Tuba, 12)

Some big clashes...If you ask who | am, | always prioritized...So teacher
researcher, so | can't call myself a teacher, | can't just call myself a researcher
exactly, so I love both of them like this. (Tuba, 12)

Tuba believed that the reason why she experienced a clash between two roles
was her need to prioritize teaching as well as her personality traits. For example,
she refers to reflection as a strategy she frequently uses to foster her teaching and
research practices. This demonstrates that she is aware of the importance of
incorporating agentic properties; however, this also brings some other challenges
such as conducting more complex studies that require her to deal with large sets
of language data as she was aiming at perfectionism in her all roles.

I am not a person who sleeps well at night if the lesson didn’t go well in the
morning. | mean, | am a person who always reflects. Of course, while pursuing
PhD there, constantly reflecting, there is a lot of self-criticisms, of course, in
this regard. But | had to give priority to my job first, and then the research, and
it was usually postponed to late at nights, of course, thus, it was the second shift.
But on the other hand, | wanted to conduct good research, so | never escaped
from it, | didn't keep it simple and just didn’t give a survey. | am constantly
recording, recording things because this is what | have learned, so you will see,
you will record. (Tuba, 11)
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Although it was challenging to manage multiple roles, she usually benefited
from the role transitions. There was a mutual effect of her teacher and researcher
identity in most of her practices. For example, while she was pursuing her
master’s and PhD, for some of her graduate courses, she was required to conduct
research as a final project which are acts of incorporating four identity spaces,
i.e., exploration, experimentation, validation and confirmation of research skills
and practices. In these courses, she used to conduct classroom and teaching
related research for which she usually used her own classroom or work setting as
data collection site. Utilizing these sources as proxy agents while conducting her
research benefited her teaching practices as well. Her narratives revealed that she
consciously exercised strong agency while utilizing her research and teaching
background as a proxy agent in her teacher and researcher role practices. For
example, thanks to her research studies, she became more aware of the
importance and impact of wait time, knowledge she could transfer to her own

classroom.

But of course, there was a reflection and impact of each on one another, I
studied classroom discourse. Here, what | learned in my master's thesis with X
analysis, those wait times, those fine details contributed to the development of
my teaching in the classroom, made a lot of contribution. | can say that what |
learned there or in those discussions we had contributed to the classroom,
lesson. (Tuba, 11)

Tuba could also transfer the information she acquired in her non-ELT research to

her teaching, as well.

For example, sometimes | say, “They are not doing it like that at X", students
laugh at me. | mean, | know what they are doing, I'm bringing information from
the field. | say, “See, I'm working as a researcher at X data collection site” and
they are surprised. (Tuba, 11)

With the research skills she acquired and the implications she had in her research
studies, she always reflected on her own teaching practices, and she provided
feedback to her institution with regard to the implementations and practices they
had. In other words, there was a mutual benefit among all the stakeholders that

took part in her dual role practices. Having conducted research in her work
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setting, sharing the results with the administrative units and transferring the
implication of her studies into her own classroom, she acted as a proxy agent that
supported the collective effort of improving teaching and learning practices. In
this respect, the smoothing effort of the Blue university administration should be
noted. They created the space to experience different identity spaces, i.e.,
exploration, experimentation, validation, and confirmation to their research-
oriented language instructors by providing them the necessary conditions and by

acknowledging their researcher identity.

For example, my students used to play multiplayer computer games, and | was
taking X course at PhD, and | explored whether this had an impact on their
English. We used to present our findings to the administration and colleagues at
Blue university, it also contributed to Blue university, | always shared the
results with them. I learned from there because | did the action research there, |
presented my ideas in another way as well, to the materials, curriculum, testing
units, | would suggest we need to do something like this. (Tuba, 11)

Her teaching role also benefited her researcher role as it was easy for Tuba to
find a worthy research topic; and working at an institution usually helped her to

collect data easily.

You know, | always had my data available. (Tuba, 11)

Tuba’s intentional effort to integrate both theory and practice was also
acknowledged by her colleagues. Tuba stated that her colleagues positioned her
as a hardworking academic person who had the knowledge and skills to conduct
research and to incorporate both her teaching and research background.

I was known as hardworking, that is, to do both of them, more often known as
an academic person. (Tuba, 11)

Moreover, she usually volunteered to work as an important proxy agent to
improve her work setting. As her colleague identified, “teachers like Tuba” could

bridge the gap between theory and practice.
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Teachers like Tuba have the potential to bring them closer, for example, she
can talk about a research she conducted, she can use her implications here...So
when she is requested to make a presentation or take part in a project, | think
she will do willingly....I mean the teachers who carry out research and teaching
together... have passion for both...do not draw a thick line between them by
perceiving teaching as their main job, their real passion, and who are
passionate about both similarly, teachers who want to improve both. (Tuba’s
Colleague, 11)

Tuba acted as a proxy agent at Blue university while she was working there, and
she plans to continue classroom focused studies that may guide her teaching, and
she can also provide constructive feedback to her new work setting. This
reflection demonstrates her motivation to act as a proxy agent and even a change
agent incorporating both her teaching and research skills to improve her work
setting.

Giving feedback to the ELT community, to the institutions | work at, giving
feedback to Blue university. Understanding my student. Reflecting on my own
teaching. Sometimes, sharing the result with my colleagues at work, or sharing
the results in an informal dialogue, look like that. Then, in the new institution |
work, when | conduct a research study...presenting, sharing its practical
practices and it has the implementation part in ELT. So, | won’t leave it. Some
small-scale studies there again to foster my own teaching and to help the
institution get better... And what changes we can make, how we can make it get
better. It seems like | will continue to do it. (Tuba, 11)

The knowledge she acquired during PhD benefited her teaching identity and
practices; and being a full-time teacher with more than 10 years of teaching
experience contributed to her research practices. Tuba’s teaching role and
experience also benefited her PhD peers who did not have any teaching
experience, and she could easily see the positive impact of both her roles on one
another. Her narratives revealed that she positioned the research assistants as
more theory oriented and lacking the real classroom experience which offers her
the exploration and experimentation space for teaching and learning related
problems.

The experience | present and theirs is not the same. They were looking at the
events from a very theoretical framework. But that's not what happens in reality.
Sometimes there was also this contradiction, so these articles are written and
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what happens, so | was always wondering how | can see it in practice, the
implications. So, if there is a problem in the class, in teaching, | will work on
this, I can catch it here. | already always have a data set, I'm going to the
classroom, you can make a very serious observation there. As there should be
this engagement, which exists in qualitative studies of course, they are definitely
interacting. (Tuba, 11)

Positioning qualitative studies as an exploration, experimentation, and validation
space, she preferred them more as she believes they provide more opportunities
to see the interaction between teaching and research. This made her dual role-
related state of in-betweenness an ongoing reflection driven identity
development. She perceived her nomadic experience as a proxy agent that
enables her function better in both domains when compared to research
assistants. For her PhD studies, if they needed to find a data collection site, it
was not a challenge for her, for example. She also perceived her teaching role as
a smooth space where she can see the link between the theory and the practice,

i.e., the articles written and their implications in class.

So, it was useful for my own teaching, but my teaching also benefited research.
In other words, it was also in the master's degree, and in some of my studies in
the doctorate, | could easily find a study about X suddenly from there. You
know, | always had it. | even helped the assistant friends to find data, definitely
in the discussions in the classroom, I think this was very obvious. So, we have a
gigantic teaching experience. You take X course or another. You know the
problems very clearly, you do not take it from the same angle with the research
assistants, sometimes very practical, so practical, you look at events from that
dimension. Because if | do this all day long, | want to see this interaction, or you
want to see that research contributes to teaching and teaching to research, and |
can say this still continues, they are absolutely in interaction with each other.
(Tuba, 11)

In addition to her work setting and social network, Tuba acts as a proxy agent for
the research community. Especially with her dissertation, she believes that she
will contribute not only to the language studies research community, but also to
non-academic contexts which may provide her some career opportunities outside

academia.

Because my study, it will be the first time studied in this context, so | am like
XXXX. For example, I need to give feedback to the data collection site. There is
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something like that, you know, | need to go there and communicate with them. |
have to prepare a feedback presentation to them sometime this month. | will
have such a contribution, and there is nothing done in Turkish. This will be the
first contribution in Turkish. I mean, the collaborations, partners, I don’t know
where this will go. You know, maybe, if I like it, I might continue my career with
something like that. (Tuba, 11)

Tuba managed an in-between life for a quite long time. Though she experienced
several challenges, it was obvious that not only Tuba as a teacher and Tuba as a
researcher benefited from her journey, but also she contributes to her work
setting, students and to the research community of ELT and language studies.
Reflecting on her nomadic identity, she perceives herself qualified in all domains

which was something she had to make a lot of sacrifices to achieve.

At first, | was a teacher, researcher, but sometimes I lost my identity a lot. Who
was 1? | was a teacher in the morning, | was a researcher in the afternoon, a
student, | had to go to a conference. | was a participant when needed, like this.
Who was 1? So, sometimes I couldn’t do it, there was a serious chaos when |
was positioning myself, times that | had difficulty because I've suffered a lot. 1
mean, | have come to this day, | might be well-qualified, but | have sacrificed a
lot to come here. (Tuba, 11)

With regard to research practices, Tuba has been assuming a nomadic identity by
valuing the interplay between her research and teaching roles, but she also has a
migrant identity because especially since she started her PhD, she has been more
inclined to conduct non-ELT research studies. However, as long as she continues
teaching, regardless of her research focus, she finds ways that she intentionally

integrates her research practices into her teaching.

4.2.3.5. Researcher’s Analytical Summary: Tuba, the Mediator of Agencies

Since the BA research course Tuba took from her supervisor, she realized that
she enjoyed being a part of the academic community. In other words, pursuing
MA and PhD was a natural pursuit of her first introduction to research as she felt
she belonged to the community. Moreover, her BA course acted as an
exploration and experimentation space in which she became familiarized with

the concept of research and the experience of feeling and acting like a researcher.
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Her BA lecturer she took her first research course from was influential in
sparking interest and shaping the researcher she became as she was in close
relationship with that person who later became her supervisor. Her life story
presented that there were several time-, space- (people and society), and place-
related factors interacting in her professional identity development and PhD

experience.

Tuba had always wanted to pursue her PhD abroad which she perceived would
be a legitimization of her researcher identity, and the reason why she continued
her PhD in Tiirkiye at Red university was related with first her socioeconomic
and family background such as money, illness and loss of her father, and her
family relations, and her educational background, i.e., familiarity with the
context. In other words, incorporating three agentic properties, i.e., forethought,
self-reactiveness, and self-reflectiveness, she decided to start her PhD at Red
university which she had already felt she belonged to due to her BA and MA
studies there. The financial situation of the country also affected Tuba’s
experiences, hopes and dreams about her PhD and future orientations, and the
job description of being a language instructor in Turkish Higher Education
System was also another factor. Being a full-time instructor affected her journey,
and it may be influential in her future orientations, as well. In her PhD setting,
even if she could complete her PhD and earn the “Doctor” title, as a language
instructor, she will not be given the academic position of Assistant Professorship,
and she was not willing to take up that position at a traditional ELT faculty. She
was not sure about her future career, but she was really interested in pursuing a

post-doc degree abroad which may present new career opportunities to her.

When it comes to why her PhD journey was a challenging one, several social and
personal factors interplayed, but her narratives revealed that the major factor was
the fact that she was trying to manage multiple roles simultaneously, both the
teacher role and the PhD student role, both of which require full time and energy
allocation. It can be argued that her personal conditions were one of the major

factors why she experienced this journey the way she did. To start with, her
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financial situation was one factor why she had to assume two roles; she was
single, and she could not receive the support of proxy agents such as family
members and financial support, so she had to earn money to continue her PhD
studies. When the social conditions are considered, it can be argued that her PhD
setting and work settings were important identity spaces in Tuba’s PhD journey
and in her research practices. Scheduling her teaching courses and PhD courses
was the primary challenge in the initial years of her journey during which she
demonstrated strong personal agency incorporating both proxy and collective
agency. She had the opportunity to present her findings in her work setting
which is a demonstration of how she could work as transformative change agent
in her work setting. In this respect, working at a research wise supportive
environment was an important supporting force for her researcher identity
development. Moreover, although she sometimes experienced work setting
related challenges, the fact that her former work setting gave her the permission
to take her PhD courses and arranged her schedule accordingly was the major
support mechanism for her to pursue her PhD. In addition to this, they were also
supportive with regard to giving permission to conduct studies in that setting and
funding their conference presentations. There was a mutual benefit in this
practice because Tuba used to conduct studies on context related problems and
present the result with the administration so that necessary actions could be
taken. Feeling that her professional identity was acknowledged by the
administrator, she also used to provide feedback to the curriculum and testing

units when necessary, so she performed as a change agent in her work setting.

The fact that Tuba was living close to her PhD context may have affected her
journey positively as she did not experience the negative effects of pursuing an
off-campus PhD journey. However, money was another concern while she was
commuting to her PhD setting or data collection site. When her research
practices in her PhD studies are considered, Tuba usually conducted discourse
studies for her PhD requirements or due to her personal interest, and she was an
active member of a research group which was established under the supervision

of her advisor who was a strong support mechanism for Tuba as she acted as a
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proxy agent, whose support she could seek, and who created spaces for Tuba’s
researcher identity development. This research group was also an opportunity for
Tuba to be more frequently in contact with her supervisor, and the group
members used to act as a co-researcher or a critical friend in her studies. Thus,
both the PhD setting and the research group acted as a proxy agent for her
research practices, and they served as identity spaces enabling elaboration,

experimentation, validation and confirmation of her researcher identity.

Her dissertation topic was another source of challenge for her as she had
difficulty in finding the data collection site, collecting, and analyzing the data,
but her dissertation topic may also present some other research-oriented career
opportunities for her in different work settings as she may contribute to the
language studies literature on non-ELT topics. Thus, although it was a
challenging topic to work on, considering the potential outcomes with regard to
her professional identity, she regulated her motivations and actions, and she

decide to continue her studies on that topic.

Her personality and morality were other reasons why she had difficulty in
functioning properly in multiple roles. Tuba was a perfectionist, so she had to
perform effectively in both of her roles which was almost impossible as both
roles and both context-related practices were demanding, and they required
important time and energy allocation. Thus, she had to prioritize her teaching
role, and as an act of personal agency, forethinking about the possible outcomes,
reflecting on her experience, she had to regulate her actions and make some
compromises. Although she conducted research studies both as her PhD course
requirements and as a personal interest, and although she thinks that she is a
legitimized researcher, she could only present the studies in conferences, but she
could not publish them due to time constraints. Enacting personal agency, she
decided that she had to be selective with regard to the journals she may send her
papers to because she thinks that publishing at SSCI journals is the legitimization
and confirmation of her researcher identity, so she decided to postpone the

dissemination of her studies due to her heavy workload. When her feelings were
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considered, Tuba was really enthusiastic about becoming an academic researcher
at the beginning, but she demonstrated negative emotions while she was talking
about the different phases of her journey. Negative emotion words were strong
when she was talking about her not being able to function in her multiple roles
properly, or when a proxy agent was not available such as in the case of finding a
data collection site. All the challenges affected her health negatively, so she was
also worried about her health and wellbeing, especially considering her family’s

health background.

With regard to her research practices, Tuba was interested in language studies,
and she conducted several studies on classroom discourse during her MA, but in
PhD, she started to focus more on non-ELT focused language studies. In this
aspect, Tuba can be considered as a migrant as she changed her research
scope/context. However, as she was a full-time instructor, she always enjoyed
the interaction between her teacher and researcher identity as she perceived both
as resources, proxy agents that contribute to each other and help her act as a
proxy agent to improve her teaching context. Thus, Tuba also showed
characteristics of nomadic identity. Regarding her journey, it can be concluded
that in addition to the personal and social conditions, the way she incorporated
multiple modes of agency and the availability of identity development spaces

shaped her journey and experience and the person she has become.
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4.2.4. Story of Ipek: Research as the Proxy Agent for Professional

Development and Wellbeing

Figure 13. Ipek: Research as The Proxy Agent for Professional Development
and Wellbeing
(Hotpot.ai, 2023K)

4.2.4.1. ipek’s Biographical Overview

Ipek, a married female EFL instructor around her mid-forties, was born and
raised in a Turkish city where her first work setting and PhD university, White
university, was located. While pursuing her PhD, she was a mother of a primary
school-aged girl, and she was working at Yellow university which was located in
another city. Table 11 presents how the people and places in her story were
coded. It should be noted that she received her BA and MA from two universities
different from the ones she has worked at and received her PhD.
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Table 11. How People and Places are Coded in Ipek’s Story

People/Places Pseudonyms/ Codes

Participant Ipek

Supervisor Seda Hoca

Former work settings Yellow university
White university

Current work setting Red university

PhD setting White university

Earning her BA, Ipek started to work at White university which was located in
her hometown. Three years after she started working there, she received her MA
degree from a one-year long intensive TEFL program in Tiirkiye. After working
for a while at White university, she got married, moved to another city and
started to work as an instructor at Yellow university. While she was teaching at
Yellow university, she started her PhD at White university. After several years
during which she was pursuing her PhD and working as a full-time instructor,
she started to work at Red university right before she completed her PhD. While
being interviewed for the present study, ipek had completed her PhD about one
year ago, and she was working at Red university as an instructor teaching
English for general purposes. Having more than 20 years of teaching experience,
working at different units throughout her teaching career, and holding a PhD,
Ipek also holds international certificates of teacher training and teacher trainer
training. In the following section, Ipek’s PhD journey and her becoming an
academic researcher will be explored. (Ipek preferred to have the interviews in
English, whereas her husband preferred to use Turkish; thus, all the quotations
from her husband have been translated. Please see Appendix E for Turkish

quotations.)

4.2.4.2. Ipek’s Motivations and Future Orientations to Pursue PhD

Ipek was always a research-oriented hardworking teacher, and she attended a lot
of conferences, presented papers, and published research articles which were

smoothing spaces for her professional development.
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She is very enthusiastic about research... I mean, she is always like “There is a
new conference”, “How can I improve myself?”, “What can I do?”. Actually
although she is a teacher for 20-25 years, in fact, she can do many things by
heart, I mean, she can teach with a blindfold, but instead of choosing this, she
gives effort. (Ipek's Husband, 11)

For Ipek, research was a part of her professional identity as she perceived it as a
form of professional development. She started to feel that she was a part of the
larger ELT community after her MA degree. Ipek has conducted many research
studies collaboratively with one of her colleagues from her first work setting

whom she referred to as her critical friend, co-researcher.

I saw that with my co-researcher, again, we could, you know, design research
studies, we could implement them, you know, and we could come up with results
that we can comment on, we can reach conclusions, and also which we can
present and present in Tiirkiye and abroad with more confidence. So, you know,
not as part of an MA, not with the advisor to lead you. You know, we were all
alone together, and we weren't alone, we had each other, but you know, again it
is not like having, you know, a more knowledgeable person guiding you, | can
say around that times and, you know, uh, the same year | attended like four
conferences..., so we felt that, you know, we can conduct studies, we can
conduct workshops more practical, you know, sessions, let’s say. So back then, [
can say I started feeling that I am really a part of this community. (Ipek, 12)

This collective agency also gave Ipek the opportunity to explore and experiment
with her research skills and attend conferences and workshops as a presenter.
Conferences were places where she could feel the self and other legitimization of
her research skills, and so were the workshops and trainings. Thus, those places
were proxy agents that fostered her identity development.

I can say that both the X country and you know X city experience, they were
really, you know, very satisfactory, | can say, because it was the first time | felt
capable as a presenter | can say, you know and with practice, you get better
each time. (Ipek, 12)

Especially in one of the trainings she took part, she had the chance to reflect on
her research design skills. Comparing their performance with other groups, she
realized that she and her critical friend were able to explore and experiment with

their research skills easily. Her positioning their research skills at a higher status
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demonstrated that she had a self-legitimization experience in that training. In
other words, the training provided a reflection experience for her with regard to

her effectiveness in conducting research.

Also, after...train the trainer course | can say because we could design our study
very comfortably when compared to the other groups, we were so used to it,
again. (Ipek, 12)

However, after she got married and left White university to work at Yellow
university, she felt the need to seek for identity development spaces where she
could improve her professional identity. Ipek referred to White university as a
proxy place for individuals, and for her, it was a place that also supported the
collective agency as well. Reflecting on her experience at White university and
how her research practicing coworkers acted as proxy agents for the collective
benefit, Ipek’s narrative revealed how she perceived the impact of the
availability of a proxy agent in her work setting on her professional development
and teaching and learning. In other words, the instructors’ dissemination of their
research practices and all their accommodating teaching accordingly was an

exercise of collective agency which was encouraged by White university.

At White University, ... we didn't look for any other options to develop
professionally because we were already developing professionally because of
the way the courses are conducted, because of the way the assessment is
conducted, our coordinators generally they were doing academic research, and
they were very capable, so we were learning when we were teaching. (Ipek, 12)

When she started to work at Yellow university, a space which did not use to
allow the instructors to pursue MA or PhD, ipek felt the need of support and
spaces for her professional development. As she could not align with the lack of
support in her work setting, taking the initiative to foster professional
development opportunities in her work setting, ipek founded the professional
development unit with her coworker at Yellow university, and in addition to their
paid full-time 20 hours teaching workload, they worked there as an extra non-

paid responsibility. She exercised a strong personal agency by creating a space
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where she could act as a proxy agent for the professional development of her

colleagues as well.

Ipek’s biggest motivation is, she has this notion, “I should do something here. I
should make a difference”, “I should give some spark to people” etc. (Ipek's
Husband, 11)

Moreover, she continued her collaborative research practices with her co-
researcher who was working at another university. Seeking support from a proxy
agent with whom she also worked collaboratively, Ipek demonstrated a strong
personal agency as she felt the need for her professional development, and then
reflecting on her need and considering the possible outcomes, she accommodated

her actions.

At Yellow university, the case was a little bit different, you know, people were
not allowed to pursue their MA's for a very long time. And they started pursuing
MAs like a year after |1 went there. So doing teacher research with my co-
researcher was also a way to improve myself professionally...But you know, in
terms of the developmental opportunities, you know, unfortunately we had less
financial support from Yellow university because White university is a very rich
university. So teacher research was a way of improving myself also. (Ipek, 12)

She sought opportunities to develop professionally, and what she highlighted
with regard to the financial support is noteworthy as according to Ipek money
acted as a proxy agent in White university, whereas the inefficient financial
budget may have prevented the Yellow university from offering professional
development opportunities. With or without institutional support, ipek perceived
conducting research as a smoothing act and an exercise of agency for her own
development and to improve her work setting. Even while she had a hectic
teaching schedule, she continued conducting research with her co-researcher who
was working in another university in another city as research also supported her
emotionally in addition to its effects on her professional identity and its creating
spaces for her to explore, experiment and confirm her researcher identity by

attending conferences.
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I had a lot of responsibilities in addition to many hours of teaching, but, you
know, doing teacher research was you know, how can | say it was relaxing for
me. You know? Yeah. And | felt that | improve myself by doing this and | had a
co-researcher. We have always conducted studies together and we did, you
know, we shared the labor equally, each of us dealt with the aspects that we
wanted to, so it was fun, and it was a way of getting together, meeting new
people in conferences, sharing, you know, their ideas and experiences. So, it
wasn't a burden for me. It was like a getaway from the you know, heavy
workload, I have had during those years. (Ipek, 12)

Ipek perceived conferences as spaces that improve her professional development
and her wellbeing. However, conferences were also places where she felt
challenged by other researchers with regard to the research studies they
presented. For example, when they presented their action research in one of the
conferences they attended before she started her PhD, some academic
researchers positioned action research as less worthy practice as they were not
familiar with the concept and criticized Ipek and her co-researcher for not
adopting a more complex methodology as, Ipek believed, they were not familiar

with action research.

It was very difficult to explain that, you know, this is not. There were two guys,
and they were doing their PhD, | think, they were research oriented that they,
you know, couldn't conceptualize exactly what we mean by action research, and
some other participants also tried to, you know, explain them that, you know,
this is, they were Arabic | guess, you know, they weren't from Tiirkiye, either,
and | still remember how much difficulty we have had while trying to explain
that you don't need statistics to carry out small scale research in your
classroom. (Ipek, 12)

That moment was a challenge to the legitimization of their researcher identity,
and although they felt challenged, she referred to the experience as a rewarding
one for everyone that took part there. It created a space for collective agency to
clarify the conceptualization of action research among the members of the
interaction. Reflecting on her experience, Ayla believed that they demonstrated
high efficacy while presenting the concept; however, it was also a critical
moment that helped them foresee the potential outcomes of their lack of sound
research background, and the experience was a force that helped them consider

regulating their actions. In other words, upon the experience they had, exercising
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personal agency, they decided to pursue a PhD degree to improve their research

knowledge and skills.

And it was experience, you know, we learned how to deal with difficult people
and difficult questions, let’s say, you know, the questions that you don't have an
answer to, you know, because | didn't, unfortunately, I didn't discover action
research so. Times hard to, you know, defend it like it is your baby. Yeah, but |
think it was a nice experience that, you know, help us to deal with different point
of views with different attitudes etc. And we also decided to take up PhD. (Ipek,
12)

Feeling the need to be more knowledgeable on research, her friend, who is her
co-researcher in many of her studies, immediately started PhD, and sometime

later Ipek started her journey.

When | asked myself, what, why | really wanna do this? | wanna do this not
because | want to have academic career, but because | have always wanted to
do this and because in my previous institution, we didn't have a lot of
opportunities for professional development. (Ipek, 11)

Before Ipek started her PhD, she used to perceive PhD as a form of professional
development activity, a way of moving forward. Thus, as her professional
identity was challenged at the conference, and as she felt the impact of the lack
of professional development opportunities in her work setting and she could not
align with her non-research minded coworkers, she decided to pursue a PhD.
Ipek had always wanted to pursue a PhD not because she wants to have an
academic career or a position in ELT, but because she wanted to develop
professionally. When she was single and when she could have done it, she was
not allowed to pursue a PhD while she was working at White university. At
Yellow university, when they were given the permission to pursue graduate
studies, she thought that it would be a support for her wellbeing as she felt the
need for her professional development and an escape from her overwhelming

personal and professional space.

After having a child, like, after three years or so, | felt like trapped. And you
know, | needed a break. ” (Ipek, 11)
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Her reflection with regard to why and how she decided to pursue a PhD was
loaded with negative emotions. To cope with her negative feelings, Ayla sought
the support of a psychiatrist as a proxy agent who made her realize that PhD can
be a support mechanism for her. Although the feeling of guilt emerged when she
enjoyed the thought of pursuing a PhD degree, the psychiatrist helped her
incorporate three properties of agency, i.e., forethought, self-reactiveness, and

self-reflectiveness to regulate her actions.

He asked, is there anything you wanted to do so much but you couldn't?
Because, he said, if you can't do this now, you may accuse your child of not
being able to do that. And it hit me at that point, | said, you know, | always
wanted to pursue, pursue a PhD, ... He said, if | were you, | would give it a try.
And he convinced me to take the exam...l asked him, but I'm going to leave my
child alone ... and I have to commute ... every week. He said “You are not
leaving her forever. You know, just for a night. I'm sure she can survive with her
dad or the person who is taking care of her.” So, | just wanted to, you know,
give it a try, actually. (Ipek, 11)

Trusting her proxy agent’s recommendations, ipek decided to seek support from
her husband for the child-care and apply for a PhD program. This may be a
demonstration of how she perceived PhD as a smoothing space with regard to
her professional role practices. However, although she was given the permission
to continue her graduate studies while teaching at Yellow university, she had to
commute to another city to continue her PhD studies, and that is how and why
she started her PhD at White university. Incorporating the three agentic
properties and exercising personal agency, she decided that White university was
the perfect setting for her for several reasons. She could benefit from the family
support as they were living there, and her city and PhD setting were close to each
other. Moreover, she was familiar with the university and the people in the ELT

program.

I didn't have any accommodation problem, etc. And they provided me with a
wonderful study environment for the night. So and you know, because | worked
at White university for many years, people were also familiar, you know, might
be a pro or cons depending on the situation, but it turned out to be a pro in the
end. So, | didn't choose White university, | chose the city to tell the truth. Yeah, |
had to. (Ipek, 11)
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Feeling the need to take a break and to develop professionally, she decided to
take control of her life, and she applied to three different PhD programs to make
sure that she would be accepted to a PhD program. In this respect, she
demonstrated a strong personal agency to make sure that she would reach her
desired outcome.

I was accepted to all three of them. ... OK, I said. I'll go for it. | didn't want to
change my area of specialty, and this is how everything started. (Ipek, 11)

Although she started her PhD for professional development purposes, Ipek
realized that it was not an experience that one should aim at just for development

purposes.

I thought this could be a refreshment in that way. However, later | realized that
I was mistaken. But you know, this was much more than development, actually.
(Ipek, 11)

During the PhD journey, Ipek experienced several unforeseeable academic and
nonacademic challenges. With regard to her future orientations, she may
probably continue teaching English for general purposes as she loves teaching
English, and she identifies herself as a teacher holding a PhD in ELT. Pursuing
her dreams, she felt as a legitimized and confirmed member of the academic
community with her PhD. Moreover, she started to work at Red university as an
instructor to offer general English courses, and she felt she belonged to her new
work setting reflecting on her students’ profile, the teaching practices, and she

could visualize herself teaching general English there in the future.

I do love teaching General English, people are really surprised when | say this,
but I am in the right place. | have wonderful students with a wonderful program
and materials we are working, | don't think that I'll change my working place. |
am at the very place | had dreamt of being | can say, and what | wanna do is to
make contributions to this wonderful system as much as I can do. Other than
that, |1 don't have any aspirations. | have achieved whatever, you know, | plan to
achieve. Actually, more than | have dreamt of. (Ipek, 11)
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The sense of accomplishment and the feeling of belonging made ipek feel
satisfied with her current state. With regard to her future orientations, although
her PhD peers perceive her desire to continue to teach English as a PhD holder
an illegitimate pursuit, she perceives her desire to keep her status quo as an act of
personal agency as teaching English especially at Red university and to students

with good profiles is something she loves doing.

Um, my classmates were always surprised. How come? Don't you think you're
not going to pursue having a title? I said No, no, no. Because | really, | do love
teaching general English. And I'm also teaching some exam, standard exam
preparation courses. They're also very demanding, but at the same time for a
teacher very satisfactory. | can say, no, the level of students unbelievable and
their motivation level is unbelievable. (Ipek, 11)

Having recently received her degree and started at a new work setting, Ipek was
required to conduct action research as a requirement of her induction program in
her new work setting. The program was an important legitimization and
confirmation space for her professional identity within her new work setting, and
it was a demanding program. Thus, Ipek wants to take a break for a short period,

a break for her means teaching without conducting or thinking about research.

I need to have a break to research because we have just conducted an action
research during our time. | completed it ...only two months ago, so you know,

again, I worked on something I would like to have in the past very much. (Ipek,
11)

| haven't turned my thesis into an article even yet. Because of course | want to
share my research with people, but again, I'm not in a rush because what I
achieved was to have a PhD so that | can improve myself and | think 1 did this.
(Ipek, 11)

Ipek’s priority was to complete her PhD, and she achieved that although it was a
tiring and challenging journey for her. Exercising personal agency and
considering her wellbeing, she decided to prioritize teaching for a while. She
wants to present her dissertation abroad as she perceives conferences as sharing
and networking spaces with prominent researchers in the field. However, given

the economic conditions in Tiirkiye, it may be unlikely that she attends
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conferences abroad, which she perceives as important validation and

confirmation spaces for her researcher identity.

And my first priority will be to present my paper in a conference and with
possibly people who are experts in the X (her data analysis model), and there
are a few of them, you know, everybody knows them. And if I can catch them
somewhere around the world, | will try. This is the very first thing | wanna do.
But not now... Then, | might think of, you know, publishing it maybe, but not
now. I'm very tired. | wanna take a break and I only want to focus on teaching,
which is fun really with this group of students. (Ipek, 12)

In this respect, the existence of money and financial support as a proxy will be
influential in her future aspirations with regard to dissemination of her research.
In addition, acknowledging her proxy agency for her child, ipek believes that
pursuing a post-doc degree cannot be one of her future aspirations. In other
words, thinking about the potential risks, she regulates her motivations and

actions in the direction that will constrain her future career orientations.

It is not feasible for me even if | wanted to, | have a kid to take care of...She also
needs support. And | wouldn't like to change her environment in the first place
just because | wanna pursue a PhD, my postdoc because it is quite different. |
mean, I'll go abroad, and | will take them with me, my husband, my daughter.
And | don't think that this is fair on the child.../ don't think that post-doc is a
necessity for my personal aspirations, let's say. (Ipek, 12)

She followed her dream and completed her PhD despite many challenges, and
despite her desire for a break, reflecting on her values and goals, she believed

that she can start conducting research soon.

I want to miss that feeling...this semester is a break for me, and maybe next
semester as well, but I am sure the itchy feeling will start soon... because there
are ideas coming and going, you know, but not now. (Ipek, 12)
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4.2.43. Challenges and Support Mechanisms Interplaying in Ipek’s
Multiple Role Management during PhD

Figure 14. Ipek's Metaphor for her PhD Experience
(Hotpot.ai, 2023I)

It is like a flight to Australia or a distant place. So you are very excited when
you get on the plane, unaware of what you will experience, the difficulties you
will experience...even though the excitement sometimes turns into a challenge,
the brand new place you see when the plane lands, the experiences you gain
thanks to the flight. (Ipek, follow-up WhatsApp Voice message for 12)

The PhD journey was a long flight for Ipek, a challenging but rewarding one.
She was really enthusiastic about pursuing a PhD at the beginning, but she
experienced several expected and unexpected challenges during the journey as
she had to take on many roles, each of which required her to complete different

tasks. To start with, her role as a mother was always an extra challenge.

I had that times that | said, OK, you know, | can't take it anymore ...commuting
and having a small child, and also a demanding program, this is not an easy
combination you know. And when you start PhD, your child, or your any
personal you know, problem, let's say is not considered as an excuse. (Ipek, 11)

Ipek had to commute to another city for her PhD, and she realized that her non-

PhD related roles, her motherhood, was not perceived as a legitimate excuse by
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others. Moreover, when she received discouraging comments about the potential
interference of her motherhood with her academic pursuit, she chose ignorance

as an act of personal agency.

“You know, you are a mother. How are you gonna, you know, balance
motherhood with academic studies and you're also teaching at the same time? "
Only a few people, and you know, I pushed them away. (Ipek, 11)

Another challenge she experienced related with her in-betweenness state was the
requirement to manage her roles in different cities. Being a full-time teacher and
a PhD student in different cities, especially while taking courses, was not an easy
practice as she had to commute to another city every week. She was taking her
PhD courses on Wednesdays and Thursdays, and to be able take her courses on
Wednesday, she was taking the earliest bus from her city to attend the lesson,
and she was going to school directly from the coach station. However, when she
started her PhD, she was very happy because it was the first time that she

traveled by herself after she had her child.

| felt euphoric. 1 am free again. You know, I can listen to my music. | didn't
know what was coming. (Ipek, 11)

Ipek’s narrative on her experience of travelling for the first time for her PhD was
loaded with positive emotions contrary to what would be expected from a mother
leaving her child behind. This is an indication of how much she wanted to pursue
her PhD and how she perceived it as a smoothing and emancipatory place, a
proxy agent that would enable her to break free from the striated space, i.e., her

work setting and personal roles that she felt trapped in.

While selecting the courses she was going to take, she had to consider the days
that were convenient for her schedule as she had to commute between her home
city and PhD city. In this respect, although she did not have the chance to choose
the courses according to her interests, she thought that she was lucky to have a
supportive work setting administration that gave her a teaching schedule with

two days off. Receiving the support of her work-setting acting as a proxy agent,
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she was able to take the compulsory courses, and she took the elective courses
based on their matching schedule with the compulsory courses which is another
exercise of her personal agency. Forethinking about the possible outcomes, she

regulated her motivations and actions to complete her course phase.

Actually, I didn't have a chance to select courses because | had to choose days.
In my school, | was very lucky in that respect, my director said we can give you
two days off. And in two days | could take three courses and uh. We have, like
most of our...compulsory and I was choosing the electives one according to the
compulsory ones | have to take, so | can't say that | really selected courses.
Maybe you know in between two | could have made decisions, but | can't say
that, you know, I selected from a pool of courses let’s say. (Ipek, 11)

Forethinking about the possible opportunities of pursuing her PhD in a familiar
city in which her parents live, Ipek benefited from staying at her parents’ house
on her PhD days. When her Wednesday course was over, she used to go to her
parents’ house, and she used to study all night as it was the only convenient time
she could find a peaceful setting that relieved her of her social and teaching role-

related duties.

Studying all night till two or three because that was the only place that I could
study in a peaceful environment. (Ipek, 11)

Ipek needed to exercise a strong personal agency to manage her time effectively,

and this was also reflected in her husband’s narratives.

She was studying in any time she can have, I mean, she didn’t have a specific
time, for example, she would have a meal, she would study before the meal, then
she would study after the meal, always, because, | mean, she would make lesson
plans, needed to study for PhD. (Ipek's Husband, 11)

After she took her two PhD classes on Thursday, she used to take the evening
bus to her city. When she arrives home at night, she had such a hectic schedule.
She did not have time to rest as she had to take care of her child and prepare the

lessons she would teach the next day.
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I had six hours off teaching every day, so 18 hours. Three days. So, it was like
crazy. Looking back, you know... | don't know how, I did all this, but because |
was enthusiastic, you know, | didn't care much, each week. | was kind of put a
tick. Done, done, done, and the feeling when I went to bed with my daughter on
a Thursday evening, it was very relieving, you are back together. And the next
day, again in ..., you go on with your typical day. (Ipek, 11)

Although it was a tiring hectic schedule, she had to follow this course of action
during her course taking phase. Reflecting on her experience, Ipek presented a
positive narrative of her repetitive boundary-crossing experience as she was
satisfied with her achievement. Her narrative also suggests that feeling content
with completing small tasks and achieving short term goals boosted her
motivation to continue. In this respect, her exercise of strong personal agency

was instrumental.

Ipek was somehow managing her social, teaching and PhD-related roles
successfully as they were expected and familiar roles. She could forethink about
them before she started her PhD, and she regulated her motivations and actions
accordingly. However, in the last semester of her course phase, she had to take
on another role, caregiving. It was the period Ipek referred to as the worst time as
someone in her family, her sister-in-law had a serious health problem.
Forethinking about the possible outcomes and reflecting on her experience
during the phase of taking her courses, she decided to take a break. Requesting a
leave of absence from her PhD setting was a personal agentic action, an attempt
to ease her duties to be able function properly in her non-PhD-related roles.
However, although she felt really close to that person, her request to freeze her
registration and take a leave of absence for an extended period was rejected as it
was not perceived as a legitimized excuse according to the rules and regulations
in Tirkiye. At that moment, she really considered dropping out of her PhD, but
her brother insisted that she should continue to present a good role model for her

nephew who was preparing for the university entrance exam.

My brother said “Please. Don't do that. You can fail. OK. Or if you don't want
to, don't go. ... Just everybody will go on their normal life as much as possible
and support each other. ” (Ipek, 11)
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Reflecting on her brother’s request that she should act as a proxy agent by
pursuing her PhD and managing her other roles as her best, she decided to
continue her studies. However, this was a critical period in her life that affected
her perspective on life. She used to separate her life as before her child and after
it, and then another turning point was this period which affected her studies for
the comprehensive exam. She thought she wanted to skip the first exam because

she had to take on a caregiver role.

Life for me, before my son, after my son, before the illness of X and after that... |
was ready to give up everything, including my job. (Ipek, 11)

Her brother interfered again, and he suggested that she should continue studying
without feeling any remorse as he believed she did everything she could even by
risking what she had achieved until that time in her PhD. Upon her brother’s
insistence, she accepted to prepare for the comprehensive exam which was a
critical legitimization phase of her researcher identity. Ipek was a hardworking
mother, student, teacher who was able to manage the border-crossing effectively
until that time. However, when she had to study for the comprehensive exam,
she decided to assume a less hardworking student role as she thought she would
not be able to pass the exam in her first attempt, and she needed to act as a proxy
agent while her family was going through a health-related critical period. This
reflection and action may be considered as an attempt to improve her wellbeing

and to decline a threat to her self- and other-perceived identity.

For the first time, I said take it easy Ipek, let it go, and you're not going to able
to do that. And it looks impossible because every weekend, I am in ... We were in
different hospitals, taking care of X... there was no, you know, remedy. (Ipek, 11)

After she agreed to take the exam, she anticipated that home would not be a good
setting to study for her exam reflecting on her child’s bond with her, thus, she

accommodated her study habits and scheduled her plan to study at school.

Because | can't study at home, whenever | go home, you know my daughter, you
know, was waiting for me there of course. Naturally. And | made a program for
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myself. Other than the hours | was teaching, | was reading either an article or
research that whatever in every minute I have at school. (Ipek, 11)

Enacting personal agency to control her life, after teaching her classes, she
benefited from her work setting by utilizing it as a proxy agent that served as a
studying space. Although she was going through a psychologically, cognitively,
physically challenging phase, Ipek passed the comprehensive exam
accommodating her actions and motivations, i.e., exercising a strong personal

agency and with the help of proxy agents around her.

At White university, the supervisors were assigned after the comprehensive
exam, so a supervisor figure as a proxy agent was not available for her while
preparing for the comprehensive exam, but the administration and faculty of her
PhD context acted as proxy agents and guided her in narrowing down her

studies.

They guided us towards the comprehensive exam by telling us the three main
strands. OK, they said “SLA, linguistics and methods, ... when you are getting
ready, you know, keep this in your mind, and if you want to ask any questions,
still you can to any of us”. And I think they meant it because sometimes they
sent me some up-to-date articles that I haven't encountered, etc. (Ipek, 11)

After she passed the comprehensive exam, Ipek needed to state her supervisor
preference which she intentionally refused to make on her own, and she
requested the support of a proxy agent to make her decision as she wanted to be
strategic with her preference. Consulting her temporary supervisor, she chose her
supervisor after considering the field of expertise and the number of the graduate

students that person was assigned to.

Well, we were given the chance to, you know, select a person, but I didn't want
to because... | had an idea of what | was gonna study on roughly, but | wasn't
sure which aspect | was gonna choose. So, | didn't want to choose the person. |
told my temporary supervisor; “7This is the idea in my mind. Who would you
recommend? ” | asked her. (Ipek, 11)
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Utilizing a strong personal agency, she forethought about the possible outcomes
of choosing each supervisor, and trusting her temporary supervisor, Ipek made
her decision because she was partially sure of what she wanted to work on, and
she tried to choose a supervisor with whom she may not experience any

interpersonal relationship problems due to workload or topic selection.

In addition to her PhD setting, Ipek acknowledges her work setting’s
contribution without whose permission she could not have started her journey. In
addition to their scheduling her teaching hours so that she could take her PhD
courses, Ipek also benefited from the sharing and collaborative atmosphere
which Ipek may have initiated. She was an active member of the professional
development unit, and they offered trainings to her colleagues as a part of their
job description. She also benefited from the other members of the unit who were
also PhD students. Moreover, she may also have affected the career path of her
colleagues positively as they also started to consider pursuing a PhD. She

became a role model in her work setting.

After | did, you know they said, “OK, if Ipek can do it with a child in another
city, we can also do it.” | said “Definitely.” You know, and many people
followed, | can say. And because they wanted to pursue a PhD and they saw
that, you know, someone can do it. (Ipek, 1)

In other words, her work setting and the professional development unit offered
her the experience to feel and act like a legitimized member of the professional
community and as a proxy agent for her setting with her actions and future
orientations. She was also grateful that her administration also presented her a
smooth space with regard to her topic selection as they did not ask her to

consider the needs of the school while deciding for her dissertation topic.

Well, first of all, taking two days off. This is a big, big favor | can say. And you
know that the administration never pushed us to choose a thesis topic, let's say
depending on the needs of school, we were completely free in this respect. (Ipek,
11)
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Ipek decided to work on a topic that she was interested in for a long time, one
that all the stakeholders in her work setting can benefit from. While she was
conducting research for one of her PhD courses, Ipek found out that there are
new techniques, new psychometric studies that were conducted about that topic,
and it attracted her attention a lot, so she thought she found something that she

really was interested in.

I decided on my, actually, in our seminar ...and I chose something related to
writing, and when | was doing reading for that research, | realized that, you
know, I didn't like teaching writing or grading papers. (Ipek, 11)

Thus, she chose her topic reflecting on her teaching experience especially in her
work setting and forethinking about the potential positive outcomes she may
receive and provide with her dissertation. Although she was not confident with
her research skills in quantitative studies, she thought about the positive impacts
of fostering her quantitative research skills on her professional identity, and she
also thought about the importance of such a study to be conducted in her work
setting. Moreover, reflecting on her previous experience, perceiving her former
institution as more efficient with regard to writing assessment she could have
aligned with, she regulated her motivations and actions to improve the writing

assessment practices in her new work setting.

I wanted to challenge myself. | said “OK, why don't you like it? Because you
don't like the scale here, because you don't like the procedure here.” Because in
my previous institution, it wasn't a problem. Because we had a very, you know,
organized way of doing things. But here | realized that there are some important
things, you know, that were missing. And my friends, my colleagues were also
aware of that, and we had been talking a lot about it. (Ipek, 11)

In other words, with her PhD research, she decided to act as a proxy agent in her
work setting for the collective benefit. After she realized that she was interested
in that topic, she started to gain more theoretical and practical information
derived from research studies conducted. After reviewing the literature, ipek felt
ready for the proposal meeting which is another important legitimization space

for her researcher identity, and she presented her thesis proposal to her TAC
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members. Ipek was very enthusiastic about her dissertation topic because she
could identify the need in her work setting, but her TAC members were cautious

as she wanted to work on an analysis model they were not familiar with.

They said, “Sorry, we don't know anything about this mathematical model of
analysis. So, if you wanna, you know, go on with this, You're very welcome. But
with it, we cannot support you because we don't know it either. Of course, we
can read it. But you know, it is not like the SPSS statistics we had been using,
you know, for many years so far.” They said, “If you can risk it, if you're ready
to take the risk, we are ready, too.” (Ipek, 11)

Although the TAC members explicitly stated their concerns that they may not act
as active proxy agents as they wanted or need to, they gave ipek the opportunity
to explore and experiment with her research skills promising that they would do
their best.

However, as she was warned by her TAC members, the model she decided to
adopt was so complex that she realized it was not possible to learn it on her own.
Thus, she needed the support of a proxy agent as she could not receive much
support from her supervisor or TAC members with regard to data analysis. She
was adopting a complex mathematical analysis model in her dissertation, and she

received a lot of support from the statistician she was working with.

We could find the person. And luckily, she was a very enthusiastic person too,
she said, “You have the data, | have the knowledge, so together we can learn”
she said, and | can say one and a half year or almost two years were spent like
that. You know, in thesis committee, | was explaining “OK we did this, we did
that, blah blah.” (Ipek, 11)

My statistician was in contact with X, because they could speak the same
language and this X person he has a wonderful book on X (mathematical
analysis model), and it was my bed side reading throughout my PhD. | didn't
need to contact him actually. Because the statistician | worked with, she has
already had some contact in the US. She completed her MA in educational
assessment in the US. She was whenever | had a question, she was writing to
her professors there. (Ipek, 12)

The proxy agent she requested the support of also benefited from her proxy
agents so that they could reach at the desired outcome, i.e., Ipek’s research
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design and data analysis. This is a demonstration of the impact of the graduate
institutions and professors on emerging researchers’ professional development
even after their graduation if they are inclined to create a supportive
environment. Collectively learning and working with proxy agents, ipek was
able to design her study, and she tried to inform her TAC members about the
model and design of her study. Because the model she selected was a complex
mathematical analysis and as she was pursuing a hybrid PhD, there were times
she was challenged especially with the gap between her knowledge on the data
analysis model and what her supervisor and TAC members knew and could

provide.

For example, sometimes your advisor doesn’t have, you know, some knowledge
and skills you expect him/her to have. So, it is a bit like superior-subordinate
relationship, like in army. Actually, you know what something is, but you cannot
tell him/her that. He/she comes up with the wrong thing, and you end up striving
for nothing, | mean, as far as | understand, some things can continue slowly
while they could be faster. (Zpek's Husband, 11)

Aligning with the supervisor-supervisee power relations, Ipek sometimes
exercised personal agency by not challenging her supervisor as she believed it
may affect their relationship negatively. Her unwillingness to take control of her
life in another direction resulted in the delay of her studies. However, Ipek felt
and appreciated the contribution and support of each of her TAC members in the

meetings.

My thesis committee as a whole, rather than my supervisor, and we were a very
nice group, | can say and all three, you know, guided me very well, because all
three had different areas of expertise regarding testing writing. So rather than
my supervisor, all three | can say act as supervisors, which was lucky of me,
actually. (Ipek, 11)

Ipek’s experience of research design and dissertation writing phase is a strong
demonstration of how the access to different proxy agents can contribute to one’s
dissertation writing experience and how different proxy agents can work

collectively to improve the research practice and experience of a PhD student.
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For example, in one of her thesis committee meetings, after she explained

everything, Ipek and her TAC members spent three hours correcting her rubric.

All three of them, not only my supervisor, and she also mentioned this a couple
of times, | was very lucky because | have two other people, you know, for
example, one of them was specialized in | can say about X. One of them was
about X. And because my supervisor, actually because she was working with X
program, she was quite familiar with different rubrics, so it was like Voltron.
(Ipek, 11)

Ipek and her supervisor acknowledged the positive contribution of each member
to her dissertation. Their collective work helped Ipek explore and experiment
with her research. When they agreed on the design, she decided to collect data
during which she did not experience many challenges as she utilized her work
setting as a data collection site, and all the stakeholders were very supportive and
cooperative. One challenge she experienced was the attrition of some of her
participants as what she requested required some time and energy allocation of

the participants.

I lost my three people from my PhD participants because they said, “/e can't
do it anymore, we are exhausted. ” (Ipek, 12)

However, losing participants did not affect her study very negatively because she
had an adequate number of volunteers who really wanted to contribute to her

study as they believed it was going to be helpful for them as well.

It was not like volunteering for the sake of volunteering to help the person.
(Ipek, 12)

Ipek mentioned that her colleagues and her students acted as proxy agents with
whom she worked collectively to complete her dissertation study. While teachers
were grading some sample papers using different versions of the rubric she

developed, Ipek also received students’ feedback on the rubrics.

Students were very supportive...Teachers were already very enthusiastic
because we were trying to change things together, and they had a stake, most
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important stake maybe, and we asked for their opinions, and they valued it.
(Ipek, 11)

Reflecting on her experience, Ipek suggested that her dissertation provided the
students and teachers the opportunity to voice their ideas. In other words, it
served as an elaboration, experimentation, and validation space for all the
stakeholders that participated in her study, and it fostered the engagement and
alignment of participants as it created a space where they could act as change

agents in their setting.

During the data collection phase, she attended her TAC meetings which were
very constructive as they used to spend hours to improve her dissertation study.
After her TAC meetings were completed, when it came to the dissertation
writing phase, she started to work collaboratively with her supervisor who did

not push her to write which was relieving for Ipek.

She said, “Whenever you're ready, I am ready.” (Ipek, 11)

Ipek referred to this phase as a lonely practice considering her supervisor’s
existence, although she acknowledges that she sometimes received feedback

from her supervisor.

When [ started writing, we were left alone. ... She was, you know, there to help
me, but because she was very aware of what | was doing, she was correcting,
you know, not content wise, but only you know trivial things about, you know,
academic writing, etc. Because they were, you know, very well aware of what |
was trying to do, I can say. (Ipek, 11)

Reflecting on their comments, although she could not utilize her TAC members
as strong proxy agents during this phase, Ipek believed that they trusted her
theoretical knowledge and research skills. However, thanks to the existence of
another available proxy agent whom she could consult and work with, she
referred to the data analysis phase as a cooperative practice which fostered her

study and had a positive impact on her PhD experience.
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Writing began after | collected the data ... and after collecting the data, it was
not that difficult, 1 can say because we could, you know, interpret the data
together with the help of the statistician. She was very, very helpful in that
respect also. (Ipek, 11)

While working on her dissertation project, she could survive thanks to her
resilience and strong personal agency and the proxy agents such as her family,
her colleagues and students, her TAC members, and a statistician whose support

she sought.

Pursuing a PhD was challenging for Ipek, but when she looked back, she also
remembered several support mechanisms and opportunities that made her
journey an endurable one. For example, commuting and pursuing a PhD was

both a challenge and an escape.

I was kind of on the verge of burnout when | started PhD for two reasons,
because the school was very different from my previous, you know, institution,
this was the first reason. The second one was having a kid. It changed
everything in my life. The courses | took, they were, you know, very useful in this
respect. | socialized with people again. I shared teaching concerns, etc. Yeah, |
loved. If you ask me which part you have had, you know the most fun, | would
say taking courses, despite, you know, commuting. (Ipek, 11)

While going through a self-perceived burnout phase, doing something she loved
was motivating, and it fostered her wellbeing. When she felt overwhelmed, there
was always someone to help her continue. Her proxy agents supported her in

different ways as she needed.

| can say that | had a lot of supporters. Starting with my husband, with my
family, with my colleagues, with my students. (Ipek, 11)

I had that times that | said, OK, you know, I can't take it anymore, but either a
colleague or a family member helped me to, “OK, you did this so far. You did
this successfully. You can do it, you started. And, starting is the half of finishing
it.” kind of encouragement they gave. (Ipek, 11)

The support she received from her family regarding accommodation and space

for studying also improved her PhD experience.

198



They provided me with a wonderful study environment for the night. (Ipek, 11)

Ipek had a supportive husband who tried to ease her life during this long journey.
Her husband was a major strong proxy agent in helping her manage her multiple
roles driven life. She received his support both psychologically, technically, and
financially. She sought his help when she was formatting her papers or
transcribing her handwritten ideas, and he also offered logistic support with
driving her to bus stop or to home or taking her printouts. His most important
support mechanism that helped Ipek complete her tasks was taking care of their

daughter while she was working or studying at home or outside.

Home was a space ipek continued her studies border-crossing as a wife, mother,
teacher, student, researcher. Fortunately, at home, there was another source of
support, her child’s babysitter, without whose support she could not have
completed her journey. In that relationship, Ipek could utilize money to receive
the support of a proxy agent which is another demonstration of the importance of

having financial resources to pursue PhD.

She was an incredible person, and after my family, maybe more than my family,
she supported my goals. ... And she needed money, | needed time. ... And she
was crying when | called her to say that I finished my thesis after seven years.
(Ipek, 11)

With the support of her babysitter on Saturdays and her husband’s on Sundays,
Ipek could create a convenient time and space for her studies. Although he
believed that it would have been easier and better if she could have completed
this earlier as he thought the process requires commitment and sacrifice
especially as a mother, he acknowledged that Ipek was a role mother for their
daughter as she created an image of a mother who always works hard. He
highlighted that ipek made her family proud with what she achieved in such

challenging conditions.

Because constantly, 1 mean, she sees a working mother, with her lessons, I
mean, a lot. Seeing someone who is doing her job well, striving for her job, was

199



a very good example, and the whole family is also proud of her. (Ipek's
Husband, 11)

In addition to the support that came from her personal domain, she also received
support from different sources for her research practices. Her co-researcher,
whom she refers to as a research buddy, continued supporting her during her
PhD related studies as well. The fact that she was working in another work
setting was another resource for Ipek as she could gain access to another group

of participants for her studies.

Participants were students from her setting because at Yellow university, we
didn’t have students that have that high language level. (Ipek, 12)

They even published book chapters they wrote based on the studies they
conducted together as a requirement of Ipek’s courses. Thus, her co-researcher
helped Ipek go through the identity development phases with a support, and she

never felt lonely.

In fact, Ipek never experienced a challenge while trying to find participants in
her research studies. She was lucky that everyone she was connected to
somehow supported her personally and by participating in her research studies.
She always benefited from her personal and academic network with regard to

participant selection and recruitment as well.

My family, my husband, my extended family, my friends, | have never looked for
participants for my studies | can say. They were always very enthusiastic
because they knew that there was a mutual contribution in the end of the
process, | would always explain them what happened. You know how it
happened and what can they, what they can take away. (Ipek, 11)

When | asked, you know, “Can you fill in this questionnaire for me? Can you
observe one of your colleague’s class for me?”, and | mean my colleagues
everywhere, they were very supportive. And in my thesis, I, you know, paid them
a heartfelt thank you because without them, and also without students,
considering my thesis, it would be impossible. They were so empathetic. (Ipek,

11)
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Being supported and appreciated made Ipek feel the responsibility to continue
her support for her former work setting. As they supported her without expecting
any financial or other benefits, Ipek wanted to make sure that there was a mutual
gain at the end of her research studies, so she believed that she should share the
results with the participants. Thus, her personal proxy agents especially from her
personal life domain assumed the right to oppose when she mentioned her
thought of quitting when she was challenged. This was another source of

motivation for her which made her regulate her motivations and actions.

I said, OK, I'm gonna finish this because a lot of people have spent a lot of
effort, you know, | was ready to quit anytime if someone said, “Come on, take it
easy, let it go”, but they didn't. My husband said, “I will divorce you if you don't
finish this.” (Ipek, 11).

Receiving support from several sources, she completed her dissertation writing
phase, presented her dissertation and received her PhD degree. When she
defended her thesis, which is a passage of rights in the academia, a confirmation
space in the academic community, she enjoyed the feeling of a big relief as a
result of knowing that she has accomplished what she was supposed to do,
especially when considering her devotion and the enormous sacrifice she, her
child and husband made. She also felt a bittersweet joy as she wished her sister-
in-law that had passed away could witness that day, and it was the last day she
was at the university as a student. She believed that the relief came with knowing
that she will not be required to do many things and complete things within
deadlines. It was a relief from the feeling of guilt which she believed is a result

of being a perfectionist.

Relief was the feeling | felt most intensely. The feeling of being the end of
something | always do/rush. But in a nutshell, the end of an era. We have been
crushed all the time under that feeling of guilt, but of course it seems to be
because of being a little bit of perfectionist. (Ipek, WhatsApp Written Message).

Dissemination of knowledge is important, but for Ipek, the journey was so
exhausting that she could not publish any articles derived from her dissertation

study yet. She exercised personal agency by prioritizing her wellbeing and her
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acculturation with her new teaching setting, so she postponed publishing articles
generated from her dissertation, but she knew she had to contribute to the field
with articles because she points out that dissertation studies are usually not read,
an unappreciated artifact, although they are written while going through a long
challenging but rewarding journey.

Generally, PhD studies are called drawer studies as long as you don't publish
them. (Ipek, 12)

Moreover, Ipek had always participated in conferences as they serve
opportunities for the identity development of researchers. However, because of
the analysis model she adopted in her study, it was difficult for her to find a good
conference to present her findings and to extend her knowledge on the topic. She
wanted it to be an assessment-oriented conference because she thinks only
testing and assessment-oriented professionals can understand it. Positioning
testing and assessment-oriented research community as a different professional
group that one requires to have advanced command of testing and assessment
knowledge to feel belonged to, she forethought that it would be a wise decision
to attend such a conference where she can connect with the community and learn

from these people.

I would like to actually share, you know, my results with more capable testers so
that I can, you know, learn more from them. (Ipek, 12)

When considering her whole PhD experience with all its phases, pursuing PhD
was a long journey for Ipek with many challenges and rewards. She started her
PhD very enthusiastically, but she was exhausted during this journey.

PhD not in my opinion, it is not something to be done just for the sake of doing
it... if you don't have an interest in ELT, OK, a master’s degree is more than
enough for you, don't mess your life or desire | would say. And other than that,
there are other ways to develop yourself professionally, you know. A PhD is not
a must. ...and not everybody has to have a PhD. I'd like to say, if you're really
into reading and research, yes. Go ahead. But if you are not, | think it is
demanding, and I'm not sure if it will pay you back in terms of time, effort, blood
and tears you have wasted, I would say. (Ipek, 11)
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Although she started her PhD for professional development purposes, she
realized that it is not the right path to choose to pursue a PhD only for
professional development. It requires motivation, dedication and hard work
including a lot of reading and research, and it may not provide the PhD holding
EFL instructor with the financial, emotional, and professional benefits they
expect and deserve to get after they complete it. This may be a reflection of what
her PhD did not bring her other than the title and knowledge as she did not
receive any salary increase after her PhD, or if she continues her career in her
current setting, she will not be assigned to a professorship. However, she still
wants to pursue her career as a nomad in her work setting as she believes she

loves what she does in that setting.

4.2.4.4. The Interrelation Between Ipek’s Teacher and Researcher Identity
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Figure 15. Ipek's Metaphor for her Journey of Becoming an Academic
Researcher
(Hotpot.ai, 2023m)

An amusement park. Every new toy you ride, the new research you conduct all
brings you different excitement, different entertainment, different learnings...
Like a game a little bit because | also had a game friend. (Ipek, follow-up
WhatsApp message for 12)
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As it was reflected in her metaphor, becoming an academic researcher was like
being in an amusement park for ipek. Research was something she was always
enthusiastic about, and it was an indispensable part of how she conceptualizes
her professional identity and practices. For her, practice can never be separated
from theory, and all the research practices she conducts contribute to her
professional identity and teaching context. She valued and emphasized the
importance of theory in her teaching practice. Moreover, she believed that
articles and journals are spaces to disseminate knowledge and share experiences

collectively, and they guide teachers’ reflective practices.

So, what will our criteria be then ...when doing reflection, | think it should be
theory or best practices people share somewhere somehow. So, for this reason
the first pillar of my teaching is theory... And the rest comes actually once you
have the knowledge base. That you can base your practice on and then when
you can have this positive atmosphere so that you know, facilitate student
learning the rest will follow naturally, I believe. So how | would define myself, |
am trying to be a reflective practitioner. (Ipek, 12)

Being able make the connection between theory and practice, as a reflective
practitioner, she could observe the contribution of one to the other. Because she
always carried out research, she never thought that they were two separate
things. She always tried to conduct classroom research to explore her teaching
practices, so she never thought that her teacher identity and her research identity

were two totally different parts.

When talking about her PhD courses and the dissertation phases, Ipek always
referred to their impact on her teaching because she expected them to be useful
for her classroom practice. She could easily relate several courses she took to her
teaching practice. Although some of the courses were not directly linked with

teaching, she could find something to relate them to her teaching experience.

Generally, | could say that, you know, all the courses | took somehow
contributed to my classroom practice. (Ipek, 11)
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Although she could not take some of the courses she wanted due to time
considerations, the courses she took and the assignments she completed both
contributed to her teaching and researcher identity as she perceived each

complementary role for the other.

I cannot quite separate my researcher and teacher identities because | am very
much into teacher research as well. ... especially for the practical courses, the
courses that you know focused on classroom practice | would define myself as a

teacher researcher, so I wouldn't separate those two identities actually. (Ipek,
12)

I always tried to include again my practice as a trainer and as a teacher into my
researcher identity |1 can say, and this way | didn't end up with frustration
because of having to do so many things at once. So, it was a way | found, and it
worked. (Ipek, 12)

Having started her PhD for professional development purposes, she always tried
to make the connection between her teaching and research practices stronger, and
she believes that postgraduate studies are necessary in order not to disconnect
from theory when pursuing one’s teacher role. This was an important
contribution of her PhD to her teaching as she was able to connect theory with

practice as a reflective practitioner.

1 am trying to be reflective practitioner by taking theory as a guide for myself...
I pay great attention to providing a classroom atmosphere where effective
learning can take place and where | can practice what | have learned from
theory, you know, in a useful way depending on my students’ needs. (Ipek, 11)

Ipek identified herself as a teacher researcher because her research practices
mostly focused on her own teaching practices, but her dissertation was not

primarily teacher research.

I would say teacher researcher, because all of the research | conducted, you
know, as you said, regardless of my PhD were all teacher research. | mean it
was about my classroom experience, my students, or the colleagues that I have
shared the same classes with. So yeah, | am a teacher research researcher in it
is real sense I can say. (Ipek, 12)
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After she took the statistics course that changed her perception of quantitative
research, she gained confidence in quantitative analysis. In this respect, the
statistics course was a very critical smoothing space, a proxy agent for her
professional identity as it also affected her choice of her PhD dissertation topic
and research design.

| found out that statistics in all can be magical, really, and it is even better when
you, you know, support your quantitative findings with qualitative ones. So, this
was the reason why | wanted to do a mixed research study in my PhD thesis.
And after doing that research, | saw that, you know, statistics is not as scary as |
thought. (Ipek, 12)

After she felt more confident that she could conduct her dissertation study with
the help of a statistician who can act as a proxy agent in her data analysis, Ipek
decided to conduct a large-scale study focusing on the assessment practices of
the writing skill in her institution. In other words, the course she took and the
research skills she acquired helped Ipek both to act as a proxy agent for the
collective benefit of her work setting and teaching practice, and she was able to
work collectively with a proxy agent as she could explain her motivations, goals
and limitations with regard to her research design, a skill which she referred to as
a legitimization of her research skills that she acquired thanks to her PhD.

My thesis, you know, evolved into something different, assessment. So to some
extent, it was also like teacher research, because with my colleagues at one
phase, you know, we were in contact about what kind of criteria they would
prefer, well, what kind of writing teaching they would find effective, etc. But at
the end of the day, | wanted to design a criterion for the proficiency exam, the
writing section, and you know there | can say that | was more like a testing
person rather than a teaching person. (Ipek, 12)

Although research has always been an important aspect of her professional
identity and practices and she could identify herself as an experienced researcher
after PhD, PhD contributed to her research skills to great extent. PhD enabled her
to exercise more agency with regard to forethinking about the potential outcomes
of her research practices and accommodating her practices accordingly, but more
importantly PhD equipped her with advanced research skills for quantitative
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studies that she was afraid to conduct. In other words, PhD was a smoothing
space that enabled her to explore and experiment with the unknown, and then, to
gain legitimization with each research she conducted. Thus, PhD in which she
was required to conduct large scale studies, fostered her self-perceived

researcher identity.

I became a more capable researcher, | can say... for instance, including
statistics in my research or being able to work with participants from different
contexts... so the more research you conduct, the more experience you get. So,
with PhD, it was like, you know, icing on the cake. | already had some
experience as a researcher, but PhD provided me with, you know, tools that |
was afraid of using or | thought I could not use, so, especially regarding
quantitative research, I can say. (Ipek, 12)

She realized that the more large-scale research she conducted, the more
experienced she became in quantitative research. This reflection became
prominent in her narrative on the impact of her PhD experience on her
professional identity: she became an experienced confident researcher, and she

adopted a more growth mindset as a teacher.

I was more into the qualitative studies because | didn't feel, how can | say,
gualified enough to deal with the statistics. But after taking two statistics
courses, | realized that there is nothing to be afraid of... So, | can say that PhD
contributed to my researcher identity in terms of the statistical knowledge |
gained and my teacher identity in terms of the growth mindset | have developed
through struggling with something successfully that | had been afraid of, you
know until then. (Ipek, 11)

Her research background helped her efforts to improve her teaching context and
practices as she could reflect on her practice, and she could think about possible

ways of improving the condition she was not satisfied with.

When you come up with some results, you start thinking about “how can I use
this in my teaching practice to make things more effective? ”... So, depending on
the content of the study you carry out, you can always find a way to tie it to your
teaching I believe. (Ipek, 11)

For her dissertation study, she wanted to improve the assessment of writing skill

in the proficiency exam which affects hundreds of students in her work setting.
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She wanted to develop a rubric for the proficiency exam according to the data
she collected from the students and from her peer teachers that were teaching
writing at the same time, and she was also teaching writing, so teacher Ipek was
always there. Because she was preparing something to be used in their
proficiency exam, she thought it should reflect the teaching and learning
practices they were doing at school. Thus, as she could not align with the
teaching and assessment practices of her institution, she acted as a transformative
change agent to initiate and support a collective agentic act. This demonstrates
how her PhD role, her teacher role and her researcher role intersected in her one
action. Embodying all different roles at once, she wanted to foster learning and
teaching in her own setting while contributing to the research and teaching

community with her PhD dissertation.

Because | was teaching writing and because | was writing a thesis about writing
rubric again, my teacher and researcher personalities didn't have a chance to,
you know, fall far away from each other. ... So, | couldn't separate again my
teaching and my researcher personality because of the topic | have chosen.
(Ipek, 11)

I mean, classroom was always there. | can say my teaching practice and, you
know, my research never fell far apart from each other. | can say. And in my
thesis also it was the same | can say because of my topic choice, it was again
directly related to what we were trying to improve at school, you know, we were
trying to improve our writing assessment, subjective writing assessment
component. So again, teaching writing, testing writing, and researching writing
they were, you know, all integrated | can say. They were always supporting each
other. I never, you know, separated the two, actually. (Ipek, 11)

Ipek was a member of the professional development unit, and her research
practices and dissertation also helped the professional development of her
colleagues and students because at each stage she offered different training
sessions on different topics such as how to assess writing or what writing
constructs should be assessed. In this respect, her PhD dissertation driven
researcher identity was legitimized through her professional development unit

practices.
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Ipek always valued the interplay of research and practice, and she thought her
PhD had to contribute to her teaching context. As she pursued her PhD while
working at Yellow university, she thought she should continue to support her
former setting even after she changed her work setting. For this reason, they met
in an online platform with all the teachers for the training and norming sessions.
Moreover, they requested her to join them in person before the proficiency exam
that was going to be administered, and she accepted with pleasure. As her
researcher identity was acknowledged and legitimized in her former work setting
which was a supportive environment that gave her the permission to pursue her
PhD and provided a smooth space for her to explore and experiment with her
researcher identity, she believed that she owed those sessions and support to
them. While talking about this process, Ipek highlighted that the institution is an
accredited school now, and she may have had a positive impact on this
achievement with her PhD study.

| felt, how can | say, | owed this to them, actually. Because for two years, they
gave me two days off. And you know, they didn't wanna, they didn't want to
manipulate me in any way, in terms of the selection of the topic etc. So
especially for the students, you know, | thought they deserved a much better
assessment system, so | owed this to my institution and my students as well, and
my colleagues. (Ipek, 11)

She believed that she presented her gratitude with a theory driven practice that

will foster teaching, learning and academic practices in that setting.

Now the university has a theoretically based and statistically validated writing
assessment criteria for the proficiency. I think this is even more important now
for me because this was like a gift to the institution that, you know, gave me the
opportunity to pursue a PhD in another city by giving me two days off. So, | feel
very content | can say. (Ipek, 12)

Before her PhD, Ipek was not able to align her teaching and assessing writing
practices with Yellow university as she experienced a better system in her first
work setting. Thus, because she was engaged with Yellow university, she
incorporated the three modes of agency, i.e., personal, proxy, and collective

agency that were guided by the three agentic properties, i.e., forethought, self-
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reactiveness, and self-reflectiveness during all the phases of her dissertation, i.e.,
data collection, data analysis, sharing research results and taking action informed
by her research results, and thus, she was able to serve as a transformative

change agent in Yellow university.

For further practice, Ipek promised her former work setting to continue her
support as a proxy agent, and she suggested that they could hold training and
norming sessions together. Moreover, although she had recently started to work
at Red university, Ipek knew that she will work for the improvement of writing
assessment at her new work setting as soon as she can be more familiar with the
context. Her narratives about the interview revealed that the administration of
Red university perceived her as a legitimate professional in the field as they
asked if she would be willing to contribute to the assessment practices of writing
skill in their institution. Her narratives also show that she needed time to
incorporate three modes of belonging, i.e., engagement, imagination and

alignment in order to be able to function properly in a new setting.

I'm not knowledgeable enough about context to make any contributions for now,
but you know in the interview they said, OK, if you're found eligible, would you
like to contribute to our writing assessment, | said with pleasure... I'm sure they
would appreciate it. (Ipek, 11)

Ipek was happy that in addition to the impact of her dissertation study on her
work setting, it also contributed to the literature because of the analysis model
she adopted as it was the first PhD thesis that used the statistical model she
chose. Moreover, in her dissertation defense meeting, which is the validation and
confirmation space of her researcher identity, one of the jury members said that
her thesis was a significant contribution as it is one of the few PhD theses in

Tiirkiye on testing.

In this respect at least for Turkish ELT testing researchers, | can say that my
study may be used as a model to validate a writing component of a proficiency
test. (Ipek, 12)
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Ipek experienced the in-betweenness with regard to time, space, roles, but
assuming a nomadic identity and incorporating different modes of agency, she
was able to function successfully with the help of proxy agents that supported
her pursuit and journey. As an EFL instructor who pursued and earned PhD, she
always valued the interplay between theory and practice, and by incorporating
personal agency, proxy agency and collective agency, she always worked hard
for her own professional development and for the collective benefit of both

teaching and research community.

4.2.4.5. Researcher’s Analytical Summary: Ipek, Research as The Proxy

Agent for Professional Development and Wellbeing

Ipek’s narratives demonstrated that her journey of becoming an academic
researcher started before her PhD as she was always a research-oriented
hardworking teacher who tried to develop professionally and act as a change
agent in her work setting; thus, research was an important aspect of her
professional identity, and she could perceive herself as member of the academic
community especially after her MA. ipek loved being a teacher, and her
motivation to pursue PhD was never about getting a title or position; she wanted
to be more knowledgeable with regard to conducting research and develop
professionally. In other words, she perceived PhD as a smoothing space, a proxy
agent which would provide her with the opportunities to go through different
identity development spaces, i.e., exploration, experimentation, validation, and
confirmation with regard to her researcher identity. After she received her PhD,
Ipek does not want to pursue a further degree or position, and she does not want
to change her child’s living conditions. This is a demonstration of personal
agency one can exercise by accommodating their actions after reflecting on their

previous experiences and forethinking about the possible outcomes.

Although her first work setting did not give permission for a pursuit of
researcher identity development through formal PhD education, instructors were

allowed and funded to conduct studies and present them in conferences. In this
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respect, White university created a smooth space that allowed the instructors to
explore and experiment with their research qualifications and be validated as a
researcher. After getting married changing her work setting and having a baby,
Ipek felt the need to develop professionally and create a space that would
improve her wellbeing, so she decided to start her PhD as she did not perceive
her work setting as a smoothing place that helped her foster her professional
identity. She also realized the need to improve her researcher identity when she
was challenged in one of her conference presentations. Moreover, she perceived
PhD as a coping mechanism for her psychological and professional challenges.
The reason why she chose to apply to White university as her PhD setting was
another demonstration of her incorporating three agentic properties, forethought,
self-reactiveness, and self-reflection. Her sole reason to choose White university
was her familiarity with the context, her family’s living in that city, and its

closeness to her city of residence.

Ipek had to manage multiple roles during her PhD being a full-time instructor
and a PhD student, a mother and sometimes a caregiver. However, she
incorporated three modes of agency, i.e., personal, proxy and collective, to
overcome the challenges she experienced. During her PhD, her motherhood was
a strong force affecting her feelings and practices. She usually felt guilty living
her daughter alone, or she tried to allocate her study time according to her. In her
social and professional role management, her family, friends, and her babysitter
acted as strong proxy agents so that she could continue focusing on her PhD
studies. However, the illness and loss of a family member, her sister-in-law,
affected her studies negatively, and there were several moments she wanted to
quit, but did not thanks to the support and motivation she received from her
family and other support mechanisms such as her work setting, administration,

colleagues, and students.

Arranging her teaching schedule according to her PhD studies, giving permission
to conduct her studies in that setting, acknowledging her professional practices

were the major contributions of her work setting to her journey. Her friend acting
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as a co-researcher in most of her studies was also another proxy agent who eased
her job while completing her PhD assignments. While deciding which PhD
courses to take, Ipek also incorporated agentic properties so that she could
function properly in her multiple roles. She had to choose her courses not
according to her field of interest, but according to her teaching schedule, the days
she could be in her PhD setting. With regard to her PhD setting, she did not
experience any negative incident, and she felt their support while getting ready
for the comprehensive exam. After passing her exam, while working on her
dissertation, not only her supervisor, but all her TAC members tried to support
her as best they could, but she requested and received support from a statistician
as she worked on a mathematical model which her TAC members were not
familiar with. Her dissertation phase that includes the TAC meetings is a
demonstration of how forces acting collectively can contribute to the
development of one’s researcher identity. Her study contributed to her former
teaching context and the field by offering a validated writing assessment which
was appreciated by her work setting. In this respect, Ipek acted as a
transformative change agent in her former work setting. Although she changed
her work setting right before she completed her PhD, she continued to support
her former work setting as she felt supported, acknowledged, and appreciated in
that setting. She had a sense of belonging to that institution even after she started
to work in a new university as an EFL instructor in which she was going through

an accommodation process to be able to feel she belonged to the university.

Ipek always valued the interplay between theory and practice, and for her
teaching role related practices she had always incorporated research to foster her
teaching and learning practices in her own classroom and work setting. She
specifically benefited from her PhD with gaining expertise in quantitative
research, and with her PhD dissertation, she worked as a change agent in her
former work setting as she initiated a collective work. In other words, the
collective improvement of the writing teaching and assessment practices in that
setting has affected many instructors and students. During the interviews, ipek

presented that she could imagine herself continuing to work at her new
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institution as she was satisfied with her engagement and with her teaching
practices in that setting. She also acknowledges that as a legitimized researcher
in the field, she may want to contribute to the improvement of the writing
practices in her new work setting, and she was sure that she would continue her
research practices in her field. Thus, Ipek can be considered as another nomad
that smoothes the bridge between teaching and research community and acts as a

transformative change agent in her setting.

4.2.5. Story of Ceren: A Lonely Agent Seeking Proxy and Collective Agency

Figure 16. Ceren: A Lonely Agent Seeking Proxy and Collective Agency
(Hotpot.ai, 2023n)

4.2.5.1. Ceren’s Biographical Overview

Ceren, a mother with two kindergarten-aged daughters, was a married EFL
instructor with more than 10 years of teaching experience in two different
universities. She had changed her work setting before she completed her PhD,
and she had completed her PhD two years before the data were being collected
for the present study. Table 12 presents how the people and places in her story

were coded.
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Table 12. How People and Places are Coded in Ceren’s Story

People/Places Pseudonyms/ Codes
Participant Ceren
Supervisor Elif Hoca

Arda Hoca (former)
Former work setting Brown university
Current work setting Green university
PhD setting Black university

After earning her BA degree in ELT, she worked as a teaching assistant for one
year abroad. When she turned back to Tiirkiye, she started working as an EFL
instructor at Brown university, and because of teaching for more than 40 hours a
week, she could not conduct research practices in her first year. She received her
BA and MA degrees from the same university, different from her PhD setting.
Pursuing her MA in ELT, she published research articles and a proceeding on
her MA thesis study. In addition to holding a PhD, Ceren also had an
international teaching certificate, and she was a member of the professional
development unit at her present work setting, Green university. In the following
section, Ceren’s PhD journey and her becoming an academic researcher will be
explored. (Ceren preferred to have the interviews in English, whereas her
husband preferred to use Turkish; thus, all the quotations by her husband have

been translated. Please see Appendix E for Turkish quotations.)

4.2.5.2. Ceren’s Motivations and Future Orientations to Pursue PhD

Ceren had always been a career-oriented person, and she wanted to develop
professionally and further her career as much as she could. She would feel
content the most, not with a promotion or when she earns a title, but when her
students talk highly of her and when she becomes a well-respected person in her
field. This was the reason why she started her PhD. In other words, her desire to
be a legitimized professional who is acknowledged by both her students and the
academic community was the main reason for her to decide to pursue a PhD.
Moreover, another reason why she started her PhD was the fact that she was a

career-oriented person. Even though the challenges she experienced especially
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while writing her MA and PhD dissertations demotivated her sometimes, she did
not think that she should continue working as a language instructor teaching
English as she thought she would not need a PhD to work efficiently as a

language instructor.

Even if Ceren were a professor today, she is not a person to stand aside by
saying | got my title. (Ceren's Husband, 11)

Thanks to this never-ending quest for her career-oriented development, Ceren
managed to complete her MA degree despite a teaching workload of more than
30 hours a week, and although she had to commute to her MA setting once every
week. Even under such circumstances, she did not quit it because Ceren felt the
need to move forward. She applied to Red university for PhD just before she
submitted her MA thesis. She referred to her interview experience as a thought-
provoking critical incident as in the interview when one professor asked her how
she perceived herself, she started to question her orientation with regard to

teaching and research.

“Are you a researcher or are you a teacher?” And that was an interesting
moment, actually. And till that time, | didn't pause to think that huh am a |
researcher or am I a teacher, which role 1'd like to adopt in the future? And that
was an interesting moment for me. (Ceren, 12)

Unfortunately, she was not accepted to the PhD program in Red university, but
the professor helped Ceren to realize the importance of exercising three agentic
properties, i.e., forethought, self-reactiveness, and self-reflectiveness with regard
to one’s professional practices and future orientations. After she completed her
MA, when she decided to start her PhD, she applied to Black university as two
factors affected her choice. For Ceren, the supervisor she was willing to work
with was the main reason why she selected Black university as her PhD setting.
Exercising personal agency, she was confident that Arda Hoca could act as a
proxy agent for her during her PhD journey as she knew that he was a reputable
scholar in the field, and he was very approachable. This reflection encouraged

her to send him an email asking if she could work with him for her PhD study as
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she wanted to work on the recent methodology he was well known for. After she
received a reply from Arda hoca inviting her to Black university to talk about her

plans for her PhD research, she was surprised, and she accepted the invitation

happily.

I could really work with him because you got an email from someone you don't
know and you spare your time and energy, someone you don't know by inviting
a person from another city. (Ceren, 11)

In the meeting, Ceren talked about her plans and why she wanted to work with
him, and Arda hoca suggested that she could take his course as a special student,
and when she could have the exam scores required for PhD application, she

could apply for the program.

And then, yeah, he gave me all the answers | wanted. (Ceren, I11)

Arda hoca created Ceren the space, i.e., his course, to explore and experiment
with the research methodology she wanted to work on. As he approached her
professionally and in a helpful manner, Ceren forethought that their supervisor-

supervisee relationship would also be positive as she thought:

He was approachable, resourceful, helpful. That also made me think. Ah, OK.
Yeah, I'm interested in the methodology. He's an expert, but he's also he's also a
good person that | could, you know, have a good relationship. And it's really
important. (Ceren, 11)

Ceren was sure that she wanted to work with him for her PhD as Arda hoca
would be a strong proxy agent in her PhD experience both with his expertise and
interpersonal communication skills. Moreover, Black university was closer to her
city than her MA university, and the prestigious name of the Black university
was another factor why she considered Black university as her PhD context.
Reflecting on her MA experience, she thought that although she had a very
supportive supervisor during her MA, the distance was too long. After about ten

hours of bus ride, she had to go to her first work setting to teach even without
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sleeping. As Black university was about a four hour-bus ride, the convenient

distance would make commuting easier and cheaper.

That was too tiring for me, and also, | wanted to change the institution. And |
mean, when you hear the name of the institution Black and X universities and
you prefer Black because it's more famous and well known, you know, and it's in
a big city. (Ceren, 11)

Ceren positioned Black university as a prestigious university where she would
like to be a student, but she preferred to study at Black university mostly
considering the methodology she wanted to adopt and how approachable and

resourceful Arda hoca was.

Ceren could complete her PhD journey. She thought it would never come to an
end due to the several unexpected and unwarranted incidents that made her
journey both physically and psychologically a challenging one. With regard to
her future orientations, she still does not feel as a confirmed member of the
community. She perceives her academic researcher identity development as an
ongoing journey, and she wants to further her career. Holding a PhD, Ceren was
not very satisfied with her present EFL teacher role as she wants to focus more

on research practices.

As any other instructor who pursued a PhD, I think I am not, | can define myself
who is not satisfied, just be satisfied with just teaching, but also researching and
someone who wants to wear this shirt, | mean, research shirt, let's say. (Ceren,
follow-up WhatsApp Voice Message for 12)

She wants to publish more so that she can be acknowledged in the field. She
wants to present and publish papers in international conferences and journals
which she perceives as a confirmation space for her researcher identity. Her
positioning herself as a researcher who has not been acknowledged yet even
though she holds a PhD demonstrates that Ceren does not perceive holding a
PhD as a confirmation space to the community. This will also be reflected in the
next section of her story that presents the challenges she experienced during her

PhD. Briefly, her self-perceived non-alignment and not being engaged with the
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academic community may be a representation of her not being satisfied with the
research qualifications she acquired and the studies she conducted throughout
her PhD.

I don't think | have filled anything at the moment. Yes, | have a PhD and it's
written, but to meet with the international audience, | think it's high time that |
started. And OK, yeah, I, | presented some part, but still, | want to publish a
very good paper so that I could meet the international audience, and | can
introduce myself. (Ceren, 12)

Although she could not feel she belonged to the research community despite
holding a PhD, she acknowledges that researcher identity development is an
ongoing process. Thus, she imagines herself as a future member of the research
community who will work as a proxy agent for the academic community. Her
aspirations to work as a researcher was recurring in her story as becoming an

ELT researcher is the role she would like to assume in her professional life.

I would like to define myself who is a very good researcher whose work
contributes to the field concretely, someone who does research for his or her
academic gain, but also someone who is resourceful and prolific and innovative.
And these are my aspirations to be recognized as an ELT researcher in my field
in the future, this is not my current definition, let's say, but my ideal definition of
an ELT researcher. (Ceren, follow-up WhatsApp Voice Message for 12)

She hopes to become a recognized researcher in her field whose research
practices foster her academic accountability and contribute to her community.
With regard to her future teaching practices, Ceren would like to teach at an
undergraduate or graduate level as she wants to train teacher candidates and
work with practitioners. Her narratives demonstrate that she perceives teaching
English as being in the field which she refers to as something she has had enough
experience of. Positioning herself as a legitimate experienced teacher, she

believes that she needs to seek her teaching career in an ELT department.

No more EFL teaching, you know, because | think | have enough experience of
in the field...I'm so done. I mean, I like teaching. And I'm proud of being an
English teacher, but I think it's the time that | would like to do more research
and train teachers instead of teaching Al or A2 level English. I think I'm done
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with that, but | don't know if | will be done...If I had been happy with teaching, |
wouldn't have started PhD, I guess (Ceren, I11)

Ceren did not receive any position offers at an ELT faculty yet, but if she can
assume the role of a supervisor of a student one day, she wants to be a
supportive, approachable, and a resourceful one similar to her first PhD

supervisor.

The most important thing is that your supervisor should really supervise you,
should guide you, help you, give satisfactory feedback so that you can shape
your work and do something you could be proud of. That is the most important
thing that | mean, if I will be a mentor of a student in the future if | could do it, |
would be as approachable as he was to me and supportive and resourceful.
(Ceren, 11)

Her narratives demonstrate that reflecting on her experience of working with
different supervisors, Ceren perceives the supervisor as the most important proxy
agent for one’s researcher identity development. She refers to it as a factor that
helps the PhD student experience the actions and thoughts in the four identity
development spaces, i.e., exploration, experimentation, validation, and
confirmation, and become a proud legitimate member of the community after
presenting final research output, i.e., dissertation. Thus, reflecting on her own
experiences, Ceren regulates her motivations and actions with regard to the

supervisor she would like to become.

Ceren is afraid that if she cannot publish high quality papers, she will probably
continue working as an EFL instructor which is not a career path she is willing to
take as she perceives teaching English a repetitive task that does not challenge
her. Thus, as an EFL instructor holding a PhD, she perceives that to become a
legitimate member of the research community, she needs to conduct and publish

more research practices.

If I do good research and produce good papers, and projects, | think | can do.
But if | don't produce anything academic, let's say, | will be teaching the same
stuff again and again, and that's why, | wanted to pursue PhD. | wanted to, you
know, challenge myself to do something else other than teaching. (Ceren, 11)
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Ceren hopes that she can achieve her dream to work as a researcher with less
teaching workload. Moreover, the lack of a study or work space during her PhD
is also reflected in her future desires as she stated that she wants to work in an
office. Working collaboratively with other researchers in a research center was
one of her wishes. Her future orientations reflected that she is more inclined to
seek a more research-oriented career, and if possible one that she can pursue
abroad. In addition, she is in the exploration and experimentation space with

regard to career-oriented collaborative research practices.

I would like to continue my career as a researcher more. | would like to do more
research let’s say than teaching, less teaching, more researching. That's my
dream. I mean to be able to work in an office... I dream myself in a room that [
could work with people. And do research. (Ceren, I11)

I dream of working with other researchers and produce projects that will
contribute to the wider ELT Community ...and how I wish to work in a Research
Center, and minimum teaching is required, but maximum research is
encouraged and preferably abroad. (Ceren, 12)

Her narratives demonstrated that she realized the potential positive contributions
of collective agency on her professional identity as she highlighted several times
that she wants to work with other researchers as a team. Positioning research as
a team as a more supportive and beneficial practice thanks to the benefits of
groupwork, she reflects on her lonely research practice as something she could

not much benefit from.

I could teach and | could do my research as a team, not as an individual, but |
don't wanna go this walk on this path alone, | would like to work with
colleagues who are like minded, who could nurture me, and we could do some
amazing cutting edge research. | mean, better projects. | mean anything
collaborative. ...I mean I can of course, write a paper on my own, but this is not
I wanted to. | was alone enough. But now | would like to work people and
produce something together with them. (Ceren, 11)

Positioning the research practices in Tiirkiye as more departmentalized, a striated
space, she presents her unwillingness to align with such practices as she states
that she wants to engage with more interdisciplinary research studies that are
available abroad, which she positioned as a smooth space.
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I think in ELT or in any other interdisciplinary department that I could work, it
doesn't have to be in ELT. It could be anything that I could use my educational
background, that could be anything. And I think we need more interdisciplinary
departments... | think my dream would be to do more research and less
teaching, and working in an interdisciplinary department. (Ceren, 12)

As she felt the need to network during and after her PhD, after she received her
PhD degree, she created a WhatsApp group including her PhD peers so that they

could stay in touch, consult, support, and inform each other.

I knew many people from different universities from all around Tiirkiye, and
still, we have a WhatsApp group. We are in touch. So, we are now Black
network and we're the future, let's say “Professors”. (Ceren, I1)

Ceren refers to the people in the group as a community whom she imagines as
the future professors in the field. She feels belonged to that academic
community, but this may also demonstrate that Ceren seeks the support of proxy
agents even after her PhD, a degree that is perceived as the legitimization of
one’s academic research skills and confirmation to the community. Moreover,
Ceren’s creating this group is an exercise of personal agency as she reflected on
her previous experiences about the potential problems of being lonely and
possible benefits of networking, so she accommodated her actions and

motivations to create herself the space to network professionally.

Actually, | found the group so that | could keep in touch with them. Or we could
help each other and we're helping. You know we're collecting data with the help
of each other, we're informing each other about job opportunities, scholarship
opportunities, new articles. (Ceren, 11)

She perceives this group as a proxy agent because the members of the group can
support one another, and she seeks opportunities for collaborative research
practices which she believes will help her go through the identity development
spaces more smoothly. Ceren exercised a personal agency by intentionally
initiating a group that would incorporate collective agency for individuals and

for collective benefit. This is a demonstration of how social media, specifically
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WhatsApp in her case can act as a smooth space enabling a sharing space for

professional identity development.

My plan was to sustain the professional community, the network because those
are the people that | trust in their intellectual knowledge. And also, | know them
as friends, so | think the reason I, yeah, yeah. Now | realize it like... that wasn't
something personal...so that | could have the support whenever | need from
those people. The professional support, the academic support. ... we just do
academic talk. (Ceren, 11)

Ceren was working as an EFL instructor when the present study was conducted,
and if she had the opportunity, she was willing to pursue a postdoc. She could
visualize herself as working with some people she follows and/or contacts with.
Positioning those people as legitimate members of the research community, she
wants to utilize their research knowledge and resources. In other words, she

perceives them as strong proxy agents whom she can benefit from.

She's a very prolific researcher. And really, I'd like to benefit from her
experience in the field, or maybe in the X country with X and, you know, he is
the founder of X competence. And I'd like to work with him. As well, or maybe
some X countries, because there is a research community on XXXX there, and
maybe | can join them, and | can do some X studies and in relation to teacher
education. (Ceren, 12)

With regard to her future projects, Ceren wants to contribute to the teaching and
learning of discourse. In addition to her contribution to academic community
with her future teaching and research practices, she plans to create a sharing
platform that will provide the teachers the opportunity to see and reflect on the
good practices of teaching discourse. In this respect, she wants to assume a proxy

agentic role who will contribute to the collective benefit.

That is my actually project, creating a platform where teachers can share their
video recordings of best practices in terms of X and also to be able to benefit
from their colleagues and so that they can compare and contrast their
classroom interactional practices and to improve much better. (Ceren, 12)

Ceren’s narratives present that assuming a nomadic identity helped her smooth
her teacher and researcher roles, but after her PhD she wants to migrate from an
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educational setting in which she is required to teach English as a language
teacher to an ELT department or to a more research-oriented setting. Moreover,
she is also willing to assume another nomadic role, i.e., taking part in
interdisciplinary projects while conducting research, but considering the scope of
this dissertation, she will be a migrant then.

4.2.5.3. Challenges and Support Mechanisms Interplaying in Ceren’s
Multiple Role Management during PhD

o °
%

o

Figure 17. Ceren's Metaphor for Her PhD Experience
(Hotpot.ai, 20230)

A circus player trying to juggle the balls, to keep the balance and not to let them
fall. (Ceren, 12)

Becoming an academic researcher pursuing a PhD is already a long and difficult
journey, but there were several forces and actors in Ceren’s story that made it a
really challenging one for her. The biggest challenge was assuming multiple
roles. This was also reflected in the metaphor she used to refer to her PhD

journey, a circus player.

I had more than one role, as a mother, teacher, | mean instructor, researcher,
and student myself. So, | had to keep the balance and not drop any balls.
(Ceren, 12)
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When she started her PhD, she was an EFL instructor at an unsupportive
working context; she had a newborn baby and she had to commute to another
city to assume her PhD student role, and managing all her roles together was
very difficult for Ceren. She experienced the dilemma: which one she needed to
prioritize academic life or family life? As her husband stated, while pursuing a
PhD, individuals need to make sacrifices especially in their personal domains;
however, what Ceren needed to do was a sacrifice she would not be able to

compensate: missing the childhood of her daughters.

Because with a one year two years delay of the article, the project, the thesis,
you may not lose anything in life, but there is no compensation for a year or two
that you stole from your children, especially in their childhood, they do not
come back. So, you can get the title two years later, when you steal time from
your children from your family, they don't come back again, no return. It is not
easy to make sacrifices at those points, it is much more difficult for a woman,
especially. (Ceren's Husband, 11)

Ceren used to question if it was really worth leaving her children to commute to
another city and allocate her time for her PhD studies when she could spend
more time with her family. Moreover, she had a very hectic teaching schedule.
Although she started her PhD with a lot of excitement, it was very hard for her to
be able to take the courses she wanted to and to arrange her schedule to function
properly as a teacher and as a PhD student in two different settings. She was
working at Brown university and teaching for 30 hours while she was taking her
PhD courses at Black university. Thus, it took her three years to be able
complete her PhD course curriculum. In addition to the workload, Brown
university, did not support her with providing the opportunity to schedule her
teaching hours so that she could take hour PhD courses. Before she applied to
her PhD, she could foresee some of the potential problems with regard to
commuting or having a challenging life as she had a baby. She was ready to be
challenged financially or psychologically and cognitively as she would not be
able to change those factors. However, she could not foresee that Brown

university would not cooperate.
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These were the challenges that were expected, and | didn't feel them a lot, but
my teaching schedule was arranged first and then changed; because this was a
problem caused by another person and that it couldn’t be solved, this was the
most negative incident that I can recall. (Ceren, follow-up WhatsApp Voice
Message for 12)

Ceren did not feel the support of her former work setting while she was working
there; in addition to the heavy workload, they even caused her to fail one
semester because they did not arrange her teaching schedule according to her

PhD courses and this extended her PhD journey.

Support mechanism? no, no, no, no, no, never. There was not such kind. ... there
was not a really supportive mechanism there, and | mean because of their
nonalignment or unvoluntariness, unvoluntary actions that I lost a term. | failed.
Because | couldn't attend the lessons. They weren't really supportive, and this
was one of the reasons | wanted to leave the institution and work in another one.
(Ceren, 11)

Ceren decided to change her work setting reflecting on her experiences and
engagement with Brown university. She was not able to visualize herself in that
setting anymaore as she could not align her professional identity and morals with
the institution. In other words, as she could not receive the support of her work
setting that should have acted as a proxy agent to support her overcome a
challenge, she decided to take the control of her life, and enacting personal
agency, she accommodated her actions and motivations to make a change in her
life, and so she applied to Green university to work as an EFL instructor.

Once she started to work at Green university, her life improved to some extent.
Although the distance between her city and her PhD setting became further, she
felt supported and acknowledged in her new setting. When she started to work
there, she had completed her PhD course phase, and she was preparing for the
comprehensive exam. Her teaching load at Green university was about 20
contact hours, and later 12 hours, and her professional identity was legitimized in
her new work setting as she was an active member of the professional
development unit which is responsible for the trainings and activities organized

to support instructors’ professional development and teaching practices. Green
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university and the professional development unit acted as proxy agents and
smooth spaces that created her the opportunity to act as a proxy agent for her
colleagues and to improve her researcher identity by taking part in different

identity development spaces, i.e., exploration, experimentation, validation.

There was not a constructive and supportive mechanism in my first institution,
but for my second institution, | had the opportunity to work with my colleagues
so that | could also work for the school, for the Professional Development unit
and collect my data. | had the opportunity, they also told me that, OK, now
you're pursuing your PhD and we won't give you more than 12 hours. So that
you could collect your data and work for the unit. Yeah, they were supportive.
Also, as long as you work, the institution, my current institutional supports you.
(Ceren, 11)

Ceren’s professional identity and PhD journey was acknowledged in her new
work setting which led to the improvement of her sense of belonging to her new
work setting. She was engaged and aligned with the institutional practices, and
she wanted to improve the professional development of teachers and the teaching
and learning practices at school.

In addition to her being a mother and having a hectic teaching schedule, her PhD
context was another force that influenced her journey to a great extent that she
was not happy about the outcome. With regard to the courses she took in her
PhD, Ceren referred to most of them as a disappointment as she had expected to
take more varied courses that would foster her professional identity. For her, the
most exciting or most beneficial lessons she took were about research methods
and data analysis because they had a positive impact on her research skills that
she could utilize while writing her dissertation. In other words, the courses
offered her the opportunities to explore and experiment with her research skills
before she started data collection and analysis phase of her PhD. However, the
lack of variety in the PhD courses she took made it difficult for Ceren to display
three modes of belonging to the institution as she had imagined she would be
offered more. Thus, her lack of engagement with the courses she wanted to take

made her reflect that she was not satisfied with the activities of the university.
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But apart from | think X Analysis, the others were not, were OK. Maybe that's
the part of the disappointment. I mean the big name, big university. But when
you look at the variety, it didn't satisfy me much. (Ceren, 11)

The reason why she was not satisfied with her PhD experience at Black
university was not limited to her course phase. Ceren had wanted to pursue her
PhD at Black university specifically because she had wanted to work with Arda
hoca, and she was disappointed when he left the institution. She took courses
from him, and she was happy that she would work with him during her PhD
dissertation. She referred to Arda hoca as a strong proxy agent that she thought
would make a great impact on her researcher identity and on her present and
future research practices.

Everything was fine till he was gone. And then yeah, my whole direction had to
change. (Ceren, 11)

When Arda hoca left Black university, Ceren was assigned to a new supervisor
whose research interests did not align with what Ceren wanted to do; thus, she

had to change the scope and design of her dissertation proposal.

Then | had to write a new one that could satisfy my new supervisor. (Ceren, 11)

It was hard. | mean. Yeah. And also, | lost my excitement at the end of my PhD.
I mean, because I've been through a lot of stuff. | mean, no journey is easy,
especially for PhD journey. It's not easy. | know it's difficult for many different
reasons for everyone. But for me, it was difficult in the sense that ... After I
mean he was gone then | had to change my whole plan, adapt to a new mentor,
and change my dissertation topic to a totally different one that | was planning.
So, when I think back. Uh, it was hard and a big disappointment for me. (Ceren,
11)

Her narratives about the supervisor change were loaded with negative emotions.
She could not forethink that she would experience such a challenge, and she was
disappointed as she was not ready and was not willing to change her research

direction.

And after taking my comprehensive exam, | started writing my proposal and that
transition from comprehensive exam to dissertation preparation that was
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painful for me because yeah...l had to change the supervisor. Then, I had to
start from the scratch, collect the data and right proposal accordingly, so there
was a tough, that was the beginning of the tough process to finish my
dissertation, actually. (Ceren, 12)

However, although she was challenged with a radical change in the course of her
PhD, when Ceren had to change her supervisor and collect data again for her
dissertation, she felt and received the support of her new work setting as well. At
that point, her new work setting was so cooperative and supportive that they
decreased her workload and gave her the permission to collect data during the
activities she conducted as a part of the professional development activities.
Perceiving Ceren as a legitimate member of the research community, the
institution acted as a proxy agent for her as they believed that she could conduct
a research study that would serve for the collective benefit of all stakeholders.

At that time, my institution told me that OK, in this unit you could do this for our
institution, that something academic we could be proud of. And you could also
collect your data. So, it was win-win. And | quite appreciated it. I'm really
thankful for that. (Ceren, 11)

Reflecting on this experience, she was grateful for their support which made her
dissertation writing phase less challenging. Related with her PhD setting, the
supervisor effect in her journey was noteworthy. Ceren’s case is a unique
demonstration of what happens when there is a mismatch, a nonalignment
between the research orientations of PhD students and their supervisors if the
parties are not willing to create a smoothing space that will enable them work
and learn collectively. As her supervisor was unwilling to go through the early
stages of identity development phases, i.e., exploration and experimentation with
the topic and methodology Ceren would like to work on, Ceren had to
accommodate her motivations and actions so that she could complete her PhD. In
other words, exercising personal agency, she decided to regulate her standards

and actions according to the expectations of her new supervisor.

I had to change my orientation and methodology. Actually, I didn’t change my
methodology. But I tried to collect data from the scratch and write a brand-new
proposal that could also satisfy her academic stance! .. My pursuit of
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something and her stance. I couldn't give up both. | tried to mix our senses, our
approaches, but I know, but I'm not sure about the result. (Ceren, 11)

She was assigned to another supervisor who she believed was not familiar with
the analysis she wanted to adopt in her dissertation; thus, although she did not
experience a negative incident with regard to interpersonal communication, she
could not get the feedback and supervision that she wanted to. Ceren was well
aware of the system related reasons for why she could not have the close
relationship she wanted to have with her supervisor. Moreover, she also knew
that there were other students who had been re-assigned to a different supervisor

and had to change their proposals several times.

It's not just me, but many students experienced the similar things, and they have
been still experiencing because they had to change twice, three times, | mean,
their mentors. So, it's been difficult for others too. (Ceren, 11)

Ceren mentioned that the number of her supervisor’s graduate students, the
mismatch between their research orientations, and the fact that Ceren was not
living in the city where Black university was located were the reasons why she

did not have a close relationship with her supervisor.

She had a lot of students; my stance towards X and her stance was different. She
wanted something different than | planned. | couldn't have a close relationship
with her because | was away. | moved further, | mean, | couldn't see her a lot.
Just uh, during my thesis monitoring meetings. That's it. And I've finished my
PhD online...So maybe | saw her saw her 3/4 times in person. (Ceren, 11)

Although the dissertation writing phase is the time when Ceren needed the
support of her supervisor that would act as a proxy agent, she could only see her
a few times throughout the whole process. Unfortunately, due to pandemics, she
even did not have a chance to meet face-to-face in her thesis defense meeting, an
important moment in her professional career, i.e., her validation and

confirmation to the academic community as a PhD holder.

Ceren got lost several times, and she sought help and guidance especially while

preparing for her dissertation proposal and TAC meetings. Reflecting on her
230



sought of proxy agents and guidance, she acknowledged that she may have been
overdependent on proxy agents or may be inclined to seek more guidance during
that process. This demonstrates that she did not feel legitimized with regard to
her research skills, and she sought outside support or other-legitimization. Her
narrative about her inclination reveals that she positions research as a collective
practice. In other words, she considers the exercise of collective agency as a
professionally smoothing exercise that provides opportunities for exercising
different modes of agency and in the end produces high-quality research

individually and collectively.

Maybe | was seeking too much help. | don't know why, maybe I'm wrong, but |
felt that, and | got lost several times, and | had to seek help from other
colleagues, so | mean that time that period makes me say this that research is a
social endeavor. It's a practice, and you need guidance and help from others,
and as long as you have them, you produce something much more, you know,
fruitful and of better academic quality. | mean because you're not alone;
reading and analyzing the literature does not suffice to produce something
original. You need other perspectives to produce something more of quality,
academic quality, | believe. (Ceren, 12)

Ceren was desperate in those times, and it was a painful period for her which she
remembers as not a joyful one. She said that she used to cry a lot because she
was lost, and she felt lonely. Especially while analyzing the data, when she was
exploring and experimenting with the unknown, she needed support because she
had a large set of data with which she really did not know what to do.

Crying over the pages. Yeah, | think | cried a lot. Writing dissertation. Yeah,
disappointment, working on something that | don't want to. That | wasn't
dreaming of, not receiving the feedback | needed. | was lost. | was lost with lots
of data, lots of video recordings, audio recordings, reflections. And I couldn't
seek help. 1 was just on my own. Trying to ask my classmates from Black or
other friends. OK, so, what would | do? What would | do now?... Yeah, | cried a
lot. | just couldn't figure out what to do. Where to go? Yeah, writing and taking
the print out, working on the print out again, and not being happy with the
result, and looking at something else. (Ceren, I11)

She could not align herself with her dissertation because the topic was not
exactly what she wanted to work on, and the methodology was not what she

dreamt of adopting. After Arda hoca left and she was assigned to another
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supervisor whose support she could not receive as much as she wanted, Ceren
felt lost, and in order to overcome the feeling of loneliness, she requested support
from her friends. Her narratives revealed that Ceren was confused and
disappointed while writing her dissertation because she did not receive the kind
of supervision support she expected, and she believed that this was the reason
why she was not happy with the outcome of her dissertation study. However, she
was also aware that it was not just Ceren that was affected by the change; her

supervisor was also affected from this change negatively.

I'm not really happy with the result, with the rest of the process, but maybe she
was not happy too, | don't know. Actually, we don't have that bad relationship.
But the thing is | didn't do my dream dissertation with her, not because of her,
with her, let's say. Because we are interested in different stuff. ... It's
complicated. On one hand, on one side, | think that, | don't know, we could have
been better, | guess, but it's not my fault, it's not her fault. (Ceren, 11)

Reflecting on the supervision effect on her journey, the contributions of her MA
and first PhD supervisors to her academic identity development were
noteworthy. However, according to Ceren, the support from her second
supervisor was limited. Ceren positioned her supervisor as not an efficiently
functioning proxy agent because she thought she did not provide the support she

was supposed to offer.

My supervisor supported me in a way she knew or what she wanted, or she
could. Yeah, | felt a bit resentment. | feel resentful that she could have supported
me more by just doing her job, by giving me feedback, by reading my
dissertation. (Ceren, 11)

Her whole PhD experience was like a two separate phase journey with regard to
challenges and support mechanisms. While she was challenged by an
unsupportive work setting at the beginning, she was hopeful about her PhD
studies; however, when her PhD supervisor changed, she felt disappointed and
lonely in her PhD. However, in that period, there was a supportive work setting
that acted as a proxy agent by providing her the space that helped her overcome

her challenges.
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It was hard. | mean, because of my workload as well. I mean, in my previous
institution, | used to work more than 30 class hours. And plus, PhD classes and
plus a baby. That was difficult for me, but | was excited. | was, you know,
enthusiastic, but then when | couldn't work with my advisor. Then, everything
changed, and | just had to finish as quickly as I could. I'm not really happy with
that. | mean, the beginning was good, but the end it wasn't something that |
dreamed of. (Ceren, 11)

The actors and the forces in her two work settings and PhD settings impeded
and/or supported her experience in different aspects. Another place-related
problem she experienced was the lack of having a study space or office. For
example, while she was preparing for the comprehensive exam, she used to study
on a desk in her institution as she had no place to study.

I remember the table | used to work, not the table, the desk | used to work. |
didn't have a room, in my room in my home. | mean, at that time the home | was
living at that time, I didn't have a room so that | could study in peace and quiet.
And there was a desk in my institution. (Ceren, 11)

She did not have a personal space to pursue her studies, and she tried to study
wherever she could find. In this respect, as she reflected that sharing the office
with many people, having children, and working remotely at home affected her
journey negatively, she wants to work in an office environment without
distractions. In other words, her motherhood and working in an unsupportive

environment were other forces impeding her professional practices.

Ceren walked a difficult journey assuming different roles, and she could not
receive enough support from her professional role related settings. Her life was
so hectic that she always felt that she had to run, from bus station to the airport,
to the school or to home, and she found herself questioning her goal. For
example, one the first day of a semester at Black university, she could not find
the room of her morning class, and she was half an hour late to class. She had to
go around the building again and again and her feet were so sore that she
questioned her state of in-betweenness. She was always in a rush, and she always

had a big backpack full of everything from socks to books.
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| was really angry, and | thought, what am | doing this to myself? | have a job if
| want to earn money, | could do more. What am | doing here with these feet and
I'm late. (Ceren, 11)

For this reason, when she was overwhelmed with the conflicts and challenges
especially after the comprehensive exam, she considered dropping the PhD
program several times. However, exercising personal agency, reflecting on the

time and energy she had spent to pursue her PhD, she decided to continue.

What if | drop down? What happens? Yeah, but | couldn't do it because yeah, |
spend more than three years. Commuting between cities, sleeping on the buses,
planes leaving my kid. |1 was breastfeeding when | started my PhD, and | had
swollen breasts. When | came home, they hurt a lot. My feet, my back hurt a lot.
So, when | thought about those days, | said no, | cannot do it. Yeah, because
there was so much so much time spent. So, | had to move on to finish. (Ceren,
11)

Moreover, studying for long hours throughout her PhD while managing multiple
roles and some people and institution related challenges affected her health
negatively. Although she tried to utilize some coping mechanisms that would
motivate her such as eating unhealthy food for time concerns, drinking coffee to
stay awake, or boosting motivation with small task achievements, she felt
challenged because she was not able to study as effectively as she wanted. For
example, while she was studying for the comprehensive exam, she was usually
disappointed as there were many topics to study, but she was not able to
remember what she had already studied, and she used to feel desperate.
Moreover, she was not engaged with other PhD students because she was
pursuing a hybrid PhD, and she was away from her PhD setting. Her narrative
about this phase was loaded with negative emotions. In those times, she used

crying as a coping mechanism, or she questioned and even self-blamed herself.

The image in my mind sitting at the desk, sipping the coffee, eating unhealthy,
chocolate chips that motivate myself. Chatting with people coming and going to
the room. Yeah. This is the image | have in my mind. Lots and lots of copies
piled up on the desk....just sitting there all the time. Yeah, sometimes crying
when there's no one in the room. What am | going to do? Why am | doing this,
yeah. And being sick because of sitting a lot. (Ceren, 11)
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Due to the stress of the journey and sitting still at a desk and reading and
studying for long hours, she experienced some physical disorders such as
cervical disc hernia. Moreover, as it was challenging for her to function properly
in all her roles, especially when she was preparing for the comprehensive exam,
she experienced some psychological challenges for which she had to seek
support from a psychiatrist who acted as a proxy agent to support her wellbeing

in her journey.

It was too much for me everything and moving to a new city, dealing with
problems in my private life. And not being able to work with my supervisor and
changing the supervisor and focusing, | mean that those are the things that were
in my mind and the fact that | had to remember a lot of stuff studying after hours
and hours, giving classes, being responsible in the professional development
unit. I mean, yeah, that was hard. ... | just remember myself sitting at the desk
studying and doing something. Yeah, sometimes | didn‘t wanna go. | just wanted
to stay there and read and read and read and forget all my other
responsibilities. Yeah, but | passed. That was over. But left me some health
issues. (Ceren, 11)

Ceren had such a demanding and challenging PhD experience that she would
have quit if some proxy agents had not existed as a support mechanism. Her
husband witnessed all her challenges in her journey and supported her
psychologically and in other domains such as doing the house chores or
formatting her papers.

I cried a lot. You know? Why am | doing this? | hate this. | cannot do it. | cannot
finish it. | will fail. But every time he was there, was really there. And he
supported me. Like doing the household chores, taking care of the kids, even
correcting my paper. Doing the formatting stuff, he has been with me every step
of my Academy career since we got married. (Ceren, 11)

Isolation, disappointment, not receiving enough supervision support and living
in-between were the major challenges he observed that Ceren had to endure. He
pointed out that although Ceren had experienced some physical challenges as she
had to commute and manage multiple roles during her MA, she had not felt these
negative feelings during that time as she had a good relationship with her MA

supervisor. Her MA supervisor acted as a proxy agent that supported her
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researcher identity development. They also wrote articles together which helped
Ceren to explore and experiment with her research skills and feel achieved and
legitimized when their articles were published. However, according to Ceren’s
husband, Ceren had to exercise personal agency when she sometimes lost her
direction in her PhD.

From time to time, even though she received enough feedback, there were times
when she lost her way, in other words, she did not always act with the guidance
of her supervisor, she completed things with her own efforts.(Ceren's Husband,
11)

Ceren had to accommodate her research interests according to the second
supervisor she was assigned to, and she experienced challenges due to her
expectations from the supervision. The need to change the supervision when she
started her proposal phase, the mismatch between their research orientations with
her second supervisor, and the unfulfilled support and communication need
which she was used to during her MA experience and interaction with her first
PhD supervisor affected her perception about the efficiency of the supervision
available. This was reflected in her husband’s narratives, who was able to
observe her whole experience of graduate education. He highlighted that
although Ceren tried to exercise a strong agency during the process, the need to
have a supervisor who would guide her when she felt lost was a dominating

feeling in her experience.

Although someone who has come to that level has certain command of
knowledge, she needs someone more experienced to shed light, guide... She
could not get the feedback she wanted sometimes or on time. Inevitably, she felt
stressed, she was demotivated. She could not decide whether what she did was
correct or a mistake because she was trying on her own. (Ceren's Husband, 11)

This narrative demonstrates that although her dissertation writing phase was an
opportunity to explore and experiment with her research skills, she needed a
proxy agent whom she could consult when necessary. As she was not satisfied
with the supervision available, the need to exercise personal agency more and to

seek support from other proxy agents helped Ceren to survive through the
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process, and according to her husband, she was a self-thought researcher who

was challenged at first but managed in the end.

She was challenged because she did many things alone, but I think she learned
many things at that time. You know, she came that far or succeeded by trying so
hard. (Ceren's Husband, 11)

During her journey, Ceren had to deal with several challenges mostly because of
her multiple role related practices, and her professional role related spaces and
people. The in-betweenness affected all aspects of her life. However, in addition
to her family, some other support mechanisms acted as a proxy agent. To start
with, her friends, colleagues and social network were her major sources of
support. The support she could get was confined to people she knew. She did not
get support from any professional teaching and research organizations, but
thanks to this relationship with the people she knew, she could seek academic
advice or support. For example, while she was studying for long hours on her
desk at school, people would support her psychologically and they would treat
her with food and drink.

But | still remember myself sitting on the desk people were coming and going,
buying me food and drink, trying to motivate me and mock me. OK. Yeah, hold
on. This will be over. Finally, you will be a doctor. Now this is scary. That will
go away. We're proud of you. (Ceren, 11)

Her colleagues tried to motivate her referring to her future self she dreamed of
being, someone who holds a PhD, she would be called a doctor in her field. The
support she received from her network of colleagues was not limited to such kind
of interactions. For example, Ceren also benefited from the WhatsApp groups
created as a space for sharing for their PhD courses. The groups enabled them to
explore and experiment with their knowledge and skills and accommodate their
actions and motivations reflecting on the support and information provided in the
group. However, they were usually closed after they passed the course. She also
had a network of colleagues and PhD peers with whom she could share ideas and

seek support, when necessary, be it her dissertation or other research projects.
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She could find all the financial, psychological support she needed except for

supervision.

I have family support and ... | got the professional support from a psychiatrist.
And also, the school, my current institution supported me, my work mates, my
colleagues, my close friends I can call them. They also supported me. Yeah.
(Ceren, 11)

She needed to seek the support of some other proxy agents whom she referred to
as legitimate researchers in the field. She asked them how she could narrow
down her focus for her dissertation, and she was really thankful for their support.
Thus, she tried to take control of her life when she felt challenged because of her
research methodology for which she could not receive support from her
supervisor. Interacting with other people whom she positions as professionals in
the analysis she was trying to adopt, she could design her study and complete the

analysis.

I needed someone to academically help me. | got the emotional support, and |
also | got the financial support from a state fund. But. When | was, you know,
trying to figure out how | would arrange the data or how I could make things
easier for me or how I could narrow down my focus | asked two colleagues from
Black, and | asked | mean they are experts in this analysis, and | asked OK here
I am with the data. And | collected it. So, I'm doing this. So, tell me what |
should do so that I could narrow down my focus and finish this PhD, and they
also gave me their professional idea and they were really helpful and I'm really,
I'm really thankful for them. (Ceren, 11)

In addition to her colleagues at Black university, she could receive support from
her professors there as well. In addition to her first supervisor, she referred to
one of her professors whose courses she took as a very special and supportive

person.

| feel I learned something. And I really remember him with good memories. And
the courses | took from my first supervisor were really helpful. And I felt really
excited when | was taking his classes. Those were the classes | felt | was
learning something, and | was happy. (Ceren, I11)
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Ceren referred to these courses as the spaces that fostered her knowledge and
skills. In this respect, some of the PhD courses she took were positioned as proxy
agents that supported her professional identity development. With regard to her
perception of Black university, she referred to PhD setting as a smoothing place
to some extent as except for the more efficient supervision she had expected, it
helped her grow professionally. Her professional network also extended thanks
to her PhD peers who also work as language instructors or assistant researchers
in different universities. Referring to their network as a fun factor that made the
journey a bearable one, she believes that she can utilize this network for her
future research projects. For her, networking was an important force for

professional development and practices.

Also, the collegial...yeah, my classmates, | mean, | think most of the fun | had
with them was with them. | knew many people from different universities from
all around Tiirkiye, .... So that's a good network and I'm really happy with that.
So, some memories from some lessons, the things | learned. And the time | spent
with my classmates; | think those were the moments I cherished the most during
my PhD. (Ceren, 11)

Ceren was a full-time instructor at a state university, and money was not an
incentive for her to pursue her PhD. On the contrary, she spent a lot of money
while commuting or buying books, printing out the articles. What motivated her

to continue was the joy of learning something new.

I was happy especially, | mean when I learned something new or when | learn
something more about something | was interested in, | was happy despite how
tired | was. Because | knew that despite all the troubles, all the disappointments,
hardship, that was worth it. (Ceren, 11)

Receiving support from her personal and professional network was a motivating
factor for her, so was her motherhood. Whenever she considered quitting, she
tried to find strength in the time and energy she had put that far. She remembered
that one day when she was at her PhD setting, her breasts were swollen because
she could not breastfeed her daughter and she had to use the public restroom at

Black university to empty the milk. Such moments made her realize she had
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sacrificed a lot from herself, and her family and those were the moments she held

on to in order to continue.

Those were the moments, and let's say the reasons that | didn't want to give up
my PhD journey. Whenever | felt | was overwhelmed with the workload, with
family life and with dissertation writing, | remembered, | reminded myself that,
OK, you've been through a lot and then you cannot stop here. You stole a lot of
time from your kid, from your own private life. So just because of these reasons,
I mean, you have to go on and right. (Ceren, follow-up WhatsApp voice
message for 12)

Reflecting on her past experiences and future orientations, Ceren survived her
journey as she accommodated her motivations and actions according to the
process, and she overcame the challenges she encountered exercising personal
agency and seeking the support of proxy agents. Holding a PhD, contrary to what
is expected, Ceren does not feel accomplished as she was not content with what
she did and whom she became professionally considering the artifacts she
produced. Thus, she needs more opportunities to explore, experiment and

legitimize her research skills and professional identity.

Even now, although she completed her PhD, although she received the doctor
tile, the things she couldn’t do or things she planned, wanted, but cannot get
because some more time is necessary, she can sometimes experience that
unhappiness. (Ceren's Husband, 11)

Ceren completed her PhD, but she still wonders if she should quit her pursuit of
academic research practices. She sometimes visualizes and forethinks about a
future without academic research and considers what if she does not continue

conducting academic research.

What would | lose? Maybe | would be happier. | would enjoy life more because
always there's something in my mind. OK? | need to write a paper from my PhD
or | need to attend this conference. (Ceren, I11)

Her state of in-betweenness with regard to time, place, people and tasks made
Ceren feel exhausted at the end of her journey. Another reason why she may

consider leaving academia can be about how she perceives and positions herself
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as a researcher. She is unhappy with the remaining feeling of inefficiency even

after earning the PhD title.

I don't know if other people have this nasty feeling that you're not enough.
Whatever | do academically lacks something, lacks intellectual output, lacks
academic quality. | don't know. I still have the feeling of dropping out academia.
I don't know what | would do, but yeah. Maybe after publishing a couple of
good papers, | would think and laugh ooh I was so stupid. | overthought a lot of
stuff and now I'm OK. | don't know. Maybe | would say that, and | hope | will
say it. Otherwise, | don't want this feeling to, you know, continue with me. It's
tiring. And not being able to drop is really tiring. (Ceren, 11)

Ceren completed her PhD, but she was not happy with the process and the result
although she endured several challenges. She believes that she needs to publish
high quality papers to overcome the feeling of not being qualified. In other
words, she perceives publishing good papers as an act of being a legitimized and
confirmed member of the community, an experience which she believes will
relieve the disturbing feeling of inefficiency and help her feel she belonged to the
academia. Moreover, she believes that she could not publish articles yet because
of the methodology related problems she experienced while writing her
dissertation. Her unfulfilled research-oriented PhD dreams and not becoming a
researcher she had imagined herself to be decreased her motivation and
confidence. In this respect, her narratives demonstrate that she could not perceive
her PhD experience as an effective smoothing space that should have allowed her
to experiment with the new and become a legitimized member of the academic

community.

Much of the disappointment I've been through is because that | could not
publish a paper on a, in a | mean well established journal. And I think this
disappointment prevails and | feel it because I think I have not fulfilled myself as
a researcher. Yes, I've done my PhD, and | continue my teaching practices, but
my researcher practice is limited. | did the research, but | could not disseminate
my results and because of this | feel less, | feel lack of motivation and I'm still
obsessed with OK, how it might be, it might have been different if my mentor did
not change. | mean, if | had published something, maybe | wouldn't dwell upon
it like that. (Ceren, follow-up WhatsApp Voice Message for 12)
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Having completed her PhD, she still perceives the outcome, her dissertation, as
an artifact that she was not proud of. Referring to her dissertation as pages rather
than her research output, she highlights that she does not feel aligned with what

she produced as a research practice.

Lots of disappointment... I'm not really happy with it. I, and | know maybe it's
wrong to say that because | wrote more than 300 pages and, but they don't mean
much to me. Those pages don't mean much to me. Still, | have this feeling that
I'm not happy with it...I think the word would be desperate. Yes. (Ceren, 11)

When talking about her advice for EFL instructors willing to pursue PhD, she
highlighted the importance of PhD context selection and the supervisor. These
were the personal agentic acts she had exercised while choosing the Black
university; however, her story did not end as she hoped for. She believes that
pursuing PhD abroad would be a better choice, and taking as many courses as
possible from the supervisor would be another agentic act she thinks students

should exercise to be more guided throughout the process.

4.2.5.4. The Interrelation Between Ceren’s Teacher and Researcher Identity

Figure 18. Ceren's Metaphor for Her Journey of Becoming an Academic
Researcher
(Hotpot.ai, 2023p)
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Someone who is sweeping the floor while it's raining. (Ceren, 12)

Ceren pursued her MA managing multiple roles, but it was during her PhD
application that she was more aware of her in-betweenness and dual role
practices, i.e., the interrelationship between her research and teacher role
practices, when she received a question about how she perceives and positions

herself in the academic community.

“Are you a researcher or are you a teacher?” (Ceren, 12)

The question posed made Ceren reflect on her past practices and future
orientations in the interview and after it. In other words, the interview served as
the initiation of an ongoing intentional reflection and negotiation phase for her
professional identity development. Considering the time she sacrificed walking
this path, Ceren managed to complete her PhD, and the interrelationship between
her teacher role and researcher role was another major impact on her journey.
She believes that her both roles feed each other in a positive way. For example,
as a teacher, her classroom experience makes her think about what the literature
suggests or sometimes when she reads an article, she can reflect on her own
experience and see if it is what really happens in her classroom, too. Sometimes

when she reads an article, she can reflect or foresee if it works in her class.

I am an instructor, and | am a researcher, so when I'm in the classroom | had
the dual role. Sometimes | acted like a researcher. Sometimes | acted like a
teacher. So, that actually depended on what | wanted to do, what | wanted to
collect data, | mean about but also, but, um, that dual role was helpful, to
understand the phenomena in my classroom. (Ceren, 11)

Her narratives demonstrate that she perceives her integrated teaching and
research background as a proxy agent that initiates the collective work of her
dual roles in her teaching and research practices. Ceren believes that she can
utilize her research background to reflect on her teaching practices, but Ceren’s

research practice is not limited with research in her own classroom. In these
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research practices, although she assumes the role of a researcher, she

acknowledges that the two roles interact with each other.

For collecting data from someone else’s classroom is totally different and at
that time you don't feel like you're a teacher. You feel like you're a researcher...
when I'm collecting, someone else’s data, that's not my data anymore. I am the
researcher there. Yeah. But | mean the two roles, this dual role. | mean, there
are two people, researcher Ceren and teacher Ceren, they always talk to each
other. Yeah. And | think I have them both. They always talk about Ceren as a
teacher and as a researcher. (Ceren, 11)

Ceren’s assuming a teacher role while pursuing her PhD enabled her the
opportunity to utilize her classroom as an exploration and experimentation space
with her research practices. Her students acted as proxy agents who provided
data for her research practices. Moreover, she was able to understand and
experience the importance of considering some factors while collecting data such
as ethical considerations and placing the camera in a classroom.

They weren't against being filmed or being videoed, but they told me “hocam
could you put the camera at the back? | don't want my face to be seen, but if it's
for your course, you could do it.” That wasn't a problem for me, so they were
really supportive. (Ceren, 11)

Ceren conducted several action research in her career, and but PhD improved her
research skills and practices. Although she values action research as a teacher,
she positions her dissertation as research with larger impact as she worked with
instructors at her institution, and she wanted to foster their professional
development with the study she conducted. Thus, working collectively with the
novice instructors, she was given a space to explore and experiment with her

research skills during her dissertation study.

For my dissertation mine was not an action research, 1 mean I did small scale
action research in my institution. And also, for myself like simply just watching
one class hour recording and seeing what's going on, what's working, what's not
working. | did this, but uuhh but let's say big research. Uh, I did. I think big
research. Capital R in my dissertation, so both are useful. Both have places in
my career, let's say. (Ceren, I11)
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As seen in her narrative, not only did her PhD journey contribute to her academic
identity and professional development, but also her teacher role benefited from
her journey. She also utilized her dual role skills and practices as a proxy agent

for the professional development and future career of her colleagues.

Of course, it was win-win because | could use the data for my dissertation, but
actually I helped the instructors. Because the instructors | work with | collected
data from were novice EFL ... so it was helpful for me, for my institution and for
them. So, for the for the novice instructors, so that they could work with the
institution more because they showed that they, they collaborate, they improve
themselves professionally, professionally and even if they wouldn't work in my
institution for the next year, they could add something in their CV...the thing we
did with them proved very helpful for them. And | was really happy. (Ceren, 11)

In addition to her self-development, there were several other people and
mechanisms that were affected from her journey and practices. She was happy
that her professional identity which smoothed the teaching and research divide
with her PhD dissertation was acknowledged by her work setting and colleagues.
Moreover, she was also happy that the result of this smooth practice helped both
her and her colleagues to be more aligned and engaged with their institution.
She narrates that when she watched the video she recorded as dataset for her
dissertation, she realized that when she was collecting data, she did not feel like
she was their colleague, she felt like a researcher, and she was very focused as a

researcher.

When | was looking at their classroom video and when | was talking about when
I was giving feedback or receiving their opinions, reflections about their
classroom data | wasn't like an EFL instructor there, | was a researcher. Maybe
I wanted to feel like a researcher, I don't know. Because. Yeah... | mean
collecting data from your institution is uhhh advantageous, of course.

Ceren also believed that pursuing PhD at Black university and receiving the
doctor title contributed to her students’ perception of her teacher identity. In
other words, not her researcher identity directly, but her legitimized professional
identity as a PhD holder made her students position her as a knowledgeable

teacher.

245



When | told them, yeah, you know what? I'm a student at Black university and
then they would say Vowww hocam, it's a good school then you are really
successful, and | don't know if it's really successful and actually that was my
thing in the beginning hahh Black is a good name, you know, to do your PhD
and yeah they were impressed. And also, they liked the fact that | am a student
too. But that feels like kind of positive relationship in that sense...I think they
they are interested in the title. Yeahh, maybe they trust me more, but | don't
know. (Ceren, I11)

With regard to her conceptualization of herself as a teacher, Ceren perceives
herself as someone who likes to foster her professional practices and
relationships, and she wants to be resourceful and approachable to students. In
other words, she acknowledges her critical role in the teaching and learning
practices; thus, while talking about herself, she refers to herself as someone who

is inclined to experiment with the unknown.

Not just being a good instructor in terms of knowledge, discipline, knowledge,
but I'd like to be an approachable instructor and | think | can define myself as
an approachable and a good instructor. (Ceren, 12)

Ceren acknowledges the proxy agency of her work setting as the availability of a
data collection site. She benefited from having supportive students, colleagues,

and administration in her research practices.

I was really lucky because they encouraged me to conduct the study. | was the
head of professional development unit back then, and that also helped me
because | wasn't collecting data for my dissertation. | was collecting data for an
induction program, so that gave me an advantage. (Ceren, 11)

Although her familiarity with the research context and participants gives her the
chance to understand the results easily, she also perceives it as a limiting
experience because she believes that being familiar with the data collection site

may sometimes prevent adopting a critical perspective.

But it's also limiting experience because you don't know what's going on in
other institutions. You just know where you are, where you work, and you're
familiar with the context... | wasn't really surprised by what | saw in the
classrooms and what | heard from my colleagues, because | had similar
experiences. But also, it was advantageous because | didn't need to go to other
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institutions to collect data. And that was good. Because yeah, there are more
than 130 instructors at my institution that makes thousands of students. (Ceren,
11)

Ceren also informed her other relatively more experienced colleagues about the
recent trends in the field, and thus, she contributed to their professional
development. Although they are more experienced, Ceren’s narratives reveal that
they were not familiar with recent trends in ELT. For example, when they asked

what she was studying in her PhD, they were surprised with her response.

“What do you study? Still teaching methods or you know or approaches?” |
mean those are the things they are familiar with. And | said ‘“no, there's
something called linguistics. You know, people do those stuff even though there
are people who do neuro linguistics, they study brain, they know some, some
biology, some of my colleagues know very good statistics and they do this ”, and
some of my colleagues are surprised, and they don't know what | was doing.
(Ceren, 11)

Ceren’s taking on a proxy agent role in her institution, acting as a bridge between
theory and practice was also reflected in her husband’s narratives. She was an
active proxy agent who works for the collective benefit. Incorporating her
teaching and research background, she conducted research, shared her findings
with the stakeholders, and thus, she took an active role in fostering the learning

and teaching practices in her institution.

She participates in many activities in her current institution, she is involved in
the units there, she prepares materials for the development of the units, she
shares them with other colleagues... If she has time, if it won 't interfere with her
academic work...Indeed, if they are practices that can support both her
professional development and maybe the development of her other colleagues
and her students, she tries to support those studies all the time. (Ceren's
Husband, 11)

Moreover, becoming a confirmed member of the academic community as an
EFL instructor with a PhD, she also started to take active part in the development
of other people in the community. For example, she started to serve as a thesis
advising committee member in the graduate theses by providing her insights and

feedback. In addition, she works collectively with other researchers either as a
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participant or a co-researcher which she believes is a mutual benefit for

everyone.

Having completed her PhD impacted her self-perceived professional identity, but
she was not satisfied with the research skills she had gained and the contributions
she could make with and after her PhD. During her PhD, it can be inferred that
exercising personal agency, she mainly focused on qualitative research which

prevented her from exploring other research methodologies.

I did mostly qualitative research, so | can say that | don't have a very rich
repertoire of doing using different methodologies ... I wasn't really interested in
guantitative research. (Ceren, 11)

| felt more accomplished, and | felt that, Yeah, OK from now on | could
contribute to a larger community. But still, my contribution was limited with my
PhD preparation. | mean writing, outlining, and writing and collecting data, |
still couldn't contribute to the community much I would say. (Ceren, 12)

Her PhD may have positioned her at a better place in the eyes and minds of
others, but she was not able to call herself as a researcher yet, and she was not
satisfied with whom she became blaming her multiple role practices. This was
reflected in her metaphor she used while she was talking about her journey of

becoming an academic researcher.

Like someone who is sweeping the floor while it's raining...1 try to squeeze my
research efforts into the time slots that | find time out of my school
responsibilities and family responsibilities. And if there's still time left for
research, I'm trying to do research, but research requires fulfillment,
commitment, engagement for a long time. And unfortunately, at the moment, at
least, | don't have much time to allocate for my research ... I'm trying and
trying, but most of the time it goes vain because there are lots of unfinished
projects. And I'm trying to manage everything at the same time and in the end, |
have nothing in my hand at the moment, and | know that it's a temporary
situation ...I know it will pass, and I'll have more time that | can dedicate to my
research, and now it's at the moment it's just sweeping the floor while it's
raining. (Ceren, 12)

She was not able to call herself a researcher as what she does is trying to conduct

research after she completes her teaching role related tasks because she was a
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fulltime language instructor. When she can have time and if she can find a place
to focus on research, she tries to engage with research practices. This case may
be a reason why she cannot call herself a researcher even after PhD. In this
respect, she perceives her fulltime teaching role as an impediment for her
research practices, but she is hopeful for the future.

She survived her PhD living in between, and she referred to herself as an EFL
instructor with PhD who was in the pursuit of some research focused career

opportunities.

Despite how badly | want to call myself as a researcher, | could call myself as
an EFL instructor first, and then trying to do some research. (Ceren, follow-up
WhatsApp voice Message for 12),

In this respect, although she was able to benefit from the interplay between her
research and teaching background, she hopes to abandon her nomadic identity,
i.e., acting both as a teacher and a researcher, and she wants to be a faculty
member who trains pre-service teachers, and/or she wants to work as a

researcher with less teaching workload which makes her a potential migrant.

4.2.5.5. Researcher’s Analytical Summary: Ceren, the Seeker of Proxy and

Collective Agency

Ceren’s motivation to pursue a PhD was related with her pursuit of improvement
and excellence in her career. When her narratives are examined, space and
people related forces were very influential in her PhD story and professional
identity. To start with, her supervisor choice affected her PhD setting choice. She
was excited that she was going to work with a prominent scholar in a specific
methodology, but she was disappointed during her PhD as she had to continue
her dissertation study with another supervisor. She wanted to work with her first
supervisor as he was a knowledgeable scholar on a methodology her second
supervisor was not familiar with. Her narratives revealed that her second
supervisor did not act as an efficient proxy agent as much as she expected, and
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this was a main challenge for her while she was writing her dissertation. She had
expected to have more opportunities to explore and experiment with her
researcher identity with the guidance and supervision of her advisor, but she was
not happy with the artifact, i.e., the dissertation she produced as a result of her
PhD, and she believed this also affected her being a legitimized member in the
research community as she was not able to publish high quality papers after her
PhD. If she could have worked on the same methodology with her first PhD
supervisor, she believed she would have published in high impact journals.
While writing her dissertation, although she sought support from different agents
and exercised personal agency, she experienced the negative outcomes of her not
feeling a legitimized researcher in the field even after she received her PhD. She
wanted to publish more as a researcher, but her perceived lack of research

knowledge and skills prevented her from being a more productive researcher.

Other than the supervision in her PhD setting, a major challenge she experienced
was related to her teacher roles and her work settings. Because of her
unsupportive first work setting, she failed one semester in her PhD. Instead of
providing the opportunities for her to explore, experiment with research practices
that would help her grow professionally, and instead of recognizing her pursuing
PhD as a legitimization of her professional identity, her first work setting did not
help her function in multiple roles properly. Thus, their unwillingness to act as a
proxy agent in her professional development made Ceren feel she did not belong

to the institution, and she considered changing her work setting.

Changing her supervisor was a critical incident in her story, and so was changing
her work setting as she received all the support she needed from her second
institution such as having fewer teaching hours. They acknowledged and
supported her research practices and professional identity. Being a teacher and
acting as a member of the professional development unit provided her the time
and space to conduct her PhD related research practices in her work setting, and
there was a mutual support and healthy relationship between Ceren and her

institution, her colleagues, and her students. Acting as a proxy agent, she
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contributed to her teaching context by providing professional development
opportunities to her colleagues and sharing the results of the research she
conducted on teaching and learning-related problems in that setting. Receiving
support and legitimization from her work setting, Ceren was more engaged and
aligned with institutional practices in her second work setting.

Ceren’s husband also acted as a strong proxy agent without whose support she
would not be able to manage her roles, especially motherhood. However,
although she received support from home and work setting at the interpersonal
relationship level, another space related problem Ceren experienced was not
having a personal space to study. This was reflected in her future orientations as

she highlighted that she wants to work in an office without any distractions.

In addition to improving her professional identity, Ceren also benefited from her
journey by earning a title and being acknowledged as a doctor in the field, but
there were several moments she wanted to quit her journey. In those times, her
motherhood, a very strong theme in her story, came into play and made her
consider all the sacrifices she had made to go that far. It was a long journey that
she had to endure, and this deteriorated her physical and psychological health at
some points. However, exercising personal agency and seeking support from
different proxy agents such as her husband, her network of friends, her
professors, and a psychiatrist, Ceren completed her doctoral education and
started to serve in the thesis advising committees as a confirmed member of the

academic community.

When Ceren’s teaching and research practices were considered, characteristics of
nomadic identity such as living in between and working the dialectic and acting
as a change agent were observed. For example, her dissertation was an act of
smoothing the research and teaching divide as she utilized her background in
both domains while she was preparing the program and offering feedback to the
participants. However, when her future orientations are explored, it was clear

that she wants a change, and she does not want to pursue her career in her
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present work setting teaching general English. Pursuing a post-doc, working in
ELT faculty, in an interdisciplinary department or at a research center were
career opportunities she was willing to seek. To conclude, her narratives revealed
that she is a potential migrant as she wanted to start conducting more research
with less teaching workload, and not assuming an EFL or EAP teaching role.

4.3. Conclusion

In this chapter, the findings of the present study were presented adopting a meta
theoretical framework. Data analyses revealed that the PhD experience and ART
identity construction of language instructors showed similarities and differences
in terms of how multiple factors intersect in their journey and how these factors
affect the experience and their professional identity development. It was also
found out that the successful completion of tasks and smooth multiple role
transitions are the result of the different agentic acts the instructors exercise and
the identity development spaces they can function in. In the next chapter, the

discussion of the findings to answer the research questions will be presented.
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CHAPTER 5

DISCUSSION

5.1. Introduction

Adopting narrative inquiry, this study aimed to explore participants’ lived

experiences with regard to their PhD journey and the processes of their

becoming an academic researcher teacher (ART). In order to understand their

lived experiences of multi-role transitions while pursuing a PhD and becoming

an ART and to explore the challenges and support mechanisms available, if any,

the following research questions guided the study.

1. What is the nature of the experience of ‘becoming an academic

researcher teacher’ (ART) while assuming multiple professional, social,

educational roles during the PhD?

a.

b.

What aspirational factors and ideal/hoped for (possible) selves
drive EFL instructors to start, continue and complete a PhD?

What temporal, social and place related challenges, benefits and
support systems exist for EFL instructors’ multiple role
management and exercise of agency during their PhD?

How is the interrelation between teacher identity and researcher
identity reflected in EFL instructors’ multiple role transitions
during PhD?

How do the identity spaces available impede or contribute to EFL

instructors’ ART identity development?

In this chapter, the discussion of the results follows the sequence of the research

questions above. However, to better portray the chronological peculiarities in the

nature of the doctoral experience, research question l1a has been divided into
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two: the discussion on the aspirational factors to pursue a PhD at the beginning

and post-PhD future orientations in the end of this chapter as separate sections.

In the discussion, for ease of reference, | will use the acronym ARTIC to refer to
the research participants, Ayla, Riza, Tuba, Ipek, Ceren, when the case in

question applies to all of them.

5.2. Discussion of the Results

5.2.1. The Aspirational Factors That Drive EFL Instructors to Pursue a PhD

Brailsford (2010) highlighted that there is growing research showing that PhD is
a long, exhausting and mostly a lonely journey and there is a high risk of student
failure. However, despite this, some EFL instructors who have already been
employed with a full-time teaching position at an academic setting decide to do a
PhD. Both the topic explored in the present study and the narrative inquiry
adopted required the understanding of past and present experiences and future
motivations and orientations of EFL instructors for pursuing a PhD which also
revealed the influences of these motivations and actions on their journey of
becoming a researcher. In this sense, the results of the first research question
“What aspirational factors drive EFL instructors to start and pursue a PhD?”
revealed EFL instructors’ personal motives to pursue a PhD and the importance
of these factors on participants’ starting the PhD and deciding to continue their

journey.

To start with, there is a close relationship between teacher identity, agency, and
positioning. In the present study, similar to the participant in Kayi-Aydar’s
(2017) study, the participants’ agency to make decisions and act accordingly was
an important force in their lived experiences and identity construction. In this
respect, the three dimensions of agency: one’s past (iterational), present
(practical-evaluative) and future (projective) (Emirbayer & Mische, 1998), and

the agentic properties, i.e., forethought, self-reactiveness, and self-reflection
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(Bandura, 2018), and three modes of agency, i.e., personal, proxy, and collective
agentic acts (Bandura, 2000) were influential throughout their PhD and

professional identity construction.

As also revealed in previous studies (e.g., Brailsford, 2010; Guerin et al., 2014;
Leonard et al., 2005), the EFL instructors in the present study (ARTIC) started
their PhD with intrinsic motivation seeking personal development. Because of
their personal traits such as having a research- and development-oriented
mindset, ARTIC wanted to excel their research skills and become more
knowledgeable in their field of teaching and/or research practice as it could help
them to act as transformative change agents in their teaching and research
contexts. ARTICs aspirations for contribution to self-development, teaching
setting, colleagues, and the ELT field, or a non-ELT focused research (e.g., Riza,

Tuba) were observed in their teaching and/or research practices.

Before and during their PhD, participants’ intentional and reflective self and
other positionings within their professional community were observed similar to
Kayi-Aydar’s (2021) study, and such positioning narratives revealed that they
were influential in their feelings, motives, practices, and lived experiences. As
suggested by van Langenhove and Harre (1995), “initial positionings can be
challenged and the speakers sometimes thereby repositioned.” (p. 18).
Challenging the notion of a teacher as the recipient of knowledge and teaching
practices guided by the previously suggested theories, the participants in the
present study assumed a nomadic identity smoothing the striated spaces of
research and teaching, PhD setting and work setting, researcher role and teacher
role via pursuing PhD. As presented by Clark (2007), participants’ appreciation
of how other people acknowledge their professional capital in teaching and/or
research has been explored in their narratives when they talk about (a) the
administrative confirmation (e.g., Riza, Tuba, ipek, Ceren), (b) collegial trust on
their knowledge and skills (ARTIC), (c) PhD peers’ acknowledging their
teaching background (e.g., Ayla, Riza, Tuba), (d) how students position EFL

lecturers with PhD (e.g., Riza, Tuba, Ceren), (e) how Red university is
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positioned (e.g., Riza, Tuba, Ceren), (f) how EFL students at Red university are
positioned (e.g., Ayla, Tuba, Ipek), and (g) how the PhD program at Red
university is positioned among other universities (e.g., Ayla, Tuba, Riza, Ceren).
Especially, the alignment of the BA and MA graduates of Red university with its
teaching and research practices (e.g., Ayla, Riza, Tuba) is noteworthy. They
were proud of being a member of this institution, and thus, as Wenger (2000)
proposed, their engagement, imagination and alignment with Red university
made them feel that they belonged to the Red community. Moreover,
participants’ professional development unit related practices as a head or
member of the unit (e.g., Ayla, Riza, Ipek, Ceren) and/or as taking it as the focus
of their dissertation (e.g., Ayla, Riza, Ceren) can be considered as their agentic
acts taken to foster collective efficacy which values the group’s acting
collectively to achieve a desired goal as proposed by Thomas et al. (2009). These
professional development activities the participants (ARTIC) held to contribute
to the professional development of teachers and to teaching and research
practices were spaces for self-validation and validation by others (Seemiller &
Priest, 2015). Thus, being acknowledged and appreciated by students, colleagues
and administration fostered ARTIC’s motivation to develop professionally and
act as a proxy and even a change agent in their work setting. Moreover, self- and
other validation and confirmation of their professional capital (ARTIC) through
conferences and research practices were some of the motivating factors for the
participants to start and continue their PhD.

Similar to the doctoral students in Leonard et al.’s (2005) study, professional
development, knowledge construction, and fostering skills were other sources of
motivation to pursue a PhD degree for ARTIC. If their knowledge and skills
were challenged (e.g., ipek), or if they needed support (e.g., Riza, ipek, Ceren),
they asked for help (e.g., Riza, ipek, Ceren) or sought formal education and
training (ARTIC). Limited professional development opportunities in the work
setting were also another reason for pursuing PhD (e.g., Ipek).
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With regard to work setting, encouragement for research practices (ARTIC),
giving permission for pursuing PhD, (ARTIC), arranging teaching schedules for
participants to be able to take PhD courses (ARTIC), offering financial funding
for research practices (e.g., Ayla, Riza, Tuba, Ipek), salary increase for a degree
(e.g., Riza) were also effective motivational factors for their application to join
the program and in all phases of their PhD.

In addition, a third party was also influential in their PhD application, selection
of PhD context and continuing their journey as it was highlighted by Brailsford
(2010) and Cardona (2013). The motivation to work with a specific supervisor
(e.g., Tuba, Ceren), to pursue a PhD study at a specific context (ARTIC),
satisfaction with previous MA experience in the PhD context (e.g., Ayla, Riza,
Tuba), the closeness/distance of PhD setting to the home setting (e.g., Ceren,
Ipek), interaction in a research group (e.g., Tuba), encouragement and support of
a family member (e.g., Ayla, Riza, Ipek, Ceren), existence of a co-researcher
(e.g., Ipek, Tuba), MA supervisor (e.g. Tuba, Ceren), PhD supervisor (e.g., Tuba,
Ceren), TAC members (e.g., Ipek), a statistician (e.g. Ipek), a psychiatrist (e.g.
Ipek) can be listed as the influential third parties.

As Brailsford (2010) suggested, exploring better career opportunities (e.g., Riza,
Tuba, Ceren) was another reason why EFL instructors in the present study
decided to pursue PhD. Similar to Leonard et al. (2005), studying abroad (e.g.,
Ayla, Tuba) was another motivation for PhD application. Given the right
conditions, pursuing a post-doc degree (e.g., Ayla, Riza, Tuba, Ipek) is one other
future orientation that may have affected the start and completion of the PhD. To
conclude, participants’ personal histories, the challenges they faced and the
availability of support mechanisms were the factors that (de)motivated the
participants to start, continue and complete their PhD journey. In the next

section, the discussion on these forces will be presented.
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5.2.2. Temporal, Social and Place Related Challenges, Benefits and Support

Systems for Multiple Role Management and Exercise of Agency

The topic inquired in the present study, pursuing a PhD and becoming an
academic researcher is time-, people- and space- (both as a structure and a
context) bound, i.e., a social experience, “an emotional, social and intellectual
process” (Mantai, 2015, p.1), and, as shown in Figure 19, there were several
factors that affected the participants’ PhD journey and their process of becoming
an academic researcher as suggested by Choi et al. (2021). The actors and forces
that had an impact on participants’ journeys could, at times, be both the source of
motivation, a challenge, a support mechanism and/or a coping mechanism; for
this reason, the discussion on these actors and forces in this section is structured
as follows: presenting the factors one by one as forces either positively and/or
negatively affecting the journey. (Please see Appendix F for the list of codes that
presents actors and forces interplaying as challenges and/or support

mechanisms).

TWOFOLD IMPACT
Family/personal life
CHALLENGES Family members/roles SUPPORT

Getting Permission Per;t?;a’ll:remts MECHANISMS
Arranging Schedules oo

Time PhD Peers

Teaching Hours Professional Network
Commuting Work context PhD context Research partner
Study space : Courses Babysitter
Qualifying Exam Zeal chmg taatsil;sl Professors Psychiatrist
Data Analysis Colagnes Supervisor Agentic acts

Dissertation Writing Office TAC members
Health & Wellbeing Stidints Facilities

Food

Sleep Intersection of spaces

Hybrid PhD mode Home
Multiple role management
Conducting studies
Teaching
Publication
Attending Conferences
Future Career Opportunities

Figure 19. Challenges and Support Mechanisms Available During ARTIC s
Multiple Role Management Throughout Their PhD
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Previous studies on doctoral education (e.g., Dhirasasna et al., 2021; Byers et al.,
2014; Pyhélto et al., 2012), presented that there are several people- and context-
related challenges, each of which could also function as a support mechanism for
students while pursuing their PhD. This ambivalence has been described as
‘twofold’ impact in Figure 19. This study concurs with the previous studies in
acknowledging the multiple forces and actors interplaying in participants’ PhD
experience. Managing multiple roles and tasks is an important skill PhD students
need to acquire and employ during their PhD as Byers et al. (2014) suggested,
and in the absence or weakness of multiple role management skill, the life
balance between the multiple roles may be disrupted. In the present study, as
Figure 20 presents, EFL instructors pursuing PhD had to assume several roles,
each of which required different role practices, an experience which hindered
and contributed to their successful accomplishment of PhD tasks and also the

process of becoming an academic researcher.

Personal Roles

Teacher In & Qutside WHOLE
Class '\\ PERSON

.
Teaching, testing, PDU,
action research,. . .

Figure 20. Whole Person: Both Intersecting but also Compartmentalized Lives

As shown in Figure 20 and Figure 21, these instructors had to assume different
roles simultaneously in different domains while pursuing PhD, to better

understand their experience, acknowledging their multiple role transitions and
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adopting a whole person approach is instrumental as they pursue different roles

in different settings such as a teacher, a PhD student, a mother, a researcher.

Personal Life
/Home-teacher \
/ related tasks \

/" Professional Life
as a Teacher

\
\
\\

| “
\
|
j Research for
| { personal interest |

\

\ /

. ART

\ y
[\ Teacher-RhD /\
[ related tas Teaching job / “
“ T lated research \
‘ A Hoine PhD / ‘
~_ | —relatedtasks | ___— /
PhD Life \ Research Life

Figure 21. Intersectionality of Lives in the ART Identity Construction

While these roles sometimes interact, ARTIC also need to compartmentalize the
role related tasks depending on time, space, and purpose. Moreover, pursuing
PhD and professional identity development is not a linear path, and the
individuals need to go through different identity development spaces. Individuals
start their researcher identity development before PhD, but it is shaped with the
temporality, sociality and place related forces, acting as a supportive proxy or
discouraging and opposing forces, and smooth spaces allow going through four
identity development spaces. Their narratives revealed that while they pursue
their PhD during which they also developed professionally, there are several

factors interplaying in their smooth role transitions.

To start with, there were some personal life-related forces, e.g., social roles, that

were effective in their stories. Settles (2004) explored multiple identity conflicts

focusing on the woman and scientist identity and revealed that there was a

negative interference. Similarly, the negative interference of being a woman was

also observed in the present study while the participants were talking about
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motherhood. Being a mother was a recurring theme among stories both as a
challenge and as a motivating factor (e.g., Ayla, Ipek, Ceren), and so was being
married (e.g., Ayla, Riza, Ipek, Ceren); whereas being single also emerged as
both a positive and negative force (e.g., Tuba). Similar to Lovitts (2001, as cited
in Earl-Novell, 2006), being the caregiver of a family member was another social
role-related challenge the participants experienced before and/or during their
PhD (e.g., Ayla, Tuba, Ipek). In relation to personal factors, as presented in
Ozmen and Aydin Gii¢’s (2013) study, money was another recurring theme in
the present study serving as a challenge (e.g., Tuba), a theme in relation with
commuting (e.g., Tuba, ipek) or as a support in the form of funding or salary
(ARTIC). Personal image concerns and perfectionism was observed as a
challenge (e.g., Ayla, Tuba) as for some it impeded with their willingness to
publish as it ‘needed’ to be in high-impact journals (e.g., Tuba, Ceren).
Perfectionism also resulted in the illusion that others had high expectations from
the participants which was another stressing factor (e.g., Tuba in general sense;

Riza, expectations of his supervisor).

Professional role-related forces also served both as a challenge and support
mechanism. To start with, EFL instructors’ work setting was a key actor
facilitating or impeding participants” multiple role transitions. For example,
unlike for the participants in the study by Fetene and Tamrat (2021), completion
of the coursework was not an “easy-ride” for ARTIC. Getting permission from
the work setting/administration (e.g., ipek’s first work setting) to be present in
the PhD setting for courses (e.g., Ayla, Tuba, Ceren) was a challenge to pursue
the PhD, but for some work setting was a source of encouragement as well to
pursue PhD (e.g., Riza, Tuba, Ipek, Ceren) and to conduct research studies in the
work setting (ARTIC). The workload that was naturally attached to the teaching
role was both a challenge, and a benefit especially to see the interplay between

teaching and research, and to collect data for all the participants.

PhD setting was one of the two major spaces in which the participants

experienced challenges and received support (ARTIC). The PhD setting as a
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geographical place acted as a challenging factor for some participants as they
were living and working at a place distant from their PhD setting. In other words,
commuting to PhD setting was a difficulty they experienced, (e.g., Tuba, ipek,
Ceren). Also, as the EFL instructors went through their dissertation writing
phase off-campus, similar to the participants in Kozar and Lum’s (2017) study,
they experienced some problems with regard to contacting their professors

and/or supervisors (e.g., Ayla, Riza, Ipek, Ceren).

Previous studies conducted on doctoral education highlighted the importance of
supervision on PhD experience and participants’ becoming an academic
researcher (e.g., Deuchar, 2008; Earl-Novell, 2006; Maritz & Pinsloo, 2016;
Ngulube, 2021; Ozmen & Aydin Giig, 2013; Pyhiilto et al., 2012; Sambrook et
al., 2008). As suggested in the literature, in the present study, supervision was a
strong force in participants’ journey with supervisor as a support mechanism
(ARTIC) which Earl-Novell (2006) also presented. However, some supervisors
were not as active as hoped-for (e.g., Riza, Ipek, Ceren) in participants’
comprehensive exam and/or dissertation writing phases which also presented
some power issues between the students and their supervisors as Dhirasasna et
al. (2021) also warn. Especially Ceren’s story presented the significance of the
supervision with regard to the impact of the change of the first supervisor and the
mismatch between supervisor and supervisee research orientations. This also
concurs with the argument that teachers with some pre-established professional
identities may have difficulty during PhD as they need to negotiate and
reconceptualize their own identity (Austin & McDaniels, 2006, as cited in Hall
& Burns, 2009). Moreover, Tuba’s case was also significant in presenting the
impact of supervisors acting as proxy agents for the ongoing researcher identity

development and the wellbeing of PhD students.

In the dissertation writing phase, during which PhD students work with their
supervisors and present their progress to their thesis advising committee (TAC),
there were some challenges experienced because of a change in the TAC

members (e.g., Ayla), whereas some benefited from supportive TAC members
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(e.g., Ayla, Ipek). In Ipek’s case especially, not just her supervisor but also all
her TAC members and a statistician actively contributed to her dissertation
which can be considered as an example of the “team supervision model” that
Ngulube (2021) suggested highlighting the value of “the range of competencies
of supervisors and the growth of interdisciplinary and multidisciplinary
research” (p. 255). Thus, ARTIC’s narratives presented the collaborative nature
of dissertation research design including the TAC members as critical agents in

the process.

As discussed by Dowling and Mantai (2017), the availability of a research
collaboration opportunity was also a support mechanism for participants’
research practices and PhD journey. Having a research partner, a co-researcher
(e.g., Ipek, Tuba) and taking active part in a research community (e.g., Tuba)
were research facilitating sources and also support mechanisms that contributed
to the wellbeing of participants. Moreover, similar to Pittaway (2006), the
participants experienced challenges to get their studies published. Some
publishing challenges were because of time (ARTIC), exhaustion (e.g., Tuba,
Ipek), and methodology used (e.g., Tuba, ipek, Ceren).

It can be suggested that the act of utilizing coping mechanisms can be considered
as a form of personal agentic act, but enacting agency is not an easy and smooth
process (Kayi-Aydar, 2017), neither was pursuing PhD and becoming an
academic researcher managing multiple roles. Thus, while trying to overcome a
challenge or complete a task, participants employed different modes of agency
and incorporated three agentic properties (Bandura, 2000, 2006, 2018) as shown
in Figure 22.
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Human Agency

Forethought

. Self-reactiveness |
. Self-reflectivenss |
Personal Proxy
Agency Agency
Collective
Agency

Figure 22. Intersection of Modes and Properties of Human Agency

When they were not able to complete a personal or professional role related task,
they sometimes requested and received help from other people such as family
members (e.g., Ayla, Riza, Ipek, Ceren), a caregiver (e.g., Ipek), friends and
colleagues (ARTIC), professors and professional network (ARTIC), and a
statistician (e.g., Ipek). As presented in the study conducted by Byers et al.
(2014), compartmentalizing their multiple role-assumed life was another coping
mechanism they used/had to use (ARTIC) which can be considered as an act of

strong personal agency.

To conclude, while supervisors and work settings are found to be the most
crucial factors that may act as a support mechanism or challenge, individuals’
having a strong personal agency and their ability to incorporate different agentic
properties and different modes of agency was instrumental in their smooth role
transitions and professional identity development. Academic proxy agents that
support the individuals can be counted as PhD supervisor, PhD setting (people:
professors, research assistants, PhD peers, facilities: library), TAC members,
MA supervisor, work setting, administration, colleagues, students, research
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group, network, research community, co-researcher, critical friend, whereas
nonacademic proxy agents are family members, friends, babysitter, psychiatrist,
financial support mechanism. Moreover, the EFL instructors also worked
collectively with these academic and nonacademic agents to achieve the desired
outcome. For example, the dissertation and research practices are the result of
the collective practice the participants benefited from. Thus, all the forces and
actors that took part in these practices and in the overall PhD journey also
contributed to the experience as collective agents. Whether some support
mechanisms were available or not, it was observed that participants developed
some coping mechanisms and utilized the ones that were already available in
order to have a smooth role transition and an endurable journey. In this respect,
participants incorporated three agentic properties and modes successfully. The
higher the personal agency was the less dependency on other proxy agents
observed as suggested by Bandura (1997). Moreover, their strong personal
agency did not only help them overcome the challenges they experienced, but it
also enabled them the motivation, knowledge and space to act as a proxy agent
and sometimes transformative change agents for other people and in their

settings.

Additionally, the challenges faced and the existence of support mechanisms are
major forces that affect the wellbeing of PhD students (Dhirasasna et al., 2021),
a multifaceted phenomenon which is linked with the concept “health” (Schmidt
& Hansson, 2018). In this study, individuals faced health-related challenges
during their PhD (e.g., Tuba, Ceren). Lack of time, exhaustion, anxiety,
unhealthy food, and stress were the other forces interacted with their health
throughout their journeys (ARTIC). The illness and/or loss of a family member

was also a devastating force in the stories (e.g., Ayla, Tuba, ipek).

Pursuing PhD is already a difficult path one takes, and balancing a multiple role
driven life is harder as suggested by Settles (2004). Even if individuals could
receive support from several sources, their PhD journey, especially the

dissertation writing phase was exhausting and in isolation as Brailsford (2010)
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discussed, and this affected their productivity as a researcher. In order to cope
with the multiple roles and tasks in their in-between state, ARTIC prioritized
their due tasks and short-term goals instead of publishing and building an
academic researcher image in the academia. This was an act of personal agency
for wellbeing and survival in an in-between state because going out of the
striated space by pursuing a PhD made ARTIC the victim of their own choice
and actions as it was discussed by Foucault (Deleuze, 1995, as cited in
Semetsky, 2006). Starting, continuing, and completing a challenging journey
would not have been possible if the participants had not shown resilience when
they faced with challenges. Thus, similar to the ones presented by Fetene and
Tamrat (2021), participants developed and used some coping mechanisms that
contributed to their wellbeing and multiple role management experiences
(Dhirasasna et al., 2021). As it was presented in Ozmen and Aydin Gii¢’s (2013)
study, making sacrifices or quitting some activities or experiences was a coping
mechanism employed by ARTIC to survive during their PhD; however, unlike
their study, there were several other coping mechanisms the participants
developed or utilized. To overcome commuting related problems in a hectic
schedule, not using public transportation was an example of a coping mechanism
one participant developed (e.g., Tuba), but this also affected her financial

wellbeing.

Emotional wellbeing was yet another multifold force (negative, positive or
neutral) embedded in their narrated experiences. The participants shared the
emotions they experienced throughout their PhD journey, and they expressed
how they felt about the process of becoming an academic researcher and the
factors affecting their journey. Table 13 presents the emotions EFL instructors

referred to while talking about their journey.
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Table 13. Emotions Referred to While Talking about the Journey

When Challenged/Failed

When Supported/Succeeded

Stressed

Fear of Failure
Loneliness/Feeling Isolated
Self-/Other Blame

Angry

Anxious

Furious

Being Immobile

Being in a Rush

Perceived as Know-it-all
Mentally and Physically Tired
In Pain

Stuck

Insecure

Guilty

Inclined to Drop

Suffering

Being Always Preoccupied with
Projects and Assignments
Regretful

Not Being able to Catch Up
Depressed

Panicked

Want to Forget

Self-pity

Crying

Felt like a nightmare
Disappointed

Pressured

Financially, physically,

psychologically, mentally challenging

Hopeful

Proud

Sense of Achievement
Job Satisfaction
Qualified

Feeling Valued
Confident

Perceived as a Knowledgeable Person
Belonging

Relieved

Free

Safe

Pleased

Never Regretting
Curious

Enthusiastic

Having Fun

Happy

Feeling Appreciated
Motivated

A Rewarding Experience
Feeling resourceful for the work setting

Mixed/Neutral

Not sure about

Future career path

Challenged

How | am perceived by the professors
when | talk about my teaching related
responsibilities

How the professors position the EFL
instructors pursuing PhD compared to
the research assistants

As Table 13 presents, participants referred to their feelings while talking about

the journey. Due to the nature and length of the practice and experience, stress,

exhaustion, anxiety, lack of interest, feeling guilty are recurring themes in

studies exploring the experiences of PhD students (e.g., Pittaway, 2006; Pyhalto

et al, 2012). Similar to previous studies, the present study revealed that EFL

instructors had to cope with different negative feelings during their journey.

They referred to their experiences in all phases of the PhD negatively due to time
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constraints and workload (e.g., not being able to catch up) (ARTIC). Dhirasasna
et al. (2021) pointed out that quality of sleep is effective in reducing physical
stress, but under stressful conditions people, especially females are negatively
affected with regard to their quality of sleep. EFL instructors in the present study
had to sacrifice their sleep and study at nights to be able to complete multiple
role related tasks, but even if they were not working, they were not able to sleep
well (e.g., Tuba). As Schmidt and Hansson (2018) remarked, stress and
wellbeing and health were interrelated themes in EFL instructors’ struggles to
balance their multiple roles driven life, and they employed some coping
mechanisms such as crying and isolating. The experience in relation to
motherhood was also loaded with negative emotions such as “feeling guilty”.
Food was a recurring theme while talking about their health and wellbeing, and it
usually emerged as eating unhealthy food or skipping lunch for being at the
mercy of time (e.g., Riza, Tuba, Ceren). Moreover, as highlighted by recent
studies (e.g., Kayi-Aydar, 2019a; Miller & Gkonou, 2018); Nguyen & Ngo,
2023), the participants’ emotions, physical and academic wellbeing were forces
that both guided their motivations and actions, and they were also affected by the
forces and actors in participants’ experience. In this respect, their narrative
revealed the causal chain relationship between these concepts and the forces and

actors interplaying in participants’ experience.

Self-efficacy of students was another concept highlighted in doctoral education
literature (e.g., Dhirasasna, 2021). As discussed before, the higher the personal
agency is, the less dependency on a proxy agent was observed. Participants
talked about their dissertation writing phase negatively due to data collection
(e.g., panicked, Ayla, Tuba) and methodology or data analysis (e.g., stuck, Ayla,
Tuba, Ipek, Ceren). Especially in this phase, their narratives about supervision-
related experiences which were discussed above also included some negative
emotion words such as “disappointed, lonely” because of supervisors’ not acting
as an efficient and supportive proxy agent as expected and hoped for, and

positive words such as “supportive, safe” thanks to the open communication and
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common understanding with regard the relationship between the supervisees and

the supervisors.

However, when participants were talking about their teaching experience as a
resource in their research practices and PhD experience, EFL instructors usually
referred to themselves as someone who has high self-efficacy (e.g., perceived as
a knowledgeable person). Moreover, about their overall research practices, they
were also confident about their abilities. In addition to their satisfaction with
teaching and learning focused research practices, Riza presented a self-
efficacious narrative about his role as a trainer of a mixed method analysis
software, Tuba was pleased with her language focused research practices, and
Ipek was very satisfied with her dissertation’s contribution to the teaching
context and the literature. In this respect, the participants perceive themselves as
proxy agents and a member of the collective agentic act for the collective benefit

of academia and/or teaching community.

EFL instructors were mostly positive about the contribution of their teacher role
to their PhD experience although it also brings some challenges with it as
discussed above. More importantly, they also referred to their PhD experience
usually as “challenging but rewarding”. With regard to emotions used about
individuals’ identity space, one individual was unsure about how the faculty
positions them in the academia when compared to the research assistants (e.g.,
Tuba). Whereas all EFL instructors were happy about being an EFL instructor
with a PhD (ARTIC), only one EFL instructor was not happy about still
occupying a teaching position even after the PhD (e.g., Ceren), because of her
future career aspiration of migrating to an ELT department as a professor. (The
discussion on the interplay between researcher and teacher identity will be
presented in section 5.3, identity spaces in section 5.4, and future orientations in

section 5.5.)

As suggested by Lakoff and Johnson (1980) and McGrath (2006), the metaphors

EFL instructors used in their narratives of their overall PhD story and their
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journey of becoming an academic researcher are also helpful in understanding
their experience in relation to temporal, social and place related challenges and
benefits. Table 14 presents the metaphors the EFL instructors used for their

journeys.

Table 14. Metaphors from the Participants

On their overall PhD story
Rollercoaster
“One side of us is falling leaves, one side of us is spring, garden”
A long-distance flight to Australia or somewhere far
Circus juggler
On their journey of becoming an academic researcher
A large coat, not always fitting your size or suitable for the season
Hobby Gardening
Marathon
Amusement Park
Someone who is sweeping the floor while it's raining

As seen in Table 14, similar to Limon and Durnali’s (2018) study, there were
both positive and negative connotations attributed to doctoral education via
metaphors. Two participants used “a rollercoaster ride” metaphor (e.g., Ayla,
Tuba) referring to the difficult and unexpected phases as the “downs”, but also to
the exciting and rewarding aspects, i.e., “the ups”, and the unknown and
surprising nature of the journey, i.e., “the ride”. The “seasons and nature”
themed description “One side of us is falling leaves, one side of us is spring,
garden” (e.g., Riza), and the “long-distance flight” metaphor (e.g., ipek) also
referred to the length, difficulty and pleasure of the journey, while the former
highlighting the ongoing nature of the process, the latter focus on the pleasure of
the flight and the potential satisfaction to be felt once arrived. The metaphor
“circus juggler” (e.g., Ceren) can be considered as a reference to the difficulty of
managing multiple tasks and pleasing the people around although the experience

was enjoyable for the “circus juggler”, as well.

In addition to the metaphors on their PhD journey, the EFL instructors’

metaphors on their journey of becoming an academic researcher also revealed
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both positive and negative connotations. Ayla’s “coat” metaphor suggested that
she was still questioning whether she could call herself a researcher, and that she
needed validation and confirmation. Riza’s “Hobby gardening” metaphor was a
critical stance toward the teacher-researcher divide issue in the professional
community stating that having a research-question posing mindset is within
human nature, as it should be a teacher characteristics and practice. However, he
criticized the community for not acknowledging teacher research practices and
perceiving them as a side hustle for teacher practice. Tuba’s “marathon”
metaphor emphasized the hectic and exciting nature of the long-distance PhD
run which requires discipline and persistence. The “amusement park” Ipek used
showed the importance of the motivations to pursue PhD. It further showed how
individuals perceive research practices as a part of their professional identity,
and what forces contribute to the journey. Ipek was always an active part of the
community with her co-researcher whom she called her playmate and each of the
research practices she used were referred to as toys in an amusement park. She
highlighted how happy she was with conducting research and her becoming an
academic researcher. Whereas Ceren was not as happy as Ipek as she had to
“sweep the floor while it is raining”, that is, she had to “squeeze” her research
practices into the time slots she could find after she completes her teacher role

and family role responsibilities.
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Figure 23. How Pursuing a PhD Was Perceived at the Beginning
(Hotpot.ai, 2023q)

As their narratives revealed, the PhD journey is a long but not a linear journey as
individuals hoped for. Although there seems to be a designed path as Figure 23
presents, the participants had to diverge from their plans due to several expected
and unexpected challenges. Especially for these instructors who try to function
properly in different domains separately and integrated, individuals needed
support in different phases. Although they felt lonely in many phases, the
journey itself is actually a social practice during which they needed to interact
with and receive support from several forces. In the application phase, their
motivation to apply for a PhD was significant as it also guided individuals’
future orientations. In the course phase, their teaching schedule, the availability
of the PhD courses and the willingness of their work setting to support their PhD
journey were factors that affected the course of their journey. While preparing
for the comprehensive exam, finding a convenient time to study, narrowing
down the topics for study, and finding a study buddy or group affected their
experiences in this phase. During the proposal of dissertation research, the
guidance and clear instruction of the supervisor and TAC members interplayed
in their experience. During the dissertation phase, the availability of a supportive
supervisor and cooperative TAC members, having a clear framework, receiving

support and guidance from different proxy agents for data collection, data
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analysis, and proofreading were crucial actors and forces. Finally, for the
successful completion of PhD journey and the professional identity development
and wellbeing of individuals, there were some resources that are found to be
significant to have throughout the complete PhD journey. For example, having
financial resources to pursue a PhD and conduct research was crucial. Moreover,
it was instrumental for them to have a strong personal agency and a supportive
social and professional network. Lastly, it was especially crucial to have an

understanding and cooperative supervisor and work setting.

Pursuing a PhD and functioning in multiple roles properly was not easy, and as
Figure 24 shows, the hoped-for designed path was disrupted several times. It was
explored that only with the availability and interaction of these sources and
forces, individuals can serve as a nomad who smoothes the boundaries of both
domains and bridge the gap between theory and research in their teaching and
research practices. In this respect, their PhD journey and academic research
practices helped them serve as a proxy agent for their professional community
either individually or by supporting the cooperative work for the collective
benefit, i.e., the improvement of teaching and learning practices and experiences.

Figure 24. How PhD Was Experienced
(Hotpot.ai, 2023r)
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To conclude, as discussed in this section, EFL instructors pursuing PhD
experienced several challenges during their journey, most of which derived from
the necessity of their assuming multiple roles. However, the multiple roles
participants assumed served as a contributing factor in their PhD journey and the
process of becoming academic researcher (ARTIC). EFL instructors could also
receive support from different sources. Especially family support is noteworthy
with regard to their studies and managing family roles. The extent to which their
supervisors provided support also affected their smooth transition between their
roles and impeded and/or contributed to having a smooth dissertation writing
experience. Their work setting was another strong force that played an affective
role in their PhD experience and process of becoming an academic researcher. In
summary, concurring with the findings of Vihasantanen (2015), both individual
and social resources were influential in participants professional agency, and
their personal experiences and histories affected how they acted when a reform
was needed. Moreover, although there were some time and context dependent
agentic properties displayed by the participants, their pre-established
professional agentic manifestations were also observed as it was suggested by
Vihisantanen (2015). All these actors and forces served as proxy agents for
participants’ individual wellbeing and accomplishments, and they also worked
collaboratively for the collective benefit. The participants’ two major roles were
teacher and PhD student researcher roles, both in conflict and harmony with each
other and with their personal roles; a state of in-betweenness which the
participants and other stakeholders around theme benefited and suffered from.
The EFL instructors’ contribution to the field, to their teaching practice to their
students and work contexts will be discussed in the next section which focuses
on how the interplay between teacher identity and identity was reflected in their

multiple role transitions.
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5.2.3. How the Interrelation Between Teacher Identity and Researcher
Identity Is Reflected in EFL Instructors’ Multiple Role Transitions During
PhD

The intersectionality of lives and practices was the underlying principle of
understanding the whole experience being studied in this study. Figure 25
presents the intersection of teaching and research practices of EFL instructors

who pursued PhD while working as full-time language instructor.
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Figure 25. Intersection of Theory and Practice in ART Identity Construction

As seen in the figure, there was a complex and dynamic intersection between
their roles, practices and settings, and the figure does not even include the social
role dimension. In other words, as Deleuze and Guattari (1987) proposed, these
striated spaces and instructors’ research practices and PhD experience as a

smooth space are both “present and interdependent” (as cited in Boylan &
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Woolsey, 2015, p. 65). Thus, given the fact that their teaching and research
practices intersect, and that this interaction provides benefits to many
stakeholders, their identity construction can be referred to as ART, i.e., academic
researcher teacher. The participants in the present study were EFL instructors
who were pursuing PhD or had recently completed their PhD; thus, they were
assuming both the teacher identity, an experienced EFL teacher, and a PhD
student researcher who had been conducting research prior to their PhD studies.
For this reason, the present study was similar to Byers et al. (2014) in revealing
that assuming multiple roles was challenging for participants. However, the
study was in line with Choi et al.’s (2021) findings as well, as the present study
showed that participants’ professional identity also benefited from multiple role
management. Table 15 presents the knowledge and skills that the participants
referred as the contribution of their PhD journey to their professional identity,
either in the form of acquiring a new skill or excelling at using it.

Table 15. Knowledge and Skills Participants Mentioned They Acquired

Knowledge about Theory
Knowledge about Practice
Knowledge about the Interplay between Theory and Practice

Information about the Literature
Research Skills

Finding a Gap

Designing Studies
Conducting Studies
Collecting Data

Analyzing Data

Writing Articles

g. Presenting Studies

Time Management Skills
Planning Skills

Perseverance

9. Resilience

10. Coping Mechanisms

11. Networking

12. Interpersonal Communication Skills

Ok wNhE

hD OO o

© N
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The research skills the EFL instructors acquired/excelled throughout PhD were
displayed in their narratives. For example, they became a qualified researcher on
a specific data analysis (e.g., Tuba, Riza, Ipek, Ceren) (upon the requests of
participants, this part cannot be written explicitly to keep the anonymity);
comparing themselves to PhD peers who are research assistants, they usually
positioned themselves as a researcher who can easily identify a problem or find a
research worthy topic (e.g., Ayla, Riza, Tuba). Moreover, their teacher identity
was instrumental in collecting data from their teaching settings or different
settings (ARTIC). All of them utilized their teaching contexts while collecting
data for their PhD course tasks, and for their dissertation study, some used their
teaching contexts (e.g., Riza, Ipek, Ceren), and some reached different settings
for their dissertation (e.g., Ayla, Tuba). As presented, there was a strong
relationship between their teacher and researcher identity with regard to their
research practices. However, similar to Settles (2004), their multiple role related
conflicts, especially with regard to not having time, affected their performance as
a researcher and caused them to be not as productive as they were before PhD
and as they wanted to be (ARTIC).

The interaction between their teacher and researcher identity and related
practices also influenced their day-to-day teaching and research role practices as
ARTIC acknowledge the call for action-research movement in language teaching
that aims to empower teachers with the skills that will help them identify the
problems in their classrooms and take necessary actions through systematic
inquiry (e.g., Borg, 2010; Burns, 2017; Cochran-Smith & Lytle, 2009; Taylor,
2017). As Figure 26 demonstrates, participants’ teaching- and research-role
related tasks and practices were both integrated and compartmentalized.
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Figure 26. Participants' Integrated and Compartmentalized Teaching and
Research Practices

With regard to understanding the interplay between their teacher and researcher
identity, several examples of personal, proxy, and collective agentic practices
(Bandura, 2000) employed to integrate teaching and research practices were
explored in their narratives. As called for by the literature (e.g., Block, 2000; De
Costa et al., 2022; Leow et al., 2022), participants were able to connect theory to
practice in their teaching and research practices (ARTIC); they conduct research
in their own settings and disseminate knowledge (ARTIC); and, their teaching
experience could contribute to their PhD setting and research practices (ARTIC),
and their teaching experience when compared to research assistants was usually
referred to as a resource (e.g., Ayla, Riza, Tuba). More importantly, ARTIC
challenged, de- and re-constructed the traditional job description of language
instructors who were expected to assume a teaching-only role instead of
producing knowledge, i.e., a passive role as solely the consumer of knowledge.
In other words, smoothing the striated spaces (Deleuze & Guattari, 1987), the
EFL instructors conduct research in their teaching context that may have a high
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impact on a large community, and they bring their teaching experience into the
research and PhD contexts, and thus, they contribute to discussions with their
insights from the field. For this reason, their PhD experience benefited several
stakeholders. Furthermore, except for one person, they are not willing to leave
their space. Thus, it can be concluded that nomadic identity (Deleuze & Guattari,
1987) characteristics are displayed in participants’ professional practices
(ARTIC) during their PhD, and some are planning to continue assuming a

nomadic identity as an EFL lecturer with a PhD.

However, the participants also compartmentalized their professional practices
either as a coping mechanism to meet deadlines and manage multiple roles
(ARTIC) or because of a change in their research interest (e.g., Tuba) and
possible/hoped-for future orientations (e.g., Riza, Tuba, Ceren). Thus, some
participants’ inclinations to migrate to another field of research interest (e.g.,
Riza, Tuba) or to another work setting as teaching or research context (e.g., Riza,
Tuba, Ceren) make them potential migrants, which will be a loss for their

previous teaching context and the EFL community.

EFL instructors’ PhD experience showed that their PhD journey contributed to
their teaching practices, to their students and work settings, and so did it to their
academic researcher identity and practices. In addition to all the research studies
they conducted, they aimed to contribute to the research community with a focus
on the professional development of teachers (e.g., Ayla, Riza, Ceren), a validated
assessment tool (e.g., Ipek), and a language focused study in a non-ELT work
setting (e.g., Tuba). In this aspect, it can be suggested that their contributions
were original and creative (Baptista et al., 2015). However, pursuing a PhD was
already a risky act as it requires “to produce an original knowledge” (Baptista et
al., 2015, p. 60), managing multiple roles during PhD journey made it even
riskier. In this respect, all the steps taken to produce an original and creative
contribution which is a requirement of PhD education are noteworthy.
Considering the path participants chose to explore the unknown with a familiar

data analysis (e.g., Tuba) or utilizing an unknown analysis (e.g., Ipek) was a
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great risk they took, and as suggested by Earl-Novell (2006), this impeded their

timely completion.

If their teaching and research practices are not supported in their work setting
and if their professional identities are not acknowledged, individuals do not feel
belong to the institution, and if they cannot visualize themselves in their present
work setting and research domain, they seek opportunities to migrate to another
setting. However, if they are satisfied with the workload that may enable them to
integrate and compartmentalize their roles, they may continue working in their
work setting and conduct research both to foster the teaching and learning
practices and also to conduct studies on different fields of their interest as a side
hustle. To conclude, individuals acting as proxy agents for their professional
development and environment is usually observed when they cannot align with
the practices of institution, and thus, they want to make a change. The same
applies for their assuming nomadic identity; if they cannot align with the
institutional practices and norms, or if their transformative change agency is not
acknowledged, they migrate! When the narratives of participants on the
knowledge and skills they believe their state of in-betweenness, i.e., their PhD
oriented research and teaching experience equips them with were examined, it
was found out that all four identity spaces, i.e., exploration, experimentation,
validation, and confirmation (Seemiller & Priest, 2015) contributed to the
development of and the interplay between their teacher and research identity.

The discussion on identity spaces will be presented in the next section.

5.2.4. How the Identity Spaces Available Impede or Contribute to EFL
Instructors’ ART Identity Development

The role identity has in teacher development has received great attention in
literature (Boylan & Woolsey, 2015). Situated in time and context, EFL
instructors’ identity development can be understood by Deleuze and Guattari’s
(1987) concept of smooth and striated spaces as discussed in section 2.1.1.1.

While striated spaces “constrained thinking, moving, being, to the habitual, the
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already-known”, smooth spaces are freeing as they allow “lines of flight,
experiments with the new, the untested” (Toohey, 2019, p. 943). The striated
space is associated with state, whereas smooth spaces inform nomadic identity,
which is living between striated spaces, independent and developing
continuously (Deleuze & Guattari, 1987). For this reason, it can be suggested
that all the participants pursuing PhD assume their nomadic identity in the sense
that although they already have a fulltime position, they continued their
professional identity development seeking formal education. As Deleuze and
Guattari (1987) presented, the nomadic identity the EFL instructors assumed
makes them live in-between and be always in the process of becoming. When
their motivations (see Section 5.1) and future orientations (see Section 5.5) are
explored, it was found that the reason why they pursued PhD was for
professional development, and they would like to continue research either by
continuing to work in their present work setting or seeking further career
opportunities. The participants’ assuming multiple roles can also be considered
as acts of smoothing the striated spaces. Although different subjectivities meet in
smooth spaces which are a site of a possible conflict, as Semetsky (2006)
argued, “this conjunction is also “a site of affirmation, since there is a possibility
of living differently” (St. Pierre, 1997b, p. 378), of rethinking and reassessing
one’s subjectivity by continuing one’s nomadic journey into new, Yet

unexplored, territories” (p. 103).

With regard to the call to bridge the gap between theory and practice by several
scholars (De Costa et al., 2022; Ellis, 2009; Leow et al.,, 2022; Spada &
Lightbown, 2022), the narratives of EFL instructors’ role transitions revealed
that they practice several smoothing practices both in their teaching and research
contexts. Table 16 presents the identity spaces available for EFL instructors’

academic research teacher identity developments.
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Table 16. Identity Spaces Available for EFL Instructors’ ART Identity
Development

Countries
Tiirkiye
European Countries
United States of America
Social Media/Online Platforms
Non-Academic Settings (cafes, cinema, etc.)
Higher Education in Tiirkiye
Red University
ELT Programs
Preparatory Schools
Conferences
Classroom/Work Settings
Home
Data Collection Sites
Library
PhD Settings
On-/Off Campus
TAC Meetings

Table 16 shows that there were several places where the EFL instructors
assumed different roles. It also presents that in their teaching and research related
practices they sometimes assumed both roles. The identity spaces that help the
individuals explore and experiment with their knowledge and skills and serve as
a legitimization space for their professional identities are observable in their (a)
work setting (classroom, meetings, PDU activities, different units), (b) PhD
setting (the whole PhD experience with its phases (application phase, course
phase, comprehensive exam phase, dissertation writing phase, thesis defense
meeting) PhD courses, TAC meetings, research group), (c) other academic
settings (conferences, journals, post-doc). Other than these spaces, home was a
smooth space in which individuals’ multiple identities interact, clash or
cooperate. As Deleuze and Guattari (1987) proposed smooth and striated spaces
are both “present and interdependent” (as cited in Boylan & Woolsey, 2015, p.
65). Thus, although both the work settings and PhD settings of instructors were
striated spaces each with different priorities, EFL instructors’ assuming multiple

roles in both of these settings makes their in-betweenness a smooth space that
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allow the development of individuals. The same applies to conferences during
which the participants acted both as the consumer of knowledge and the

producer of knowledge.

Deleuze and Guattari (1987) suggested that not the smooth spaces, but the

struggle is liberatory:

Movements, speed, and slowness are sometimes enough to reconstruct a smooth
space. Of course, smooth spaces are not in themselves liberatory. But the
struggle is changed or displaced in them, and life reconstitutes its stakes,
confronts new obstacles, invents new paces, switches adversaries. Never believe
that a smooth space will suffice to save us. (p. 500)

Thus, when the EFL instructors’ whole PhD experience is considered with their
motivations to start PhD, their agentic acts to function in their multiple roles
despite several challenges, the benefits they gained from this journey and their
contributions to their settings, it can be concluded that PhD is an emancipatory
journey which enables the EFL instructors to perform as nomads or it provides
them with the opportunity to migrate to another space if they want to. Moreover,
considering the fact that the participants completed most of their PhD
assignments at nights at home, the study revealed that, unlike Dowling and
Mantai’s (2017) study, home can also be a space for academic research identity

practices.

It is undeniable that PhD is the base of academic practices (Pyhalto et al., 2012)
and training as becoming researcher (Choi et al., 2021; Hochbein & Perry,
2013). When four identity development spaces, i.e.,, exploration,
experimentation, validation, and confirmation (Seemiller & Priest, 2015) are
examined, PhD setting serves as a context in which participants can exercise all.
For example, PhD experience itself is the exploration space during which the
individuals explore if they can assume the role of an academic researcher. As
presented in Chapter 4 and discussed in previous sections in this chapter, the
research practices all participants conducted provided them with the opportunity

to conceptualize and explore their professional identities. With each new
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information emerged, they “re-conceptualize and re-interpret their place as a
professional by exploring new meanings.” (Seemiller & Priest, 2015, p. 136).
Additionally, networking with people in the professional community to learn
more about what it means to become an academic researcher is also among the

practices of exploration space.

Moreover, PhD experience allows several experimentation opportunities.
Doctoral education is an important part of individuals’ training for becoming
researchers (Choi et al., 2021; Hochbein & Perry, 2013). PhD students may
receive factual knowledge with regard to having an effective professional style,
but it is through their research writing process that they experiment with their
knowledge and excel at conducting research and writing, and through experience
they can understand their new roles and conceptualize who they want to become
as proposed by Bandura (1977, as cited in Ibarra, 1999). Also, experiencing
several challenges while managing multiple roles, EFL instructors negotiated
their fit within the professional community as an EFL teacher and as an

academic researcher.

Validation space includes both self-validation and validation from others which
can be experienced in practices such as conference presentations, and publishing
an article (Seemiller & Priest, 2015). All the participants referred to their
conference presentation experiences and wish to publish in SSCI journals.
Moreover, they also held workshops in their work settings. More importantly,
holding the “Dr” title is another mechanism of validation for the participants’
academic researcher identity (ARTIC), and working as an assistant professor is
another one (e.g., Ceren). As Mantai (2015) suggested, participants’ self-
validation as a professional was affected by their acting as a legitimized teacher

and researcher in their community, i.e., external validation.

The confirmation space gives full membership to the community. Earning the
PhD degree and receiving the “Doctor” title, the individual becomes a confirmed

member of the academic community. There are some expectations that the
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individual should perform once confirmed as a member such as writing and
speaking scholarly, disseminating knowledge, being a thesis committee member,
reviewing articles and speaking at conferences (Seemiller & Priest, 2015). As
Choi et al. (2021) highlighted, validation and confirmation have an important
role in participants’ development of identity as a scholar. When the stories of
EFL instructors are explored, we can suggest that all the participants experienced
several practices within the confirmation space. For example, they publish
articles (ARTIC), review articles (e.g., Riza, Tuba, Ceren), serve in thesis
committees (e.g., Ceren), offer training and workshops (e.g., ARTIC). In
addition to earning “Doctor” title, similar to Kaptizke (1998), presenting at
conferences and receiving positive feedback and comments there, being accepted
to PhD and passing the comprehensive exam were also the phases that were
considered as a validation and confirmation by the participants (ARTIC). As
presented by Mantai (2015), participants identified these experiences as
moments when they felt they became a member of the academic community as a
researcher. However, as in the case of Ceren, PhD does not always ensure the
feeling of being a legitimized researcher. Even after she completed her PhD, she
could not feel as an accomplished legitimized researcher due to her perceived
lack of research skills that she believed she could not excel during PhD. She
attributed the challenges that she experienced while publishing post-PhD to her
passage of rights, i.e., completing PhD, without sound research skills she wanted
to improve in a specific research methodology that she had wanted to work on.
Thus, although they receive the “Dr” title, they may still explore their
professional identity as identity construction is an ongoing journey. As Ipek’s
and Ceren’s cases showed, this also applies for the supervisors of graduate
students. The present study also demonstrated that if there is a mismatch or gap
between the research orientation of the supervisor and supervisee, in order to
have a smooth supervision system, the supervisors also need to go through the
identity development phases for the adopted new methodology or topic to be
explored. Moreover, as Lupton (2014) suggested, for the three participants who
had active social media accounts (e.g., Ayla, Riza, Ceren), social media was a

smooth space for networking, which can also be a validation and confirmation
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space for self-promotion (e.g., Ayla, Riza) and confirmation by others if well-
known people in the field follow a person back (e.g., Ayla) or respond to their

emails when they requested elaboration on something (e.g., Riza).

To conclude, the experience with regard to identity spaces is not linear; people
can “move forward and backwards through identity spaces (exploration,
experimentation, validation, and confirmation) as a result of the impact of both
ongoing influences as well as positive and negative critical incidents” (Seemiller
& Priest, 2015, p. 135). Similar to the PhD students in Manta’s (2015) study,
there were some differences with regard to participants’ self-perceived
researcher identity, and while PhD was influential in making some feel like a
researcher, some participants have already had a preestablished self-perceived
researcher identity. The availability of identity development spaces and their
experiences in these spaces were important factors in shaping their perceptions

and academic researcher teacher identity.

5.2.5. The Ideal/Hoped For (Possible) Selves EFL Instructors Seek for Their
Future After PhD

People start and continue PhD with different motives (Brailsford, 2010; Cardona,
2013; Clark, 2007; Leonard et al., 2005) some of which were presented in
section 5.2.1. Future career orientations can serve both as a motivating factor for
individuals’ starting PhD and as a coping mechanism to survive the journey.
When the after PhD-future orientations of EFL instructors were explored, the
study revealed that participants have different aspirations with regard to teaching
and research practices and work setting. Table 17 presents future career

opportunities participants seek.
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Table 17. Further Career Opportunities Participants Seek

Position
Post-doc Fellowship
Assistant Professorship
in ELT Faculty
in Current Work Setting
Teaching
ESL
EAP
ESP/Elective Courses
ELT
Data Analysis Software
Research
Personal Interest
on Teaching & Learning
on non-ELT Topics/Settings
Discourse
Big Data

To start with, when the post PhD future orientations of EFL instructors are
explored, it is observed that their motivation to start PhD persists throughout
their PhD. For example, if they wanted to start PhD solely for professional
development purposes, not to seek an academic position in ELT faculty, they
reported that they want to continue teaching in their present work setting (e.g.,
Ayla, Riza, Ipek). Moreover, the same applies for their wish to have freedom to
conduct studies on their research interest (e.g., Ayla, Riza, Tuba, ipek) as they
believed that continuing teaching in their present work setting will provide them
with that opportunity. Tuba’s wish to offer an elective course related with her
field of interest was another example of participants’ future orientations for
“smoothing the striated space” (Deleuze & Guattari, 1987). Only one person
highlighted that she definitely seeks a change in her work setting and wants to
get a position in an ELT faculty (e.g., Ceren), and one participant stated that he
will consider all the options with their advantages and disadvantages when the
time comes (e.g., Riza). While the wish to pursue a postdoctoral degree was
prevalent (ARTIC), personal roles, i.e., being a mother/father and having a
family, were preventing the individuals from making plans about it (e.g., Ayla,
Riza, Ipek).
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If individuals started PhD to foster their research skills in their field of research
interests, they talked about their willingness to conduct similar research practices
after PhD (ARTIC). While academic research on English teaching and learning
related issues was a common practice (ARTIC), one participant wanted to focus
more on teaching and take a break with research practices for a while as she had
just completed her PhD (e.g., Ipek); one participant highlighted having less
interest in conducting teaching and research related studies and planning to focus
on more language studies (e.g., Tuba), and one person mentioned having career
opportunities as a data analysis software trainer, and thus, may focus more on
non-ELT themes (e.g., Riza), but there was a general inclination towards
dissemination of their knowledge through teaching, training and research
practices in professional contexts such as classroom, workshops, conference
presentations (ARTIC) and publishing in high impact journals (ARTIC). The
information on participants’ use of social media and other online platforms was
presented in Chapter 3. Compared to the other three participants, Riza’s and
Ceren’s active use of social media was noteworthy. Their personal institutional
webpages included detailed information about their teaching and research
practices. In addition, Ceren actively shares research related posts on Facebook
and Instagram, and both Riza and Ceren actively use Twitter for professional
purposes. Considering the fact that they are open to research positions at
academic or nonacademic settings, these acts can be understood within the self-
promotion inclinations of academics through the use of social media as

suggested in a report by Lupton (2014).

As possible selves project future orientations, they may vyield to change
depending on the experiences and environment (lbarra, 1999). The participants’
reflections on their possible and/or hoped-for selves revealed that they are
bounded with several forces discussed in this chapter such as financial status
(e.g., Tuba), the country’s economic condition (e.g., Ipek, Ceren), family
relationships (ARTIC), past and present teaching and research practices
(ARTIC), and future career path (ARTIC). Although the scope of the study was

to examine their hoped-for selves, participants narratives also included some
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important findings about their feared selves. It can be suggested that money was
a force that prevented the individuals from taking actions considering the
potential negative outcomes they may experience. Thus, access to financial
resources can be linked to the hoped-for or feared self. Moreover, being a
productive researcher and publishing in high impact journals was also referred to
within the hoped-for or feared self. Lastly, being able to find a position in ELT
faculties or continuing to work as an EFL instructor with PhD was also another

orientation that was linked with hoped for or feared self.

As the seven students in Bas and Bal-Gezegin’s (2015) metaphor study stated,
these EFL instructors are patient, they are like “patience stones” (p. 5), a
characteristic a nomad should have. These EFL instructors with PhD do not
leave, but they move while they stay, they move professionally, and they
cultivate their settings. However, when they lose patience due to challenges or
lack of support mechanisms, they (may) migrate. Thus, it can be concluded that
these instructors’ assuming nomadic identity in their teaching and research
practices and their willingness to contribute to the field by conducting more
research should be noted by all the stakeholders so that they do not migrate to

other work and/or research settings.

5.3. Conclusion

In this chapter, the results were discussed in relation to the literature of teacher
identity construction and doctoral education in the same order the research
questions appear, except for the discussion on the research question 1la which
was presented in two parts as the discussion on the aspirational factors and
ideal/hoped for selves. In the next chapter, conclusion, implications of the study,

limitations of the study, and suggestions for further research will be presented.
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CHAPTER 6

CONCLUSION

This chapter presents the concluding remarks, the limitations of the study, the
implications for all stakeholders, and it concludes by offering suggestions for

further research.

6.1. Conclusion

Guided by different theories, concepts and constructs as presented in the
metatheoretical framework in Figure 1, the present PhD dissertation examined
the lived experiences of EFL instructors while pursuing PhD and their process of
becoming academic researchers exploring the motivations, challenges, support
mechanisms and future orientations interplaying in their journey of becoming an
academic researcher pursuing a PhD. The following points emerged as
contributing and/or detrimental factors that affect EFL instructors’ academic

identity construction and PhD journey.

EFL instructors pursue PhD for and in the form of personal, proxy and
collective agency: Bandura (2000) suggested that people take certain actions to
produce desired effects. In this respect, pursuing a PhD can be considered as a
personal agentic action individuals take with regard to their professional
development and identities. Having limited professional development or career
opportunities in their immediate work setting may be perceived as a threat to
their professional identity, and thus, they may want to start and pursue a PhD
because individuals “do not have direct control over social conditions and
institutional practices that affect their lives. Under these circumstances, they seek
their well-being and security through the exercise of proxy agency.” (Bandura,

2000, p. 75). For example, when they face challenges throughout their PhD, to
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overcome these challenges, they may exercise proxy agency such as mediating
between challenging forces, seeking help and guidance from experts or
influential people so that they can get the desired outcome that will benefit them.
Moreover, they may want to become and act as an expert who people consult or
seek help from. Although it is their journey of professional development, they
are not alone in this journey; there are several people and context-related forces
surrounding them. Thus, instead of acting individually, exercising proxy and
collective agency may help individuals accomplish their goals together. For this
reason, both in their personal lives, in their PhD and teaching contexts, and in the
larger teaching and research community, they collaborate with other
professionals to achieve the outcomes they seek. Completing PhD managing
multiple roles requires high personal agency as individuals should be able to
function effectively in and between each role. Strong personal agency is
important not only for the success of PhD students assuming multiple roles, but
it is also crucial that they survive their PhD maintaining their physical and
psychological health. In other words, students need to exercise personal and
proxy agency to have control over their health. As Bandura (2018) highlighted,
to function successfully and to achieve the desired outcome, individuals need to

incorporate all modes of agency and incorporate all agentic properties.

EFL instructors’ personal histories and research background is influential
in their academic researcher identity construction and successful PhD
completion: Life is experienced in time and space and in close relationship with
people and structures; thus, the PhD experience and the process of becoming an
academic researcher are highly affected by past, present and future trajectories of
individuals and the surrounding interacting people, social conditions, and places.
These factors can impede or foster the PhD experiences and professional identity
construction. Acknowledging PhD students’ personal histories and research
background can guide the stakeholders in the PhD contexts and effectively
contribute to the blossoming of PhD students into scholars. Especially as identity
IS a continuous constant change, academic researcher identity related tasks may

require different skills. Throughout their journey, if participants want to make an
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original contribution, they are required to try out research designs or data
analysis which they may not be familiar with. For this reason, before starting any
research project, a needs assessment on their research qualifications, training and
guidance are necessary as they may be an expert knowledgeable researcher on
the use of a data analysis software or on the important considerations of a
research design, yet in time they may need some support if they change their
research interest or if they want to explore the unknown which may be a recent
trend in research. This means that individuals need to acknowledge the ongoing
process of going through identity development spaces, back and forth when

necessary.

Context and people related challenges and support mechanisms affect EFL
instructors’ successful completion of PhD, their academic researcher
identity construction and wellbeing: The discussion on challenges and support
mechanisms can be found in this chapter in section 5.2.2. Some challenges
cannot be shunned such as being a mother or a father, or commuting due to
studying PhD in a city distant from home. However, identifying some
manageable challenges can be helpful, especially those regarding a multiple-role
driven in-between state. Understanding the impact of different actors and forces,
i.e., the challenges and support mechanisms, the people and contexts surrounding
them, and the research community, have on the individuals will contribute to all
stakeholders in several aspects. As PhD students are adults with several
responsibilities and different life histories, their efforts to become-other, a
nomad, usually make them the victim of their actions. For this reason, as it has
recently received much attention, a student-oriented approach should be adopted
highlighting the wellbeing of PhD students. The demanding nature of the
experience and the necessity of the availability of support mechanisms should be
acknowledged to help the individuals preserve their persistence, endurance, and
physical, psychological, and professional wellbeing in this challenging, but

rewarding journey.
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PhD students need supervisors who have strong personal agency and who
are willing to serve as proxy agents: Supervisors are found to be the most
important force that can support or challenge the students especially during their
dissertation writing phase when students need guidance and support both
psychologically and academically. Thus, to have an efficient supervision system,
the need of orientation for both the PhD students and the supervisors should be
noted. Moreover, in-service training can be offered to emerging scholars who are
going to serve as supervisors in the academic community. It should be
highlighted that supervisors also need to incorporate three agentic properties
successfully. They should reflect on their previous supervision experiences; and
considering their students’ knowledge and skill-based strengths and weaknesses
and understanding the forces interplaying in their students’ personal and
professional lives, supervisors need to forethink about the possible outcomes of
the actions they may or may not take for their students. They should abandon
“one-size-fits-all” philosophy for their supervision practices, and they should
accommodate their actions according to the forces interplaying in each student’s
individual unique stories. As narratives of the participants suggested, a good
supervisor is expected to be approachable, positive, understanding, and practical,
and they should provide their professional feedback and psychological support
when needed. Moreover, supervisors who are ready to go through identity
development spaces and to collaborate with other researchers can better act as a
proxy agent while students exploring the unknown. Lastly, supervisors who can
create identity development spaces for their PhD students during and even after

PhD foster the emerging scholars’ professional identity development.

EFL instructors’ assuming multiple roles serves both as a challenge, a
support mechanism, and a benefit to several stakeholders: Multiple roles
enacted in different time slots, contexts, and places with or for other people
require the individuals to acquire different skills and knowledge. While they may
provide some benefits for the individual and the contexts as discussed in sections
5.2.2 and 5.2.3, they can also pose challenges some of which are presented in

section 5.2.2. As suggested by Misir and Isik-Giiler (2022), “the focus of one’s
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betterment at work and in life indicates an enterprising mindset and one’s
constant development of career trajectories” (p. 11). Thus, these EFL instructors’
intrinsic quest for ongoing professional development should be encouraged and
supported so that they can be content with their professional growth and with the
context they are working in. If not, they may pursue other career opportunities
that will support their professional development, and if these EFL instructors
with PhD leave, it will be the loss of the former institutions in several aspects,
one of which is the capacity of these EFL instructors to bridge theory and
practice in their professional role practices, i.e., teaching and research. As Robert
Frost portrayed, choosing between the two roads diverged and walking on the
one “not taken” is difficult, but choosing to live the life in-between and living in
the “intermezzo” (Deleuze & Guattari, 1987) is a (potentially) destroying, but
also emancipatory and professionally developing path taken. Thus, the EFL
instructors’ nomadic identity and their process of becoming an academic

researcher teacher, an ART, should be supported by all the stakeholders.

The interplay between researcher and teacher identity fosters research and
teaching practices: The discussion on the interplay between researcher and
teacher identity can be found in this chapter in section 5.2.3. Border crossing,
working in between and assuming nomadic identity, the EFL instructors
contribute to the teaching and research community with their hundreds, even
thousands of hours of teaching experience in different contexts and levels,
insights into teaching and research practices, and with their dissemination of
their research studies. They are experienced and knowledgeable people who take
on responsibilities to foster the teaching practice and the learning outcomes of
students. In other words, for the effectiveness of collective action, they try to
improve self-efficacy, collective efficacy, and collective survival. Pursuing PhD
and becoming a more knowledgeable researcher in the field, these EFL
instructors work as transformative change agents in their classrooms, teaching
contexts, PhD contexts, and in the larger teaching and research community.

Given the necessary conditions to assume a nomadic identity, their contribution
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to teaching and research, i.e., to practice and theory is noteworthy and should be

encouraged.

EFL instructors with PhD can continue being a nomad working in-between
or migrate to a new teaching and/or research context: As PhD is a complex
journey of the protagonist surrounded, challenged, and supported by several
actors, it should be explored considering all the factors that contribute to the
complexity of the experience. The discussion on (a) participants’ aspirations to
pursue PhD and future orientations (section 5.2.1), (b) the challenges and support
mechanisms (section 5.2.2), (c) the interplay between researcher and teacher
identity (section 5.2.3), (d) the identity spaces available for academic identity
construction (section 5.2.4), and (e) the future practice and identity aspirations
sought by participants (section 5.2.5) revealed that nomadic identity can be
maintained throughout their career, or participants may try to find ways to
abandon their in-between practices by migrating to a new teaching and/or
research context. As Zolas et al. (2015) recommended, if the value of their
nomadic identity is acknowledged in their work settings, they may feel they
belong to the institution, and they may work more actively and productively to

bridge the teacher-researcher divide.

6.2. Implications of the Study

Investigating EFL instructors’ PhD experiences and their process of becoming
academic researchers has important implications for different stakeholders. First
of all, the study presents valuable insights into the nature of EFL instructors’
PhD journey, the challenges they faced, the modes and properties of agency they
incorporated, and the supports they received. Thus, it provides suggestions for
EFL instructors who are pursuing PhD or planning to start this journey. It reveals
that it is not an easy linear path they will walk, but a rewarding one in the end as
it grants a “DR” title and has a positive impact on their research and teaching
knowledge, skills, and practices. In other words, it contributes to their becoming

an academic researcher teacher, an ART.
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Moreover, it also offers valuable information for the people and places who are
important actors in this process. For example, it informs the work setting with
regard to the challenges and supports their PhD student-instructors experience
because of their supportive or detrimental actions. The study also informs the
institutions about the agentic acts these instructors can practice that may
contribute to the teaching practices and learning outcomes in their context.
Decreasing these EFL instructors” workload can foster their teaching and
research practices. It also gives EFL instructors the opportunity to take the PhD
courses they want, and improves the wellbeing of these teachers, an action which
will also contribute to their teaching context and students’ wellbeing. Moreover,
once the EFL instructors complete their PhD, offering academic positions such
as Assistant Professorship and giving permission for a post-doc study can
motivate the EFL instructors to continue working in the same settings instead of
seeking positions outside the institution.

Another context-dependent implication can be observed in relation to PhD
programs. The insights into these EFL instructors’ lived and hoped-for
experiences before, during and after their PhD revealed that these EFL
instructors face several challenges in their multiple role management practices.
Announcing the schedules of the PhD courses as early as possible and offering
several courses in different time slots can enable these instructors the
opportunity to take courses according to their teaching/research interests and
schedule their teaching and research/PhD student role practices during the course
taking phase of PhD. Moreover, as these instructors are not employed staff in
their PhD faculty, they commute to their PhD settings to take courses and/or
meet with professors; thus, the availability of a common shared office space in
the faculty building can provide a space where off-campus living and working
students can study and/or rest when they are on campus, and it may foster their
PhD studies, research practices, alignment with and belonging to the university,
and so it may have a positive impact on their physical and psychological
wellbeing. It may also serve as an opportunity space for sharing information,

experience, and practice with other PhD peers. In addition, as academic
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calendars of universities are usually synchronous, final assignments of each role
usually clash. Thus, assignments with flexible deadlines may increase the
possibility for the EFL instructors to produce high quality final papers that can
be published. The courses offered in the PhD program may not prepare the
students for their dissertation phase; thus, supervision can be both a challenging
actor and a support mechanism. In order to prevent the feeling of isolation and
the pressure of getting lost, scheduling regular meetings with PhD students and
planning short term and long-term action plans can foster the smooth transition
of their journey. Especially, as the PhD these EFL instructors pursue has a
hybrid nature, i.e., “on campus PhD” during courses and “off-campus PhD”
during dissertation, these EFL instructors need more opportunities to reach their
supervisors and access to facilities. It is clear that PhD students need guidance
and training about data analysis; thus, the supervisors and PhD contexts can offer
guidance and training on different data analysis software which will contribute to
the researcher identity and practices of EFL instructors. Moreover, these EFL
instructors can be invited to some research projects conducted by the faculty so
that they can take the opportunity to explore and experiment with their
researcher identity, and they may feel more belonged to and validated. In
addition, peer feedback and support mechanisms can be encouraged for research
practices and the PhD journey. The availability of platforms as communities of
practice both online and physical, in which PhD students can share their
experiences, practices, and feelings may foster their knowledge, skills, practices,
and wellbeing. Lastly, there should be an open communication between the
supervisor and PhD students, and clear guidance and explicit instructions should
be provided for what is expected from the PhD candidate throughout their
qualifying exam and dissertation writing phases. A structured description of the
PhD supervision, in the contract form if possible, should be available for the
students and the supervisors as the nature of the PhD supervision is the
foundation of the successful completion of the PhD journey and the after-effects
of PhD.
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Completing PhD takes several years especially for students who have to assume
multiple roles, and so they sacrifice research productivity to be able function in
multiple roles properly. Thus, PhD students can be allowed to complete their
doctoral thesis in the form of summary of three to five articles published in peer
reviewed articles as it is accepted in Finland (Stubb et al., 2011). This can have a
positive impact on their wellbeing while writing their doctoral dissertation, and it

can increase the publications emerged from their PhD studies.

Another implication is about the place of home as a nomadic space in which
individuals perform several professional role-related tasks. The participants of
the present study had already been completing their teacher and researcher role-
related tasks at home, especially at nights. After the global pandemic, home has
been a smooth space for striated personal and work life. Thus, the importance of
creating personal workspaces at home which will enable effective study
environment should be noted for EFL instructors and people employed in all

sectors who plan to pursue a partially off-campus PhD.

The study also informs the research community about the extent to which these
instructors can answer the call to bridge the gap between theory and practice by
assuming nomadic identity. Thus, more research collaborations in which these
EFL instructors are not being researched but participating as a co-researcher can
be encouraged. Especially after being validated and confirmed as EFL
instructors with PhD, more opportunities for research practices should be
provided so that they can continue becoming-other: a nomad (Deleuze &
Guattari, 1987).

With regard to academic researcher identity construction, as Maritz and Prinsloo
(2016) emphasized, “There is no point of levelling off or being ‘done’. There are
only continuous cycles of being and becoming.” (p. 391). For this reason, similar
to what Fetene and Tamrat (2021) suggested about the fact that study delays and
students’ dropping the program can have negative effects not only on the

individuals pursuing PhD, but also on their social circle, professional teaching
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and research contexts, and people in them, the findings of the present study also
highlight that it is important for all the stakeholders to foster the successful PhD
completion for these EFL instructors so that the professional capitals these PhD
students bring to their teaching and research contexts can be utilized efficiently,
and the time, energy and resources allocated for PhD by the students, professors,
supervisors, and the country are not wasted. Similar to the previous studies, this
study also highlights the need for social and academic support and the necessity
of more attention to the wellbeing of PhD students. Assuming a nomadic identity
is not an easy path to take, but with support, ARTs can survive the journey they
set out and evolve and cultivate their space while being in the continuous process

of becoming.

To conclude, the present study exploring EFL instructors’ PhD experiences,
especially those of a hybrid, i.e., face-to-face and distant nature, and their
process of becoming academic researchers revealed that there are multiple
factors affecting the experience as a challenge and/or support mechanism, and
while the work setting plays a key role in smooth role transitions during the
course phase of PhD, the PhD supervision should be highlighted as the
fundamental force for the dissertation writing phase and the successful
completion of the doctoral education. PhD students’ agency is an important
interplaying factor in their success and wellbeing while managing the in-
betweenness with regard to time, space, and place. Assuming a nomadic identity,
the language instructors who pursue PhD and conduct academic research studies
in their work settings can act as change agents in their institutions, and they can

answer the call to bridge the researcher-practitioner divide.

6.3. Limitations of the Study and Recommendations for Further Research

This narrative inquiry study has been conducted to explore the lived experiences
of five EFL instructors and their multiple role-transitions pursuing a PhD and
becoming an academic researcher teacher, an ART. Thus, one of the drawbacks

of the study is that the study is delimited to five EFL instructors who were
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pursuing or had recently completed PhD. Another delimitation is purposeful
convenience sampling employed in the study. As talking about lived experiences
is personal and sometimes traumatic, five participants from only three PhD
settings agreed on telling their stories, three of whom were from one PhD
setting. However, as Brazill (2021) highlighted, “like any qualitative research
inquiries, the findings are not meant to be generalizable. Instead, they create in-
depth conversations with individuals and thick descriptions to better understand
their experiences” (p.420). Guided by the ethical considerations presented in
sections 3.7 and 3.8, although several measures were taken, narrative inquiry
adopted was another limitation of the study with the time commitment required
both for the participants and the researcher (Adler et al., 2017; Bell, 2002), the
necessity for the researcher to retell the stories told by the participants, and thus,
“imposing meaning on participants’ lived experiences” can be another limitation
of the study (Bell, 2002, p. 210). Moreover, even if the participants had told their
stories openly during the interview sessions, which were traumatic and/or
therapeutic sometimes both for the researcher and the participants, after member
checking, some participants requested some parts to be removed from their
narratives although they were critical incidents in their stories that would

contribute to this dissertation study.

Further research on EFL instructors’ PhD experiences and the process of their
becoming academic researchers can be conducted by recruiting more participants
and adopting different research designs. A longitudinal study to explore EFL
teachers’ academic researcher identity construction and multiple role transition
related experiences can also be conducted. More research is necessary on
supervisor-student relationship and its effects on the topic of the present
dissertation study, as well. A comparative study on on-campus / off-campus PhD
can contribute to the literature on PhD education and researcher identity
construction. Related with this topic, another comparative study can be
conducted on the PhD experiences of research assistants and EFL instructors in
PhD programs. Moreover, a study exploring the lived experiences of “drop-out”

PhD students can provide important implications for the PhD programs and for
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the field. With regard to career paths of EFL instructors with PhD, the afterlives
of PhD can be explored focusing on both the lived experiences of homads and
migrants. Similarly, as identity construction is an ongoing process, on a constant
change, a follow-up study on post-PhD experiences of the participants of the
present study can also present important implications. Especially, how PhD
impacts ARTs’ teaching practices could be explored more in detail in further
studies. Lastly, as managing multiple roles and pursuing PhD is a challenging
process PhD students need to endure for a long duration, further studies
exploring the coping mechanisms students employ and the factors fostering their
wellbeing should be conducted to guide prospective students, the people and the

contexts surrounding them in this challenging but rewarding journey.
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APPENDICES

A. THE QUESTIONNAIRE FOR CONSENT AND BACKGROUND
INFORMATION

Demographic Information Questionnaire

Dear Participant,

This study will be conducted by Fatma TANRIVERDI-KOKSAL who is a PhD
candidate at METU, English Language Teaching program. This form is prepared
to inform you about the study, to receive your consent and to collect
demographic information about the participants.

The aim of this study is to explore EFL instructors’ Academic Researcher
Teacher identity (ARTI) construction during and right after their PhD journey,
i.e., their becoming EFL researchers, their practices and beliefs regarding being a
full-time EFL teacher at a university preparatory school and pursuing a PhD, and
the opportunities and challenges they face.

With this aim, several data sources will be utilized such as semi-structured
interviews, the participants written reflections regarding their past and present
teaching-research practices and their future goals and aspirations, and documents
that will help the elaboration of the topic such as your academic CV.

Your participation in this research is entirely voluntary. Please be informed that
you can discontinue your participation at any time. The researcher guarantees
that all the responses and the information that you provide will be strictly
confidential. In all presented and published data resulting from this research, the
information you provide will be coded using a pseudonym or numbers, and no
information that may reveal your identity will be shared.

For further information, you can write to me at fatmatanriverdi@gmail.com.
Thank you for your participation.

Ph.D Candidate

Fatma TANRIVERDI-KOKSAL
Middle East Technical University
English Language Teaching Program

Ph.D Supervisor

Assoc. Prof. Dr. Hale ISIK-GULER
Middle East Technical University
English Language Teaching Program
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I have read the information above and | give my full consent to participate in this
study. I will provide precise and reliable information, and the information I will
give can be used in this scientific research study and be shared in conferences
and journals. YES/NO

Your Name-Surname:

Date:

Your email address:

Your cell phone number:

DEMOGRAPHIC INFORMATION

e Your Age:

e Gender: Female/ Male/ Prefer Not to say

e Your PhD University:

e When did you start pursuing your PhD?

e Your Present PhD Status/Phase: Taking Courses / Preparing for the
Comprehensive Exam / Writing Dissertation / Completed

e When did you complete your PhD? (or When are you planning to
complete your PhD?)

e How long have you been teaching English?

e Your Affiliation: Where are you working currently?

e When did you start working there?

e The Institutions you worked during your PhD (Please write the
institution, the year(s) and the phase of your PhD, (e.g., X university,
between 2010-2012, taking courses+the comprehensive exam)
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B. QUESTIONS (ENGLISH) FOR INTERVIEW 1 FOCUSING ON THE
PARTICIPANTS OVERALL PHD JOURNEY

INTERVIEW PROTOCOL

INTERVIEW |
This in-depth interview attempts to gain a deeper understanding of your
experiences and your interpretations of your PhD journey and who you are as an
EFL instructor pursuing/recently completed a PhD. Thus, you are kindly
requested to provide as much detailed information as possible.

In the interview, you will be kindly requested to reflect on
*brief Introduction: your family, educational background, and work experience.
*your PhD journey as an EFL instructors’ becoming an academic researcher
during PhD.
*the opportunities available and challenges you face while you are/were
managing dual roles, i.e., being an EFL instructor and a PhD student (in terms of
your relationship with students, commitment, teaching and research skills).
*your typical day while taking courses, preparing for the comprehensive exam,
and writing your dissertation.
*your research network and professional community.
*your future orientations.

a. INTRODUCTION AND EXPLANATIONS ABOUT THE

RESEARCH

1. Please tell me a little bit about yourself as much as you would like to
share (family, work experience and educational background).

your family, work experience and educational background.

b. THE NARRATIVE PHASE on the questions below (for each
guestion b will be followed by c if necessary)

c. QUESTIONING PHASE: Semi-structured Interview asking for
more details on the narrated story What happened
then/before/after? Can you say a bit more about....?

1. Can you tell me about your overall story of PhD journey as an EFL
instructors’ becoming an academic researcher during PhD?

your PhD journey as an EFL instructors’ becoming an academic
researcher during PhD.

a. When and how did you decide to pursue a PhD in ELT?
b. What made you choose your PhD institution?

c. What courses did you take?

d. Why did you take these courses?
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e. What courses would you like to take if you had the chance?
f. The research you conducted, presented, any publications
i. your paper, dissertation writing experience

ii. publishing article(s) if any

iii. presenting at a conference(s)

iv. Do you remember the time when you had your first
experience in the academic community? Do you
remember the time you started feeling you were
becoming a part of and contributing to larger research
community of ELT?

2. Can you talk about the opportunities available and challenges
you face while you are/were managing dual roles, i.e., being an
EFL instructor and a PhD student (in terms of your relationship
with students, commitment, teaching and research skills)?

3. How would you define/perceive yourself as an English language
instructor pursuing/have pursued a PhD and becoming an
academic researcher in ELT (in terms of your relationship with
students, commitment, teaching and research skills)?

a. Can you talk about the challenges and opportunities available
while you are/were managing dual roles, i.e., being an EFL
instructor and a PhD student?

b. How did you manage multiple roles in these spheres? What
challenges did you face while maintaining different roles
together? How did you overcome these challenges, if any?
Does your school/work community acknowledge your PhD
and you as an academic researcher in ELT?

c. Do you think your teaching experience contributes to your
research and your research experience contributes to your
teaching? If yes, how? If not, why not?

d. What are your strengths and, if any, weaknesses as an EFL
instructor and a researcher?

e. Have you ever considered dropping out of your PhD? Or have
you ever interrupted your PhD Study? If yes, why? If not,
how could you find the motivation to continue?

4. your typical day while taking courses, preparing for the
comprehensive exam, and writing your dissertation.

Can you take me through a typical day while you were
a. taking the courses?

b. preparing for the comprehensive exam?
c. Writing Dissertation?
*Are there any particular moments that stand out to you?
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*Can you remember any particular interactions? The experience may
have been pleasant or uncomfortable, rewarding or frustrating, a
revelation or a puzzle. Describe the experience with as much detail as

possible.

5. your research network and professional community.
Tell me about your research network and professional support mechanisms, if
there are any.
a. Are you a member of any professional community?
b. Do you have a critical friend/research partner?

6. your future orientations
Tell me about who you want to become professionally. Elaborate on the topic by
providing the underlying reasons for your choice and provide details for your
future career plans.
What would you like to do?
Where would you like to work?
Where and what would you like to teach?
What research practices would you like to do?
How do you think you will serve to the ELT community?
What gap do you think you will fill in the field/in the ELT
community/in your institution?
7. What are your suggestions for the EFL instructors in Tiirkiye who

want to purse a PhD in ELT?

-0 Q00T

d. CONCLUSION: explain the next steps (e.g., transcribing of interview,
any further interviews, e.g., focus interview, asking for a nominated
family member, colleague, admin.)

1. Retell the purpose of the study. Request Instant WhatsApp voice
messages for more data.

2. I’d like to talk to someone who knows a lot about you and your PhD
journey. Can you recommend me a friend, family member, colleague or
some from the administrative unit who will be willing to talk on your
experience?
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C. QUESTIONS (ENGLISH) FOR INTERVIEW 2 FOCUSING ON
THEIR DUAL ROLES STARTING FROM BA TO PRESENT,
METAPHORS FOR PHD JOURNEY AND BECOMING AN ACADEMIC
RESEARCHER

INTERVIEW PROTOCOL
INTERVIEW

Data collection Follow-up: Your Teaching and Research Practices

Dear Participant,

Thank you once again for taking part in the present dissertation study. In the
interview, you provided your interpretations of your PhD journey and your
experiences as an EFL instructor becoming an academic researcher. You were
also kindly requested to nominate someone who can provide more insights into
your journey, | am looking forward to listening to your story from that person. |
am also looking forward to your WhatsApp voice messages if you remember
anything that will contribute to your story.

The initial analysis of your interview session revealed that your dual role
(teacher and researcher) practices and transitions were not covered
extensively throughout the interview. Thus, I kindly request you to provide your
insights on the following 11 questions attached. I tried to design the timeline
chart as detailed as possible with some explanations, but it is not as complicated
as it looks ©

You may a) either video record your responses on Zoom individually at your
convenience and send me the video or b) we can schedule another meeting to
cover the following topics. I’d really appreciate it if you can inform me about
how you would like to proceed (option a or b). In any case, you do not need to
provide any written data other than the timeline which will be used as a
reminder for you.

I am well aware of the fact that you have a hectic schedule and many academic
and social roles. If a deadline is necessary, | would be very happy if you can
Option a) send me your zoom video recording in a week or ten days or Option b)
inform me as soon as possible about when you will be available for the
interview. (If you are going to record your answers and explanations on your
own, while talking about your research and teaching practices timeline, could
you please share this document via screen sharing and point out the part in the
timeline table you are referring to?)

Thank you for your support, time and contribution to my study.

Best,

Fatma TANRIVERDI-KOKSAL
Date:
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Name:
1.How would you define/perceive yourself
*as an English language instructor? *as an EFL
instructor who pursued PhD in ELT? *as a researcher in ELT?
2. What metaphor would you use to describe
e your overall PhD story? Can you describe it?

e journey of becoming an Academic Researcher? Can you describe it?
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Question 3. Managing dual roles throughout the timeline of your teaching and research practices

Could you please malie short notes on the table below to help you remember the timeline of your teaching and research practices and

send this decument to me via email? It is hoped that your detailed explanation of the timeline will provide better insights into your
role transitions and interactions. An example is provided for you, but please consider Question 3 while talking about each of your
research entry.

YOUR “TEACHING AND RESEARCH PRACTICES” TIMELINE

Question 3: Using the timeline chart below, can you walk me through your teaching and research practices continuing simultaneously? How did yvou manage
multiple roles/role transitions in these spheres? What opportunities were available to von? What challenges did vou face while maintaining different roles
together? How did you overcome these challenges, if any?

Research | Time PhD TEACHING RESEARCH
Entry
(please Month — PhD Term & Teaching | Teaching Teaching | Study you conducted Setting & Research | Published/
write as vear of the | Status: e.g., Institution | hours context/ Reason (e.g., PhD Participants Partner, if | presented
many as | research PhD taking level, course requirement, any? or not?
vou have. | you Courses/ 2nd *Extra course work requirement, when,
You can conducted | term responsibility personal interest, etc.) where,
add or (Duration (BA: if any Focus, topic, why?
delete if Bachelors, methodology (briefly)
lines) necessary) | MLA: Masters,

NA: Not

applicable)
e.g. 2017 PhD BEUN/Sta | 18 hours PREP. Personal mterest: 51 EFL None Presented at
This is -..while comprehensive | te ELE/PRE | EFL instructors’ instructors the 2017
just an explaining | exam *PDU head -INT perceptions! knowledge | from 23 Scofola
example | each of *Proofreading of 21% century skills in university in conference
of what your Office Tirtkiye, mixed method | Tiirkiye and
you can research, design, questionnaire, published as
write please follow up interview proceeding
here consider
briefly, Question 3!
but ...

1) BA

If any
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If any

3) MA Thesis

4)

5) PhD taking

Courses/ X
term

6)

7 Dissertation Dissertation abstract or
summary: You can
post it below this table.

8) After PhD

(if completed)
) After PhD

(if completed)
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Your Dissertation abstract (or summary):

*Please try to elaborate on the following questions as much detailed as
possible.

4. Can you talk about the time when you had your first experience in the
academic community (conference, seminar, workshop, etc.) (with feelings,
interactions, activities)?

5. Can you talk about the time you started feeling you were becoming a part
of and contributing to larger research community of ELT? (with feelings,
interactions, activities)?

6. Your Future Orientations with regard to Teaching (where, what, who..
would you like to teach?): (you can skip this part, if you talked about this in
the interview)

7. Your Future Orientations with regard to Research (what would you like
to do research on, why? Where, with whom... would you like to do
research? (you can skip this part, if you talked about this in the interview)

8. Are you planning to pursue a post-doc? If yes, where, with whom, why?
If not, why not?

9. Are you in contact with/following any well-known/influential people in
the ELT community? How?

10. How do you think you will serve/are serving to the ELT community?
What gap do you think you will fill/have filled in the field, in the ELT
community and in your institution?

11. Which one do you agree with? Why? How? Research is a lonely
endeavor! Vs. Research is a social/cooperative practice.
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D. QUESTIONS (ENGLISH & TURKISH) FOR THE INTERVIEW WITH
A NOMINEE: PARTICIPANT’ S HUSBAND, WIFE, OR COLLEAGUE

INTERVIEW PROTOCOL
INTERVIEW WITH A NOMINEE

a. INTRODUCTION AND EXPLANATIONS ABOUT THE
RESEARCH

1. Please tell me a little bit about yourself as much as you would like to
share (work experience and educational background).

b. THE NARRATIVE PHASE on the questions below (for each
question b will be followed by c if necessary)

c. QUESTIONING PHASE: Semi-structured Interview asking for
more details on the narrated story What happened
then/before/after? Can you say a bit more about....?

1)  How long have you known __ ? (X i ne kadar siiredir tantyorsunuz?)

2) How would you describe  as a teacher? (X i 6gretmen olarak nasil
tanimlarsiniz?)

3) How would you describe  as a researcher? (X i arastirmaci olarak nasil
tanimlarsiniz?)

4)  What do you think his/her motivation to pursue a PhD is/was? (Sizce Xin
doktora yapmak i¢in motivasyonu ne/neydi?)

5) Can you talk about his/her PhD journey and becoming an academic
researcher in ELT as an English language instructor? (Ingiliz Dili Ogretim
Gorevlisi (Okutman) olarak Xin doktora ve Ingiliz Dili Ogretimi alaninda
Akademik arastirmaci olma yolculugu hakkinda konusabilir misiniz?)

a. How is __ ’s relationship with his/her students, colleagues,
administration and supervisor and professors at his/her PhD
context, and other researchers? (X in ogrencileri, meslektaslari,
idari  yOneticileri, doktora danigmani ve hocalar, diger
arastirmacilar ile iliskisi nasildir?)

b. Do you remember any negative critical experience he/she has
experienced during his/her PhD journey? (Xin doktorasi siiresince
tecriibe ettigi ¢ok 6nemli olumsuz bir olay oldu mu?)

i. Why did he/she suffer? (Neden sorun yasadi?)
ii. 'Who were included? (Kimler olaya dahildi?)

c. Do you remember any positive critical experience he/she has
experienced during his/her PhD journey? (Xin doktoras siiresince
tecriibe ettigi ¢ok 6nemli olumlu bir olay oldu mu?)

i. What was it? (Neydi?)
ii. Who were included? (Kimler olaya dahildi?)
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d. How does he/she allocate his/her time for teaching and for
research? (X zamanim1 ders verme ve kendi akademik
caligma/arastirmalart icin nasil ayarliyor ve planliyor(du)?)

6) Inwhat ways, if any, does ___ contribute to other teachers’ professional
activity and development and to the academic community? (Eger varsa) X
Ogretmenlerin ~ profesyonel  eylemlerine ve akademik  camianin
gelisimine/bliylimesine nasil katkida bulunuyor?

7)  What do you think his/her future orientations are in his/her career? (Sizce
Xin gelecek kariyer planlari/beklentileri neler?)
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E. PARTICIPANT QUOTATIONS IN TURKISH

Ayla: Turkish Quotations in her Story

1.Yani, alamimla ilgili bir sey oldugunda onu yapmak istiyorum. Onu almak
istivorum. Oyle bir icsel motivasyonla tamamen. Yoksa hani diisiindiigiimde
doktorami da yapmasaydim Delta’yi da yapmasaydim yine burada Hoca
olabilirdim ya ayni ige yine sahip olabilirdim. E, yaptim. Muhtemelen ayni ise de
sahip olacagim bir siire. Ama bunlar: 6yle igsel, bana bir sey bir sey getirisi

olmasa bile hani Formal anlamda vesaire diyeyim, yapmak istiyorum. (Ayla, 11)

2. Arastirmaci olarak baktigim zaman biraz daha seye meyilli yani boyle seyler
yapmaya bir seyler arastirmayr biraz daha meyilli bir kisilik Ayla. Ve sey hani
Kafasinda boyle sorular olabilen birisi. Ve bunlarin iistiine de gidebilen biri
agtkgasi...kafasinda normal zamanda bile diisiinebilen bir kimlik. O yiizden
zaten hani muhtemelen sadece ogretmen olarak kalmaywp biraz daha boyle
yvanlara saga sola gormeye gitmeye ¢alisiyor. Hani bu muhtemelen onun i¢inde
olan Hani iginde yasadigi dogal bir akisin parcgasi diye diisiiniiyorum ben.
(Ayla’s Husband, 11)

3. Ben hi¢bir zaman position istemedim mesela ¢iinkii ¢alistigim yerlerden ve
konumumda ogrencilerimin iste o6grenci profilimden is arkadaglarimdan

ortamindan ¢ok ¢ok ¢cok mutlu oldum bagsladigindan beri ise. (Ayla, 11)

4.Sonug itibariyle, yine sevdigi isi yapiyor Ayla yani boyle iste ogretmenlerin
egitimi ile ilgili bir seyler yapiyor. Ve ondan devam etmek istiyor. ... Burada iste
verilen egitimlerin belki kurum disina tasmasi gibi bir seyden bahsedebiliriz. Bu
ulusal bazda ya da uluslararasi bazda olabilir. Belki oyle bir plant olabilir diye

diistintiyorum. (Ayla’s Husband, 11)
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5. Ise yeni baslayan hocalar: guide etmek kuruma onlar: alisirmak baska baska
kurumlardan baska baska kiiltiirlerden gelmis oluyorlar Hani birlikte bir ortak
paydada bulusmak derslerini izlemek onlara bir sey soylemek verdigim bir
feedbackten sonra Ah Evet hocam hakikaten durun Ben bunu bir deneyim
demeleri veya hocam o benim sinifimda islemez su sebepten demeleri ve benim
tekrar Diistinecek bir sebebim olmasi Peki nasil yapabiliriz gibi. Onlar beni ¢ok
tatmin ediyor mesleki anlamda. Yaptigim is yani zaten teacher educationla ¢ok i¢
ice oldugunu diisiintiyorum o yiizden eger doktoram bittikten sonra bir egitim

fakiiltesi'nde ¢alismazsam bunu ¢ok dert etmem. (Ayla, 12)

6.Sehir degistirmek vesaire Hani ¢ocugum okulda filan oldugu icin ¢ok zor. Yani
kariyer anlaminda agikcast doktor oldum artik pre serviste ¢alisayim gibi bir
seyim yok ama karsima ¢ikarsa belki degerlendiririm. En azindan o elimde olur
yvani. Hani karsima ¢iktiginda tiih ya deyip iiziilmemis olurum degerlendirmek
istersem degerlendiririm. ...ama tabi insanlar degisiyor biliyorsun 5 yil sonra ne
diigiinecegim 1 yil sonra ne diisiinecegim bilmiyorum su an ¢ok mutluyum su an
boyle devam edebilirim kariyer anlaminda doktoradan sonra sunu yapacagim

gibi bir planim bir amacim yok. (Ayla, 12)

7.Post-doc  bazen diisiiniiyorum bazen  diisiinmiiyorum....Post-doc  Tabii
yurtdisinda yapilan bir sey baska concernlerim var yine onunla ilgili. Hani bir
sene tek basima gidebilir miyim, sorumluluklarim agir basiyor. Onlarla gidebilir
miyim, ¢ocugun okulu var filan, nasil olur? Gidip komple kalabilir miyim
acaba? O ¢ok baska bir sey hani gitme oldugu isin icinde diigiindiiriiyor beni.
Eger tek basima olsaydim mesela post-doc yapardim, kesin yapacagim da
derdim simdiden kesin. Simdi de icimden tabii ki yapmak geliyor oyle diyeyim.
Ama yapabilir miyim nasil yaparim bilmiyorum. (Ayla, 12)

8.Riding a rollercoaster her anlamda.
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9.4shinda doktorayla durdu gibi birsey oldu...sunumlarim, makalelerim vardi.
Seviyordum yani yapmayr béyle hani. Her zaman, hep involved idim bu islerin

iginde dedigim gibi. Ama iste ¢cocugun olmasi ¢ok etkiledi ¢cogu seyi. (Ayla, 12)

10. Orada maalesef 6yle bir gegis oldu yani Doktoramin basinda benim iste
cocugumun olmasi bebek olmast benim onu tek basima biiyiitiiyor olmam. Sonra
... pandeminin patlamasi bu akademik interacionlarda bayagi durdurdu beni

yani. (Ayla, 12)

11. Her anlamiyla bir rollercoaster boyle diiz Smooth bir sey degil kesinlikle ve
asla da tahmin ettigin gibi olmuyor...Bazen ¢ok yavas yukari ¢ikiyorsun ¢iinkii
ontindeki yol ¢ok dik oluyor gercekten Mesela benim quantitative analiz kismi
tezimin gergekten o rollercoasterin tepeye ¢iktigt an .. bence ¢ok ups-downs var
yani. Yola ¢ikarken de oyle olacagini ¢ok diistinmiiyorsun aslinda. Sanvyorsun ki
iste ders alacagim ders ¢alisacagim yeterlilige girecegim Sonra da tezi

vazacagim ama hi¢ oyle olmuyor yani. ... asla diiz steady bir yol degil. (Ayla, 12)

12. Yani hi¢ bir zaman zorlanmadim ikisii yani birbirini ¢ok giizel destekled;.
Ama ikisini de zor yapan aslinda diger boyutu oldu isin sosyal boyutu, birinin
annesi olmak, birinin esi olmak, birinin uzakta yasayan sehir disinda tek basina
yasayan birinin kizi olmak. Yani o rollerini bazen hangisini éne koyacagina
karar veremiyorsun ya da mesela researchiinii oniine koymak istiyorsun tezini

ama otekini ihmal ettigin icin su¢lu hissediyorsun. (Ayla, 11)

13. Ben sansliydim ciinkii bebegimi dogurdugum i¢in iicretsiz izindeydim. Ben
derse geldigimde esim bakiyordu bebege. ...Hani mesela orada o seyini
vadsimamak lazim, ....ders alirken mesela oyle bir destegi olmustu bana. Ama
eger ben iicretsiz izinde olmasaydim mesela c¢ogu dersi bu yiizden

alamayabilirdim. (Ayla, I11)

14. Ablam var, o ¢ok destekliyor. Ya sen ¢alisiyorsun, cocugun kiiciik, doktoran

var. Ben hallederim, ben zaten buradayim filan diyerek, en azindan oradan
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tizerinden bir sey geciyor ama su¢lu hissediyorsun. Yani vicdan yapiyorsun. O

da biraz insani yoruyor gercekten yani. (Ayla, 11)

15. Bazen gergekten o taraf destek olmaktansa késtek bile olabiliyor ya da iste
sey bekliyorsun aslinda kendimce ya da Ya ben tez yaziyorum, son
donemindeyim, biitiin éncelik bana verirsin istiyorsun. Ama adam diyor ki iste
gelip mesela Cumartesi aksami Ben arkadaslarimla disart ¢ikacagim, yemege
onun da hakki. Yani sen orada c¢ocukla ilgilenmek zorunda kalvyorsun ve
planlart yine ya geceye kaltyor Ya bir sonraki giine kaliyor. Bu ag¢ilardan

agtkgasi ¢ok destek gordiigiimii diisiinmiiyorum. (Ayla, 11)

16. Once acikgasi, kendimi cogu siirecte ¢ok yalmiz hissediyorum, tek destek
mekanizmasi olarak da kendimi goriiyorum, kendimi motivasyonumu, planlarimi
ve sonrasint o doktorayr aldigim ani hayal etmek filan, 6yle goriiyorum. (Ayla,

11)

17. Aksam saat 11'de filan ders basina otura bilirdim ... o benim igin mesela bir
dezavantajdi ¢iinkii her zaman okulun igi, mesela yarina okunacak sinav varsa

onu mutlaka okumak zorundasin o Oncelikli oluyor ister istemez 6gretmenligin.

(Ayla, 12)

18. O yiizden bir sey yapacaksak ekstradan o yaptigimiz sey bizim kendi
zamammizdan oluyor. Iste bu uykumuzdan olabilir. Yapacagimiz bir aktiviteden

olabilir. (Ayla’s Husband, I1)

19. Hem ilgi alami olarak, c¢alisma sekli iste programlama vesaire gsekli
agisindan uygun olacagimizi diistindiim. Kisisel olarak da iletisimimiz iyi oldugu
icin onu sectim. Belki ilgi alam olarak ve program calisma vesaire disiplini
olarak aym olacagim ama kisisel olarak ¢ok yakin hissedemedigim bir hocayt

belki de se¢gmezdim. (Ayla, 11)
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20. Doktora yeterlik igin biz planimizi 6 aylik yapmistik. Dersler bittikten sonra
hafta aylik aylik onu haftalara bélmiistiik vesaire. (Ayla, 11)

21. Yapamadigim zaman bir seyi planladigimiz gibi gitmediginde planlar bazen
oyle oluyor, haftaya suraya gelmis olalim diyoruz, gelemiyorum ben bazen,
onunla konusabiliyorum agik¢a, ya soyle oldu o yiizden yapamadim diye. O da
biliyor ki hani ben mutlaka o agigi kapatacagim bir sekilde, o yiizden hi¢bir
zaman benim tizerimde baski kurmuyor, planlar: set ederken bana ¢ok yardimci
oluyor séyle yapalim, boyle gidelim, su sekilde ilerleyelim.... birlikte bir frame
¢iziyoruz, o framein igini doldurmak benim isim...cok da giizel ¢alisiyoruz

birlikte. (Ayla, 11)

22. Jiiri iiyelerinden biri mesela benim degisti digerini anlatmak i¢in birbirimize
adapte olmak i¢in daha yavas yavas ilerledigimiz oluyor filan onun tarzi ¢ok
farkli yani bir siirii boyle sey var o seyi etkileyen asla diiz steady bir yol degil.
(Ayla, 12)

23. Bir kere bir TIKten boyle o 6 ay1 dolu gecirdigini hocalarina gostererek ve
boyle iyi gittigini anlayacak bir feedback alarak ¢ikmak ¢ok rewarding bir sey.
(Ayla, 11)

24. TIKler bu agidan c¢ok yardimer oluyor. Her donem sonu TIK olmasi ¢ok iyi
bir sey. Mutlaka orada bir sey gistermek zorundasin. O TIKle beraber iste bir
sonraki amaclarina karar veriyorsun zaten. Onun plamini yapiyorsun. Yazlar
bazen ¢ok bir sey yapamadigim oluyor, tez asamasinda. ...bazen tez i¢in ¢ok bir
sey yapmadan gegirdigim bir ay falan oluyor. Ama genelde o 6 aylik planlara
stick etmeye ¢alisilarak ilerliyorum. (Ayla, 11)

25. ... gibi onerilerde bulunduklarinda o¢ok rewarding bir sey. Mesela ornek
veriyorum proposal jiirisinden sonra, tikinden sonra yani sonra kendime ¢ok
gtizel bir plan program yaptim. Cok dolu gegirdim bu 6 ayi. Bir sonraki 6 ay

sonra hani girdigimde literature reviewu data collection toollaruimi etik
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kurulumun izin alinmis halini vesaire hepsini gosterebilmistim. Artik hazirdim

vani data toplamaya. Neredeyse 3 chapterim bitmisti. (Ayla, 11)

26. Mesela Projenin bir yerine gelip tikaniyorsun hocadan bir fikir alman lazim
Ona gore ilerleyeceksiniz. Mail atiyorsun ve boyle ii¢ hafta gegiyor cevap
vermiyorlar falan bazen hocalar. Orada artik ya kendi yollarini dizayn etmeye
calisiyorsun kendine gore Hani kafanmi kullanarak ya da iste mesela ben
hocalarin  programina bakiyyordum nerede kagta dersi. Swnifin ¢ikisina

gidiyordum ki hani yakalayayim da sorabileyim filan gibi. (Ayla, 11)

27. 0 momentimi hi¢ unutamam, hayal lkirikligimi yani kalbimin gergekten

carptigini nasil simdi yapacagim filan diye. (Ayla, 11)

28. Hani ¢ok uzun zaman alan aslinda ¢ok uzun siirede ¢oziimleyemedigi. Boyle
iste atryorum bir bir buguk ay, iki ay falan béyle kafasina takmasi gereken seyler
oldu. ...Sonra onlar ¢oziimlendigi zaman boyle bir hani sey bir rahatlama ile

beraber olumlu bir duygu olusuyor mesela. (Ayla’s Husband, 11)

29. Orada da ¢ok kendimi down hissetmistim. ... Sonra acaba su nasil yapmas, bu
kiginin de benzer bir ¢calismasi var. Bu nasil yapmis bakiyorsun bakiyorsun hepsi
t-testlerle ve Anovalarla yapmis. Oyle yapiyorum ve ¢ikiyor sonug c¢ikiyor.

(Ayla, 12)

30. Arkadaslarimizla paylasyyoruz o iyi geliyor hani baska doktora yapan
arkadaglarim etrafindaki ¢ok var hani onlarla paylasiyoruz, goériiyorsun ki
herkes ayni durumda. Senin konun ne senin konun ne diye konusmak bile insant

motive ediyor ben de bir sey yapiyorum gibi bir his geliyor yani. (Ayla, 11)

31. Mesela ya benim second codera ihtiyacim var vaktin var mi diyorum. Vakti
varsa yapryor sag olsun ama researchiimiin her asamasini hep gozden gegirdi
diyemem. Yok boyle bir sey. O da bana yani mesela su analize bir bakar misin

diyor. Getiriyor. Bakiyorum ama tiim result sectionini okumadim. (Ayla, 11)
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32. Mesela bu akademik kimligimi o yiizden ¢ok kullandim bir iiniversite
kiittiphanesinden kitap almak iste baska bir yerden X sehrinde X tiniversiteye
gitmisken yani oradan iste bir kiitiiphanesinde ¢alismak filan gibi iiniversitede
okutman bile olsan iiniversitede hoca olunca bunu g¢ogu iiniversitede

yapabiliyorsun. (Ayla, 11)

33. Hani bir giinliigiine makeup yapmant veya dersinin oldugu bir giinliigiine bir
sey bir sub gondermeyi tabii ki kabul ediyorlar ama daha ilk doneminde ben su

dersi almak istiyorum, o da sabah dediginde olmuyor yani. (Ayla, 11)

34. Okulum ¢ok destekleyici yani ne bileyim en yogun haftada bile olsa; mesela
bizim proficiency sinavi giinii hani...okul alert durumda olur. Diyelim ki o giin
benim TIKim kondu, eminim hicbir sey demez, izin verirler. Yani bu konuda

okulum destek. (Ayla, 11)

35. Twitter sadece benim akademik bir liste gibi. Iste biitin TESOL gruplarim
farkly tilkelerdeki iste alandaki etkili isimleri iinlii iste bir siirti boyle yayini olan
tut da Boyle herkesin zaten Twitter var onlart hep oradan takip ediyorum
okullari ... ne kadar ELT béliimlerin accountlarini akademik hesaplart iste

akademik .. anonim akademik siteleri hepsini takip ediyorum. (Ayla, 12)

36. Diin mesela X beni takip etmis Akademiadan sasirdim yani ¢ok tabii niye ben
filan diye. Sonugta benim ¢ok limited yani yaptigim seyler Bilmiyorum belki bir
sekilde denk geldi Belki ben onu Takip ettigim i¢in takip etti filan ama Bayagidir
tizerinden vakit gegmisti Hani ben onu takip ettikten hemen sonra olmadi e mutlu
oluyorum yani kendimi béyle bir sey hissediyorum yaptigim ¢alismalar Demek ki
valuable Demek ki onun da merakin: cezbetmis gibi Ciinkii referans gibi kisiler

Bunlar Sonuc¢ta Hani alanda mutlu oluyorum yani. (Ayla, 12)

37. Formal olarak degilim. Zaman concernlerim oluyor ¢iinkii her zaman mesela
TESOL Tiirkiyee girdim ama bir member olarak bir convention oldugunda

katilmak gerekiyor ve su an korkuyorum baska bir seye vakit aywrdigimda ¢ok
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kaptirtrsam kendimi zamanim yetmez diye. Su an formal olarak bir olusumun

icinde degilim. (Ayla, 11)

38. Coat olabilir biiyiik bir koltuk boyle mont-kaban iizerine giyersin seni korur
seni giiclii gosterir boyle kalipli giizel gosterir ama her zaman da iizerine

oturmaz ya da mevsime uygun olmaz. (Ayla, 12)

39. Acikgasi teacher ve researcher kimliklerini birlikte yiiriitmek hi¢ sorun
olmadi, zaten ikisi birlikte giden bir sey. Eger teaching yapmazsan mesela
research ¢ok eksik kalir, ¢cok havada kalir gibi geliyor bana. Research yapmadan
teaching yapmak da ¢ok boyle sey olur gibi geliyor artik hani boyle hani ne
biliyim en kiigiigiinden en ufagindan bir action Research yazmasa bile her
ogretmen kafasinda yapar, yani dersten ¢ikinca der ki ya bu iyi gitmedi, ben
sunu bir soyle deneyim bakalim. Dener, bak o iyi gitti der, kendince bir ¢ikarim
yapar. hani zihnen bile bir research her teacher yapar. O yiizden ikisini bir
arada gotiirmek hi¢hir zaman beni hi¢ zorlamadi Hatta ikisi birbirini ¢ok giizel

destekledi. (Ayla, 11)

40. En  basitinden konu bulmak bazinda, mesela teacher olmasaydim
arastirmalarim icin bir problem bulmam gerektiginde zor durumda kalabilirdim

ama simdi ¢ok basit. (Ayla, 11)

41. Ama hani neredeyse 20 yila yakin bu sehirde ¢alisma deneyimi insana ¢ok
sey katiyor insan anlaminda da mesela X iinide ¢alismigim bir grup insanla
simdi onun biri bir tiniveristed, biri iste digerinde, biri digerinde, oteki koleje
gecmis. Demek oluyor ki o contextlerin hepsi senin. Ciinkii onlar arkadaglarina
soyliiyor. Yani mesela sana soyliiyorum. Atiyorum sen X iiniversitesinde
calistyorsun. X iiniversitesinden bana baya arkadaglarina séyleyerek data
saglayabilirsin veya iste sonra buraya gelmisim doktoradan tanmidiklarim var.
Boyle boyle yani. Word of mouthla, ricayla, ricayla o seyi kurmak ¢ok zor
olmadi sonrasinda acikgasi. (Ayla, 11)
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42. Classroom Research dersi aliyorduk. Iste herkesin classroom-based bir
problemi ele alip onu o problemi ¢ozmeye yonelik bir metot gelistirip, iste 6yle
bir research paper odevi vardi, projesi vardr dersin. Ogretmenlik yapmayan
insanlar mesela ¢ok zorlandilar hatirliyorum, daha boyle literatiive giivenerek
konu sectiklerini hatirlyyorum ama ben ¢ok kolayca daha ilk syllabusi aldigimiz
o ilk first mitingi derse olur ya orada konumu c¢ok kolay soyleyebilmistim
hocaya. Ciinkii zaten o benim hani ugrastigim bir seydi. ... konu mesala
gercekten benim diistindiigiim bir konuydu ve bunu hani boyle bir researche
dokmek formal bir sekilde bunun iizerine ¢alismak iyi oldu, hemen ama konu

orada hemen aklima geldim Ayla, 11)

43. Hatta ¢ogu arkadagla orada iletisimimiz de oldu. Kimisi iste bakiyor hani
kitaplara, Ne gibi bir konu olabilir, ¢iinkii kendinin bir teaching deneyimi
olmadigi igin board work diyor mesela o bana ¢ok limited geliyordu, gelmisti o
zamanda da onlarla da hani boyle feedback verme gibi bir seyimiz olmustu. Sag
olsunlar Hani fikir sormugslardi. Yani onun iizerine ne kadar biiyiik bir sey
yapabilirsin ki, ¢cok onemli bir konu ama ¢ok kiiciik bir konu, minor bir konu, ne
kadar gelistirebilirsin ki filan demigtim. Yine de tabii ki yapilabilir ama hani ona
bir karsilasabilecegi boyle potential limitationlarini séylemek de filan daha sey
olmugtum yani daha akail yiiriitebilir olmustum. (Ayla, 11)

44. Mesela teaching aslinda ¢ogu kisiye boyle intuitive bir is gibi goriinebilir
mesela Ingilizce Ogreten herkes simifa girip anlatabilir gibi gelebilir ama ben
oyle olmadigint diisiiniiyorum. Isin kesinlikle béyle pedagojik bir ve béyle
training education gerektirecek bir yani kesinlikle var. Mesela bu onlardan biri.
Simdi research konusunda ¢ok deneyimli olmayan veya conscious aware
olmayan bir teacher diyelim kendi weaknesslarini da fark edemeyebilir. 20 yil
once nasil ogretiyorsam, yine 0Oyle ogretirim, kendi ogretmenimden nasil
ogrendiysem ayni sekilde ogretirim. Ama bu efektive mi degil mi, 6grenci aldi mi
Yani bazen seyi duyuyorum ben iste present continuous 1 verdim diyor hoca ama
ogrenci aldi mi, almasi i¢cin ne yapmalyim, ne gibi dinamikler var orada?

Onlarin awareness olarak bir kere o researcher Idnin ¢ok énemi var. (Ayla, 11)
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45. Ama ¢iktigin zaman mesela kendi kendine diyorsun ki ya ben bu soruya
aslinda daha iyi cevap verebilirdim. Mesela bu bir weakness veya ¢ikiyorsun
diyelim writing dersinden Cok yoruldum bu kadar yorulmamam lazimdir galiba
benim, acaba ¢ok mu teacher centered bir ders yapiyorum diyorsun. Sonra peki
o zaman bunu ¢ézmem lazim, Nasil ¢ozebilirim diye orada mesela metot
gelistirmeye basliyorsun. Sonra onun mesela o gelistirdigin metot etkili oldu mu
olmadi mi diye bakman da lazim, bunu ¢ok dedigim gibi formal sense de
yapmayabilirsin ama Nasil Bakarsin onu bilmek lazim mesela researcher olarak.

(Ayla, 12)

46. Izin almak vesaire hi¢ sikinti olmuyordu Hatta béyle yaptirimlar: falan da
yoktu, gelince telafi dersi yapacaksin filan gibi. Izin veriyorlardi Hatta iste
devletin devlet iiniversitesi oldugu icin Red iiniversitesi devletin kesin boyle
seyleri var gittigim mesafeye gore oncesinde bir giin sonrasinda iki gitti vesaire
gibi izinler aliyorsun her sey fixed yani sikinti olmuyor Hani bu sana hak olarak
verilmis Ve dedigin gibi odemede yapiliyor. Gittigin iilkeye gore gittigim
mesafeye gore belirli bir harcirah var. O da bayag: destek oluyordu yani kur
farki bu kadar yoktu filan. Iste ucak biletini en azindan mesela alabiliyordu
kalacak yerini odeyebiliyordu o para. Zaten daha ne olsun veya iste konferans
ticretini katilim iicretini odeyebiliyordu filan. Biraz Tabii kendin de hani
yapiyorsun ama sonugta biiyiik bir kismi o grant ile o harcirahla ¢ikiyordu.

(Ayla, 12)

47.Yani hi¢ bir zaman zorlanmadim ikisini yani birbirini ¢ok giizel destekledi.
Ama ikisini de zor yapan aslinda diger boyutu oldu isin Sosyal boyutu, birinin
annesi olmak, birinin esi olmak, birinin uzakta yasayan sehir disinda tek basina
vasayan birinin kizi olmak. Yani o rollerini bazen hangisini one koyacagina
karar veremiyorsun ya da mesela researchiinii oniine koymak istiyorsun tezini
ama otekini ihmal ettigin i¢in suglu hissediyorsun. Dur sununla ilgileniyim
diyorsun tezden iki giindiir hi¢ ¢alisamadim diye kendini suglu hissediyorsun.
Onlar aslinda beni zorladi ¢alismak nazinda hi¢bir zaman zorlanmadim ama ya

mesela ¢cogu zaman istedim ki bu hafta sonu kapanayim Cumartesi sabah, Pazar
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aksam kalkayim pazar gecesi iyi uyku ¢ekeyim, Pazartesi bomba gibi isime
gideyim. Kapanayim derken o hafta sonu boyunca ders ¢alisayim ama hi¢cbir
zaman Oyle olamiyor yani. Bir siirii beklenti var iste yiizmeye gidecek, o
alinacak, oradan iste otekinin ¢antasit hazirlanacak, yemek yapilacak filan hani
bir yandan onlart saglikli beslenmek zorundasin, bir yandan evi temiz tutmak
zorundasin, bir de pandemi vardi 2 yili bu siirecin. Hatta iki iki buguk yili bu
stirecin evde gecti tamamen ailenin tiim fertleri ile evde gecti, o agidan
Gergekten ¢ok zorlandim diyebilirim. Babam mesela hasta oluyor zaman zaman.

Bagska bir sehirde yasiyor gidip ilgilenmem gerekiyor. (Ayla, 11)

48. Ben doktora ogrencisi  olmasaydim belki triangulationdan haberim
olmayacakti ve hep kendime konsantre olacaktim, ben nasil hissettim, ben
verdim gibi olacaktim belki ama simdi ogrencinin fikrinin de énemli oldugunu
biliyorum ondan da mesela feedback ... veya bir arkadasima gelip beni
izlemesini istiyorum hani triangulation ya veya iste bir iicgen oldugunu
biliyorum researcher oldugum icin. Teacher, lesson student, ... daha kontrollii
gidiyorum yani o agidan, o agidan da researcher IDim iste teachingimi besliyor.
Clinkii bu stiregten gegtigimde ogrencinin 6grenmesiyle daha iyi oluyor sonucta
¢abamiz onun ogrencinin effectivenessi i¢in oluyor yani learning achievement

ogrenci achievementi igin. (Ayla, 11)

49. Arastirma yéniinii besleyen bir sey PhD. Onu ogreten bir sey o. Hem kiiltiir
olarak boyle onu i¢sellestirmeni saglayan bir sey, yapman gereken bir seymis

gibi hem de nasil yapilacagini ogreten bir sey. (Ayla, 12)

50. A¢ik¢ast onu doktoradan sonra biraz daha giiclii goriivorum kendimi.
Aldigim derslerle de alakasi var diye diigiiniiyorum ¢iinkii yiiksek lisans
vaparken de aslinda bir researcher roliiniiziin olmasi1 gerekir Ama mesela
programinda sekillendirmesi herhalde o sekildeydi bir zorunlu Research
derslerimiz bu kadar su an oldugu gibi kapsamli derslerimiz yoktu. ... Ama simdi
mesela ... var iste. Bu dersler must dersler Burada mesela o Research habitlerini

nasil yapacagini structure edecegini falan ogrenmis oluyorsun yeterlilikte de
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zaten ¢ok onemli bir yeri var O yiizden researchii bir kere ¢ok iyi bilmen
gerekiyor akademik anlamda. Iste simifa girince de yani isin icinde bunu

kullaninca da daha anlamli oluyor yani contextte kullanmis oluyorsun. (Ayla, 12)

51. ELT alaminda oldugum icin yaptigim ise ve teorik anlamda alana daha
hakim goriiyorum kendimi yaptigim seyin daha bilincinde olmami sagliyor ha
bak bu bu iste ne bileyim mesela sinifta 6grenci hata yapiyor duymadan bazen
geciyorum bazen diizeltsem mi diizeltmesem mi arada kaliyorum filan onun
mesela iste error correction patterns oldugunu biliyorum. Hangi kaynaga
gidecegimi biliyorum nasil okuyacagimi ve bunun iizerine nasil ¢alisacagimi
biliyorum. Adlandirmak da onemli bir sey yani sorunu veya iizerine egilmek
istedigin konuyu. Hani ELT alaminda olunca onu daha kolay yapuryorsun.
Disaridan da mesela ¢ok iyi 6gretmen olabilirsin ona sey yapmiyorum kesinlikle.
Hani ELT bitirmeyen de birisi ¢cok ¢ok iyi ogretmen olabilir practical anlamda
ama teorik anlamda mesela sinifta bir zorluk hissettiginde veya ben sunun
iizerine biraz daha calisayim dedigimde Iste o alanda kimler calismis kimi
okumam lazim o alana nasil ¢alismam lazim o alamin adi ne bunlart bilmeye
biliyorlar Bunlar da mesela bize damisabiliyorlar. Professional Development
Unit oldugumuz icin hani bize derken doktora yaptigim icin demek istemiyorum
okulda ilgili birim oldugumuz icin ya séyle soyle bir sey yasiyorum Iste bununla
ilgili biraz okumak istiyorum. Biz de diyoruz ki ha Hocam iste L1 in the second
Language Class diye kaynaklara bir bakin, ha tamam filan, hani adlandirmak da

onemli oluyor o yiizden ELT alaninda olmanin oyle bir sey soyleyebilirim. (Ayla,

12)

52. En ¢ok faydalandigim Teacher Education dersi. Gergekten boyle perspektifi
mi degistirdi yolumu da degistirdi. Ogretmen olmayr hani hala aym sekilde
hissediyorum seviyorum sinifa girip ogretmeyi ama o dersten sonra
ogretmenlere ogretmeye ilgi duymaya bagsladim. Okulda, simdi boliimde,
calistigim boliimde, hazirlikta Professional Development Unit’deyim. Oraya
gecmek istedim. Ogretmenlerle ¢alismak yani perspektifimi bayag degistirdi o

ders. (Ayla, 11)
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53. Biitiin bu akademik calismalarin biitiin bu teacher education calismalarinin
in-service Traininglerin, iste pre-service trainingin iyl diisiiniilmesinin
planlamast icin verilen emeklerin hepsi sonugta ogrenci igin oyle degil mi?
Hepsi learnera gidiyor yani pre-service de iste iyi context kurarsak
knowledgebasei iyi kurarsak ogretmen ne bilmeli 6grencisine faydast olur. Biz
in-servicede burada iste bayagi dirsek ciiriitiiyoruz. Neden? Swifta Hoca

ogrencisini yakalasin. Bir 6grenci bile kaybetmesin. Learner ¢iktisi. (Ayla, 11)

54. Mutlaka doktoradan alacagim bir sey olacak. Ne bileyim sinifimda daha
bilingli olacagim, bir sey yaptigimda. Sinifimda fark ettigim seyleri belki bir
arastirmaya doniistiirecegim, daha guided bir sekilde hani gotiirecegim bu
siirecleri. Ogrencilerime daha faydali olacak bana bir faydast olacak gibi
geliyor. O yiizden i¢sel motivasyonla yapryorum (Ayla, 11)

55. Evet oyle diyebiliriz ogrenci ¢iktisi kendi professional developmentlar: kendi
wellbeingleri konusunda katkim olmusg olabilir. (Ayla, 12)

56. Aslinda yayin yapabilirdim belki ama galiba paperlarimin yayin icin ¢ok iyi
olmadigini diigiindiim. Hi¢ génderme planim olmadi yani bir journala Ya da onu

hep tez sonrasina erteledim. (Ayla, 12)

57. Biraz ders projeleri de hani diiriistce soylemek gerekirse giinii kurtarmak
icin olabiliyor. Yani konuyu mesela daha iyi secebilirmisim diyorsun ya da
mesela elinde baska bir ¢aligmanin literature review oluyor, onun follow-upt
gibi yapayim diyorsun. Doktora derslerinde yaptigim projeler her zaman boyle
¢ok arkasinda duracagin, benim icin en azindan oyle. Veya iste ¢ok boyle
inanarak bu konu c¢ok onemli bir konu diye inanarak yaptigin seyler

olmayabiliyor. (Ayla, 12)

58. Ama doktora tezimden umutluyum agik¢asi. Biraz da seyim inantyorum ¢ok

inanarak yaptim konuyu da ¢ok inanarak segtim. (Ayla, 12)
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59. Tezim éyle. Herkes gibi tezin i¢inden makale ¢ikarmayi, onu belki yayn icin

gondermeyi iste sunumlar yapmayi falan tabii ki planliyorum. (Ayla, 12)

60. Tezimden sonra hissedecegim Evet benim alana bir katkim oldu diye. (Ayla,

12)

61. Tezden sonra bu personal interestlerim ile ilgili arastirmalar yapmayi
planliyorum daha ¢ok. Eger onlar hani iyi bir sey ortaya ¢ikarsa yayina layik
olursa filan yine gonderilir. (Ayla, 12)

62. Research kesinlikle social practice Yani bu kolaboratif bir sey ama bunu
Tabii sadece o Research yapan kisi bazinda diisiinmemek lazim Mesela
participantin olmasa Research olur mu? context in olmasa learnerin olmasa
research olur mu olmaz Cok fazla sey olan steak holdert olan bir siire¢ research
Cok fazla dynamici olan bir siirec. Yani senin sordugun sorulardan da gidersek
hani ¢calistigin okulun miidiiriinden tut da 6grenci anketi dolduran é6grenciler
Hocama kadar veya o fikri o Research inspiration sana veren swniftaki o
dinamige kadar bir siirii faktor var...danmisman hocanin onemli colleagueler
onemli ... Yani hem danigma anlaminda hem igi birlikte gotiirme hem participant

anlaminda kesinlikle social ve kolaboratif bir process research. (Ayla, 12)

63. Hi¢hbir zaman bir kisi tek basina kalifiye olmuyor yani mesela qualitative bir
sey yapryorsun illa bir second codera ihtiyacin var yani teyit etmesi igin. ...
SPSS, R, Excel grafigi nasil yapacagim nereye tiklayacagim bazinda birine
damisma ihtivaci hissediyorsun. Ogrenci olarak bir Research yapiyorsan
hocamin Payr zaten yatsinamaz yani sadece iste verdigi feedback okudugu
vazdigin kisminda okumast sunu soyle yap boyle yap demesi degil boyle down,
roller coaster dedim ya down oldugunu anlar da seni boyle up-lift etmesi iste ¢cok
boyle take it easy oldugun anlar da sana Hadi bakayim birazcik demesi

Danigman hocanin énemli. (Ayla, 12)
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64. Yani galiba ben doktora yapwp bitirene kadar kendimi tam olarak bir
Academic Researcher gibi gorebiliyor muyum emin degilim. Nedir ger¢i ne,
what does it take? sorusu da geliyor aklima Neden emin degilim Neyi yapryorum
da neyi yapmiyorum da emin degilim Onu da bilmiyorum ama galiba o Concept
benim zihnimde Biraz daha biiyiik bir sey yani Akademik Researcher olmak ben
oraya Hani laytk miyim oturuyor muyum oraya Ondan ¢ok emin degilim
Bilmiyorum ya ne olabilir bir Metafor Bir coat olabilir biiyiik bir coatu boyle
mont-kaban iizerine giyersin seni korur seni giiclii gosterir boyle kalipli giizel
gosterir ama her zaman da iizerine oturmaz ya da mevsime uygun olmaz filan
bazen Bilmiyorum galiba onun igin Ya dogru Mevsimi dogru havayr beklemek
lazim ya da iizerine tam oturanmini bulmak lazim Academic Researcher olmayt
biraz daha sey yani Evet aslinda Academic Researcher degilim de diyemiyorum
ama tam anlamiyla oyleyim de diyemiyorum galiba bunun igin bitirmem lazim
doktorayi. Bitirdigimde belki daha emin diyebilivim bunu. Ciinkii qualify etmis
yapmis olacaksin ve bu bir grup insan tarafindan Onaylanmis olacak aslinda bu
ctimleyle bu siire¢ boyunca da bir siirii Academic Research yapryorsun yayin
falan da yapryorsun ama galiba onaylanana kadar yani Birisi ha bak montun
giizelmis kabanmin iistiine tam oturmus diyene kadar Biraz daha herhalde vakti
var kendimi ya da 6yle gérmem igin.. Kimisi doktoraya basladigi an kendini
gercgekten akademik bir researcher olarak gérebilir. Ciinkii kabul edilmistir yani.

Ama benim igin galiba oyle degil. (Ayla, 12)

Riza: Turkish Quotations in his Story

1.1lk béyle bir basvurma basvursam mi basvurmasam mi falan gibi olmustu belki
basvur hani gormelisin kabul edilip edilmeyecegini O biraz béyle sey tam emin

olmak istedi sanirim. Sonra basvurdu. Kabul aldi. (Riza’s Wife, 11)

2.Doktora icin zaten goniillii ve istekliydi yiiksek lisans yaptiginda zaten bu igi
sevdigini daha ¢ok oziimsedi,anlad tiniversitedeki yillarina gore. (Riza’s Wife,

11)
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3.Bence doktoradaki en biiyiik motivasyonu onun o kendi istedigi alanda
ozellikle istedigi sekilde bir arastirma yapabilecek olmasuvydi. ¢iinkii arastirma
yontemlerine de ¢ok onemser deger verir Onu ayri bir alan olarak
degerlendirir ve sey onun i¢in bence kendisini gelistirecek olmasinin yani sira

daha ¢ok arastirma yapiyor arastirma yapmay: seven birisi olmasi onu ona

itti. (Riza’s Wife, 11)

4.0 isi yapmaya basladiktan sonra mesleki olarak gelisebilecegim her karart
belki kendimin veremeyecegim ama en azindan onemli kararlart kendimin
verebilecegim bir ortam olursa basim iistiine. ...Yani benim akademik bir
personel olarak ve bir arastirmact olarak gelisebilecegim gelismeye devam
edebilecegim bunu yaparken de yani yeni ogretmen adaylarina yardimci
olabilecegim bir ortam, bir iiniversite ortami olursa hani ben kurum adiyla
esasinda hi¢ ilgilenmiyorum ozel, vakif olmasi hi¢ fark etmez. Ama bana
bunlart vermesi lazim. Ha ben sadece sunu yapmam, doktora bitirdim artik
ogretim iiyesi olmam gerekiyor ya da o title ¢ok seviyorum deyip hani
anywhere or everywhere mantigiyla kesinlikle yaklasmam. Hani bir seyleri

yapryorken mutlu olmam lazim. (Riza, 12)

5.Yani sadece arastirmact olma durumunda...daha ¢ok béyle XXX ¢atisi altina
giren alanlarda c¢alisacagim ama benim séyle bir diisiincem var... hani
researcher tarafimi boyle yayin yapma konferans sunma seyini devam ettirmek
isterim... Hani orada da o bilgiyi paylasma ya da bir insanlarla bir araya
gelip bilgi iiretme. O benim ¢ok hosuma gidiyor. Dolayisiyla onu o
pozisyondayken bile yapmak isterim (Riza, 12)

6.Tabii orada iste hani bir cocuk var artik.... Tabii ki burada bir aile isi
mevzubahis ... Benim kariyerim i¢cin suraya gidelim ve orada artik sen de
kendine uygun bir seyler yapmaya ¢alis... Yurtdisina gitmemiz demek onun
yeni yetenekler gelistirmesi gerektigi anlamina gelecek. Hani bu konuda onun

¢cok onemli bir soz hakki olacak ...Post-doca hani gideyim de bir sene sonra
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doneyim gibi degil. Post-doca ben aslinda gidersem kalmaya da ¢aligirim gibi
diistintiyorum. (Riza, 12)

1.Yaprak doker bir yanimiz, bir yanimiz bahar bahge demistim. (Riza, follow up
WhatsApp message for 12)

8.Benim igin pek ¢ok simirt astigim, yeni kimlikler insa ettigim bir stiregte hep
var olan bir olgu oldu PhD siireci. Bu yiizden "yaprak doker bir yanimiz, bir
yammiz bahar bahge" demek istiyorum. ... doktora boyunca bazi siireglerin
benim adima ¢ok olumlu gegmesine ragmen bazi siireglerin bekledigim sekilde
verimli olmamasina odaklantyorum aslinda ve miilakata da bahsettigim gibi
ben doktora ¢ok isteyerek ve dogal bir siirecin devami olarak aslinda basladim
ve bu stire¢ boyunca bu motivasyonu da bir sonucu olarak elimden gelenin en
iyisini yapmaya ¢alistim ama siire¢ boyunca ge¢mek zorunda kaldigim yeni
smirlar ve hali hazirda mevcut olan kimliklerin dogal bir sonucu olarak
doktora benim i¢in bir side hustle olarak kaldi. (Riza, follow up WhatsApp
message for 12)

9.Ben bunun boyle olacagini biliyordum zaten bir tercih yaptim orada.
Ogretmenligi 6nceye koydum. Oradaki yetenekleri énceye koydum. Onlar
benim i¢in daha kritik 6neme sahip oldugunu diisiindiim. Ben orada bir tercih
yvaptim. Bekledigim bir seydi bu. Ama tabii goniil isterdi ki bu doktora siirecini
daha fazla okuyarak daha fazla arastirmaya gercek manada dahil olarak yayin
yvapmayt imkanlarint daha fazla zorlayarak gecirebilseydim. Simdi bunlarin
bilincinde olup ya da bunlar: yapabilecegini diistiniip de bunlari yapamamak

da insani ayrt bir iiziiyor. (Riza, 12)

10. Yani bu gercekten ¢ok zor full-time bir ise...hani ger¢ek manasiyla bunu
yapabilmek... Tiirkiye standartlarinda hepimiz yapabiliyoruz zaten yapabilecek
insanlar oldugumuz igin su an mensubu oldugumuz kurumun mensubuyuz.
Oralarda doktora adayiyiz ama uluslararasi standartlarda ya da iyi ornek

olarak sunulabilecek standartlarda yapabilmek icin evet yani ful-time
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ogretmenlik yapayim arta kalan zamanminda doktora yapayim bunun
zamanminda da sosyal hayatimi devam ettireyim. Bu ne yazik ki miimkiin

olmuyor. (Riza, 12)

11. Tabi okuldaki ¢alisma hayati ile onun yiiriitmesi onun i¢in aslinda birazcik
stres kaynagi oluyor...Ona bilingaltina aslinda bir stres kaynagi oluyor... ya
da boyle iste o da biraz ¢calisayim dediginde ¢ocuk kapiyr vurdugu zamanki o

vicdan azabt onu biraz zorluyor. (Riza’s Wife, 11)

12. Riza'in genelde ¢alisma saatleri biraz daha gege erteleniyor ister istemez.
Genelde de gece calismak zorunda kaliyor. Iste 11'den sonra 10°dan sonra
hani ¢calisabildigi kadar seklinde, o sekilde zaman yaratiyor ya da okuldaki bog
giiniinde eve gelmeyerek okulda o saatleri etkin degerlendirerek o gsekilde

aslinda tamamlyyor ¢alismalarimi. Genis bir stiresi yok aslinda.(Riza’s Wife,

11)

13. Zaten béyle Riza bazen saldigi donemler oluyor. Ister istemez hepsinin yiikii
bir araya geldiginde belli bir donem saliyor. O donemlerde muhakkak Kaan
hoca ipleri ele aliyor. Ve sey, o6yle hani. Biraz da ben Kaan hocay
miikemmeliyet¢i buluyorum. Hani iyisi olsun, iyi olsun yapilmis isin en iyisi
olmasi taraftari. Ve o biraz bence Riza'in i¢inde bulundugu siiregten dogru
onun ashnda tez siirecini doktora siirecini aslinda biraz uzatiyor. Ama
sonugtan ashinda ikisi de memnun olarak ayriimig oluyor ¢iinkii Riza belki hem
okul siireci hem doktora siireci sikistigi icin belki bazi yapmak istediklerini bir
yerde yoruldugu i¢in yapmama karari alabilir. Ama Kaan hoca ona miisaade
etmiyor. O da o konuda destekleyici oluyor. Hani iyi bir ig ¢tkarmasi igin, evet
siirecin iginde bu biraz yorucu olabiliyor, bunaltict olabiliyor. Ama is
ctktiginda ve bittiginde en azindan sey mutluluk duyuyor. Bunda tabi bunda
Kaan hocanin da pay: tabi ki biiyiik oluyor. (Riza’s Wife, 11)

14. Red University onun i¢cin ¢ok kiymetli. Belki o yiizden burada yasiyor bile

olabiliriz. Red University burada oldugu icin. (Riza’s Wife, 11)
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15. Yiiksek lisans ogrencisi olarak onlart bildigimi gérmek bir hoca bilmezken o

hosuma gitmisti. Ve mutlu olmustum bir Red University mensubu oldugum igin.

(Riza, 12)

16. Arastirmaci olarak soyle aslhinda belki aldigi egitimden Red University den
kaynakli oldugunu diisiintiyorum ¢iinkii ben de X iiniversitesi, Y iiniversitesini
deneyimledigim i¢in onun biraz orada ayrildigini goriiyorum...bence bir fark

yaratan bir yapisi var verdigi egitimin diye diigiiniiyorum. (Riza’s Wife, 11)

17. Oyle bir toplulukta bulunmay ¢ok isterdim ve Red university de bence bunu
vapabilecek insanlar var da Red university 'de zaten bizim boliimiin en 6nemli
sorunlarindan biri bu, dersime gireyim, calismami yapayim, yayinlayayim
ontime bakayim... Hani undergraduate e bir bak insanlar mezun olunca neler
vapiyorlar, ne zorluklar yasiyorlar, neyin faydasini goriiyorlar. Buna gore
programinda mesela revizyonlar yap. ... Ara siwra gitsinler hocalarla
gortissiinler mezunlari ile goriissiinler...Red university ELT konferansina bile

bir kisi hari¢ kimse ugramiyor. (Riza, 12)

18. Bence Red University’de ELT alaminda béyle bir sey yapabilirdik. Ve oyle
bir sey yapsaydik...Bence boyle ¢alisma grubu seklinde de olmali... béyle
seyler gercgekten ¢ok kuvvetli. Avrupa'da Amerika'da ¢ok fazla yapilyyor. Hatta
boyle mentoring kapsaminda falan da yapiliyor yani. Hocalar yeni
arastirmactlarla bulusuyorlar ve bunu tamamen hani yani iicretsiz hicbir
sekilde kimseyle maddi bir menfaat beklemedigi ¢ercevelerde yapiyorlar, oyle
bir topluluk olsayd: ¢ok seye katilirdim. Istekli bir sekilde katilirdim. (Riza, 12)

19. Research Social practice olmali diyorum ama ne yazik ki benim igin bu

zamana kadar pek boyle degildi. (Riza, 12)

20. Boyle bir sey eksikligini hissettim. ... Ben ¢iinkii oradaki o collaborative
stiregleri ¢ok seviyorum ve ¢ok fayda gérebilecegime inaniyorum onlardan.

Yani yaptigim her iste aslinda istiyorum ki yanimda da biri olsun... Kendimi
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mesela software trainer/Researcher olmaya ilgi duymaya basladiktan sonra
isyerindeki yakin bir arkadasimi da o alana dogru ¢ekmeye calistim. Crinkii
paslasabilecegim yardimlasabilecegim fikir alisverisinde bulunabilecegim

birileri olsun istiyorum. (Riza, 12)

21. Kalict zam yapiliyor hocalarin maaslarina ....Yani bir seferlik bir sey gibi
degil bu hani maagsinizin bir par¢ast oluyor... Bu da sey yapabilir yani pek ¢ok

insani motive etmis olabilir aslinda. (Riza, 12)

22. ELT alaminda doktora yapiyor olmam. Teacher education alanmi ile ilgili
calisiyor olmam ilgileniyor olmam ve kisisel olarak da hani PDU nun ig
tammina uygun bir profil ortaya koyabilecegime dair diisiince. Bana bu iicii
belirtilmisti...Red University'de doktora yapinca ELT’de doktora yapinca.
(Riza, 12)

23. Ihtiya¢ duydugum her zaman etkilesime gectim gerek yurt icindeki gerek yurt
disindaki insanlarla....Makale isteme gibi degil de...makalesinde bazi
boyutlart ilging buldugum tartismak istedigim kigiler oldu. Su an mesela en son
iste tezimde de teorik cergeveyi gelistirirken makalesinden etkilendigim bir
hoca vardi. Yazdim. ...tartismak istiyorum, konusmak istiyorum. Hosuma gitti

¢clinkii fikri. Kendi fikirlerimden de bahsetmek istiyorum. (Riza, 12)

24. Kendime bakisim diger insanlarin bakisindan ister istemez de etkileniyor.
Simdi, kurumda Red univesityde lisans, yiiksek lisansin tistiine bir de doktora
yapryorsun. Hani bizim alan, uzmanlik alami olarak degerlendiriliyor. ELT,
hani ister istemez insanlar hep bir seyleri bildigini diigiiniiyorlar. Bu bilginden
dolayr bu tecriibenden dolayr sana gorevler veriyorlar. Sana danismaya
geliyorlar. Sen bu sefer kendine sormaya bagliyorsun. Neyi, gercekten ne
kadar biliyorum Ya da insanlarin diigiindiigii kadar bir seyler biliyor muyum

diye. (Riza, 12)
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25. Ama ben hani dedigim gibi yani bir knowledge construction olarak
bakiyorum tiim bu backgrounduma. Gerek burada d&gretmen olarak elde
ettigim deneyimler gerek doktora programinda 6grendigim yeni seyler, gerek
oradaki tartismalarimiz gerek bu ikisinin arasinda Araf dedigim yerde Bizim
vaptigimiz yine tartismalar diisiinmeler. Hepsi benim, su an kimsem, onu
olusturdu. Ve Bence doktora ozellikle alan bilgisi, bilgiyi 6ziimseme anlaminda
benim icin ¢ok kiymetliydi. Yani hep bir seyler ogrendim ama Hani sanki o
zamana kadar ogrendiklerim ile yeni seyler tiretebilmeye. Hani orijinal fikirler
diistinceler iiretebilmeye baslama benim icin doktorada oldu. O yiizden ¢ok
kiymetli benim i¢in o donem. Gergekten Kendimi uzman gibi hissetmeye

basladigim bir donemdi. (Riza, 12)

26. "hobi bahgeciligi" gibi diistindiim. Yapmak zorunda degilsin ancak yaparak
hem kendine hem de baskalarina ¢ok faydali olabilirsin. Bir de tiiketim
toplumundan siyrilip iiretici rolii elde edebilirsin. (Riza, WhatsApp follow-up

message for 12)

27.Bu anlamda baktigimda ben de arastirmact kimligimi kendi kendime
vetebilme ve ogretmenlik wygulamalari anlaminda kendi uygulamalarimi
destekleyebilme acisindan bir kolaylastirict olarak goriiyorum. Ama ogretim
gorevlisi pozisyonunun getirdigi ogretim yiikiimliiliikleri ve benim idari
gorevimin getirdigi ek sorumluluklar géz onmiinde bulundurulunca hani isin
bahgecilik kismi benim icin oncelik elde edemiyor. Ama yine de bunun ¢ok
onemli oldugunu, ¢ok degerli oldugunu diigiiniiyorum ve arastirmaci kimligimi
de ¢ok canli tutmaya ¢alistyorum. Benim diisgiincelerim bu sekilde. Hani yine
detaylarla ilgili sormak istediklerin olursa her zaman yardimci olmaya

calisirim. (Riza, WhatsApp follow-up message for 12)

28. Dededigim gibi kendime giiveniyorum. Onemli yetkinliklerden bazilarina
sahip oldugumu diistintiyorum ama hala gidecek ¢ok yolumun oldugunu da
diigtiniiyorum. Ama bu arastirmact roliiniin de yine bir ELT’de hayatimi

kazandigim alanda arastirmaci roliimiin olmasindan dolayr da mutluyum
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¢linkii bilin¢li bir sekilde kullantyorum. Arastirmact kimligimi ogretmen

kimligimi desteklemesi i¢in. (Riza, 12)

29. Intiyag duydugum her zaman etkilesime gectim gerek yurt icindeki gerek yurt
disindaki insanlarla. Bir de ELT ¢ok farkli taraflari olan...Bir tarafta scholar
kanadi var. Bir de hani béyle practitioner kanadi var. Ben ikisiyle de ihtiyacim

olan her zaman iletisime gegtim. (Riza, 12)

30. [lk olusmaya baslamas: ama benim icin en kritik noktalardan biri yeterlik
stmavidir. Doktora yeterlik swmavidir. ... Hatta jiiri iiyelerinden birisi
danmismamma bir yorumda bulunmus. ... Ashinda ilk bu adim atiyorken
ogretmenlik arti aragtirma o6gretmenlik onde arastirmayr tek basima
odaklanma dedim ki evet iyi ki boyle yapmigim. .. ogretmenlikle ilgili pek ¢ok
seyi ogrenmistim. Ama benimle ilgili hani akademik yoniimle ilgili Tiirkiye'nin
en iyi tiniversitelerinde profesor olan bir hoca da béyle bir yorum da
yapiyorsa demek ki ben arastirmaci kimligimi de belirli bir noktaya kadar
getirmigsim dedim. Sadece arastirmaci olsaydim o6gretmenlik tarafi bog
kalacakti. Iyi yapmisim dedim. Hani o zaman gercekten hani bir mensubu gibi
degil de artik ELT diinyasinda bir seyleri yani konusabilecek ya da konusmaya
muktedir biri olarak gordiim kendimi ilk kez.(Riza, 12)

31. Iste TESOL Tiirkiye konferanslar: ve daha ¢ok benim PDU kimligimi ortaya
¢tkardr. Konferanslarda sunumumdan sonra da ¢ok olumlu geri bildirimler
aldim. Lyi hissettiriyor kendine yani insamn yaptigimz seylerin baskalari
tarafindan da takdir edildigini gormek beni en ¢ok memnun eden bu... evet
yorulabilirsin bu iki isi birlikte gotiirmek senin icin ¢ok yorucu oldu ama hani
hi¢bir zaman vazge¢me bundan. Ciinkii ogretmen olarak yaptiklarin ya da
calisigin okulda yaptiklarin akademik olarak bir deger iiretebiliyor hala.
Bunu gormek beni ¢ok mutlu etti yani ¢ok yorucu oldu bu yolculuk benim igin

ama dedigim gibi ¢ok da fayda sagladi yani. (Riza, 12)

32. Ama Red university ELT etiketinin biraz farkl bir seyi var. (Riza, 12)
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33. Onlara da yardimct oldugu ic¢in hani o doktora siireci aslhinda is
arkadashiklarina da olumlu yansiyor. Ciinkii onlar da Riza'dan alabilecekleri
seyleri talep edip alabiliyorlar...Genelde analiz kismindan ¢ok soruyorlar
nasil analizi yapacaklart ya da arastirma yontemlerinin dogru ilerleyip

ilerlemedigi. (Riza’s Wife, 11)

34. Bu doktora derslerinde yaptiklarimi yayina doniistiirme konusunda hep yine
o zamanki ikilemi yasadim. Daha iyisi ortaya koyabileceginin farkindasin.
Yani hep soyle durdum. Bunu soyle yaparim, iistiine bir de sunu eklerim gibi
diistincelerim oldu o yiizden. Ama o zaman kaldi. Hala da kaldi yani.
Yaywnlayabilirim. Aslinda hepsi su an hepsi yani bir makale modunda ama

daha gelistirmek istiyorum. Doktoradan sonra yapabilirim.(Riza, 12)

35. Séyle yani biz de research evidence ¢ok kuvvetli degil ELT alanda yani bu
boyle yapilmali diye bazi inaniglar gelismis ve yillardir devam eden seyler soz
konusu. Ben aslinda yer yer bu inanmiglar: arastirmalarimda challenge etmeye
calistyorum. Mesela bunu kurum iginde yaptim ve yeri geldiginde kurum

disinda da yapmaya ¢aligtyorum. (Riza, 12)

36. Hani ben PDUcu olarak gozleme gidiyorum, orada ¢ok gériiyorum yani ben
buradaki  gordiiklerimi,  seyimi de oyle olusturuyorum  ashnda,
konferanslardaki giindemlerimi de buna bakarak olusturuyorum. Yani bu
yiizden insanlarin faydasina oluyor. Niye? Ciinkii insanlarin da farkinda
olmadiklart bazi seyleri hatirlatryorum aa gergekten oyle dedirtebiliyorum.
Gordiiklerimi arastirma ile destekleyerek insanlara anlatma gibi bir seyim var,
giindemim var. Dolayistyla ben hani biraz daha béyle practicelerimizin

research-based olma anlaminda aktif bir rol iistlenme niyetindeyim. (Riza, 12)

37. Akademik bir sunum bile olsa ben odagimi her zaman implications iizerinde
tutuyorum. Ciinkii insanlar onu gormek istiyor. Iyi giizel bunlari bulmussun da

bunlar bana nasil yarar diye soruyor. Ciinkii ilk ilk katildigim oturumlarda
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bana bunu dogrudan soran insanlar oldu. Ben ne yapabilirim? Tamam.

Sonuglar iyi giizel de ben nasil kullanabilivim. (Riza, 12)

38. Teacher education alanminda ¢alismaya baslaymca da en fazla dile getirilen
problemlerden birinin meslekteki ilk yillar ve orada yasanan sok oldugunu
gordiim. Dolayistyla ben de boyle bir program gelistirmenin bu soku ortadan
kaldirma ve hem XXXXX faydalar, mesleki faydalar tiretebilecegini diigiindiim.
Bu inangla bagladim ¢alismaya. (Riza, 12)

39. O boslugu ne kadar doldurabilirim? E bunu tabii ki tek basima kesinlikle
yapamam. Bunu benim gibi diistinen insanlarla birlikte yapabilecegim. Benim
gibi diigiinen fazlaca insan oldugunu da gériiyorum, biliyorum. Dolayisiyla
ben de o grubu bir parcasi olacak olacak olmaktan dolayi ¢ok
mutluyum...Ciinkii bu yola bunun icin ¢iktim. Yani ikisini de birlikte gotiiriip
bu kadar zahmete katlanmamin sebebi buydu. Hem ogretmenlik tarafini

gormek istiyorum hem Research tarafinda yetkin olmak istiyordum. (Riza, 12)

40. Bence benim Teacher tarafim, researcher tarafimi ¢ok destekliyor.
Researcher kimligim de benim Teacher kimligimi ¢ok destekliyor. Hani
ikisinden birini ben tercih etmeyi kabul etmiyorum o yiizden. Ciinkii digeri hep
var olacak benim i¢in. En azindan su ana kadar hep 6yleydi. Dolayisiyla ben
kendimi teacher-researcher olarak gériiyorum demek isterim....Hani doktora
ile beraber artik boyle ikisi esit diizeye gibi geldi ama su an artik gey
hissediyorum. Researcher artik teacherin otesine gegiyor ¢iinkii bundan 5 yil
sonra kariyer olarak hangisi daha yogun goreceksin kendini diye sorarsan

muhtemelen researcher ¢ok daha agir basacak. (Riza, 12)

41. Bu zamana kadar arastirma yiiriitme anlaminda pek ¢ok sey 6grendim ama
hala 6grenmeye devam ediyorum. Cok fazla, mesela arastirmaci kimligimi ELT
alaminda ¢ok fazla one ¢ikarabildim mi? Cikaramadim....ama orada

ogrendiklerim su an akademiden endiistriye gecis anlaminda bana yeni kariyer
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opsiyonlart agiyor. Bu anlamda da, hani pek ¢ok seyi iyi ki yapmisim dedim,
diyorum. (Riza, 12)

Tuba: Turkish Quotations in her Story

1.Lisanstan beri, ilk Research dersini bence ondan almam, yani Researchle ben
onunla tamstim. Research dersinde karsilastigimizda ¢ok detayct ve
miikemmeliyet¢i bir idi danigsmanim X3 Hoca. Cok béyle ilgilenmisti, hadi
poster sunum yap, Researchlerimizi filan sunmak konferansa gitmek hosuma
gitmeye baslamisti. Biraz psikolojiye de ilgim var. O da onun alant olunca yani

hem ne bileyim ¢aliskanligu, titizligi, miikemmeliyetciligi ile birlikte. (Tuba, 12)

2.0 konferansa gidip hani poster yapip, hani artik ufak ufak ogrenci olarak hani
boyle baslayip, hani ne bileyim Masterda daha ¢ok konferansa tek tek gittigim
icin sunum yapip, artik hani camiamn icinde gibi hissetmistim.... hissettim
ama bagindan beri sanki hani bir par¢asi gibi hissediyorum kendimi hani béyle

kiigtikliigiimden beri. O student halimden beri de. .(Tuba, 12)

3. Sanki Tuba hani baska bir sey hi¢ diisiinmemis gibi hani she was meant to be
here yani ashinda. Ciinkii hani ¢ok boyle arka arkaya yapmis... Tuba baska
hi¢cbir sey diisiinmemis ki gercekte hani seyi buymus hedefi hani akademi'de
olmakmuig (Tuba’s Colleague, 11)

4. Gece hastanede kalip, sabah 7de ise gidiyordum. Yani boyle uyumadigim
zamanlart biliyorum. Isi de yapiyordum, aksam beste eve geliyordum. Hem
hastane, hem tez, hem o falan béyle ¢ok karmakarisik bir dénem

icerisindeydim. (Tuba, 11)

5. Cok mutlu oldum, daha sonra hatta boyle maillestik, hani ¢ok ¢alismak
istedigini, tekrar bagvurmam, liitfen haberleselim seneye tekrar denemem

gerektigini konustuk. (Tuba, 11)
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6. O sirada ben Xa filan dilek¢e yazdim iste Xin vefatindan sonra bitirememe
durumu olursa basima béyle bir sey geldigini. Ve séyle bir sey oldu. Tuba bir
daha hi¢hir bursa bagvurmayacaksin. Ciinkii hayat boyle bir sey. Her an
kendim de hasta olabilirim. (Tuba, 11)

7. Ama tabi siz planlar yaparken yasamin getirdikleri bir yandan bu siire¢ yani

biitiin hayat planimi altiist etti. (Tuba, 11)

8. Maddiyattan otiirii. Asistanlik ¢tkmayinca, gidemeyince Tiirkiye 'de doktoraya
basladim. (Tuba, 12)

9. Artik biz lisansta .. biz akademisyen gibi yetistiriliyoruz. O zaman da dedim
ya Ingiliz Dili edebiyatinda bile paper sunmuslugum, yazmishgim aym
zamanda Research dersindeki seyleri de siirekli bir yerde sundum...hani boyle
hep akademisyen olacakmisiz gibi. Hani ¢ogu hocamdan da o doniitii
alyyordum, master'a devam etmeni istiyoruz diye. O yiizden de hani BA MA
orada yapmisken artik hani aslinda ben yurtdisina gidecektim ya bir noktada,
hadi baslayalim burada bir dedik. Eee bildigimiz yer. Hani buraya kadar aldik
boyle gitsin dedik yani. (Tuba, 11)

10. Baktim Blue Universityde ¢alistyorum ayni zamanda. Yani inanin viicudum
acwyor. Yani boyle parmaklarim, gozlerim. Hafta sonu ¢calistyorum, hafta igi
uyumuyorum filan. Bir dénem dersleri aldim falan, yani Tuba boyle bir sey
olamaz dedim. Burayr boyle bwrakip, bu kadar almisken birakip gidemezsin
dedim. Ben orada bir vazgegtim... Hani bu kadar ugrasip burada, sey
yvapamazsin dedim...O yiizden Tiirkiye'de doktoraya devam ettim.(Tuba, 11)

11. Su an artik- bilmiyorum... Plan yapmayr sevmiyorum ozellikle bu hastalik

mevzularindan, hastaliktan beri. Post-doc yapmay isterim. Ama hayat sartlar

izin verir mi bilmem. (Tuba, 11)
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12. Ne olursa onu yaparim ama hayallerimde post doc yapmak var sirf X
country ya gideyim de bu konuyu se¢tim. X country 'da yasamak istiyorum 1
sene falan. Ha bu 6 ay olur, 9 ay olur, 12 ay olur izin verirler mi bilmiyorum.
Bittikten sonra iste burs falan basvurup Postdoc a gitmek istiyorum yalan yok.

(Tuba, 11)

13. Postdoc a gidip gelsem de boyle daha keyfi yayin yaparak burada teachinge
devam etmek su anki planim Red University'nin icerisinde. Ama boyle ne
bileyim Visiting Scholar olabilir arada gidip gelmek, konferanslara gidip
gelmek, daha boyle keyfi. Su an icin Fakiilteye ge¢meyi falan diisiinmiiyorum.
Zaten ELT diisiinmiiyorum. Ben ELTden ¢ok ¢iktim. (Tuba, 11)

14. Bir de yaptigim is geregi su an ogrenci profiline daha uygun .... Ben onlara

se¢meli ders falan acabilirim Iste leadership bilmem ne falan lisanslara.
Sosyoloji psikoloji daha ¢ok onlari sevdigim i¢in su anda bulundugum
pozisyon aslinda doktora tezime ¢ok daha uyumlu. (Tuba, 11)

15. olabilir postdoc a gidip gelsem de boyle daha keyfi yayin yaparak burada
teachinge devam etmek su anki planim Red iiniversitesinin icerisinde. Ama
boyle ne bileyim Visiting Scholar olabilir arada gidip gelmek, konferanslara
gidip gelmek, daha boyle keyfi.... postdoc bile yapmam, ben size soyleyeyim,
her seyi biwrakabilirim ya. Yani sadece teaching de yapabilirim. Béyle de iyi,
ben bisikletime binmek, artik kosmak, yiiriimek istiyorum. Yiiriimeyi falan ¢ok

seviyorum. Yani béyle hafta sonumu geri istiyorum. (Tuba, 11)

16. rollercoaster: | have been thrown around, and sometimes it feels like I am
going to fall out but I am still here and loving the ride. Through all of twists
and turns, | have been try, trying to hold tight and keep the end goal in mind
and never give up. rollercoaster ride diyebilirsin. roller coaster inisli cikisli,

bazen duscek gibi. (Tuba, follow up message for 12)
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17. Support mekanizmast olarak aslinda bir mekanizmam yoktu yani boyle hani
herhangi bir ne bileyim duygusal ya da maddi anlamda bir destegim yoktu.
Zaten maddi olarak bir seyim olmadigi icin ashinda ¢aliysmak zorundaydim

yani (Tuba, 11)

18. Yani ¢ok challenging bir siirecti. ... Yani ¢ok zorlayict olan ne diyebiliriz

buna? Zorlayici. Beni benden alan. (Tuba, 12) (Tuba, 12)

19. Derse izin gitmeme izin vermis olabilir ama ... Cok yogun bir is yeriydi. Ug
donemdi, yaz da ¢alisiyordum, yaz mesaisi filan vardi, dedigim gibi cumartesi

de ¢calistim. (Tuba, 11)

20. ep onceligimi oraya vermek durumundaydim. O isler bitmek durumundaydi.

Osle arasi, hocam égle arast ¢alisir mi bir insan ya? ... Yani 6gle arasi
calisip, odev teslimi biraz daha yapayum, bilgisayara bir sey oldu mu
sinirlerim tepeme ¢ikiyordu. Yani ¢ok boyle ofkeleniyordum falan. (Tuba, 11)

21. Ya Persembe giinii yeterlilige girecegim, Sali aksami 9 da simav gérevi
olabilir mi bir insamn, 9'da ¢iktim. Hi¢ unutmam sinirlenerek ofise geldim,
kitaplar firlattim... Diyorum ki baska birini bulamaz misiniz yerime, ben

sonra yapayim? Yerine birini bulamadim. Nasil bulamadin yerime

birini?(Tuba, 11)

22. Yoneticimiz mesela ¢ok destekti béyle sey veri toplama konusunda falan,
hani bu konuda hep destek oluyordu. Bence bu hani bizim gibi ozellikle yogun
calisilan kurumlarda hani bir ¢alisamin yani boyle hem researcher hem
teaching rolii olan kisilerin herhalde karsilasabilecegi en iyi seylerden biri.

(Tuba's Colleague, 11)

23. Dolayisiyla onlara ¢ok ilgim olmuyordu, yani zaten ben bunun ¢ok étesinde
bir seyler yapiyorum. Ama yine de boyle hihi falan yapryorum ama hani bir sey

diyorum, Hocam ama déyle degil boyle, bu sefer sey oluyor ben biiyiiklenmeci
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bir moddayim da sanki, ukala davraniyorum da, bunlarin yaptigi isleri
begenmiyorum da falan, ben artik susuyordum zaten, yani konusmak
istemiyordum silent kalmaya c¢alisiyordum, ¢iinkii yanls anlasiliyordu bu

durum. (Tuba, 11)

24. Ya bilmiyorum yani béyle bir seydiler, yani ben hem onu yapiyorum, hem
onu yapiyorum hem bunu yapiyorum. Bazi insanlar bu durumdan ¢ok

hoslanmiyor da gibi de geliyor bana. (Tuba, 11)

25. Ondan midir nedir mesela Koordinator ..., yani ama iste herkes doktora
yapwora getiriyor. Ya tamam da sen Orange Universitesinde doktora
yapryorsun. Ya aymi yerde miyiz? Ondan sonra iste béyle giriyorlar
veterlilikleri hemen geciyorlar falan. Ya benim yeterlilikle senin yeterlilik ayni
sey degil, ama bunu da diyemiyorsunuz bir yandan. Bu sefer derseniz, ukala
kendini begenmis falan olacaktim. (Tuba, 11)

26. Degistiremem, ben seni bu kura yazdim, bu saatten sonra degistiremeyiz.
Bunlar program degistirince sikinti oluyor. Falan bir siiri, bir tirlii

anlasamuyoruz. (Tuba, 11)

27. Boliimdeki Asistanlart arar, asistanlardan su isi yapan arkadaglarim
olanlar olurdu. Arardim program belli mi? Olmadiysa arardim, mail yazardim
program belli olmus mu? Boliim Baskani hocaya, program belli mi? Blue
University program soruyor falan filan. XXXXXXX o yiizden, sonra buna Red
University alisti, programi onceden belirlemeye basladi. Bu arada yani baska

bir ¢arem yoktu, ne yapabilirim. (Tuba, 11)

28. Baska ciinkii carem yoktu. Artik insanlari topluyordum. Sen de alacak misin
bu dersi...Yani boyle siirekli ne yapayim artik. Hani biraz organizasyon
skillerim, seyim yiiksek, o yiizden boyle Blue universityle Red universityi

ayarliyordum bir sekilde. (Tuba, 11)
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29. Ders bulamiyorduk, dilekgeler. Yani o kadar ¢ok dilekge ile ugrastim ki size
anlatamam. ..., orayr burayt ariyorduk falan filan .... Dolayisiyla tez
danmismanmm oldugu icin aldigim iki ana dersi benim icin ¢calisma alanlarima,

daha ayarlamak kolay oluyordu. (Tuba, 11)

30. Ya bir giin artik demisgim ki, .. Hocam en son ne zaman olur? Arkadaslarim
kahkaha attilar. Yani artik diyorlar ki Ne zaman olur? ... Siirekli bana bir sey
ertelettiriyordu herkes. XXXXXXXX Clinkii yetismiyor. Yetismiyor ya. (Tuba,
11)

31. Boliim Baskanim curriculumla bir ofise ge¢meni istiyorum. Ama ofiste
calismaya gecmedim ciinkii Researchii de devam ettirmek istedigim icin bir
yandan artik bu ogrendiklerini daha ¢ok bizle paylasmani istiyoruz gibi béyle
¢ok ¢ok ¢agrildim bir koordinatorliik a¢ildiginda. (Tuba, 11)

32.9-10 saat kafadan literatiir yazdigimiz yeterlilige girenlerdenim ben.
Interneti kapattiklari. Yani boyle insani olmayan kosullarda ... Hatirla, yani
boyle kafadan bildiginiz ezberledik yani boyle kafadan surda sunun da su
dedigi gibi bunun da bu dedigi gibi yani hani boyle yazdik. (Tuba, 11)

33. Tuba de mesela participant ararken ¢ok ¢ok yoruldu. Ciinkii bu konuyu
calismak istedi hani ¢cok ¢calisiimamig bir konuydu hani bu yeni bir sey yapmak
istedi. (Tuba's Colleague, 11)

34. Data sitelara mail atiyorum herkes beni reddediyor... Mesajlarima kimse
cevap atmiyor. Kendi arkadaslarima ...soyltiyorum. Benimle alay ediyorlar, bu

tezi yapamazsin, imkani yok, sana kim kayit versin. (Tuba, 11)

35. Sonra proposal sunduk bir data sitela ile anlastik gibi oldu. Sonra onlar
bana cevap vermediler, bu arkadasimin isiydi, arkadasimla falan aram

bozuldu. Ondan sonra onlarla anlasamadik. (Tuba, 11)
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36. Bir siirti yani 20 iizeri belki data sitedan red yedim. Bu arada. Bulamiyoruz
bir tirlii. En son iste bir yerlere anlastik. Biraz da hocamin da tez

danmigmamimin da seyiyle araciligryla gibi oldu.(Tuba, 11)

37. Su an tezime ¢ok odaklandigimi soyleyemem. Tipik i giiniim su an teaching

ile ugraswyorum. ... Tezle ilgilendigimi acik¢ast séyleyemeyecegim. (Tuba, 11)

38. Siire i¢in konusacak olursak belki de doktora ¢aliymalarimi kolay devam
ettirebilmek i¢in belki de ihtiyact olan sey bu degildi... ¢ok iyi bir sey olmasina
ragmen, hani Red University’ye ¢ok gelmek istiyordu..geldi ama ... Ikisini
devam ettirmek belki bir tik zor oldu yani eminim ki yani oyle oldu... Evet hani
ekstra bir ig yiikii ile geldi. Dolayistyla hani ¢alismalarina aksatan bir unsur

olarak da hani kabul edilebilir . (Tuba's Colleague, 11)

39. Teze ¢ok bir sey yapamiyorum acik konugayim hani tez ¢cok uzayacak gibi

geliyor ve bu da beni strese sokuyor. (Tuba, 11)

40. Teaching ile ugrasiyorum diyebilirim. Yeni oldugum icin de kiiltiirii
anlamlandirmaya ¢alistyyorum. ... aym anda tez de var da teze bir sey
vapamiyorum ki veriyi aldim dolaba koydum. Ne okuma yapiyorum ne de
analiz yapryorum bu aralar... ¢iinkii buradaki 6grenci profilim de biraz
demanding. Yani siirekli boyle bir ders hazirlamacalar bilmem ne... boyle
Qegiyor giinler. Tez bilmiyorum. Tez bu yil bitmeyecek. Seneye kadar falan
kalacak. (Tuba, 11)

41. Yani burada gergek bir is var, teaching ile ilgili yapmasi gerekenler. .... bu
baglamda bir sacrifice etmek zorunda kaliyor o6yle aymi zamanini, yani
enerjisine de ayni zamanda hem vakit hem enerji olarak evet bir béliinmek
durumda oldugunu goriiyorum. Ya ikisi birlikte gitmiyor yani ¢iinkii ¢ok zor.

(Tuba's Colleague, 11)
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42. Bazen research bazen teaching ¢ok yiik gibi geliyor. Bazen sey oluyor.
Oraya yetistirmem gereken birsey varsa, TIK zamani teaching yiik geliyor.
Teaching zamani bazen research yiik geliyor. Bazen denge sasiyor. Bazen

devam etmek istiyorum bazen istemiyorum gibi oluyor. (Tuba, 12).

43. Yani ben kimim derseniz Teachingi her daim éne aldim. Ciinkii karsimda
benden doniit bekleyen, yani 6grenmesi gereken, parayt oradan kazaniyorum
hocam, yapacak bir sey yok. Ama aymi zamanda aymi agirligt oraya da
vermeye c¢alistigim icin tiikendim. 30’larimdayim ama 20'lere ne oldu

bilmiyorum agik¢asi. (Tuba, 11)

44. Bazen okumadan gittigim zamanlar oluyordu ve Discussionlara
katilamiyordum ¢iinkii Blue University’un en yogun oldugu donemler
oluyordu. Iste ogrenci raporlar: yazilacak, Notlar girilecek Sisteme, Sinav var
O hafta ... Bazen boyle catch-up edemiyordum. Yani dedigim gibi okumadigim
zamanlar okuyamadim Zamanlarda oluyordu ¢iinkii artik akil Saghigim yerinde

kalmayacakti yani Hepsini bir arada yapmaya ¢alisirken. (Tuba, 11)

45. Yani ¢ok mesela boyle bu aralar yine geldi o bi. Gidiyor sonra bir donem,
bir bazen ¢ok depresif oluyorum. Bu bu ikisi oluyor. Ne olacak bu Research?
Tuba bu yaz da gitti. Gitti. O transkriptler nasil bitecek Tuba? ... boyle
Teaching Research, ya X bu ikisi gitmiyor ya Ne yapsak? (Tuba, 11)

46. Ne bileyim giivendiginden Yani ben burada seminer oluyordu Red
Univeristy'de yapilan bir sey bunun organizasyonuna ben de geliyordum Blue
Univeristy 'dan. Yani hani Panel destek ekibiyim. Hayir, o giivenmesi inanmasi
cok giizel bir sey, hani o var. Oyle bir hani sey anlamda bir destek var, hani
yoruluyorsun biliyorum ama hani éyle olacak, yani ileride daha da giizel
olacak. O benim hani bir yandan Researchii de sevdigim i¢in Hani Researcher

kimligim oldugunu bildigi I¢in onu da bir yandan destekliyor. (Tuba, 11)
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47. Iste bir seyin chapter yazilacak Hoca diyor ki Tuba suna chapter sen de
vazar misin? Gegen sene bir, Haziran'da bir chapter yazdik, iste coursebook

¢tkacak. (Tuba, 11)

48. Banu hoca adint hep duyuyorum. Hani Banu hocanin béyle bir yine bir
destek figiirii olarak hani boyle tamimlayabilirim belki. Banu hocaya Ne
diyecegim, Banu hoca simdi benden sunu isteyecek gibi ciimleleri Hani
biliyorum yani.... hani orada bir danisman var ve hani bir sekilde hani yani sey
iletisim halindeler ve hani Tuba yalmz basina degil gibi. ..hatta seyleri
biliyorum daha boyle personel levelda hani konusmalarinin. O sekilde hani ne
derler toplanmalarinin konusmalarinin, zaman zaman ona destek oldugunu,
hani dedigim gibi hani boyle iste akademik bir tarafa hani nasilsin iyi misin
diyebilecek hani bir danismanin oldugunu biliyorum yani. (Tuba's Colleague,
11)

49. Oradaki arkadaslarim da hani doktoradan yakin arkadaglarim. Onlarla da
hani ¢alismamin iizerine de konusabiliyorum. Onlar da bana yardimci oluyor.
Ben de onlara yardimci oluyorum. Birbirimize destek halinde gidiyoruz.
Destek aldigim ve verdigim bir grup. ... Formal bir arastirma grubuydu
béliimde...Peer support. Onun haricinde sey de hani halka da biraz agmak,
community academiye de ac¢ilmakti hani. Hep yulardir istedigi bir seydi

hocanin. Kitlelere ulasmasi ve birbirimize de destek oluyoruz. (Tuba, 12)

50. Postdoc da diigiindiim iste Research grubunun mesela bir iiyesi oldugum
icin belki bilmiyorum ¢evremde asistanlarla ¢ok takildim, Research tarafim da

baskin. (Tuba, 11)

51. Asistanlar da arkadasim oldugu icin benim, ya iste orada benim daha ¢ok
bir ¢atisma oluyor. Ben onlarla oturdugumda Research konusuyorum, soyle
vapacagiz béyle yapacagiz, hayal kuruyoruz, iste ne bileyim, ben iste X

countrye postdoca gidersem, X iste X countrye giderse, biz de orada bir X
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country bir gezecegiz gelecegiz, ben ne kadar Red Univeristy’e doneceksem de.

Hep boyle onun hayali var. (Tuba, 11)

52. E yazalim, birlikte yapiyoruz, bazen biz iki kiitiiphane yapiyoruz falan boyle

calisiyoruz falan. Onlarla mesela kiitiiphaneye gidiyorum. ... Calisirdik
calisirdik aksama kadar Iste ne bileyim oradan Xe gegerdik yemegimizi
yerdik,...Onlar benim igin ¢ok biiyiik bir destek, ozellikle su an X ile acayip,
iste birlikte makale yaziyoruz ediyoruz. (Tuba, 11)

53. Dedigim gibi aksam geliyordum, Asistan arkadasim benim evde kaliyordu.

O Sabahtan ¢alismig ben gelene kadar yemek yiyoruz. Ciinkii artik hani birisi
yammda olsun uyumayayim diye, tabii 11'e kadar ¢alistyoruz falan onunla.
Kiitiiphaneye gidiyoruz, kiittiphaneden eve geliyoruz. Kabus gibiydi ya. Yemin
ediyorum kabus gibiydi.. (Tuba, 11)

54. Ofis arkadagslarim Blue Univeristy’’da ¢ok eglenceliydi. Mesela Cuma
giinleri onlarla tiyatroya falan giderdik hepsi/yoksa kafam dagilmazdi. Cok
eglenceli bir, Ofiste ¢cok egleniyordum orada. (Tuba, 11)

55. Osle molasinda daha ¢ok arkadaslarla sosyallesmeye ¢alistyordum.
Sosyallesme ama en sevdigim sey ogle molasi. Cilinkii yemek yedigim hani

degisik yemek yedigim ve sosyallestigim. (Tuba, 11)

56. Mesela ben kiitiiphanede ders c¢alisirken hi¢ unutmam g¢orba getirdi,
arabada ¢orba igtim. Ay hi¢ unutmam yani, hani ders ¢alisirken hani yemegimi
saghgimi diistinen arkadagslarim vardi Kimisi bazen birak dedi. ... Hani buna
degmez filan diye, hani ¢iinkii ¢ok zorlandim. Yani hafta sonu hafta igi.
Dedigim gibi ¢cok ¢atismalar yasadim. (Tuba, 11)

57. Bu ¢ok degisik bir sey yani hem orada olmak, hem orada olmak. Ya bu
kadar yorulmak. Uykusuz kalmak, geceleri uyumamak. Yani hafta sonundan

feragat etmek. .. arkadashk iliskilerimde bozulanlar oldu. Dediler ki hep senin
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istedigin zamanda bulusuyoruz ¢iinkii sen hep yogunsun... boyle soguyan,

biten arkadasliklarum oldu. (Tuba, 11)

58. Ya yogunum da yogunum, yogunum da yogunum. Bir siire sonra ... bir grup
arkadasim gitti artik sana da senin yogunluguna da baslariz modundaydilar

vani hani boyle. (Tuba, 11)

59. Ev arkadasim ya da yakin arkadashiklarim da iste sen bizimle Tuba
eglenmeye gelmiyorsun. Yani o Asistandr mesela ev arkadasim benim, farkl
alandan, ikinci ev arkadasim, asla anlamiyordu. O sabah 10'da gidebiliyordu
ise. Ya anlayamazdi. Kagit okunacak, Grading yapilacak, ders hazirlanacak.

Bir de ben béyle hig, ders de iyi gegsin istiyorum yani. Hani ¢ok zordu yani.
(Tuba, 11)

60. Biz teachinge sinifa girerken asistanlar falan ders ¢alistyor ofislerinde. Ben
arryorum, o tez, tezlerini kontrol etmis, ders c¢alisiyor oluyor. Ben ne
yvapiyorsun diyorum Cuma giinti o seyi, ben Action Research yapiyorum, onu
yvapmazsam dersteyim, dersten ¢ikmisim ders hazirlayacagim...Ya ayni sey mi
bilgisayar karsisinda Excel doldurmakla? Onlarin isi de ¢ok zor. Ben onlarin
isini yapamam, Asistan da benim isim yapamaz yani simifa girdiginde. (Tuba,

11)

61. Sey gibi geliyor gibi bazen hani teachingi sey diye sunuyor muyum diye hani
bahane gibi o6yle diisiiniiyorlar mi1 acaba diye diigiiniiyorum. Ama
anlamlandirabiliyorlar mi ¢cok emin degilim, whether they make sense of what
we are doing here. | am not sure. Ya hi¢ emin degilim...Acaba ¢ok
anlamlandwrabiliyorlar mi? Boliimlerdeki o diger seylerde sanki asistanlart
doktorali égretim iiyesi olacak da ben Ogretim gorevlisivim ya. Orada ne

noktadalar, ondan ¢ok emin olamiyorum. (Tuba, 11)

62. Simdi Xda var mesela bir arkadasim, onunla da ¢ok telefonlasiyoruz. O da

mesela Hem Hoca Hem biz de doktora yapiyor. O daha ¢ok anliyor tabi,
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asistanlara gore daha ¢ok anlyyor. Onlar teachingin bu kadar bir sey oldugunu
pek fazla anlayamiyorlar. Hatta Hocalar boliimde de anlayamiyorlar bazen.
Hani sonugta bu senin sorumlulugun diyor. Bunu yaptin, aldin. Bazen onun

anlasilmadigint hissediyorum. (Tuba, 11)

63. Ya iste asistanlarla takilmam da o Research seyimi daha ¢ok hani o
kisminda vardi. Hocalarla da takilyyordum. Orada iste ben kimdim? Asistanlar
da takilinca evet Research yapacagiz, bunu da yayin da yapmaliyiz. Hocalarla
takilinca amaaan beyaa, deger mi? Yani ben boyle ayni hafta icinde iki kisi
oluyordum ve ne yaptigimi bilmiyordum, siirekli bir gel-git halindeydim. Ya
ben kimim? Bu ¢ok fazla oluyordu ve hala oluyor inanmn. Yani bu bilmiyorum

ne zaman bitecek? Tez bitince bitecek mi bilmiyorum iste. (Tuba, 11)

64. Mesela ben doktoradan once dansa gidiyordum, 1 yil falan Dans ettim,

salsa yaptim, doktora baglayinca onu falan biraktim. Olmuyor. (Tuba, 11)

65. Kendime zaman bulmakta zorlaniyorum. Buldugumda da kafam rahat

etmiyor stirekli rahat oturamiyorum. (Tuba, 12)

66. Bitiyordu ya 5de mesai. Bazen Blue university’da kaltyordum 23.30 kadar
gece. Taksiyle eve git, aracim da yoktu. .... ofis arkadaglarim derdi ki, .. Tuba
sen yine mi uyumadin? Yani hayir Tuba nasil uyusun?...Verdigim taksi
paralarina mi1 yanayim? Veri toplarken verdigim paralara mi yanayim ?
Maddi manevi gidenlere mi yanayim, karsilastigim Challangelar: nasil

anlatayim? (Tuba, I1)

67. Aksam iste eve geliyordum bazen bir saat uyuyordum bazen uyumuyordum,
Once bir uyuyordum mesela, 6yle bir aliskanlhigim vardi ama su an yok. ..
Kalkiyordum. Oturuyordum basina iste yemek yedim. Hatta bazen yemek
yapmayt zaman kaybi olarak diigiiniip yemek ¢ok disaridan soyliiyordum falan
¢ok su an iilser hastasyyim. .. 10 ile bir 2 arasi bir uyumam gerekiyor. Iste

ozellikle ¢ok yogun bir donem ise gece kalkiyordum ... Iste sabaha kadar
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calistyordum. Bazen tekrar yatiyordum, tekrar kalkiyordum falan boyle uyku

diizenim sagma sapan bir sey. (Tuba, 11)

68. Haftaici uyumadim. (Tuba, 11)

69. Mide agrilarim tekrardan gelmeye basladi bu siirecte...roliimiin bu dual
identitymin maalesef bence bunda ¢ok katkist biiyiik, disaridan ye ye derken,

sivilceler o falan, gitti. (Tuba, 11)

70. Cok zordu. Cok streslendigim, ofkelendigim zamanlar ¢ok fazla oldu.
Agladigim, birakmak istedigim. Yani artik yeter dedigim. Neden kendine bunu
vapiyorsun dedigim. En son iste iilser falan da patlak verince ... Neden bunu
yvapiyorsun kendine dedigim ¢ok zaman oldu. Yani hani boyle insanlarin sizi
anlamadigu, ... hani hep yogunsunuz kafasi. Hafta sonu, hafta ici artik yani. ...
hafta sonu uykularimi geri istiyvorum. Ufak ufak yer yer hani depresyonik
donemler oluyor boyle hani modum c¢ok diigiiyor. Bu da biraz sanirim
calismaktan bir yere kadar giic alabilirsiniz hayatta. Her zaman degil. Bitsin

istiyorum da agikg¢asi bir an once. (Tuba, 12)

71. Orada da bazen bu sefer yersiz dfkelenmelerim oluyordu sinifta. Yani bu
smifa yanstyordu, yalan séyleyemeyecegim. Daha bir de gengtim.... Ya bu
sefer bu benim ashinda kigisel tercihim, niye oraya yansitiyorsun ki? Bunu

soyleyebilirim, yansiyabiliyordu teachingime, yalan yok. (Tuba, 11)

72. Tuba’min dyle bir kimligi var hani ¢ok boyle detayci, bazen mesela ben
diyorum hani buna mesela ¢ok fazla vakit harciyorsun diyorum, hani teaching
hani gseyine. Mesela hani sunu kullansan falan diyorum, o haywr kendi
materyallerini hazirlayacak, kendisi onunla ugrasacak ve mesela boyle birkag
giin hi¢ researchii ile ilgili hi¢chbir sey yapmadigint biliyorum mesela. (Tuba's
Colleague, 11)
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73. Olduk¢a sabirli, ¢ok miikemmeliyetci, detayci yani ¢ok fedakar, gereksiz,
yani ¢ok caring, hani facilitator, caring. Detayci yani ogrenmeleri i¢in ¢ok

ogrencilerle ugrasan biri. (Tuba, 12)

74. Genelde iste tek bir 15 tatilde falan sadece ¢alistigim zamanlar tatildi. Bir
de onun haricinde ara tatillerimde filan hep édev yaptim. Yani nereye hemen
basip da SSCIy1 falan gonderiyorsun yani sadece ben requirementlarini dersini
vapip, birazcik da sunum yaptim. Bir siire sonra onu bile sey yaptim.

Sunumlart bile biraktim. (Tuba, 12)

75. Belki teaching olmasa inanin ¢ok daha ben yaywn ¢ikarir ¢ok daha sey isler.
vapardim gibi. Ciinkii kendimi yetkin hissediyorum ama yani okumaya

yapmaya vakit ... nerede ya, nerede? (Tuba, 11)

76. Artik ¢cok yogunum yani yapacak halim dermanim da yok. Elimde bir siirii
paperlar duruyor... Duruyor.... En azindan sunum olur yani. Publish, benim
icin publish sey boyle ¢ok high quality yaparsam. Yoksa odevlerini falan basip
duruyorlar. X country dergisi bilmem ne, Journal of bilmem ne. Oyle hani ben
¢ok yapmiyorum hani az olsun giizel olsun hani modundayim ve o yiizden
gondermiyorum onlart yani. Basmama seyim bu yogunlukta oldu yani SSCI'li
basmak istiyorum... yani hani artik vaktim yok ve secici olmak zorundayim.

Artik tiseniyorum da. Gondermiyorum hi¢bir konferansa ugrasmadim yani.

(Tuba, 12)

1. Cok degerli buluyorum ¢alismalarimi..... hepsini ben genelde hani ¢ok very
first contributions to the literature oluyor. Ve ben hani sey, hani SSCI’'l
basacaksam basarim. Onun haricinde basimi yok. Proceedings filan artik hig¢
doktorada yapmiyorum onlari. Masterda yapryordum da. Tercih etmiyorum.

SSCI’ya evet heniiz tam boyle ¢cevirmedim yani. (Tuba, 12)

78. Boyle bazen Teachingimde de ¢ok beklenti oluyor gittigim, ¢alistigim

kurumlarda da yani Blue Universityde de oyle idi, bir research bir sey
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olacaksa, bu sefer one sey yapmak istiyorlar, aslinda bu da yoruyor beni
bunu..Beklenti yiiksek oluyor kurumsal olarak. Tabii arastirma bilmem ne
olacaksa falan iste ben bir arastirma yaptigimda, ¢cok daha biiyiik bir beklenti
oluyor ... Yoruyor baski. Baski yoruyor. Inanin burada... Action Research yaptik
ama ... Red Univeristyde doktora yani ... yani boyle bir sey hissediyorum, yani
sanki farkli bir sey bekliyorlar gibi benden gibi, bak burada da éyle oldu
mesela bu yeni is yerimde. Ya ben mi hissediyorum kuruyorum diyecegim ama

yvok sizden bekledigim gibi diyor. Yani benden ne bekliyorsun? (Tuba, 11)

79. Bazen bunu ¢ok diistintiyorum neden yapiyorsun bunu diyorum. Ya neden?
Yani bu ¢ok degisik bir sey yani hem orada olmak, hem orada olmak. Ya bu
kadar yorulmak. Uykusuz kalmak, geceleri uyumamak. Yani hafta sonundan

feragat etmek. (Tuba, 11)

80. Yani yapacagimi bitirecegimi sey yapiyorum diisiiniiyorum ama bazen sey
oluyor, ¢iinkii ... midede bir sey ¢ikarsa boyle devam edersem. Degecek mi?
Hani ¢ok diistindiim yalan yok. Bazen dedim ki Teachingi mi biraksam istifa mi
etsem diyorum. Bazen diyorum researchii mii ama ikisi bir arada gitmiyor.

(Tuba, 11)

81. Yani hani bir yandan artik bulundugum pozisyon geregi, lisans hocasiyim
yvani bunu bitirmem lazim. Hani karsimdaki profilde de demanding hani
baktiklar: bir sey. Yarin bir giin belli olmaz belki Red Universityde ¢alismak
i¢in doktora sarti diyecekler. (Tuba, 11)

82. Ama yapmus olmak i¢in iste bir yerin miidiirii olayim, PDU trainert olayim,
vok ya, yok ya gerek yok. TESOL ile sey yap git yani hani. Bunlara gerek yok.
Doktorayr bazen teaching icin sey saniyorlar 6yle bir sey degil bizim buradaki
doktora. Hani biraz akademisyen yetistiren bir tavri da var. (Tuba, 11)
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Ipek: Turkish Quotations in her Story

1. Arastirmaya ¢ok hevesli... Tabii ki yani siirekli boyle yeni konferans nerede
var nasil kendimi gelistirebilirim ne yapabilirim siirekli ...ya sonugta hani 20-
25 yillik ogretmen. Ashinda bir¢ok seyi ezbere de yapabilir yani gozii kapali
sinifa girer ders verir falan filan ama yani bunu tercih etmeyip giizel giizel emek

vererek... (Ipek's Husband, 11)

2.Ipek’in zaten en biiyiik seyi de hani motivasyonu da ben hani burada bir
seyler yapayum, bir fark yaratayim vesaire, insanlari da biraz atesliyim

vesaire gibi bir kafasi da vard:. (Ipek's Husband, 1)

3.Cok seviyor seyi ogretmenligi yani sanki bu is i¢in dogmugs gibi yani bir de
Osretmeyi severek yaptigi cok belli yani bu da her yere yansiyor. Bazen
overdose oluyoruz ama ¢ok ogretmenlik dinlemekten falan ama yapacak bir

sey yok artik ona. (Ipek's Husband, 11)

4.Sanki Avustralya'va ya da iste uzak bir yere ucak yolculugu gibiydi
diyebilirim. Yani tabii ucaga binerken ¢ok heyecanlisin, neler yasayacagindan
habersizsin, yasayacagin zorluklardan. Ciinkii miithis bir heyecan var. Yol
boyunca sikilacaagindan, zaman zaman ... Yani o bastaki heyecan kimi
zaman zorluga doniisse de ugak indigi zaman gordiigiin yepyeni yer, iste u¢ak
yolculugunun sana kazandirdigi deneyimler. (Ipek, follow-up WhatsApp Voice

message for 12)

5.Bulabildigi her zaman da yapryordu yani 6yle belli bir zamani yoktu da yani
mesela bir yemegini yer. Yemekten once ¢alisir, ondan sonra yemekten sonra
calisir yani siirekli ¢iinkii hani ders plam yapacak, doktora ile ilgilenecek.

(Ipek's Husband, 1)

6.Hani bazen danigsmaniniz bazi seylere hani hdakim olmasini beklerken hdakim

olamiyor mesela. Iste biraz da alt iist iligkisi gibi herhalde béyle bir
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askeriyede de olur ya. Aslinda sen bilirsin bir seyi ama ona soyleyemezsin
sonunda o yanlis seyi ortaya ¢ikarir ama sen ugrastiginla kalirsin yani bazi
isler daha hizli olacakken daha yavas devam edebiliyor anladigim kadaryla.
(Ipek's Husband, 1)

7.Ciinkii siirekli hani bir ¢alisan bir anne goriiyor dersleri ile ¢ok yani Isini iyi
yapan ig i¢in ugrasan birini gormesi ¢ok giizel bir ornek oldu bence ve tiim

aile de ayrica bir gurur duyuyor. (Ipek's Husband, 11)

8.Ama rahatlama en yogun hissettigim duyguydu. Hep yapmam/yetistirmem
gereken birseylerin sonuna gelmis olma duygusu. Ama in a nutshell, the end
of an era. Cok ezildik o sugluluk duygusu altinda ama tabii bu biraz da
miikemmeliyetcilikten de kaynaklamiyor sanki. (Ipek, WhatsApp written
message).

9.Lunapark gibi. Bindigin her yeni oyuncak, yaptigin yeni research hepsi sana
farkly heyecanlar, farkli eglenceler, farkli ogretiler getiriyor...biraz oyun
gibiydi oyun arkadasim da oldugu icin. (Ipek, follow-up WhatsApp message
for 12)

Ceren: Turkish Quotations in her Story

1. Ceren bugiin profesor olsa dahi ya ben iinvamimi aldim deyip kenara

¢ekilecek insan degil. (Ceren's Husband, 11)

2. Ciinkii makaleyi, projeyi, iste tezi 1 sene 2 sene gecikmeli bitirmeniz ¢ok size
belki bir sey kaybettirmeyebilir hayatta ama ¢ocuklarimizdan iste ozellikle
cocukluk ¢aglarinda ¢aldiginiz bir iki senenin telafisi yok, onlar bir daha geri
gelmiyor. Yani dinvan siz iki sene ge¢ de alabilirsiniz ama ¢ocuk dedigim gibi
cocuklarimizdan ailenizden c¢aldigimiz zaman bir daha geri gelmiyor, geri
doniis yok. Iste o noktalarda o fedakarligi yapmak cok kolay degil, kadin icin

¢ok daha zor ozellikle. (Ceren's Husband, 11)
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3. Zaman zaman o feedbacki giizel bir sekilde alsa da hocasindan bazi
zamanlarda O rotasim kaybettigi yolunu kaybetti zamanlar oldu. Yani her
zaman hocasinin yonlendirmesi ile hareket etmedi, kendi ¢ok ¢cabasiyla, kendi

gayretiyle bir seyleri tamamladi. (Ceren's Husband, 11)

4. Her ne kadar o seviyeye gelen birisi belirli bir bilgi donanimina sahip olsa da
o daha tecriibeli birilerinin 151k tutmasina, yol géstermesini ihtiya¢ duyuyor,
yvonlendirmesine ihtiyag¢ duyuyor...Hocasindan istedigi geri doniisleri alamadi
bazen veya zamaminda alamadi, o zamanlar da ister istemez strese girdi,
motivasyonu bozuldu, kendi basina ¢abaladigi i¢in dogru mu dogru ya da

yvanlis yapip yapamadigim kararini veremedi. (Ceren's Husband, 11)

5. Birgok seyi kendi tek tek basina yaptigi i¢in bocaladi ama o donemde bir¢ok
seyi bence kendisi ogrendi zorla. Hani kendi tirmalayarak bir yerlere geldi

veya basardi. (Ceren's Husband, 11)

6. Su anda bile yani doktorasi bitmis olmasina ragmen bir doktor iinvant almig
olmasina ragmen yapamadigi bazi seyler veya planladigi, istedigi ama daha
belki zamani gelmedigi icin elde edemedigi seylerden dolay1 zaman zaman o

mutsuzlugu yasayabiliyor. (Ceren's Husband, 11)

7. Kendi su anki kurumunda bir¢cok aktiviteye katiliyor, oradaki birimlerde gorev
alwor, birimlerin gelismesi icin materyaller hazirliyor, bunlari paylasiyor
diger meslektaslariyla... eger vakti varsa, zaman aywrabilecekse, kendi
akademik islerine engel olmayacak ... hakikaten mesleki hem kendi mesleki
gelisimine hem belki 6grencilerin veya diger meslektaslarimin gelisimine katk

saglayabilecek ¢alismalarsa o seyi destegi vermeye c¢alistyor her zaman

(Ceren's Husband, 11)
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F.LIST OF CODES USED IN THE STUDY

BECOMING AN ACADEMIC RESEARCHER TEACHER PURSUING

PHD
1. PHD PHASES ESL
Pre-PhD EAP
Research Practices in BA ELT
Research Practices Prior to PhD Professional Development
Conference Unit

Presentations/Proceedings
Journal Articles
Motivations/Application
Professional Development (PD)
Personal Traits/Question Posing
Career Opportunities
Limited PD Opportunities in the
Work Setting
Personal or Collective Agentic
Purposes
Contribution to self-
development/teaching setting/the
ELT field
Familiarity with PhD setting
Courses
Type
Compulsory
Elective
Content/Purpose
Teaching & Learning Focused
Linguistics Focused
Research Focused
Qualifying Exam
Anxiety
Readings
Exam Format
Time management
Dissertation
Supervision
TAC meetings & members
Research Design
Data Analysis Software/Method
Flexible Time
Lack of Quality Time for Writing
Future Orientations
Teaching Practices
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Research Practices
Teaching/Learning Focused
Non-ELT Related
Post-Doc

2. CHALLENGES

Getting Permission from the
Institution
Taking Courses
Interest
Schedule
Compulsory
Elective
Arranging Schedules
Conducting Studies
Dissertation Topic
Data Analysis Method
Finding Participants
Collecting Data
Analyzing Data
Writing
Getting Feedback
Dissemination of Findings
Publication
Supervision
Commuting
Money/Financial Support
Health & Wellbeing
Unhealthy Food
No time for Eating
Lots of Coffee
Less Sleep
IlIness
Loss of a Beloved One
Pandemic Outbreak
Perfectionism
Personal/Professional Image



Expectations of Others
Multiple Roles & Practices
Social/Personal Roles
Mother
Father
Wife
Husband
Daughter
Friend
Sister(-in-law)
Caregiver
Professional Roles
Teacher
Administration
PDU Member/Head
PhD Student
Researcher
Hybrid PhD Mode
On & off campus
Contexts
PhD Context
Courses
TAC Meetings
Library
Work Setting
Classroom
Data Collection Site
PDU Activities
Meetings
Home
Conferences
Countries
Tiirkiye
People / Relationships
Family Members
Friends
Administration
Colleagues
Students
Administration
Professors
Supervisor
TAC Members
PhD Peers
Time

Teaching Hours / Workload
PhD Related Studies / Readings &

Assignments
Deadlines

Conducting Studies
Holidays/Weekends
Lack of Personal Time

3.

OPPORTUNITIES &
SUPPORT MECHANISMS

People

Friends/Family
Colleagues
Babysitter
Co-researcher(s)
Friends/Family
Colleagues
Students
Administration
Critical Friends
PhD Peers in the PhD Setting
Research Assistants
Professors
Supervisor

TAC Members
Academia

Network

Research Group
Myself

Psychiatrist

Contexts

Home

Classroom

Work Setting

PhD Setting

Social Media/Online Platforms

Facilities

Money

Library Resources

Salary
Funding
Scholarship

Teaching Experience & Network

Linking Theory & Practice
Finding Research Topics
Finding Participants

Finding Data Collection Site
Collecting Data

4.

COPING MECHANISMS

Quitting



Sleep
Healthy Food
Hobbies
Social Life
Friendship
Quality
Publishing
Conference Presentation
[Participation
Public Transport
Personal Time
Agency & Resilience
Focusing on what has been
achieved
Focusing on contribution made
Focusing on what has been
sacrificed
Focusing on what is awaiting
after PhD
Hope & Wellbeing
Seeking Support
Time Management
Prioritizing
Planning
Multiple Role Management
Intersectionality
Teaching & Research
Teacher & Student Role
Friendship & Research
Meetings & Socializing
Compartmentalizing Roles
Motherhood
Fatherhood
PhD Student
Researcher
Teacher
Administrative Role

ELT Programs
Preparatory Schools
Conferences
Classroom
Work Settings
Home
Data Collection Sites
Library
PhD Settings
On-/Off Campus
TAC Meetings

6. EMOTIONS

5. CONTEXTS/SPACES

Countries

Tiirkiye

European Countries

United States of America
Social Media/Online Platforms
Non-Academic Settings (cafes, cinema,
etc.)
Higher Education in Tiirkiye

Red University
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Mixed/Neutral
Not sure about
How | am perceived by the
professors when | talk
about my teaching relates
responsibilities
How the professors position
the EFL instructors
pursuing PhD compared to
the research assistants
Future career path
Challenged
When Challenged/Failed
Stressed
Fear of Failure
Loneliness/Feeling Isolated
Self-/Other Blame
Angry
Anxious
Furious
Being Immobile
Being in a Rush
Perceived as Know-it-all
Mentally and Physically Tired
In Pain
Stuck
Insecure
Guilty
Inclined to Drop
Suffering
Being Always Preoccupied with
Projects and Assignments
Regretful
Not Being able to Catch Up
Depressed



Panicked

Want to Forget
Self-pity

Crying

Felt like a nightmare
Financially, physically,
psychologically, mentally
challenging
Disappointed
Pressured

Down

Not Satisfied

Not Happy
Questioning Life

When Supported/Succeeded

Hopeful

Proud

Sense of Achievement
Job Satisfaction
Qualified

Feeling Valued
Confident

Perceived as a Knowledgeable
Person

Belonging

Relieved

Free

Safe

Pleased

Never Regretting
Curious

Enthusiastic

Having Fun

Happy

Feeling Appreciated
Motivated

A Rewarding Experience

Research Skills

Time Management Skills
Planning Skills

Perseverance

Resilience

Coping Mechanisms
Interpersonal Communication
Skills

Networking
Cooperation for Research
Financial Gains
Further Career Opportunities
Position
Post-doc Fellowship
Assistant Professorship
in ELT Faculty
in Current Work
Setting
Teaching
ESL
EAP
ESP/Elective Courses
ELT
Data Analysis Software
Research
Personal Interest
On Teaching & Learning
On non-ELT Topics
/Settings
On Discourse
On Big Data

8. METAPHORS FOR
OVERALL PHD STORY

Rollercoaster
“One side of us is falling leaves, one
side of us is spring, garden”

Feeling resourceful for the work A long-distance flight to Australia or

setting somewhere far
7. BENEFITS/GAINS Circus player
Dr Title 9. METAPHORS FOR

Being Acknowledged & Recognized
Knowledge & Skills
More Knowledgeable about

JOURNEY OF BECOMING
AN ACADEMIC
RESEARCHER

Theory A large coat, not always fitting your size
More Informed about the or suitable for the season
Literature Hobby Gardening
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Marathon

Amusement Park

Someone who is sweeping the floor
while it's raining
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CODES USED IN THE STUDY (Continued)

PERFORMING AS AN ACADEMIC RESEARCHER TEACHER

1. INTERPLAY BETWEEN
TEACHING AND

Networking
Interpersonal Communication Skills

Personal Interest
Discourse Studies
Human Resources
Business Management
Data Analysis Models

Data Analysis Software

Trainer

2. KNOWLEDGE & SKILLS

Knowledge about Theory
Knowledge about Practice

Knowledge about the Interplay between

Theory and Practice

Information about the Literature

Research Skills
Finding a Gap
Designing Studies
Conducting Studies
Collecting Data
Analyzing Data
Writing Articles
Presenting Studies

Time Management Skills

Planning Skills

Perseverance

Resilience

Coping Mechanisms

RESEARCH 3. DISSEMINATION
Integrated Publishing
Research into Teaching Presenting
Teaching into Research Reviewing
PDU Activities Feedback Provider
Compartmentalized Contacting People in the Academia
Teaching Research Group
ESL
EAP
ESP
ELT
For Tests
Research
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I. TURKISH SUMMARY / TURKCE OZET

1. GIRIS

1.1. Cahsmanin Onemi

Yapilandirmaci yaklasima gore, 6gretmenler sadece bilgi tliketicisi degil, aym
zamanda bilgi yaraticisidir ve 6grenmeyi kolaylastirmak ve profesyonel olarak
gelismek i¢in kendi siniflarinda veya kendi okullarinda arastirma yapmaya tesvik
edilirler. Bununla birlikte, 6gretmen egitimine elestirel ve sosyopolitik yaklasim,
yansitict 0gretim modelini sinirlayict olarak algilamakta ve Ogretmenleri
ogretimin politik ve etik boyutlar1 gibi daha genis kritik boyutlarinda bir etkiye
sahip olmalar1 i¢in giiglendirmedigini One slirmektedir (Abednia, 2012).
Ogretmen arastirmaci hareketiyle, Ogretmenler degisim aktorleri olarak
goriilmeye (Van der Heijden vd., 2015) ve arastirmalariyla "bireysel siniflarinin
Otesine uzanan egitim bilgisi insa edebilecekleri” (Fecho ve Allen, 2011, aktaran
Taylor, 2017, s. 24) i¢in "alanda uzman olarak konumlandirilmaya" (Gray, 2013,
s. 34) baslamislardir.

Degisim aktorleri olarak hizmet verebilmek i¢in 6gretmenlerin belirli niteliklere
sahip olmas1 gerekmektedir. Doktora derecesine sahip olmak oOgretmenlik
meslegi i¢in bir zorunluluk olmadigindan, doktora yapma karari, alanda uzman
olarak taninmak gibi getirebilecegi faydalara ragmen 6gretmenlerin genellikle
izledigi yaygmn bir yol degildir (Pennington, 1992°den aktaran Barduhn ve
Johnson, 2009).

Tiirkiye'deki iiniversitelerde calisan Ingiliz Dili Ogretim Gérevlilerinin (IDO)
baslica mesleki gelisim faaliyetlerinden biri olan arastirma faaliyetleri i¢in eylem
arastirmasi, kesifsel uygulama ve uygulayict arastirmasi gibi c¢esitli terimler
kullanilmaktadir. Ogretmenler ve ikinci dil edinimi arastirmalar1 arasindaki

ucurumun Ogretmenlerin sinif i¢i aragtirma yapmaya tesvik edilerek kapatilmasi
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gerektigini One siiren bir ¢agr1 yapilmaktadir (Block, 2000; Spada ve Lightbown,
2022).

Tiirkiye’de zorunlu olmamasma ragmen IDO’lerin doktora yapma istekleri
genellikle yoneticiler tarafindan hos karsilanmamakta, idari izne tabi
tutulmaktadir ve Tiirkiye'de Ingiliz Dili Ogretimi alaninda doktora derecesine

sahip olan veya doktora yapan iDO sayis1 ¢ok azdur.

Cochran-Smith ve Lytle'in (2009) belirttigi gibi, IDO’lerin sinirlar1 asmalar1 hem
doktora yapip hem de tam zamanlh dil egitmeni olarak c¢aligmalari,
"diyalektik/ikili ¢alismalar1" (s. 87) profesyonel kimliklerinde ve gevreleriyle
iligkilerinde gerilimler yaratabilir. Kimlikteki degisimleri gosteren arastirmalarda
bile, 6gretmenlerin arastirmaci 6gretmen kimliklerini nasil insa ettiklerine ya da
O0gretmen egitimcilerinin bu insay1 nasil destekleyebileceklerine heniiz dikkat
cekilmemistir. (Taylor, 2017, s. 18). Yapilan oOnceki c¢alismalar, kimlik
gelisiminde etkili olan daha karmasik sistemleri kapsama agisindan sinirh

oldugundan, bu konuda daha fazla ¢alisma yapilmalidir.

Gelecekte ¢ok fazla kariyer avantaji olmamasina ragmen, IDO’lerin arastirma
katilimlarin1 aragtirmak ve anlamak, dil 6gretmenlerinin profesyonel kimlik
insasina 151k tutabilir ve doktora yapmay1 planlayan IDO’ler igin degerli bilgiler
sunabilir. Bu egitmenlerin akademik arastirmaci ogretmenler (/ngilizcesi
Academic Researcher Identity ve kisaltmasit ART olan bu profesyonel kimligin
sanat ve sanat eserini de cagristirmasi sebebiyle Tiirk¢e'de de ART olarak
kullanmlacaktir) olarak teori ve pratik arasindaki boslugu ne Olgilide
doldurabildiklerinin  arastirilmasi, dil okullari, egitim/iiniversite temelli
arastirmacilar ve politika yapicilar gibi tiim paydaslara dnemli geri bildirimler

saglayacaktir.

394



1.2. Calismanin Amaci ve Arastirma Sorulari

Bu anlati ¢alismas1, IDO’lerin doktora yolculuklar1 sirasinda birden fazla rol
iistlenerek ART olmalar1 tecriibelerini incelemeyi amaglamaktadir. Caligma
ozellikle bes IDO’niin, bir iiniversite hazirlik okulunda tam zamanli 6gretmen
olmak ve doktora yapmakla ilgili uygulamalari, inanglar1 ve c¢oklu rol gegisi
gerektiren "ikili ¢aligma" ve ART olma tecriibelerinde karsilastiklari firsatlar ve
zorluklara odaklanmaktadir. Ozellikle anlati sorgulamasi yoluyla nitel bir
tasarimin ve meta teorik analitik bir g¢ercevenin benimsenmesi, oOzellikle
"Ogretim-arastirma" sinir gegisini, yani ART olarak ¢alismay1 gerektiren Tiirkiye
baglaminda IDO’lerin goklu rol ydnetimi deneyimlerine kapsamli bir bakis

sunabilir.

Bu ¢alismada asagidaki sorulara cevap bulmak amaglanmaktadir:

1. Doktora sirasinda birden fazla mesleki, sosyal ve egitimsel rol
iistlenirken 'akademik arastirmaci 6gretmen olma' (ART) deneyiminin
dogasi nedir?

a. EFL egitmenlerini doktoraya baglamaya, devam etmeye ve
tamamlamaya iten istek faktorleri ve ideal/umulan (olasi)
benlikler nelerdir?

b. IDO’lerin  doktora siiresince ¢oklu rol ydnetimi ve
eylemlilikleri i¢in zamansal, sosyal ve mekénla ilgili ne gibi
zorluklar, faydalar ve destek sistemleri mevcuttur?

c. Ogretmen kimligi ve arastirmaci kimligi arasindaki karsilikli
iliski, IDO’lerin doktora sirasindaki ¢oklu rol gecislerine nasil
yansimaktadir?

d. Mevcut kimlik alanlart, IDO’lerin ART kimlik gelisimini nasil

engellemekte veya gelisimine nasil katki sunmaktadir?
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2. Literatiir Incelemesi
2.1. Kimlik Uzerine Perspektiflerin Teorik Incelenmesi

Bu tez calismasinda aragtirilan konu ig¢in Onceki cergeveler, teoriler ve kimlik,

roller, etkenlik, mekan, konumlandirma gibi terim ve teorilerinin

kavramsallastirilmalar1 tizerine insa edilen ve biiyiikk Ol¢iide bu tezin veri

setinden beslenen yeni bir kesisimsel meta-teorik gergeve gelistirilmistir. Sekil 1,

benimsenen bu yeni ¢er¢evenin karmagik ve kompleks yapisini gostermektedir.

ANLATI
ARASTIRMASI
KIMLIiK UZERINE
SOSYO-BILISSEL,
SOSYAL INSACI &
POST-YAPISAL YAKLASIMLAR

duygular, istekler,

umutlar & ahlaki
esili

Bireysel Kosullar

SOSYALLIK

ZAMANSALLIK
Gegmis, Bugiin,
Gelecek
yasananlar &
motivasyonlar

Sosyal Kosullar
etrafindaki
cevre, etkiler,
giicler & insanlar

KESISIMSELLIK

MEKAN
Cevresel Sumirlar
fiziksel, yapisal

Sekil 1 Mevcut Anlati Arastirmasina Yon Veren Meta-teorik Cerceve

Goriildiigii iizere, cesitli baglamlarda farkli roller iistlenen IDO’lerin ART kimlik
ingast ve doktora deneyimlerinde kesisen bir¢ok teori, yap1 ve kavram
bulunmaktadir. Sosyo-bilissel, sosyal insac1 ve post-yapisal yaklasimlart iceren
bu meta-teorik g¢ergeve, anlatinin {i¢ yonii, yani zamansallik, toplumsallik ve
mekan (Connelly ve Clandinin, 2006) unsurlarint géz 6niinde bulundurmaktadir.
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Ayrica gelistirilen analitik ¢erceve su kavram ve teorileri icermektedir:
kesisimsellik (intersectionality) (Crenshaw, 1989); bireysel, vekéleten ve
kolektif olmak iizere ii¢ etkenlik (agency) bigimi ve bireylere rehberlik eden
ongorii, 6z tepkisellik ve 6z yansiticilik olmak tizere ii¢ etkenlik ozelligi
(Bandura, 2000); kesif, deney, dogrula(n)ma ve onayla(n)ma boyutunda dort
kimlik gelisim alanlari/mekanlar1 (Seemiller ve Priest, 2015); gogebe (nomad)
kimlik ve kaygan/piiriissiiz (smooth) mekanlar (Deleuze ve Guattari, 1987); olas1
benlik (Markus ve Nurius, 1986); konumlandirma teorisi (Davies ve Harre,
1990); ti¢ aidiyet bi¢imi olan baglilik, hayal giicii ve uyum (Wenger, 2000); iyi

olma hali ve arastirmaci olarak 6gretmen.

Bu kavram ve teorilerin, 6gretmen kimligi ile 6gretmen etkenligi ve duygulari
arasindaki baglant1 hala inceleme altindadir ve 6gretmenlerin kasith se¢imlerini
etkileyen etkilesimli giigleri ve bu se¢imlerin 6gretmenlerin kimlikleri ve sinif
uygulamalarn {izerindeki etkisini arastirmak i¢in daha fazla calisma yapilmasi

gerekmektedir.

2.2.0gretmen Kimligi

Dontistiiriici entelektiieller olarak Ogretmenler elestirel diisiinebilir ve egitim
felsefelerini daha genis toplumsal meselelerle birlestirebilir; ayn1 zamanda bir
degisim aktorii/etkeni (agent) olarak hizmet edebilen dislinir ve
aragtirmacidirlar (Kumaravadivelu, 2003). Ogretmen kimligi iizerine yapilan
calismalar, ogretmenlerin kimliklerini olusturduklar1 sosyal ve kurumsal
ortamlari, bu ortamlarin getirdigi baskilar1 ve bunlarin 6gretmenler iizerindeki
etkilerini tasvir edebilmelidir (Varghese vd., 2005). Profesyonel kimlik insasi
stireklilik arz eder, 6gretmenlerin kurumsal baglamlarinda konumlanmalari igin
bir katalizér gorevi goriir (James-Wilson, 2001) ve kisisel, profesyonel ve
durumsal unsurlar arasindaki rekabetci ve ¢atigsmali etkilesimleri icerir (Day vd.,
2007; Goodnough, 2010). Son zamanlarda 6gretmenlerin kimlik insas1 siirecini
ve bunu cevreleyen faktorlerin etkilerini arastirmaya yonelik bir ilgi s6z

konusudur (6rn., Barkhuizen, 2017; Norton ve Early, 2011). Tirkiye'de
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ogretmen kimligini inceleyen az sayidaki arastirma g¢ogunlukla uygulama,
yansitma, motivasyon ve kiiltiir bilgisine yoneliktir (6rn., Aslan, 2016; Giingor,

2017; Tasdemir, 2016).

2.2.1.Arastirmaci Olarak Ogretmen

Arastirmaci olarak Ogretmen fizerine literatiir, Ogretmenlerin kendi smif
eylemlerini incelemek igin yaptiklar arastirma uygulamalarina yer vermektedir
(Burns, 2017). Ornegin Goodnough (2010), ekolojik bir bakis agisini
benimseyerek ve katilim, uyum ve hayal giicii gibi farkli aidiyet bi¢imlerinin
eylem arastirmasi uygulama topluluklarinda nasil hayata gecirildigini goz
oniinde bulundurarak 50 6gretmenin kimlik insasmni arastirmustir. Ogretmen
merkezli bir eylem arastirmasi yaklagiminin benimsenmesinin 6gretmenlere bilgi
yaratiminda aktif rol alma firsatlar1 sagladigini vurgulamis ve Ogretmen
giiclendirme ve eylemliliginin benimsenen yaklasimda birbiriyle etkilesim

halinde olan 6nemli unsurlar oldugunu belirtmistir.

Tiirkiye, Ozellikle arastirma mentorlarinin rehberliginde siif arastirmasi
yapmanin yaygin bir mesleki gelisim faaliyeti oldugu etkili bir ilkedir (6.,
Barkhuizen vd., 2018; Dikilitas ve Wyatt, 2017). Dikilitas ve Yaylt (2018),
mesleki gelisim faaliyeti olarak arastirma yapan Ogretmenlerin mesleki kimlik
gelisimini incelemis ve Ogrencilere ve dgrencilerin yasadigi zorluklara karsi
artan bir duyarlilik oldugunu ve bunun da O6gretmenlerin daha iyi Ogretim
uygulamalar1 arayisina girmesine yol agtifini gdstermistir. Arastirmaya
katilimlari, 6gretmenlerin memnun olmadiklar1 6gretim uygulamalarinda
gelisime ihtiya¢ duyduklarimin daha fazla farkinda olmalarini saglamis ve
caligma ortaminda is birligine dayali uygulamalan tesvik ederek meslektaslar

arasinda karsilikli empati kurulmasini saglamistir.

Ogretmen arastirmaci hareketi, eylem arastirmasinin yaymlanmis calismalari,
gercek bir kesif ortaya koymaktan ziyade =zaten kesfedilmis konular

aragtirdiklar1 diistincesi (Gorard, 2002), o6gretmenlik mesleginin kendisinin
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yeterince zorlu olmasi nedeniyle dgretmenler i¢in daha fazla yiik yarattigi fikri
(Hammersley, 1993; Peeke, 1984) ve 6gretmenler lisansiistli egitim alsalar bile
akademik arastirmalar1  yiiriitecek  bilgi ve becerileri 6gretmenlige
aktarilamayabilir ya da ogretmenlik sirasinda uygulanamayabilirler argiimani
(Borg, 2010) gibi baz1 elestiriler alsa da, 6gretmenleri "bilginin tireticisi" (Fecho
ve Allen, 2011’den aktaran Taylor, 2017, s. 24) ve "degisim ajanlar1" (Van der
Heijden vd., 2015) olarak konumlandirmaktadir ve son yillarda biiyiik ilgi
gormistiir.  Ancak, bu caligmalarin ¢ogunda Ogretmen  arastirmasi
uygulamalarinin  6gretmenlerin  sinif ortamiyla smirlandirilsa da bu tez
calismasinda "aragtirma" Hilgert'in (1964) tanimina benzer sekilde
kullanilmaktadir. Bu caligmada arastirma, dil egitmenlerinin siniflarinda, kendi
ortamlarinda veya dis baglamda siirdiirdiikleri her tiirlii arastirma faaliyetini

kapsamaktadir.

2.3.Doktora Egitimi

Doktora egitimi bireylerin akademisyen olarak yetismelerinin ve aragtirmaci
olmalarinin 6nemli bir pargasidir (Choi vd., 2021). Geleneksel bir doktora olarak
tam zamanli, kampiis tabanli bir program veya kampiis i¢inde ve/veya diginda
daha fazla yar1 zamanl ve uzaktan egitim igeren geleneksel olmayan programlar
olarak doktora egitimi sunulmaktadir (Archbald, 2019). Doktora, bireyleri "bilgi
tiikketicileri yerine bilgi yaraticilar1" olarak bagimsiz bir sekilde ¢alismalarini
saglayacak gerekli aragtirma becerileriyle donatir (Gardner, 2008; Pifer ve
Baker, 2016'dan aktaran Choi vd., 2021, s. 93). Fetene ve Tamrat’a (2021) gore
doktora caligsmalar1 bireylerin kisisel kazanimlarina ek olarak tiniversitelerin
aragtirma ¢iktilarinin iyilestirilmesine ve {ilkenin arastirma kapasitesinin
iyilestirilmesine katkida bulunur. Bu nedenle iilkeler, iilke icinde veya disinda
devlet destekli lisansiistii egitim baslatmak ve uluslararasi iiniversiteler ve
ajanslarla ortaklik olanaklar1 saglamak gibi yeni politikalar benimsemektedir

(Nega ve Kassaye, 2018).
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Bir doktora calismasinin genel tamamlanma siiresi ile ilgili ¢aligmalarda farkl
sonuglar ve gorisler ¢cikmistir. Fetene ve Tamrat (2021) gerekli optimum
stireden iki yil daha fazla yani 6,19 yil oldugunu ortaya koymustur. Golde
(2005), 6grencilerin %40 programlari tamamlayamadigini belirtirken, bu rakam
Earl-Novell’a (2006) gore yaklasik %50°dir.

Brailsford (2010) doktorayla ilgili giidiiler ve istekler ile ilgili su unsurlar
vurgulamustir: alana ilgi, kisisel gelisim, daha iyi kariyer firsatlar1 ve kisisel veya
akademik agdan danisilan tiglincti bir kisi karar ve eylemlerde etkili olabilir.
Doktora egitimi "akademik uygulamalarin merkezinde yer aldigindan" (Pyhalto
vd., 2012), 6grencilerin doktora egitimi sirasinda karsilastiklar1 zorluklari ve
Ogrencilerin basarili ¢alismalari i¢in mevcut destek mekanizmalarini kesfetmeye
biiyiik ilgi vardir (Choi vd., 2021). Akademisyen olarak kimlik gelistirme
lizerine alanyazini inceleyen Choi ve digerleri (2021), egitim bilimleri doktora
Ogrencilerinin akademisyen olarak kimlik gelistirmeleri i{izerinde dort tema
altinda toplanan ¢ok sayida etki oldugunu ortaya koymustur: (a) hedefler, (b)

faaliyetler/siirecler, (c) onciiller ve (d) gerilimler.

Zorluklar ve mevcut destek mekanizmalari ile ilgili hala gelismekte olan mevcut
alanyazinda var olan bazi hususlar sunlardir: ¢alisma siiresini olumsuz etkileyen
ii¢ ana faktor (a) kurumsal veya cevresel, (b) denetimin niteligi ve kalitesi, (c)
doktora adaymin ozellikleri (Van de Schoot vd., 2013’ten aktaran Fetene ve
Tamrat, 2021); doktora dgrencilerinin ayni anda listlenmek zorunda olduklari
aile, sosyal, is ve doktora ile ilgili roller gibi ¢oklu roller (Byers vd., 2014);
ogrencilerinin ¢igir agan bir tez caligmasi yiriitme istegi (Earl-Novell, 2006).
Fetene ve Tamrat’in (2021) ¢alismasindaki dgrenciler ders alma dénemi "kolay
bir yolculuk™ olarak tanimlamakla birlikte aldiklar1 derslerin kendilerini tez
yazim slirecine hazirlamadigin1 ve 0Ozgiin bir tez liretmenin zor oldugunu

belirtmislerdir.

Hulme (2022) doktora tezinin Ogrencilerin dgrenme siireclerinin ve mesleki

becerilerinin temsili ve doktora sonrasi arastirma uygulamalarinin zemini olarak
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onemini vurgulamis ve "kisinin akademik kimliginin ve biyografisinin bir
pargas1" haline geldiginin altin1 ¢izmistir (S. 5). Hulme ayni zamanda doktora
tezinin danigman ve Ogrenci arasinda bir ¢atisma kaynagi da olabilecegini

vurgulamistir.

Stire¢ boyunca yasanan zorluklar1 inceleyen ¢alismalar doktora 6grencilerinin iyi
olma halinin ¢alismalariyla arasinda giiglii bir bag oldugunu koymustur (6rn.,
Pyhalto vd., 2012; Stubb vd., 2011) ve yasanilan zorluklar ve destek
mekanizmalar ile 6grencilerin stres ve iyi olma durumu arasindaki iligkinin
arastirilmasina yonelik biiyiik bir ilgi gozlemlenmektedir (6rn., Dhirasasna vd.
2021; Lau, 2019).

Doktorayr tamamlamak ve "Dr." iinvanmi almak, 6grencilerin akademisyen
kimliginin akreditasyonu, dogrulanmasi ve onaylanmasi anlamina gelir. Choi ve
digerleri (2021) geri bildirim almak ve vermenin, 6gretim liyeleriyle birlikte
arastirma projelerinde aktif olarak yer almanin, 6grencilerin kendilerini
akademisyen gibi hissetmelerine yardimci oldugunu ve onaylanma temsilleri
oldugunu  vurgulamiglar.  Ayrica, Ogrencilerin  konferanslarda  diger
aragtirmacilarla etkilesim firsat1 bulduklarini ve konferanslarda sunum yapmanin

ogrenciler icin bir bagka dogrulama kaynagi oldugunun altin1 ¢izmislerdir.

Tiirkiye'de doktora egitimi iizerine, 6zellikle de 6grencilerin deneyimleri ile ilgili
calismalar oldukca azdir. Ozmen ve Aydin Gi¢ (2013), Ilkogretim ve
Ortadgretim Fen ve Matematik Alanlart Egitimi Bolimii'ndeki on doktora
ogrencisinin yasadiklar1 zorluklar1 ve kullandiklar1 basa ¢ikma mekanizmalarini
betimleyen bir vaka calismasi yapmis ve 6grencilerin en ¢ok danismanla ilgili
zorluk yasadigini1 ve buna ek olarak, zaman, is yiikii, sosyal/6zel hayat, ise gidip
gelme, deneyim, dersler ve igerik bilgisi, Ingilizce ve mali durum sebebiyle
ogrencilerin karsilastiklart zorluklar oldugunu aktarmislardir. Odiin vermek
caligmalarindaki 6grencilerin siklikla bagvurduklar1 bir yontem oldugu i¢in basa
c¢ikma mekanizmasi bulmakta bu o6grencilerin yeterince etkili olmadiklarin

vurgulamiglardir.
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Doktora Ogrencilerinin doktora egitimi ve egitmenleri hakkinda kullandiklar
metaforlar1 inceleyen Limon ve Durnali (2018), 6grencilerin doktora egitimi
siirecine kiyasla Ogretim iiyeleri hakkinda daha olumlu goriisleri oldugu
sonucunu ve calismanin o6grenci-danisman iligkisi alan yazinina katkisini

vurgulamiglardir.

Doktora egitimi "akademik uygulamalarin temeli” (Pyhalté vd., 2012, s.1)
oldugu i¢in doktora 6grencilerinin doktora yolculugunun dogasi, karsilastiklar
sorunlar, mevcut destek mekanizmalar1 ve basa ¢ikma stratejileri literatiirde
halen arastirllmaktadir. Bu nedenle, doktora egitiminin dogasin1 daha iyi
anlamak, o6grencilerin karsilastiklari sorunlart ve bu sorunlar ile 6grencilerin
yolculuklar sirasinda iyi olma halleri arasindaki iliskiyi kesfetmek (Pyhalto vd.,
2012) ve doktora 6grencilerinin egitim bilimlerinde akademisyen olarak kimlik
gelisimini tegvik etmek i¢in paydaslara pratik ¢ikarimlar sunmak i¢in daha fazla

arastirma yapilmasi gerekmektedir (Choi vd., 2021).

3. YONTEM

3.1. Arastirma Tasarimi

Bu anlat1 aragtirmasi, Tiirkiye'deki iiniversitelerde tam zamanli ¢alisan Ingiliz
Dili Ogretim Gorevlilerinin doktora yolculuklari sirasinda Ingiliz Dili Ogretimi
arastirmacist olma deneyimlerini kesfetmeyi amaglamaktadir. Calisma, 6zellikle
bes IDO’niin bir iiniversite hazirlik okulunda tam zamanl ingilizce dgretmeni
olmak ve doktora egitimi almakla ilgili uygulamalarina ve inanglarna ve

"diyalektik ¢alisirken" karsilastiklar1 firsatlara ve zorluklara odaklanmaktadir.

Sosyal bilimlerdeki anlatisal doniise uygun olarak, anlatisal sorgulama 6gretmen
kimligi insasin1 kesfetmek i¢in temel yaklagimdir. Anlatinin amaci, "deneyimleri
anlamak ve anlamlandirmak ve insanlarin hikayeleri araciligiyla yasadiklar
baglamlarda nasil diisiindiiklerini ve hareket ettiklerini anlamaktir." (Clandinin

ve Connelly, 2000, s. 80’ten aktaran Jiang vd., 2013, s. 2-3). Bu baglamda
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anlatinin li¢ boyutu olan zamansallik, sosyallik ve mekan (Clandinin ve
Connelly, 2006) ve her birinin yasanan deneyim iizerindeki etkisi g6z Oniinde
bulundurulmustur. Ayrica, arastirmacinin geg¢misi ve katilimeilarla olan iliskisi
nedeniyle, bu c¢alisma anlati sorgulamasimin Connelly and Clandinin’in (2006)

vurguladigi hem anlatan hem de yasayan dogasindan da yaralanmaktadir.

3.2. Arastirmacinin Rolii

Katilimcilarin siirdiirdiikleri arada-yagamini uzun siiredir siirdiiren doktora yapan
bir IDO olarak, alan yazida ve ¢esitli bilimsel yayin ve toplantilardaki uygulama
ve teori arasindaki kopuklugun giderilmesi ¢agrisina ART kimligi olusturan
bireyler tarafindan miikemmel bir sekilde cevap verildigine inaniyorum. Dil
Ogretimi deneyimine sahip ve nitelikli bir arastirmaci olan ART ikili roli

arasinda koprii kurabilirler ve her iki topluluga etkili bigimde hizmet edebilir.

3.3. Arastirmanin Baglam ve Katihmcilar

Bu calismanin katilimcilari, ayn1 zamanda baska bir yiiksekogretim ortaminda
tam zamanl IDO olan doktora dgrencileri / yeni mezunlardir. Hazirhik okullar,
miifredat, sinav ve mesleki gelisim gibi 6gretme ve 6grenme ile ilgili g¢esitli
konularda kendi karar alma politikalarina sahip ayri egitim programlari
oldugundan, bu ¢alismanin kapsami igin bu tiir ortamlarda ¢alisan egitmenler
calismaya dahil edilmistir. Katilimcilar segilirken amaghi uygun orneklem
yontemine basgvurulurmustur (Creswell, 2013). Tablo 2 katilimcilar ve doktora

ve is yerleri ile ilgili bilgi sunmaktadir.
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Tablo 2. Katilimcilarin Doktora ve Is Yeri i¢in Kullanilan Kodlar Hakkinda Bilgi

Katihmcit  Doktora Yeri Danisman Is Yeri*
(Giiniimiizden Ge¢cmige)
1 Ayla RED {iniversitesi Gaye Hoca  * Devlet/ RED
Ozel / BLUE
2 Riza RED iiniversitesi Kaan Hoca  * Ozel/ BLUE
3 Tuba RED tiniversitesi Banu Hoca  * Devlet/ RED
* Ozel / BLUE
4 Ipek WHITE SedaHoca  * Devlet/RED
universitesi * Devlet /'YELLOW
Devlet / WHITE
5 Ceren BLACK Elif Hoca * Devlet / GREEN
iniversitesi (ArdaHoca) * Devlet/ BROWN

Calisma i¢in veri toplandig1 zaman diliminde Ayla (7. Yil), Riza (7. yil) ve Tuba
(4. y1l) tez yazma siirecinde iken Ipek (7 yilda) ve Ceren (5 yilda) doktora
egitimlerini yeni tamamlamislardi. Tiim katilimcilar on yildan daha fazla siiredir
IDO olarak calismaktadir. Yildiz isareti (*), her bir katilmcmin doktora
caligmalar1 sirasinda c¢alistigi Universiteyi gostermektedir. Etik kaygilar
nedeniyle, iniversitelerin isimleri ya da konumu gibi iniversitelerin ya da
kisilerin tamimasina yardimci olacak herhangi bir bilgi bu c¢alismada
verilmemistir. Universiteler i¢in renk isimleri kullamilmistir ve gercekte bu
isimde eger herhangi bir liniversite var ise adi gegen tniversitelerin 0 kurumla

hi¢bir bag1 yoktur.

3.4. Veri Toplama

Bu c¢alismada, katilimcilarin akademik arastirmaci kimligi insasin1 ve doktoralari
sirasinda yasadiklari ¢oklu rol yonetimi deneyimlerini kesfetmek igin ¢esitli veri
kaynagt kullanmilmigstir: (a) katilimcilar ile iki tur ve aile iyeleri veya
meslektaglar1 ile bir tur yar1 yapilandirilmig goriismeler ve (b) konunun
detaylandirilmasina yardimci olan bilgi kaynaklari (sesli mesaj, sosyal medya
varliklarinin incelenmesi, arastirmacinin katilimcilarla olan ge¢misi). Yari-
yapilandirilmis Zoom goriisme oturumlart (14.22 saat) ve WhatsApp sesli
mesajlar araciligiyla (16.72 dakika) toplanan toplam veri seti 14.5 saattir ve her
katilimce1 i¢in 2.5 saat ila 3 saat arasinda veri toplanmistir. Katilimcilar, goriisme

oturumlarinin kendi tercihlerine gore Tiirkce ya da Ingilizce yapilabilecegi
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konusunda bilgilendirilmistir. Tiirkce yapilan goriigmelerden kullanilan alintilar

Ingilizce’ye cevrilmistir.

3.5. Veri Analizi ve Kodlama

Goriismelerden elde edilen tiim veriler kelimesi kelimesine yaziya dokiilmiistiir.
Calisma boyunca yinelemeli veri analizi modeli dikkate alinmistir. Katilimcilar
tarafindan anlatilan hikayeleri incelemek igin tematik icerik analizi yapilmistir
(Block, 2010). Veri analizi, verilerin kodlanmasi ve temalar halinde kategorize
edilmesi i¢in verilerin tekrar tekrar okunmasini i¢ermektedir (Silverman, 2006).
Verileri kodlamak ve kategorilere ayirmak i¢in MAXQDA 2022 kullanilmistir.
Ayrica, biitlinsel-igerik ve kategorik-icerik analizi yaklasimlar1 benimsenmistir
(Lieblich vd., 1998). Tiimdengelim analizi kullanilarak verilere 6nsel temalarla
yaklagilmistir. Anlati caligsmalarinin {i¢ bi¢imi géz oniinde bulundurularak ve dil
ogretmeni kimligi ve ¢esitli alanlardan doktora &grencilerinin deneyimlerine
iliskin anlatilar tizerine ilgili literatiir gézden geg¢irilerek bazi mevcut kodlar not
edilmistir. Ardindan, tiimevarim analizi kullanilarak ortaya ¢ikan temalar not
edilmis ve analizde daha sonra kullanilmak tizere ortaya ¢ikan temalarin bir
listesi olusturulmustur (Caligsmada kullanilan kodlarin listesi icin liitfen Ek F'ye
bakiniz). Mevcut anlat1 analizinde, hikaye olay orgiisii olugturulurken ve analizi
yaparken Sekil 1’de sunulan gergevede gosterildigi gibi kimligi etkileyen goklu
giiclerin ve kavramlarin kesisimselligi géz oniinde bulundurulmustur. Ayrica, bu
calismada hem ficretsiz hem de satin alinan yapay zeka tarafindan {iretilen
gorseller (Hotpot.ai, 2023a), katilimcilarin genel hikaye temsilini ve kendi
doktora egitimi ve akademik arastirmact olma deneyimlerinin metaforik

tanimlarii sunmak i¢in kullanilmistir.

3.6. Giivenilirlik ve Etik

Bir¢ok arastirma kurumunun gerektirdigi ana ilkeler goz ontinde bulundurularak
cesitli adimlar atilmistir (Halai, 2006): tiniversitenin etik kurulundan izin alinmis

ve calisma boyunca etik kurulun etik yonergelerine uyulmustur, bilgilendirilmis
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onam formlari, verilerin gizliligi, katilimeilarin anonimligi, Katilimin goniillilik
esasina dayali olmasi, katilimcilarin istedikleri zaman c¢alismadan ayrilabilmesi,
Katilimcilara zarar vermemeye azami 6zen gosterilmesi, 6rnegin alintilarinda
sunulacak bilgilerin kapsami konusunda katilimcilarla miizakere etmek igin iki
tur liye kontrolii yapilmasi ve talep edilmesi halinde, mevcut calismaya katkida
bulunacak kritik olaylar1 igerse bile alintilarinin bazi boliimleri ¢ikarilmasi.
Ayrica Guba ve Lincoln (1981) tarafindan vurgulanan farkli veri kaynaklarinin
kullanilmasi, iiye kontrolii, ikinci bir kodlayici olmasi, arastirmacinin
konumsallik ve diisiimselliginin sunulmasi, Katilimcilardan ve onlarin 6zel
baglamlarindan elde edilen verilerin ayrintili ve detayl bir sekilde yazilmasi gibi

kalite kriterlerine de uymaya 6zen gosterilmistir.

3.7. Anlat1 Protokolii

Anlatilar zamana, kisilere ve baglama, yani zamansallik, toplumsallik ve mekana
dair bilgiler icerdiginden, uzun alintilar katilimecilarin sesini hikaye boyunca
kaybetmemek ve hikdyenin baglamindan koparilarak parcalanmasimni ve
carpitilmasint 6nlemek i¢in bir aragtir (Clark vd., 2022). Bu yilizden dogrudan
alintilar katilimcilarin  sesini  hikdye boyunca korumak i¢in kullanildi.
Benimsenen dort basamakli anlati protokoliinde, (a) katilimer segimi, (b)
yinelemeli veri toplama, (c¢) c¢oklu okumalar ve revizyonlarla katilimcilarin
bireysel hikayelerinin anonimlestirilmesi ve kurgulanmasi, (d) tekrarlayan
temalarin arastirilmasi, c¢alismanin tim asamalarinda etik hususlar, Kisisel
gecmisler, arastirmacinin diisiiniimselligi, calismanin cergevesi ve anlatinin ii¢

bi¢imi gbz oniinde bulundurulmustur.

4. BULGULAR ve TARTISMA

Katilimcilarin bireysel hikayeleri her bir katilimcr i¢in dort baglikta sunulmustur:
(@) Motivasyonlar ve Gelecek Yonelimleri, (b) Zorluklar ve Destek
Mekanizmalari, (¢) Ogretmen ve Arastirmaci Etkilesimi, (d) Analitik Ozet. Bu

Tiirkge Ozette bulgular ve tartisma birlikte sunulmustur ancak tez ¢alismasinda
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detayli bir sekilde sunulan her katilimcinin farkli ama benzersiz hikayesi,
doktora yolculugunun ¢ok yonlii hikayelerini ve akademik arastirmaci 6gretmen
olmanin farkli anlatilarin1 ortaya c¢ikarmistir. Tartismada, referans kolayligi
acisindan, arastirma katilimcilar1 olan Ayla, Riza, Tuba, ipek ve Ceren'e atifta
bulunmak i¢in, s6z konusu durum hepsi i¢in gegerli oldugunda, ARTIC

kisaltmasi kullanilmastir.

4.1.1. iDO’leri Doktora Yapmaya iten Istek Faktorleri

Katilimcilarin karar verme ve buna gore hareket etme etkenligi (Kayi-Aydar,
2017), yasadiklar1 deneyimlerde ve kimlik ingsasinda 6nemli bir giic olmustur. Bu
baglamda, etkenligin ii¢ boyutu: kisinin gegmisi, bugiinii ve gelecegi (Emirbayer
ve Mische, 1998) ve kisisel, vekil ve kolektif etkenlik pratikleri (Bandura, 2000)

doktoralar1 ve akademik kimlik insalar1 boyunca etkili olmustur.

Onceki ¢alismalarda (6rn., Brailsford, 2010; Guerin vd., 2014) ortaya konuldugu
iizere, bu ¢alismadaki IDO’ler, doktoralarma kisisel gelisim arayisindaki igsel
motivasyonla baslamislardir. Arastirma ve gelisim odakli bir zihniyete sahip
olmak gibi kisisel oOzellikleri nedeniyle katilimcilar, arastirma becerilerini
gelistirmek ve 0gretim ve arastirma baglamlarinda doniistiirtici degisim aktorii
olarak hareket etmelerine yardimci olan 6gretim ve/veya arastirma uygulamalari
alanlarinda daha bilgili olmak istemislerdir. Kendilerini gelistirme, 6gretim
ortamimna, meslektaslarna ve IDO alanma ya da IDO odakli olmayan bir
arastirmaya (Riza, Tuba) katkida bulunma istekleri, 6gretim ve/veya arastirma

uygulamalarinda gézlemlenmistir.

Doktora oncesinde ve sirasinda, katilimcilarin bilingli ve yansitict kendi ve
bagkalarinca konumlandir(il)malar1 da giidiileri, uygulamalar1 ve yasadiklari
deneyimler {izerinde etkili olmustur (Kayi-Aydar, 2019a). Diger insanlarin
onlarin dgretim ve/veya arastirmadaki mesleki birikimlerini takdir etmeleri su
sekilde gdzlemlenmistir (Clark, 2007): idari onay (Riza, Tuba, Ipek, Ceren),

meslektag giliveni (ARTIC), doktora arkadaslarinin onlarin  &gretmenlik
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gecmislerine deger vermeleri (Ayla, Riza, Tuba), 6grencilerin doktorali IDO’leri
nasil konumlandirdiklart (Riza, Tuba, Ceren), Red iiniversiteSinin nasil
konumlandirildig1 (Riza, Tuba, Ceren), Red tiniversitesinin doktora programinin
diger tniversiteler arasinda nasil konumlandirildig1 (Ayla, Tuba, Riza, Ceren),
Red iniversitesinin lisans ve yiiksek lisans mezunlariin {iniversitenin 6gretim

ve arastirma uygulamalariyla uyumu (Ayla, Riza, Tuba) (Wenger, 2000).

Ayrica, katilmecilarin mesleki gelisim birimi (MGB) ile ilgili uygulamalari,
birimin baskani veya iiyesi olarak (Ayla, Riza, Ipek, Ceren) ve/veya tezlerinin
odak noktas1 olarak (Ayla, Riza, Ceren), grubun istenen bir hedefe ulasmak i¢in
birlikte hareket etmesine deger veren kolektif etkenligi tesvik etmek icin
yaptiklart eylemler olarak ortaya ¢ikmistir (Thomas vd., 2009). MGB
faaliyetleri, kendini dogrulama ve bagkalar1 tarafindan onaylanma alanlaridir
(Seemiller ve Priest, 2005). Konferanslar ve arastirma uygulamalar1 yoluyla
mesleki birikimlerinin  kendi ve digerleri tarafindan dogrula(n)mas:1 ve
onayla(n)masi, katilimcilarin doktoraya baslamalarit ve devam etmeleri igin
motive edici faktorlerden bazilartydi (ARTIC). Katilimcilar i¢in bilgi edinmek
ve becerilerinin gelistirilmesi diger motivasyon kaynaklaridir (Leonard vd.,
2005). Calisma ortamindaki smirli mesleki gelisim firsatlart (Ipek), arastirma
uygulamalari i¢in tesvik (ARTIC), doktora yapmak i¢in izin verilmesi, (ARTIC),
ders programlarmin diizenlenmesi (ARTIC), arastirma uygulamalart i¢in mali
destek saglanmasi (Ayla, Riza, Tuba, Ipek) gibi unsurlar da doktoraya baslamak

ve devam etmek i¢in motive edici unsur olarak belirtilmistir.

Ayni sekilde, belirli bir danismanla galismak (Tuba, Ceren), belirli bir baglamda
doktora c¢alismasina devam etmek, doktora baglaminda yiiksek lisans
caligmalarindan memnuniyet (Ayla, Riza, Tuba), doktora ortaminin ev ortamina
yakinhigi (Ceren, Ipek), bir arastirma grubundaki etkilesim (Tuba), bir aile
iiyesinin tesviki ve destegi (Ayla, Riza, Ipek, Ceren), bir yardime1 arastirmacinin
varlig1 (Ipek, Tuba), danisman (Tuba, Ceren), TIK iiyeleri (Ipek), bir istatistikgi
(Ipek), bir psikiyatrist (Ipek) gibi iiciincii bir taraf da doktora basvurularinda,

doktora tiniversitesini se¢melerinde ve yolculuklarina devam etmelerinde etkili
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olmustur. Brailsford'un (2010) oOnerdigi gibi, daha iyi kariyer firsatlarini

kesfetmek (Riza, Tuba, Ceren) de diger motive edici unsur olarak aktarildi.

Sonug olarak, katilimcilarin kigisel gecmisleri, karsilastiklart zorluklar ve destek
mekanizmalarinin mevcudiyeti, katilimcilar1 doktora yolculuklarima baglama,
devam etme ve tamamlama konusunda motive eden ya da onlarin

motivasyonlarini kiran etkenler olmustur.

4.1.2. iDO’lerin Doktora Egitimleri Siirecinde Coklu Rol Yonetimleri ve
Etkenlikleri I¢in Zamansal, Sosyal ve Mekana Bagh Zorluklar,

Faydalar ve Destek Sistemleri

Doktora yapmak ve akademik arastirmaci olmak zaman, insan ve mekanla (hem
yap1 hem de baglam olarak) iliskilidir, yani sosyal bir deneyimdir, "duygusal,
sosyal ve entelektiiel bir siirectir" (Mantai, 2015, s.1) ve Choi ve digerlerinin
(2021) 6nerdigi gibi katilimcilarin doktora yolculugunu ve akademik arastirmaci
olma siirecini etkileyen cesitli faktorler vardir. Katilimcilarin yolculuklarinda yer
alan aktorler ve giicler, doktora egitimi {izerine yapilan Onceki calismalara
benzer sekilde motivasyon kaynagi, zorluk, destek mekanizmasi ve/veya basa

¢ikma mekanizmasi olmustur (6rn., Dhirasasna vd., 2014; Pyhalto vd., 2012).

Coklu rol ve gorev yonetimi, doktora 6grencilerinin doktora siiresince edinmeleri
ve kullanmalar1 gereken 6nemli bir beceridir (Byers vd., 2014) ve bu becerinin
yoklugu ya da zayiflifi durumunda, ¢oklu roller arasindaki yasam dengesi
bozulabilir. Bu c¢alismada, doktora yapan IDO’ler, her biri farkli rol
uygulamalar1 gerektiren cesitli roller iistlenmek zorunda kalmislardir; bu da
doktora ile ilgili gorevlerini basartyla yerine getirmelerini ve akademik bir
aragtirmaci olma siireclerini hem engelleyen hem de onlara katkida bulunan bir
deneyim olmustur. Ornegin kisisel yasam, yani sosyal roller, ilgili giicler goz
ontinde bulunduruldugunda Settles'a (2004) benzer sekilde, katilimcilar
annelikten bahsederken kadin olmanin olumsuz etkisini dile getirmistir. Anne

olmak hem bir zorluk hem de motive edici bir faktor olarak hikayelerde tekrar
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eden bir tema idi (Ayla, Ipek, Ceren) ve evli olmak da (Ayla, Riza, Ipek, Ceren);
bekar olmak da hem olumlu hem de olumsuz bir unsur olarak ortaya ¢ikmistir
(Tuba). Kisisel faktorlerle ilgili olarak, Ozmen ve Aydim Gii¢'e (2013) benzer
sekilde, para bu ¢aligmada da yinelenen bir zorluk temasiydi (Tuba). Ayni
zamanda para ise gidip gelme ile ilgili bir tema (Tuba, ipek) veya maddi destek
ya da maas seklinde bir destek (ARTIC) olarak ifade edilmistir.

Kisisel imaj kaygilar1 ve miikemmeliyet¢ilik bir zorluk (Ayla, Tuba) ve yayin
yapma i¢in bir stres faktorii (Tuba, Ceren) olarak gézlemlenirken, baskalarinin
yiiksek beklentileri de bir baska stres faktorii (genel anlamda Tuba; Riza,

danismaninin beklentileri) olarak ortaya ¢ikmistir.

Kisilerin farkli rollerde, (a) kisisel rollerinin, (b) 6gretmenlik ile ilgili sinif i¢i ve
siif dis1 ¢aligmalarinin, (C) doktora Ogrencisi olarak c¢alismalarinin ve (d)
aragtirmacit olarak yaptiklar ¢alismalarin hem kesismesi hem de ayri olarak
yapilmasi biitiinciil yaklagim ile katilimcilarin biitiin insan olarak ele alinmasi
gerekliligini ortaya c¢ikarmistir. Yine aymi sekilde bu dort baglamda yapilan
caligmalarla kisinin akademik arastirmaci 6gretmen (ART) kimlik ingaasinda

yasamlarin kesisimselligini vurgulamaktadir.

Mesleki rolle ilgili giligler de hem bir zorluk hem de destek mekanizmasi olarak
hizmet etmistir. IDO’lerin ¢alisma ortami, katilimcilarin ¢oklu rol gegislerini
kolaylastiran veya engelleyen kilit bir aktordiir. Ornegin, Fetene ve Tamrat'in
(2021) aksine, derslerin tamamlanmas: katilimcilar i¢in "kolay bir yolculuk"
degildi. Calisma ortamindan/idareden izin almak doktora yapmak (Ipek) ve ders
almak i¢in doktora ortaminda bulunmak (Ayla, Tuba, Ceren) bir zorluktu; ancak
calisma ortami, doktora yapmak (Riza, Tuba, Ipek, Ceren) ve calisma ortaminda
aragtirma calismalar1 yiriitmek (ARTIC) i¢in de bir tesvik kaynagiydi.
Katilimcilar i¢in 6gretim rolii is yiikii hem bir zorluk hem de 6zellikle 6gretim ve

arastirma arasindaki etkilesimi gérmek ve veri toplamak i¢in bir avantajdi.
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Doktora ortami da hem bir zorluk unsuru hem de destek kaynagi olarak
belirtilmistir (ARTIC). Baz1 katilimcilar i¢in doktora ortamlarindan uzak bir
yerde yasiyor ve calisiyor olmalar1 zorlayici bir faktordii. Bagka bir deyisle,
doktora ortamina gidip gelmek yasadiklar1 bir zorluktu (Tuba, Ipek, Ceren).
Kozar ve Lum'un (2017) ¢alismasindaki Ogrencilere benzer sekilde, uzaktan
doktora dogasinda oldugu gibi bu calismada da katilimcilar tez yazma
asamasinda profesorleriyle ve/veya danigsmanlariyla iletisime gegcme konusunda
baz1 sorunlar yasamistir (Ayla, Riza, ipek, Ceren). Earl-Novell'in (2006) de
ortaya koydugu gibi bir destek mekanizmasi olarak danigsman (ARTIC) ya da
katilimcilarin yeterlik sinavi ve/veya tez yazma agamalarinda umuldugu kadar
aktif olmamas: (Riza, ipek, Ceren) aym zamanda Dhirasasna ve digerlerinin
(2021) de uyardigi gibi 6grenciler ve danigmalari arasinda bazi gii¢ sorunlari

ortaya ¢ikarmuistir.

Tez yazim asamasinda, tez izleme komitesi (TIK) iiyelerinin degismesi
nedeniyle bazi zorluklar yasanmus (Ayla), bazilari ise destekleyici TIK
tiyelerinden yararlanmistir (Ayla, Ipek). Ozellikle Ipek'in durumunda, sadece
damigsmani degil, tiim TIK iiyeleri ve bir istatistik¢i de tezine aktif olarak katkida
bulunmustur; bu da Ngulube'nin (2021) O6nerdigi "takim olarak danisman
modelinin" bir 6rnegi olarak diistiniilebilir (s. 255). Dowling ve Mantai'nin
(2017) sundugu gibi, bir arastirma ortagina, bir yardimci arastirmaciya sahip
olmak (ipek, Tuba) ve bir arastirma toplulugunda aktif olarak yer almak (Tuba)
gibi bir aragtirma i birligi firsatinin mevcudiyeti de katilimcilarin arastirma
pratikleri ve doktora yolculuklar1 i¢in iyi olma hallerine katkida bulunan bir

destek mekanizmasi olmustur.

Bireyler c¢esitli kaynaklardan destek alabilseler bile, doktora yolculuklari,
ozellikle de tez yazma asamasi, Brailsford'un (2010) tartistig1 gibi yorucu ve
yalnizlik i¢inde gegmistir. Fetene ve Tamrat'in (2021) da bahsettigi gibi
katilimcilar iyi olma hallerine ve ¢oklu rol yonetimi deneyimlerine katkida
bulunan bazi basa c¢ikma mekanizmalart gelistirmis ve kullanmiglardir

(Dhirasasna vd., 2014). Ozmen ve Aydm Gii¢'iin (2013) calismasina benzer
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sekilde, fedakarlik/vazgegme doktoraya devam edebilmek ve zorluklari
asabilmek icin basvurulan bir basa ¢ikma mekanizmasidir; ancak onlarin
calismasindan farkli olarak, bu c¢alismada katilimcilar baska basa ¢ikma
mekanizmalar1 gelistirmis veya kullanmislardir. Aile iiyeleri (Ayla, Riza, ipek,
Ceren), bir bakic1 (Ipek), arkadaslar1 ve meslektaslari (ARTIC), profesorleri ve
kendi profesyonel aglar (ARTIC), bir istatistik¢i (Ipek) gibi baska kisilerden
yardim talep etmis ve almislardir. Byers ve digerlerinin (2014) de bahsettigi
sekilde, katilimcilarin ¢oklu rolleri ytriittiikkleri hayatlarini boliimlere ayirmalari
bagska bir basa c¢ikma mekanizmast olarak anlatilmistir. Basa ¢ikma
mekanizmalarint kullanmak bir tiir kisisel etken eylemdir. Katilimcilar kisa ve
uzun vadede arzu ettikleri sonuclara ulagsmak icin kisisel, vekaleten ve kolektif
etkenlik eylemlerinde bulunmuslardir (Salminen vd., 2017). Bu baglamda insan
etkenliginin bu {li¢ bi¢ciminin Ve bireylere rehberlik eden 6ngorii, 6z tepkisellik ve
0z yansiticilik olmak tizere li¢ etkenlik 6zelliginin (Bandura, 2000) Sekil 22°deki

gibi etkilesim halinde oldugu gézlemlenmistir.

- Ongérii
Oz tepkisellik
Oz yansiticilik

Kisisel Vekaleten
Etkenlik Etkenlik

Kolektif
Etkenlik

Sekil 22 /nsan Etkenliginin Bicimlerinin ve Ozelliklerinin Kesisimi

Kimlik, deneyimler ve etkenlikle ilgili olarak katilimcilarin duygu durumlarim

ifade ederken farkli sifatlar kullandiklar1 saptanmistir. Stres, yorgunluk, endise,
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ilgi eksikligi doktora ogrencilerinin deneyimlerini inceleyen c¢aligmalarda

yinelenen temalardir (6rn., Pittaway, 2006; Pyhalt6 vd., 2012).

Doktora egitimi literatiiriinde o6grencilerin 6z-yeterlikleri ile ilgili algilar
vurgulanmistir (6rn., Dhirasasna, 2021). Bu ¢alismada da katilimcilarin aragtirma
uygulamalarinda ve doktora deneyimlerinde bir kaynak olarak Ogretmenlik
deneyimlerinden su sekilde bahsetmislerdir: kendilerini yiiksek 6z yeterlilige
sahip biri olarak goérmektedirler (6rn., bilgili biri olarak algilanma) ve genel
aragtirma uygulamalar1 ile ilgili ve tezlerinde kullandiklar1 yontemlerle ilgili
yetenekleri konusunda genel olarak kendilerine giivenmekteler. Ancak veri
toplama (Orn., panik, Ayla, Tuba) ve metodoloji ya da veri analizi (6rn.,
takilma/sikisma, Ayla, Tuba, ipek, Ceren) nedeniyle tez yazma asamasi olumsuz

olarak degerlendirilmistir.

Danigsmanla ilgili deneyimler "hayal kirikligi, yalnizlik" gibi bazi olumsuz duygu
sozciikleri ve "destekleyici, giivenli" gibi olumlu sozciikleri icermektedir.
Annelikle ilgili deneyimler de "sugluluk hissetmek"” gibi olumsuz duygularla
yiikliidiir. Ogretmen rollerinin doktora deneyimlerine katkis1 konusunda
cogunlukla olumlu ama doktora deneyimlerini genellikle "zorlayict ama
odiillendirici" olarak tanimlamaktalar. Arastirma gorevlilerine kiyasla doktora
programlarindaki profesdrlerin  IDO’leri akademide nasil konumlandirdig
konusunda emin degiller (Tuba) ama doktorali bir IDO olmaktan mutlular
(ARTIC).

Onceki calismalara benzer sekilde, bu calisma da IDO’lerin zaman kisitlamalari
ve i yiikii (6rn., yetisememe) nedeniyle tiim asamalarda yasadiklar1 deneyimler
nedeniyle farkli olumsuz duygularla basa ¢ikmak zorunda kaldiklarimi ortaya
koymustur. Katilimeilar rolleriyle ilgili birden fazla gdrevi tamamlayabilmek
icin uykularindan fedakarlik etmek ve geceleri calismak zorunda kalmistir.
Schmidt ve Hansson'un (2018) da belirttigi gibi, IDO’lerin ¢oklu rollerini

dengeleme miicadelelerinde stres, iyi olma hali ve saglik birbiriyle iligkili
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temalardi ve aglama ve izolasyon gibi bazi basa ¢ikma mekanizmalari

kullaniyorlarda.

Karsilagilan zorluklar ve destek mekanizmalarinin varligi, doktora 6grencilerinin
"saglik" kavramiyla baglantili ¢ok yonlii bir olgu olan (Schmidt ve Hansson,
2018) iyi olma halini etkileyen baslica giiglerdir (Dhirasasna vd., 2014). Bu
caligmada, bireyler doktoralar1 sirasinda saglikla ilgili zorluklarla karsilagmistir
(Tuba, Ceren). Zaman yetersizligi, yorgunluk, kaygi, sagliksiz beslenme ve stres,

yolculuklar1 boyunca sagliklariyla etkilesime giren diger giiclerdir (ARTIC).

Metaforlar da kisilerin deneyimlerini anlamada yardimci olmaktadir.
Katilimcilarin hem doktora hem de akademik arastirmaci olma yolculuklar ile
ilgili kullandiklar1 metaforlar onlarin yolculuklarinin dogas1 ile ilgili 151k
tutmaktadir. Genel doktora hikayeleri tizerine kullanilan metaforlar tecriibenin
inisli cikisla olmasma ve farkli islerin aym1 anda yapilmasit ve beklenmedik
durumlarla miicadele durumlarina isaret ederken, katilimcilarin akademik
arastirmaci olma yolculuklar {izerine kullandiklar1 metaforlari ise siirecin uzun,
zorlu ama hem bireyler i¢in hem de topluluk i¢in ¢ok yararli olduguna dair bir

bakis agis1 sunmaktadir.

Sonug¢ olarak katilimcilar yolculuklar1 sirasinda, ¢ogu birden fazla rol
istlenmelerinin gerekliliginden kaynaklanan cesitli zorluklar yasamislardir.
Basta her ne kadar planli ve diiz bir yolculuk olarak goriinse de katilimcilar
yolculuklar1 esnasinda birka¢ kez planlanan yollarindan sapmak ya da yolda
durmak zorunda kalmigslardir. Ancak yolculuk esnasinda aile, doktora ortamu,
ozellikle danismalar1 ve TIK komitesi, is ortam1 ve mesleki gelisim aktiviteleri
gibi farkli kaynaklardan destek alarak arastirma ve 6gretme sinirlarinin arasinda
ve sinirlart agarak birlestiren bir tecriibe yasamislardir. Katilimeilarin iki ana
rolli, hem birbirleriyle hem de kisisel rolleriyle ¢atisma ve uyum icinde olan
ogretmen ve doktora 6grencisi arastirmaci rolleridir. Ozellikle danismanlarin
destegi de rolleri arasindaki yumusak gecisi etkilemis ve sorunsuz bir tez yazma

deneyimi yasamalarin1 engellemis ve/veya katkida bulunmustur.
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4.1.3. Ogretmen ve Arastirmaci Kimlikleri Arasindaki Etkilesimin
IDO’lerin Doktora Sirasindaki Coklu Rol Gegislerine Nasil Yansidig

Birden fazla rol iistlenmek Byers ve digerlerinin (2014) de bahsettigi gibi
Katilimcilar ig¢in zorlayici ama ayni zamanda Choi ve digerlerinin (2021)
bulgulariyla uyumlu olarak katilimcilarin profesyonel kimligine de fayda
saglamistir. Bilgi ve beceriler anlaminda doktoranin, yeni bir beceri edinme veya
bu beceriyi kullanmada miikemmellesme seklinde profesyonel kimliklerine
katkis1 vurgulanmaktadir. Katilimcilar doktorayla teori, literatliir ve uygulama
hakkinda bilgilerini arttirdiklarin1 ve arastirma becerileri konusunda arastirma
dizayni ile ilgili tiim unsurlarda 6zellikle kullandiklar1 veri analizinde nitelikli bir
arastirmaci olduklarmi (Tuba, Riza, Ipek, Ceren) ifade etmislerdir. Ayn
zamanda farkli basa ¢ikma mekanizmalari, zaman yonetimi ve insan ilisikleri
anlaminda da doktoranin katkilarindan bahsedilmistir. Ogretmen kimlikleri,
kendi Ogretim ortamlarindan veya farkli ortamlardan veri toplamada etkili
olmustur. Kendilerini arastirma gorevlileriyle kiyaslayarak, genellikle bir sorunu
kolayca tespit edebilen veya arastirmaya deger bir konu bulabilen bir arastirmaci
olarak konumlandirmiglardir (Ayla, Riza, Tuba). Bazilar1 tez calismalari i¢in
kendi 6gretim baglamlarim kullanmiglardir (Riza, ipek, Ceren). Sekil 25 ART

kimligi insasinda teori ve pratigin Kesisimini etkileyen faktorleri sunmaktadir.
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I Ortami
Ogretmen Toplulugu

Doktora Dersleri

Aragtirma Eylemleri

Aragtirma Toplulugu
Teori ve Bilgiyi Yayma

Sekil 25 ART Kimligi Insasinda Teori ve Pratigin Kesisimi

Sekilde goriildiigii gibi kisilerin 6gretme ve arastirma tecriibeleri bulunduklar
ogretmenlik, arastirma ve doktora Ogrenciligi ile ilgili ortamlarla etkilesim
icindedir ve bu etkilesim kisilerin ART kimliginin olusmasina katki sunmaktadir.
Ancak Settles'a (2004) benzer sekilde, 6zellikle zaman bulamama konusunda
yasadiklar1 ¢oklu rol ¢catigmalari, arastirmaci olarak performanslarini etkilemis ve
doktora dncesinde olduklar1 ve olmak istedikleri kadar tiretken olamamalarina

neden olmustur.

Katilimeilarin 6gretim ve arastirma rolleriyle ilgili gorevleri hem birebiriyle
entegre olmus hem de ayrnismistir. Anlatilarinda, Ogretim ve arastirma
uygulamalarini entegre etmek igin kullanilan kisisel, vekil ve kolektif etken
uygulamalarinin (Bandura, 2000) cesitli ornekleri gozlemlenmistir. Cagrida
bulunuldugu gibi (6rn., Block, 2000; Spada ve Lightbown, 2022), ARTIC
Ogretim ve arastirma uygulamalarinda teori ile pratik arasinda baglanti
kurabilmistir; bu baglanti kendi ortamlarinda arastirma yapma ve bilgiyi yayma,
ogretim deneyimlerinin doktora c¢aligmalarina ve arastirma uygulamalarina

katkida bulunabilecegi gibi hususlarla 6n plana ¢ikmis ve katilimcilar sadece
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ogretmenlik yapmas1 beklenen IDO’lerin geleneksel is tanimimi sorgulamis ve

yeniden yapilandirmstir.

Doktora yolculuklartyla bilgi iireten sinirlt alanlar1 kaygan alan haline getiren
(Deleuze ve Guattari, 1987) katilimcilarin doktora deneyimleri ¢esitli paydaslara
fayda saglamistir. Mezuniyet sonrasi bir kisi (Ceren) hari¢ alanlarimi terk etmek
istemiyor olmalar1 ve gogebe kimlik (Deleuze ve Guattari, 1987) o6zellikleri
katilimcilarin doktora sirasinda mesleki uygulamalarinda sergilenmektedir ve
doktorali bir IDO olarak gdcebe bir kimlik iistlenmeye devam etmeyi
planladiklarini ortaya ¢ikarmustir.

Ogretmen ve arastirma kimliklerinin ayristig1 hususlar ise ya teslim tarihlerine
yetisebilmek ve birden fazla rolii yonetmek i¢in bir basa ¢ikma mekanizmasi
olarak (ARTIC) ya da arastirma ilgilerindeki bir degisiklik (Tuba dil 6gretim
disinda dil ¢alismalar1) ve dil 6gretmenligi disinda gelecekteki olasi/umulan
mesleki yonelimler (Riza, Tuba, Ceren) olarak 6n plana g¢ikmaktadir. Bu
baglamda katilimcilarin bagka bir arastirma alanina ge¢me (Riza, Tuba), 6gretim
veya arastirma baglami olarak baska bir ¢alisma ortamina gitme (Riza, Tuba,
Ceren) istekleri géz oOniinde bulunduruldugunda onlarin potansiyel gé¢gmen
olarak nitelendirilebilecegi ve bunun 6gretim baglamlar1 ve 6gretmen toplulugu

icin bir kayip olacagi ortaya ¢ikmaktadir.

Doktora yapmak 0Ozgiin bir bilgi iiretmeyi gerektirdigi i¢in zaten riskli bir
eylemdir (Batista vd., 2015) ve doktora yolculugu sirasinda birden fazla rolii
yonetmek bunu daha da riskli hale getirdi. Ek olarak bazi katilimecilar
ogretmenlik alani disinda galisma yaparak (Tuba) ya da bilmedikleri bir analizi
kullanarak (Ipek) biiyiik bir risk almistir ve Earl-Novell'in (2006) énerdigi gibi,
bu durum doktorayr zamaninda tamamlamalarimi Gtelemistir. Doktora egitimi
kesfetme, deneme, dogrula(n)ma ve onayla(n)ma gibi dort kimlik gelisimi
alaninda (Seemiller ve Priest, 2005) katilimcilarin 6gretmen ve arastirmact

kimliklerinin gelisimine ve bunlar arasindaki etkilesime katkida bulunmustur.
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4.1.4. Meveut Kimlik Alanlann Doktora Yapan IDO’lerin Akademik
Arastirmaci Kimlik Gelisimini Nasil Etkiler ya da Destekler

Zaman, mekan ve baglam icinde yer alan IDO’lerin kimlik gelisimi, Deleuze ve
Guattari'nin (1987) kaygan/piiriissiiz (smooth) mekan ve ¢izgili (striated) mekan
kavramiyla anlasilabilir. Doktora yapan tiim katilimcilar, halihazirda tam
zamanli bir pozisyona sahip olmalarma ragmen, Orgiin egitim arayisiyla
profesyonel kimlik gelisimlerini siirdiirmeleri anlaminda gocebe kimliklerini
uistlenmektedirler ve gocebe kimlikleri, onlar1 arada-yasamaya ve her zaman

olma/olus siirecinde olmaya itmektedir.

Motivasyonlari ve gelecek yonelimleri incelendiginde katilimcilarin doktora
yapmalarinin nedeni mesleki gelisim ya da mevcut is ortamlarinda ¢alismaya
devam ederek ya da daha fazla kariyer firsat1 arayarak aragtirmaya devam etmek
istekleri olarak ortaya ¢ikmaktadir. Katilimcilarin birden fazla rol tstlenmeleri,
¢izgili alanlar piiriizsiizlestirme eylemleri olarak da degerlendirilebilir. Teori ve
uygulama arasindaki boslugu doldurma c¢agrisina cevap olarak katilimcilarin
hem oOgretim hem de arastirma baglamlarinda c¢esitli piirlizsiizlestirme
uygulamalar ortaya ¢ikmaktadir. Deleuze ve Guattarinin (1987) belirttigi gibi
pliriizsiiz ve ¢izgili alanlar hem "mevcut hem de birbirine bagimhidir" (Boylan ve
Woolsey, 2015, s. 65). IDO’lerin hem calisma ortamlari hem de doktora
ortamlar1, her biri farkli énceliklere sahip olan ¢izgili alanlar olsa da IDO’lerin
bu ortamlarin her ikisinde de birden fazla rol {stlenmeleri onlarin arada
kalmigliklarini ~ gelisimlerine olanak taniyan piiriizsiiz bir alan haline
getirmektedir. Ayni durum, katilimcilarin hem bilgi tiiketicisi hem de bilgi
iireticisi olarak hareket etti§i konferanslar icin de gegerlidir. Katilimcilarin
doktoraya baglama ve cesitli zorluklarla karsilasmalarina ragmen ¢oklu rollerini
stirdiirme kararlari, bu yolculuktan bireysel olarak nasil faydalandiklar1 ve
bulunduklar1 ortama nasil katkida bulunduklar1 g6z oniinde bulunduruldugunda,
doktoranin IDO’lerin gdgebe olarak hareket etmelerini saglayan ve isterlerse
baska bir alana gb¢ etme firsati sunan Ozgiirlestirici bir yolculuk oldugu

sonucuna varilabilir.
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Ayn1 zamanda, Dowling ve Mantai'nin (2017) ileri siirdiigiiniin aksine,
katilimcilar doktora 6devlerinin cogunu geceleri evlerinde tamamlamislardir ve
ev de akademik arastirma kimligi pratikleri i¢in bir alan olabilir. Ev disinda
iilkeler (0rn., Tirkiye, Avrupa, Kuzey Amerika), sosyal medya platformlari,
akademik ortamlar (6rn., konferanslar, sinif/is ortamlari, veri toplama alanlari,
kiitiiphane, doktora mekanlari, TIK toplantilar1) ve akademik olmayan ortamlar
(6rn., kafe, sinema) IDO’lerin ART kimlik gelisimi i¢in kullamilabilir kimlik

alanlar olarak ortaya ¢cikmaktadir.

Doktora, akademik uygulamalarin (Pyhalté vd., 2012) ve arastirmact olma
egitiminin temelidir (Choi vd., 2021; Hochbein ve Perry, 2013). IDO’lerin dort
kimlik gelisim alaninda (Seemiller ve Priest, 2005) faaliyetleri su sekilde
gozlemlenmistir. Doktora ortami, katilimcilarin dort kimlik gelisim alaninda
tecriilbe edinebilecekleri bir baglam olarak hizmet eder. Kesif alan1 bireylerin
akademik bir arastirmaci roliinii lstlenip {istlenemeyeceklerini kesfettikleri
doktora deneyiminin kendisi. Arastirma uygulamalar1 onlara profesyonel
kimliklerini kavramsallastirma ve kesfetme firsati sunmustur. Akademik bir
arastirmact olmanin ne anlama geldigi hakkinda daha fazla bilgi edinmek i¢in

profesyonel topluluktaki kisilerle ag kurma firsatlar1 yakalamiglardar.

Deneyimleme alaninda doktora deneyimi ¢esitli deney(im)sel firsatlara olanak
tanir. Aragtirma yazma siiregleri boyunca bilgilerini deneyimler ve arastirma
yapma ve yazma konusunda miikemmellesirler (Bandura, 1977°den aktaran
Ibarra, 1999). Birden fazla rolii yonetirken ¢esitli zorluklarla karsilasan IDO’ler,
ART kimlikleriyle profesyonel topluluk i¢indeki uyumlarini miizakere etmistir.

Dogrula(n)ma/tasdik alanindaki eylemleri ise hem kendi kendini dogrulamay1
hem de konferans sunumlari, makale yaymlama gibi uygulamalarda
deneyimlenebilecek bagkalarinin dogrulamasini igerir (Seemiller ve Priest,
2005). Tim katilimcilar konferans sunum deneyimlerine ve SSCI dergilerinde

yayin yapma isteklerine atifta bulunmustur. Ayrica ¢alisma ortamlarinda atolye
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caligmalar1 da diizenlemislerdir. "Dr." iinvanina sahip olmak katilimcilarin

akademik arastirmaci kimligi i¢in bir baska dogrula(n)ma mekanizmasidir.

Son olarak tiim katilimcilar makale yayinlamak, tez izleme komitelerinde gorev
almak (Ceren), egitim ve atélye calismalari sunum yapmak gibi onayla(n)ma
alan1 i¢inde ¢esitli uygulamalar deneyimlemistir. "Doktor" {invanini kazanmanin
yan sira, Kaptizke'ye (1998) benzer sekilde, konferanslarda sunum yapmak ve
orada olumlu geribildirim ve yorumlar almak, doktoraya kabul edilmek,
kapsamli sinavi ge¢gmek de katilimcilar tarafindan bir dogrula(n)ma ve
onayla(n)ma olarak degerlendirilen asamalardir (ARTIC). Mantai’nin (2015)
sundugu gibi, katilimcilar bu deneyimleri bir arastirmaci olarak akademik
toplulugun bir iiyesi olduklarini hissettikleri anlar olarak tanimlamislardir.
Lupton'un (2014) 6nerdigi gibi, aktif sosyal medya hesaplari olan ii¢ katilimci
(Ayla, Riza, Ceren) igin sosyal medya, ag kurmak i¢in piiriissiiz/kaygan bir
alandi; bu ayni zamanda kendini tanitmak (Ayla, Riza) ve alanda taninmis
kigilerin Dbireyleri takip etmesi (Ayla) durumunda bagskalar1 tarafindan

onaylanmak i¢in bir dogrulama ve onaylama alani olabilmektedir.

Kimlik alanlarina iliskin deneyim dogrusal degildir; insanlar "hem siiregelen
etkilerin hem de olumlu ve olumsuz kritik olaylarin etkisiyle kimlik alanlarinda
(kesif, deneme, dogrula(n)ma ve onayla(n)ma) ileriye ve geriye dogru hareket
edebilirler” (Seemiller ve Priest, 2005, s. 135). "Dr." tinvanini1 almalarina
ragmen, kimlik ingas1 devam eden bir yolculuk oldugu i¢in bireyler profesyonel

kimliklerini kesfetmeye devam edebilirler.

4.15. Doktora Yapan IDO’lerin Gelecekte Sahip Olmak Istedikleri
Ideal/Umulan Kimlikleri

Insanlar doktoraya farkli giidiilerle baslar ve devam ederler (Brailsford, 2010;
Cardona, 2012; Clark, 2007; Leonard vd., 2005). Katilimcilarin gelecekteki
kariyer yonelimleri hem doktoraya baslamak i¢in motive edici bir faktor hem de

bu yolculukta hayatta kalmak ic¢in bir basa ¢ikma mekanizmasi olarak One
420



¢ikmaktadir. Katilimcilarin doktoraya baslama motivasyonlart doktora boyunca
devam etmektedir ve mesleki gelisim amaglarimi ve akademik bir pozisyon
aramak degil, mevcut ¢alisma ortamlarinda 6gretmeye devam etmek istediklerini
bildirmislerdir (Ayla, Riza, ipek). Mevcut calisma ortamlarinda ders vermeye
devam etmenin kendilerine arastirma ilgi alanlartyla ilgili ¢alisma yapma firsati
saglayacagina inanmaktadirlar (Ayla, Riza, Tuba, Ipek). Ancak kosullarin uygun
olmas1 halinde bir post doktora tecriibesi ve kendi var olan bdliimlerinde veya
kurumlarinda ya da baska IDO programlarinda Dr. Ogretim Uyesi pozisyonu da
diistiniilen bir kariyer firsati olarak ortaya g¢ikmaktadir. Kazanimlariyla dil
Ogretimi  diginda bir alanda arastirmaci olmak da bir firsat olarak
degerlendirilmektedir (Riza, Tuba). Gelecekle ilgili arastirma ilgilerini su sekilde
siralamislardir:  Kisisel ilgi, oOgretme ve Ogrenme iizerine, IDO dis1

konularda/mekanlarda, séylem ve biiyiik veri.

Katilimcilarin  sosyal medya ve diger cevrimici platformlarini daha aktif
kullanmalar1 onlarin gelecek planlarina yonelik de 151k tutmaktadir. Ornegin Riza
ve Ceren'in sosyal medyay1 aktif olarak kullandiklar1 goriilmiistiir ve Kisisel
kurumsal web sayfalari, 6gretim ve arastirma uygulamalar1 hakkinda ayrintili
bilgi icermektedir. Akademik ya da akademik olmayan ortamlarda arastirma
pozisyonlarina acgik olduklari goz Oniinde bulunduruldugunda, bu eylemler
Lupton (2014) tarafindan 6ne siiriildiigii gibi akademisyenlerin sosyal medya

kullanimi yoluyla kendilerini tanitma egilimleri kapsaminda anlasilabilir.

Ceren’in mutlak bir sekilde bir Ingilizce Ogretmenligi béliimii ya da arastirma
kurumunda kariyerini devam ettirmek ve gogmen olmak istemesi disinda Riza ve
Tuba da potansiyel gogmen olarak nitelendirilebilse de katilimcilarin gogebe
kimligini devam ettirme ve smif, atdlye caligmalari, konferans sunumlar ve iist
diizey dergilerde yayin yapma gibi profesyonel baglamlarda 6gretim, egitim ve
arastirma uygulamalar1 yoluyla bilgilerini yayma yoniinde genel bir egilimlerinin

oldugu ortaya konmustur.
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5. SONUC

EFL egitmenleri kisisel, vekil ve kolektif etkenlik i¢in ve bu etkenlikler seklinde
doktora yapmaktadir. IDO’lerin kisisel gecmisleri ve arastirma gecmisleri,
akademik arastirmaci kimligi olusturmalarinda ve doktoralarini basarili bir
sekilde tamamlamalarinda etkilidir. Baglam ve kisilerle ilgili zorluklar ve destek
mekanizmalar;, IDO’lerin doktorayr basarryla tamamlamalarini, akademik
arastirmact kimlik ingalarmi1 ve iyi olma hallerini etkilemektedir. Doktora
ogrencileri, giiglii bireysel etkenlige sahip ve vekil etken olarak hizmet etmeye
istekli damigmanlara ihtiyag duymaktadir. IDO’lerin birden fazla rol iistlenmesi
hem bir zorluk, hem bir destek mekanizmasi hem de ¢esitli paydaslar igin bir
fayda olarak hizmet etmektedir. Arastirmacit ve Ogretmen kimligi arasindaki
etkilesim, arastirma ve Ogretim uygulamalarini tesvik etmektedir. Doktorali
IDO’ler, arada galisan bir gogebe olmaya devam edebilir veya yeni bir 6gretim

ve/veya arastirma baglamina gég edebilir.

Bu c¢alisma doktorayla akademik arastirmaci olma yolculugunun dogasina,
zorluklara ve desteklere iliskin siire¢ boyunca ¢oklu rol iistlenen IDO
tecriibelerine 11k tutmaktadir. Bu siire¢te 6nemli aktorler olan kisiler, yerler ve
tiim paydaslara IDO’lerin doktoralarmni basariyla tamamlamalar1 ve ART kimlik
ingalari tesvik etmeleri i¢in 6nemli bilgiler vermektedir. Calisma gostermistir
ki gogebe bir kimlige biirtinmek kolay bir yol degildir, ancak destekle bireyler
ciktiklart yolculukta hayatta kalabilir, evrimlesebilir ve olusurken kendi

alanlarini gelistirebilirler.
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