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ABSTRACT

PARENTAL SATISFACTION AND ENGAGEMENT IN EARLY CHILDHOOD
EDUCATION: THE MEDIATING ROLE OF HOME LITERACY
ENVIRONMENT

Kaya, Umit Unsal
Ph.D., The Department of Elementary and Early Childhood Education, Early
Childhood Education
Supervisor: Assoc. Prof. Dr. Hasibe Ozlen Demircan
Co-supervisor: Assoc. Prof. Dr. Dilek Altun

August 2023, 259 pages

The purpose of this study is to investigate the intricate relationships between
parents’ satisfaction with their children’s educational experiences, parent
engagement in early childhood education, the home literacy environment (HLE), and
household income within the context of Tirkiye. Specifically, the study aims to
explore the mediating role of the HLE in the relationship between parents’
satisfaction and engagement, and to comprehend the moderating role of household
income on this relationship. Based on a sample size of 660 parents from
Afyonkarahisar and its suburbs, significant positive correlations were found among
parents’ satisfaction, HLE, and parent engagement. A path model was created to test
predefined hypotheses, revealing that parents’ satisfaction positively influenced both
parent engagement and HLE. The HLE was found to partially mediate the
relationship between parents’ satisfaction and parent engagement. Household income
emerged as a moderating variable in the effect of HLE on parent engagement and

between parents’ satisfaction and HLE for certain income groups but was not

iv



significant in most paths. The analysis also revealed variations in parent engagement
and HLE across different income levels. Overall, the findings underscore the
importance of parents’ satisfaction and the HLE in shaping parent engagement in
early childhood education, with variations across income levels. These insights hold
substantive implications for a broad spectrum of stakeholders, including educators,
administrators, parents, and curriculum developers, thereby creating a foundation for

further exploration and practical applications in this domain.

Keywords: Parent Satisfaction, Parent Engagement, Home Literacy

Environment, Early Childhood Education



0z

OKUL ONCESi DONEMDE EBEVEYN MEMNUNIYETI VE AILE BAGLILIGI:
EV ICi OKURYAZARLIK ORTAMININ ARACI ROLU

Kaya, Umit Unsal
Doktora, Temel Egitim, Okul Oncesi Egitimi Béliimii
Tez Yéneticisi: Dog. Dr. Hasibe Ozlen Demircan
Ortak Tez Yoneticisi: Dog. Dr. Dilek Altun

Agustos 2023, 259 sayfa

Bu ¢aligmanin amaci, ebeveynlerin c¢ocuklarinin egitim deneyimlerinden
duyduklar1 memnuniyet, okul 6ncesi donemde aile bagliligi, ev i¢i okuryazarlik
ortam1 (EOC) ve hane geliri arasindaki iliskileri Tiirkiye baglaminda arastirmaktir.
Caligsma, oOzellikle, ebeveyn memnuniyeti ve aile bagliligi arasindaki iligkide
EOC’nin araci roliinii kesfetmeyi ve hane gelirinin bu iliski lizerindeki diizenleyici
roliinii anlamay1 amaglamaktadir. Afyonkarahisar il merkezi ve merkeze bagli kirsal
kesimde yerlesik 660 ebeveynden olusan bir orneklem biiyiikliigiine dayanarak,
ebeveyn memnuniyeti, EOC ve aile bagliligi arasinda anlamli derecede pozitif
korelasyonlar bulunmustur. Onceden tanimlanmus hipotezleri test etmek igin bir yol
modeli olusturulmus ve ebeveyn memnuniyetinin hem aile baghligini hem de
EOC'yi olumlu yonde etkiledigi ortaya ¢cikmistir. EOC'nin ebeveyn memnuniyeti ve
aile baglilig1 arasindaki iliskiye kismen aracilik ettigi gézlemlenmistir. Hane geliri,
EOC’nin aile baglilig1 tizerindeki etkisinde ve belirli gelir gruplart i¢in ebeveyn
memnuniyeti ile EOC arasinda diizenleyici bir degisken olarak ortaya g¢ikmistir.

Yapilan analizler sonucunda ayrica farkli gelir diizeyleri arasinda aile baglilig1 ve
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EOC'de farkliliklar oldugu ortaya konmustur. Genel olarak bulgular, ebeveyn
memnuniyetinin ve EOCnin okul 6ncesi donemde aile bagliligini sekillendirmedeki
Oneminin altin1 ¢izmekte ve gelir diizeyleri arasinda farkliliklar gostermektedir. Bu
gorusler, egitimciler, yoneticiler, ebeveynler ve miifredat gelistiriciler de dahil olmak
lizere genis bir paydas yelpazesi i¢in 6nemli ¢ikarimlar igermekte ve bdylece bu

alanda daha fazla aragtirma ve pratik uygulamalar i¢in bir temel olugturmaktadir.

Anahtar Kelimeler: Ebeveyn Memnuniyeti, Aile Baglihg, Ev ig¢i
Okuryazarlik Ortami, Okul Oncesi Dénem
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To my beloved father,
Wishing he could see this,
May he rest in peace...
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CHAPTER 1

INTRODUCTION

Early childhood education encompasses a crucial period of a child's
development, laying the foundation for their lifelong learning journey (Clark et al.,
2020; Field, 2006; Shonkoff & Phillips, 2000). Within this context, numerous
influential factors contribute to the quality and outcomes of early educational
experiences (OECD, 2020). Parents’ satisfaction and parent engagement, the home
literacy environment, and household income have emerged as key dimensions
warranting thorough examination. Extensive research, as provided in this chapter,
has underscored the significant roles played by these constructs in shaping children's
educational experiences and subsequent developmental trajectories. By investigating
the interconnections and dynamics among these factors, this dissertation aims to
provide a comprehensive understanding of their implications within the unique
context of Tiirkiye. This introductory section lays the groundwork for detailed
discussions under each theme, namely Parents’ Satisfaction with Their Children's
Educational Experiences in Early Childhood Education, Parent Engagement in Early
Childhood Education, Home Literacy Environment, Household Income, and the
specific focus of the present study. Through this critical exploration, the author
aimed to shed light on the complex relationships and mechanisms that influence
parents’ satisfaction, engagement, and their interactions with the home literacy

environment, while considering the moderating role of household income.

Parents’ Satisfaction with Their Children’s Educational Experiences in
Early Childhood Education

Parents’satisfaction, a multifaceted construct, has been recognized as a
significant influence on early childhood education (Hanayli, 2019; Hu et al., 2018). It

is shaped by parents' perceptions and acceptance of their children's educational
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journey, playing a crucial role in fostering a conducive learning environment (Harris
& Goodall, 2008). Various factors, such as the quality of teacher interactions, the
learning environment's ambiance, communication pathways, and opportunities for
active involvement, collectively form the lens through which parents evaluate their
child's schooling experience (Stevenson & Baker, 1987).

Parents, deeply invested in their children's education, play a role that extends
beyond school hours, permeating the ongoing involvement and assessment of their
children's educational encounters (Ahmetoglu & Acar, 2017). Therefore, a
comprehensive evaluation of parental perceptions throughout the entire educational
continuum becomes indispensable. Understanding parents’ satisfaction with their
children's education can illuminate areas of preschool education that require
improvement or enhancement, thus underscoring the importance of analyzing early
childhood education programs (Vasiljevic et al., 2016; Mendez, 2010; Teleki &
Buck-Gomez, 2002).

Parents’ satisfaction is akin to "customer satisfaction,” serving as an essential
tool for providing insightful feedback to optimize services (Ziviani et al., 2011). It
revolves around three key constructs: the scale and standard of services delivered,
the nature of relationships forged with service providers, and concerns about the
education programs and the importance of varying facets of services or provider
relationships (Bailey et al., 1999; Johnson & Duffett, 2002; Laws & Millward, 2001;
McWilliam, 1991; Summers et al., 2005). In the context of evaluating parents’
satisfaction, the measurement of this construct serves multiple purposes, including
facilitating decision-making processes, promoting parental involvement, and
demonstrating the effectiveness of Early Childhood Education (ECE) services to
various stakeholders (Bailey, 1987; Conn-Powers et al., 1990; Fantuzzo et al., 2006;
McNaughton, 1994; Rodger et al., 2008; Scheirer, 1978; Summers et al., 2005;
Upshur, 1991; Wolery, 1987).

The formation of parents’ satisfaction is typically contingent on three central
dimensions: 1) the extent and quality of services extended to parents and their
children, 2) the robustness of relationships cultivated with those providing the
services, and 3) the attributed significance of varying aspects of service or
established relationships with service providers (Bailey et al.,, 2002; Laws &
Millward, 2001; McWilliam, 1991; Summers et al., 2005). Assessing parents’

2



satisfaction carries critical importance within the sphere of early childhood education
as it facilitates the critique of current services, suggestion of improvements,
integration of parents into decision-making processes, and helps secure the
confidence of funding bodies and administrators regarding the efficacy of ECE
services (Bailey, 1987; Conn-Powers et al., 1990; Rodger et al., 2008; Scheirer,
1978; Upshur, 1991; Wolery, 1987).

The matrix of parents’ satisfaction is influenced by a myriad of factors such
as school safety, communication between parents and school, and the level of
parental involvement (Friedman et al., 2006; Fantuzzo et al., 2006; Galil et al. 2006;
Winkelstein 1981; Ziviani et al., 2011; Hausman & Goldring 2000; LaForett &
Mendez 2010; Vasiljevic et al., 2016). Research reveals that parents of younger
children exhibit heightened program satisfaction, possibly attributed to the increased
focus on parental involvement in these classrooms (Fantuzzo et al., 2006). On the
flip side, parents could experience dissatisfaction and retract from involvement if
they perceive the school as unsupportive or unresponsive to their children's needs
(Griffith, 2020; Jonsdottir et al., 2017). This dissatisfaction can lead to negative
event appraisal and maladjustment, culminating in inadequate parental engagement
and subpar child outcomes (Abidin & Brunner, 1995; Crnic & Low, 2002; Gerstein
etal., 2009).

The relationship between parents’ satisfaction and parent engagement in early
childhood education is complex and multifaceted. Parents’ satisfaction with their
children's educational experiences can serve as a motivating factor, encouraging
more active engagement in their child's learning process. Conversely, dissatisfaction
may lead to a withdrawal of involvement, impacting the child's educational
outcomes. Understanding this intricate connection is vital, as it lays the groundwork
for the subsequent exploration of parent engagement in early childhood education, a
critical aspect that will be further examined in the following section.

Parent Engagement in Early Childhood Education
The relationship between parents’ satisfaction and parent engagement is
central to early childhood education (Gross et al., 2022). This stage is vital for a

child's cognitive, physical, socio-emotional, and moral development (O'Neil, 2011;



Berk, 2013), and the family environment plays a crucial role as the primary arena for
learning.

Parent engagement goes beyond formal education, encompassing various
parent-child interactions that enrich learning (Bronfenbrenner, 1979). As children
enter formal education, the relationship between parents and educators becomes
reciprocal (Bronfenbrenner & Morris, 1998; Hayes et al., 2017).

Parent engagement is essential for academic success, involving active
parental participation in education, both at school and home (Hornby & Lafaele,
2011). Studies have found a positive correlation between parents’ satisfaction and
engagement, with satisfied parents reporting lower stress and higher engagement
(Lau & Ng, 2019; Tao et al., 2019; Abidin & Brunner, 1995; Crnic & Low, 2002;
Gerstein et al., 2009).

Defined by the United States Department of Education (2015), parent
engagement involves collaboration between parents and teachers. The term
"engagement" is preferred over "involvement" for its broader implications (Barton et
al., 2004), and it includes all individuals with parental responsibilities.

The distinction between engagement and involvement is essential (Ferlazzo,
2011), with engagement implying a deeper commitment and ownership. This
distinction leads to questions about the nature of activities, communication, and
community vision in schools (Goodall & Montgomery, 2014; Demircan, 2018).

Literature shows that parent engagement significantly impacts children's
academic achievement (Dufur et al., 2013; Bigner, 2010; Fan & Williams, 2010; Fan
et al., 2012). However, measuring and fostering engagement remains a challenge
(Gross et al., 2019), with some tools like the Parent Engagement in Early Childhood
Education Survey (PEECE) offering solutions (Gross et al., 2022).

Factors influencing parent engagement include family, school, and child-
related aspects (Magwa & Mugari, 2017). Engagement can be categorized into
home-based, school-based, and parent-teacher/school communication (Epstein, 1995;
Fantuzzo et al., 2000; Hoover-Dempsey & Sandler, 1997; Kohl et al., 2000). Home-
based engagement, in particular, has shown strong correlation with academic
outcomes (Dove et al., 2015; Jeynes, 2012; Loughlin-Presnal & Bierman, 2017;
Boonk et al., 2018).



Hence, the relationship between parents’ satisfaction and parent engagement
is complex and thought to be mediated by the home literacy environment and
moderated by household income. The home literacy environment, characterized by
literacy-related activities and resources, serves as a pathway through which
satisfaction influences engagement. This connection sets the stage for further
exploration into the home literacy environment, a critical aspect of early childhood

education.

Home Literacy Environment

Underpinning these home-based engagement behaviors is the Home Literacy
Environment (HLE) - the ambiance within the home that encourages the child to
develop specific reading, writing, and linguistic competencies (Yeo, 2014). The HLE
not only incorporates physical and social traits, such as the availability of a range of
materials and a social setting conducive to literacy activities, but also involves
parental input in molding the child's literacy skills (Altun et al., 2022). Particularly
during preschool years, the HLE is instrumental in fostering children's reading
development. It is during this phase that children emulate their parents or primary
caregivers as role models, adopting their attitudes towards reading and learning.

In essence, apart from the availability of materials, the HLE comprises two
critical components: a) parental beliefs about literacy and their role in nurturing their
children's literacy skills, and b) parental actions that support literacy development.
It's evident that parents' attitudes towards the importance of reading and their
strategies for encouraging their children to read can significantly influence the
literacy opportunities they provide. Favorable links have been observed between
parent-child participation in literacy and language activities and parental reading
beliefs (DeBaryshe, 1995; Weigel et al., 2006). This body of work contributes to the
discourse surrounding the '30-million-word gap' - the disparity in the number of
words children from lower-income households hear compared to their higher-income
counterparts, and its potential contribution to the widening academic achievement
gap (Hart & Risley, 1995; Logan et al., 2019; Sperry et al., 2019; Durham et al.,
2007).



Research frequently highlights the profound influence early home
experiences exert on a child's acquisition of early literacy skills, such as phonological
awareness, letter/print knowledge, and vocabulary (Altun et al., 2018;
Hofslundsengen et al., 2019; van Tonder et al., 2019; Davidse et al., 2011; Farver et
al., 2013; Liu et al., 2019; Dulay et al., 2018; Inoue et al., 2020; Niklas & Schneider,
2015; Sénéchal & LeFevre, 2014). Factors such as parental behaviors, home literacy
experiences, and other external elements have been found to significantly influence
children's motivation, attitudes, and interest in reading (Baker & Scher, 2002; Elias,
2010; Lee & Yeo, 2014; Wiescholek et al., 2018; Yeo et al., 2014). A recent study
concluded that a mother's enjoyment of reading and the time she invests in it can

shape her child's attitudes towards reading (Altun et al., 2022).

Household Income

Building on this foundation, it is important to acknowledge that household
income, as a socioeconomic marker, is a significant determinant of educational
experiences and outcomes. A wealth of literature has consistently shown that
household income can impact a multitude of factors related to education, such as
access to resources, educational opportunities, and overall quality of learning
environments (Bradley & Corwyn, 2002; McLoyd, 1998; Reardon, 2011). In this
dissertation, the choice to focus on household income, as opposed to socio-economic
status in its entirety, stems from its direct measure and quantifiable nature, allowing
for more precise and clear analysis (Bradley & Corwyn, 2002). Unlike socio-
economic status, which is a broader, composite measure often including elements
such as parents' educational attainment and occupational prestige, household income
offers a more specific understanding of the family's financial resources, thus
facilitating a focused exploration of its potential moderating role in the model
(Conger & Donnellan, 2007).

In the context of parent engagement and satisfaction, household income
might play a moderating role by influencing parents' perception of their children's
education and their subsequent involvement. It is conceivable that higher-income
parents may have greater access to resources and opportunities that can bolster their
satisfaction with their children's educational experiences, leading to higher levels of

engagement (Lareau, 2003). Conversely, lower-income parents may face more
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constraints that reduce their satisfaction and limit their ability to engage (Bodovski &
Farkas, 2008).

Moreover, household income could indirectly impact the home literacy
environment, another crucial aspect of this dissertation. Research has documented
that higher-income households tend to have more abundant and diverse learning
materials, fostering a richer home literacy environment (Evans et al., 2010). This
disparity could subsequently affect parents’ satisfaction with their children's
educational experiences and their level of engagement.

However, the relationship between household income, parent satisfaction, and
parent engagement is far from deterministic. There are numerous examples of lower-
income parents who remain deeply involved and satisfied with their children's
education, often driven by high aspirations and strong beliefs in education (Cooper,
2010; Hoover-Dempsey et al., 2005). This dissertation also explores these nuances
and endeavor to contribute to a more comprehensive understanding of how
household income interacts with parent satisfaction and engagement in early
childhood education. By considering income as a moderating variable, this study
aims to uncover potential strategies to promote parent engagement across different
socioeconomic strata, aligning with efforts to bridge the educational achievement

gap and foster equity in educational opportunities.

The Present Study

This dissertation is anchored on the exploration of the intricate nexus tying
parents’ satisfaction with their children's early educational experiences, parent
engagement, the home literacy environment, and the potentially moderating role of
household income within the context of early childhood education. The impetus to
situate this study within the realm of early childhood education stems from the
understanding that early childhood is a pivotal epoch in shaping an individual's
cognitive, physical, socio-emotional, and moral development (O'Neil, 2011; Berk,
2013). Specifically, early years characterized by exponential growth across
cognitive, social, and emotional dimensions, exhibit a unique capacity for
information absorption and assimilation, making them unrivaled in their
developmental potency (Kagan & Neuman, 1997). Thus, these formative years

provide an essential foundation for the current research inquiry.
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Comprehending these initial years of development is of utmost importance as
they establish the groundwork for all future learning and developmental progression
(Clark et al., 2020; Shonkoff & Phillips, 2000). Crucially, the experiences fostered
and interactions nurtured during this period significantly shape children's
predispositions towards education, readiness for formal schooling, and potentially,
their overall academic achievement trajectory (Bendini & Devercelli, 2022; Sylva et
al., 2004). Parental engagement and satisfaction, therefore, wield transformative
potential during this stage. They have the capacity to not only affect the immediate
learning environment but also shape the longer-term educational pathways of
children (Goodall & Montgomery, 2014). Scrutinizing these dynamics within early
childhood education provides an opportune lens through which these relationships
can be viewed from their inception, yielding insights that could profoundly impact
parental involvement strategies, early education policies, and, ultimately, children's
educational outcomes (Epstein, 2001).

Based on this framework, the current investigation delves into the promising
relationships among parents’ satisfaction, parent engagement, and the home literacy
environment provided by parents for their children. This exploration aspires to
unravel the concept of parent satisfaction with their children's educational
experiences during early childhood, which could potentially influence parent
engagement. Concurrently, it aims to elucidate the role of the home literacy
environment, which could act as a mediator in this relationship. The moderating
effect of household income, a critical socioeconomic factor, is also scrutinized,
which could contribute to a richer understanding of the foundations of parent

engagement and the factors that could enhance it.

1.1 Significance of the Study

The intricate relationship between parents’ satisfaction and parent
engagement in early childhood education (ECE) has been the subject of extensive
research, revealing a complex interplay that is influenced by various factors such as
communication, choice of setting, and quality of education. Studies have shown that
collaboration-enhancing communication between parents and educational settings
leads to increased parents’ satisfaction (Galil et al., 2006; Winkelstein, 1981; Ziviani

et al., 2011), and parents who align their choices with the quality and values of the
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education setting tend to express higher satisfaction and involvement (Hausman &
Goldring, 2000). Furthermore, research has demonstrated that parents’ satisfaction
can be both a result of and a catalyst for engagement, suggesting a bidirectional
relationship (Jinnah & Walters, 2008; Shao et al., 2022; Gibbons & Silva, 2011).
However, dissatisfaction stemming from perceived unsupportiveness or
unresponsiveness can lead to ineffective engagement and negative child outcomes
(Griffith, 2020; Jonsdéttir et al., 2017; Abidin & Brunner, 1995; Crnic & Low, 2002;
Gerstein et al., 2009).

Despite the wealth of research on these individual aspects, a significant gap
exists in the literature regarding the comprehensive exploration of the relationship
between parents’ satisfaction and engagement, particularly in the context of early
childhood education. This study aims to fill this void by investigating the
multifaceted relationship between parents’ satisfaction and engagement, considering
the moderating influence of the school environment and household income. The
intention is to build upon the empirical work of scholars such as Jeynes (2011), who
underscored the correlation between parents’ satisfaction and involvement, and to
extend the understanding of how satisfaction might serve as a catalyst to spur
increased parent engagement. By focusing on this specific relationship and
considering the broader context, this study seeks to provide a more nuanced
understanding of the factors that influence parental involvement in ECE, thereby
contributing to the development of strategies and policies that can enhance both
satisfaction and engagement. The novelty of this approach lies in its attempt to
synthesize various strands of research into a cohesive framework, addressing a
previously unexplored dimension of parents’ satisfaction and engagement in early
childhood education.

This study intends to augment the realm of parent engagement studies by
revealing the relationships between parents’ satisfaction with their children’s
educational experiences in early childhood period, parent engagement in early
childhood education, and the home literacy environment that parents provide to their
children as well as household income of the families that may act as a moderator
among the relationships.



The importance of this study can be considered in three broad contexts: a
contribution to the broader understanding of parent engagement in early childhood
education; expanding upon the use and understanding of the novel concept of “parent
engagement — aile bagliligi” in Turkish research; and providing a foundation for
practical implementation strategies that promote parent engagement in early
childhood education, particularly within the national context.

Parent engagement is an essential component of early childhood education,
and this research aims to enhance the understanding of it by revealing its
multifaceted relationships with parents’ satisfaction, the home literacy environment,
and household income. This is of particular importance as the early childhood period
has been identified as a crucial time when parents can significantly impact their
children's learning and development (National Academies of Sciences, Engineering
and Medicine, 2016). Moreover, research suggests that early interventions focusing
on parent engagement can be cost-effective due to their potential for long-lasting
impacts (Bierman et al., 2017; Jeynes, 2012; Reynolds et al., 2018). Additionally,
research shows that patterns of parent engagement established in early childhood
often persist throughout a child's educational journey (Green et al., 2007).

Within this framework, the findings of this research are anticipated to hold
relevance not just for academics probing the field, but also for educators, curriculum
developers, education officials, and parents. The outcomes could potentially guide
the formulation of strategies aimed at boosting parent engagement by unveiling
potential mechanisms that influence it. By deconstructing these relationships, this
study may play a role in the development of more precisely-targeted strategies to
stimulate parental involvement, thereby fostering a richer educational experience for
children.

Building upon the existing body of Turkish literature on parent engagement,
this research presents an adapted version of a new parent engagement scale (Parent
Engagement in Early Childhood Education Survey — PEECE), originally developed
by Gross et al. (2022). Tailored to fit within the Turkish cultural and linguistic
context, this adaptation is needed as it facilitates the examination of parent
engagement patterns and quality among Turkish parents. Further, it provides

valuable insight into the relationships between parent engagement, parents’
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satisfaction with their children's educational experiences, and the nature of the home
literacy environment provided.

This study advances the discourse by investigating potential factors
influencing parent engagement, such as parents’ satisfaction with their children’s
educational experiences, the home literacy environment, and household income.
Another aspect of this research is its consideration of the home literacy environment
as a mediating factor and household income as a moderating variable in the
relationship between parent satisfaction and parent engagement (Drouin, 2009;
Zambrana et al., 2019). Consequently, this research enriches the understanding of the
dynamics that influence parent engagement, an essential step in addressing and
overcoming hurdles to parental involvement.

Finally, the practical implications of this research cannot be understated. This
study provides a robust basis for developing interventions and parent education
programs aimed at enhancing parent engagement in early childhood. It allows for a
more nuanced understanding of the role that parents’ satisfaction with their children's
educational experiences plays in promoting parent engagement. Furthermore, it
sheds light on how an enriched home literacy environment might mediate this
relationship. This knowledge could be leveraged to develop more effective strategies
to increase parents’ satisfaction, and consequently, enhance parent engagement.
Furthermore, the research could provide insights into how socio-economic status
might moderate these relationships, offering valuable information for policymakers,
researchers, school administrators, and social welfare officials who are committed to
enhancing parent engagement, particularly within low-income families.

On the other hand, the decision to conduct this study exclusively in the
setting of Tiirkiye is anchored in several key reasons. Firstly, early childhood
education in Tirkiye and its utilization varies considerably across different socio-
economic and demographic groups (OECD, 2019). This heterogeneity presents an
opportunity to explore the nuanced interplay between parents’ satisfaction, home
literacy environment, and parent engagement in a context where these elements
might hold greater variability and significance than in settings where early childhood

education is uniformly accessible.
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Secondly, the socio-economic landscape in Tiirkiye, characterized by notable
income disparities (OECD, 2021), allows for an intricate examination of household
income as a potential moderating factor in the relationships posited in this study.
Given the significant role of income in determining access to educational resources
and the quality of the home literacy environment, its exploration within the Turkish
setting offers valuable insights that can inform targeted interventions.

Thirdly, there is a dearth of research in the Turkish context exploring the
intricate relationships between parents’ satisfaction with educational experiences,
home literacy environment, and parent engagement in early childhood education.
This gap underscores the need for a contextualized understanding of these constructs
within the unique socio-cultural fabric of Turkish society. In particular, the study's
focus on the mediating role of home literacy environment and the moderating role of
household income addresses uncharted territories in the Turkish academic landscape.

The conclusions drawn from this study may provide pertinent insights that
could inform policy and practice within Tiirkiye, specifically aimed at strengthening
parent engagement in early childhood education. Appreciating the local environment
and the challenges unique to it is vital when crafting and putting into action
successful interventions. As such, this research adds not only to the academic
discourse but also holds considerable practical merit for the early childhood
education landscape in Tiirkiye.

In summary, the exclusive focus on Tiirkiye in this study is informed by the
uniqueness of the Turkish early childhood education context, the socio-economic
heterogeneity, the gap in the local literature, and the potential policy and practical

implications of the findings.

1.2 Purpose, Research Questions, and the Hypotheses of the Study

The purpose of this study is to investigate the intricate interplay between
parents’ satisfaction with their children’s educational experiences, parent
engagement in such education, the home literacy environment, and household
income. An exploration was conducted to comprehensively understand and elucidate
the potential mediating role of the home literacy environment in the relationship
between parents’ satisfaction with their children's early education and the degree of

their engagement in this education. This study also aims to comprehend the
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moderating role of household income on the aforementioned relationship. An
examination was made to discern whether the level of household income strengthens
or weakens the mediating role of the home literacy environment in the relationship
between parents’ satisfaction and their engagement in early childhood education. In
line with the aforementioned research purpose, the following research questions are
addressed:

RQ1. What is the direct relationship between parents’ satisfaction with
educational experiences in early childhood education and parent engagement in early
childhood education?

RQ2. What is the direct relationship between parents’ satisfaction with
educational experiences in early childhood education and the home literacy
environment that parents provide to their children?

RQ3. What is the direct relationship between the home literacy environment
that parents provide to their children and parent engagement in early childhood
education?

RQ4. Does the home literacy environment that parents provide to their
children play significant role in the relationship between parents’ satisfaction with
educational experiences in early childhood education and parent engagement in early
childhood education?

RQ5. Does household income moderate the relationship between parents’
satisfaction with educational experiences in early childhood education and parent
engagement in early childhood education?

RQ6. Does household income moderate the relationship between parents’
satisfaction with educational experiences in early childhood education and the home
literacy environment that parents provide to their children?

RQ7. Does household income moderate the relationship between the home
literacy environment that parents provide to their children and parent engagement in
early childhood education?

The research questions outlined above serve as a roadmap for this
investigation, guiding the inquiry into the intricate relationships between these
variables. These questions are designed to uncover the direct and indirect influences
of parents’ satisfaction, the home literacy environment, and household income on

parent engagement in early childhood education. The research questions reveal the
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relationship between two or more variables by formulating it as a question; whereas,
the hypothesis is a declarative statement that asserts the relationship between two or
more variables (Kerlinger, 1979; Krathwohl, 1988). These research questions serve
as the foundation for the subsequent hypotheses based on the literature, providing a
clear and focused direction for the study.

To achieve the purpose of the study, a path model has been designed to
explore the direct and indirect relationships among the variables under study (See
Figure 1.1). The creation of this model is expected to yield a more structured and
comprehensive understanding of the complex network of relationships that inform
parent engagement in early childhood education.

By conducting this multifaceted investigation, this research aspires to
contribute to the understanding of factors influencing parental involvement in early
childhood education, ultimately leading to improved educational strategies, policies,
and programs that facilitate a supportive learning environment at home and enhance
children's educational outcomes. The overarching aim is to provide empirical
evidence that will guide educators, policymakers, and families in creating conditions
conducive to the academic success and lifelong learning pursuits of children in the
early stages of their education.

In the context of the present study, Structural Equation Modeling (SEM) is
adopted as a comprehensive statistical approach to test the proposed hypotheses. The
decision to utilize SEM is based on its suitability for exploratory and confirmatory
factor analysis, path analysis, and modeling complex relationships between observed
and latent variables (Schumacker & Lomax, 2010). SEM, being a multivariate
analysis technique, offers greater flexibility and precision in estimating the
relationships between multiple independent and dependent constructs, enabling
researchers to simultaneously examine a series of dependence relationships (Hair et
al., 2014). This study, therefore, requires a more sophisticated analytical approach
like SEM to measure direct, indirect, and moderating effects of the relationships
among parent satisfaction, home literacy environment, parent engagement, and
household income. In line with these characteristics of SEM, this research proceeds
with hypothesis formulation as a means to clearly outline and test the expected

relationships within a comprehensive structural model.
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In alignment with the articulated research purpose and in pursuit of a
comprehensive exploration of the investigated relationships, the ensuing hypotheses
are propounded for rigorous empirical testing:

Ho1: Parents’ satisfaction with educational experiences in early childhood
education does not directly and positively affect parent engagement in early
childhood education.

Hi: Parents’ satisfaction with educational experiences in early childhood
education positively and directly affects parent engagement in early childhood
education.

Ho2: Parents’ satisfaction with educational experiences in early childhood
education does not directly and positively affect the home literacy environment that
parents provide to their children.

H,: Parents’ satisfaction with educational experiences in early childhood
education positively and directly affects home literacy environment that parents
provide to their children.

Hos: The home literacy environment that parents provide to their children
does not directly and positively affect parent engagement in early childhood
education.

Hs: Home literacy environment that parents provide to their children
positively and directly affects parent engagement in early childhood education.

Hosa: The home literacy environment that parents provide to their children
does not mediate the relationship between parents’ satisfaction with educational
experiences in early childhood education and parent engagement in early childhood
education.

Hsa: Home literacy environment that parents provide to their children
mediates the relationship between the parents’ satisfaction with educational
experiences in early childhood education and parent engagement in early childhood
education.

Ho4a: Household income does not moderate the relationship between parents’
satisfaction with educational experiences in early childhood education and parent
engagement in early childhood education.
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Hasa: Household income moderates the relationship between parents’
satisfaction with educational experiences in early childhood education and parent
engagement in early childhood education.

Hoap: Household income does not moderate the relationship between parents’
satisfaction with educational experiences in early childhood education and the home
literacy environment that parents provide to their children.

Hsp: Household income moderates the relationship between parents’
satisfaction with educational experiences in early childhood education and home
literacy environment that parents provide to their children.

Hosc: Household income does not moderate the relationship between the
home literacy environment that parents provide to their children and parent
engagement in early childhood education.

Hac: Household income moderates the relationship between home literacy
environment that parents provide to their children and parent engagement in early
childhood education.

Hypothesis testing, including Structural Equation Modeling (SEM), entails
the formulation of a null hypothesis (Ho) and an alternative hypothesis (Hi). Ho
postulates no effect or difference, whereas H; proposes an effect or difference.
Instead of accepting Hi, one rejects or fails to reject Hy. When significant results are
found, it is more accurate to assert "Hg is rejected,” suggesting sufficient evidence
supporting Hs, rather than stating "H; is accepted” due to the inherent uncertainty in
statistics (Wasserstein & Lazar, 2016).

1.3 Proposed Model

The conceptual framework of the present study (illustrated in Figure 1.1)
outlines the direct impact of parents’ satisfaction with their children's early childhood
educational experiences on parent engagement in education. Additionally, it explores
a possible mediating process that could explain the relationship between parents’
satisfaction and parent engagement. By investigating this proposed path model, the
study aims to shed light on the underlying mechanisms through which parents’
satisfaction influences their level of engagement in their children's education during

early childhood.
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Figure 1. 1. Proposed model

In consideration of the importance attributed to model specification within
path analysis, as underscored by Kline (2016) and Schumacker and Lomax (2010),
this study's proposed model has been meticulously constructed, drawing from the
propositions, suggestions, and empirical findings established by prior research.
Despite the existence of an expansive body of studies exploring various factors
related to parental involvement, research specifically delineating the association
between parent engagement and its correlated elements appears limited. This study,
underpinned by a wealth of literature on parents’ satisfaction with their children's
educational experiences, employs an explanatory correlational research design to
examine the potential relationships between parents’ satisfaction with educational
experiences, the home literacy environment they provide, and their level of

engagement.
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Furthermore, this study considers the potential moderating role of household
income within these interrelationships, a relatively less explored dimension in the
context of early childhood education (Fraenkel, Wallen, & Hyun, 2011). Through
this comprehensive approach, the study seeks to fill the identified gaps in existing
literature and contribute to the further understanding of these complex dynamics.

Before proceeding with the presentation of the study's hypotheses and their
supportive theoretical frameworks, it is crucial to establish the significance and role
of these hypotheses in this research. Hypotheses, essentially educated assumptions or
proposed explanations, offer a guiding path for research, and when suitably grounded
in theory and empirical literature, they form the backbone of credible scientific
inquiry (Creswell, 2012). They are conjectural statements that seek to explain the
assumed relationships or correlations among the variables under investigation. In this
study, each hypothesis is not merely an assertion, but is meticulously conceptualized
in line with the underpinnings of established theories and prior empirical studies.
Hence, the forthcoming section not only states the hypotheses, but also
systematically links each hypothesis with its relevant theoretical underpinning and
supporting literature. This contextualization of hypotheses within the theoretical
foundations and existing literature enriches the understanding of these proposed
relationships, lends credibility to the study, and guides the path of investigation. This
approach ultimately facilitates the formulation of meaningful and actionable insights
from the study findings.

The following section delineates the formulated hypotheses of this study,
each intricately tethered to their respective theoretical foundations, and substantiated
with relevant empirical studies from the extant literature.

H,: Parents’ satisfaction with educational experiences in early childhood education
positively and directly affects parent engagement in early childhood education.

Foundational principles for this hypothesis (H;) are embedded within the
Sociocultural Theory (Vygotsky,1978; Rogoff, 2003) and Family System Theory
(Miller et al., 2000; Minuchin, 1985). Vygotsky's conception of social learning
proposes that parents’ satisfaction, seen as a positive emotional state, could
potentially spark and foster more active engagement in their child's education (Hill &
Tyson, 2009). In tandem, the Family Systems Theory forms the basis of the

relationship between parent satisfaction and engagement. The theory asserts that
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family components exert influence upon each other and function as a cohesive
system. Thus, satisfaction with a child's education is likely to resonate with and
bolster a parent's dedication to their participation in this educational process
(Sheridan et al., 2012).

The concept of parents’ satisfaction, as referenced in this study, pertains to
the gratifying experiences parents derive from their engagement in early childhood
education. A wealth of scholarly literature supports the assertion that parents who are
satisfied with the learning opportunities and the level of engagement facilitated by
schools tend to exhibit lower parenting stress and heightened parental engagement
(Lau & Ng, 2019; Tao et al., 2019). Conversely, perceptions of unsupportive school
environments or unresponsiveness to children's needs in teaching and parent
collaboration can breed dissatisfaction among parents, often reducing their desire for
cooperation (Griffith, 2020; Jonsdoéttir et al.,, 2017). Such dissatisfaction can
precipitate negative appraisals of events and maladjustment, fostering ineffective
parent engagement and problematic child outcomes (Abidin & Brunner, 1995; Crnic
& Low, 2002; Gerstein et al., 2009).

Prior research, notably those conducted by Jinnah and Walters in 2008, Shao
et al. in 2022 as well as Gibbons and Silva in 2011, have provided empirical
evidence supporting the assertion that there is a positive correlation between the
degree of parental involvement and levels of parents’ satisfaction. Their studies have
underscored the proposition that active engagement of parents in the academic and
social activities of their children serves as a significant predictor of heightened levels
of satisfaction among parents. This suggests that fostering an environment where
parents are encouraged to participate can lead to an increase in parent satisfaction,
highlighting the critical role parental involvement plays in contributing to a positive
educational outcome. Indeed, while these studies affirm the notion that parental
involvement is positively predictive of parents’ satisfaction, it could reasonably be
inferred that the relationship may exhibit reciprocity. According to the first
hypothesis (H;) of the present study, parents’ satisfaction with educational
experiences in early childhood education is anticipated to have a positive and direct
impact on their level of engagement in the same. This implies a potentially
bidirectional relationship between the two constructs - satisfaction and engagement.

On the one hand, engagement enhances satisfaction, while on the other, satisfaction
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bolsters further engagement. Therefore, while Jinnah and Walters' (2008), Shao et
al.’s (2022) and Gibbons and Silva's (2011) research posits the influence of parent
involvement on satisfaction, this study suggests the possibility of a reverse causality
where satisfaction might also serve as a catalyst to spur increased parent engagement
in early childhood education.

Moreover, this study is significantly influenced by the empirical work
conducted by Jeynes (2011). Expounding on his research, it is postulated in this
study that parents’ satisfaction with educational experiences in early childhood
education will exert a positive and direct impact on parent engagement. Jeynes'
scholarly contribution underscores a robust correlation between parents’ satisfaction
and their ensuing involvement in their children's educational pursuits, further
substantiating the theory underpinning this research hypothesis. Thus, the interplay
between parents’ satisfaction and engagement, enriched by the moderating influence
of the school environment and household income, forms the foundational bedrock of
the hypotheses postulated in this study.

Having elucidated the relationship between parents’ satisfaction and their
corresponding engagement in early childhood education as posited by Hypothesis 1
(H,), the focus now shifts to explore the impact of this satisfaction on another pivotal
aspect of children's education: the home literacy environment. The second hypothesis
(H.) of this study postulates that parents’ satisfaction with educational experiences in
early childhood education positively and directly affects the home literacy
environment that parents provide to their children. The underlying premise here is
that the level of satisfaction derived from educational experiences in early childhood
settings might indeed extend beyond the confines of the institution, permeating the
home environment and shaping the quality of the literacy experiences provided by
parents. Thus, H, puts forth the conjecture that parents who are more satisfied with
their child's educational experience may create a more conducive and enriching
literacy environment at home. The examination of this hypothesis enables a broader
understanding of the cascading influence of parents’ satisfaction on a child's overall
educational trajectory.

H.: Parents’ satisfaction with educational experiences in early childhood education
positively and directly affects the home literacy environment that parents provide to

their children.
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The foundations for this hypothesis (H) are laid down by Family Systems
Theory (Miller et al., 2000; Minuchin, 1985) and Ecological Systems Theory
(Fantuzzo et al., 2013). The Family Systems Theory intimates that the level of
satisfaction parents feel about their children's educational experiences can shape the
literacy environment that is nurtured at home. Elevated satisfaction could possibly
motivate parents to foster a more supportive and intellectually stimulating literacy
environment (Weigel et al., 2006). Viewed through the lens of Ecological Systems
Theory, the satisfaction parents derive from the education process contributes to the
microsystem, thereby directly affecting the immediate learning environment — the
home literacy environment (Zhang et al., 2010).

Extending from the findings of Manolitsis et al. (2013), the second hypothesis
of this study posits that parents’ satisfaction with educational experiences in early
childhood education will positively and directly affect the home literacy environment
that they provide for their children. Manolitsis et al. (2013) indicated that the quality
of the home literacy environment is significantly shaped by the level of parents’
satisfaction with their children's educational experiences.

In the course of this scholarly exploration, having navigated the relationships
between parents’ satisfaction, engagement in early childhood education, and the
creation of the home literacy environment, the study further ventures into another
dimension of the intricate interplay of these variables. Hypothesis 3 (Hs) is posited
on the assertion that the home literacy environment, as provided by parents to their
children, positively and directly affects parent engagement in early childhood
education.

This hypothesis surfaces as a natural progression from Hypothesis 2 (Hy),
building on the supposition that a more conducive home literacy environment - a
byproduct of increased parents’ satisfaction - could potentially drive enhanced
parental engagement in early childhood education. The rationale behind this
hypothesis is to scrutinize the possible impacts of the home literacy environment on
parent engagement. Specifically, whether the home literacy environment, as a
product of parents’ satisfaction, in turn exerts an influence on the degree to which
parents are engaged in their child's education. As such, Hj probes deeper into the

multifaceted mechanisms by which parent satisfaction could impact their
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engagement, both directly, as posited by Hi, and indirectly, through the mediating
role of the home literacy environment, as suggested by H, and Ha.

Hs: Home literacy environment that parents provide to their children positively and
directly affects parent engagement in early childhood education.

This hypothesis can be contextualized within Ecological Systems Theory
(Fantuzzo et al., 2013) and Sociocultural Theory (Vygotsky, 1978; Rogoff, 2003).
Ecological Systems Theory emphasizes the interplay of different environments
affecting a child's development. A supportive HLE can stimulate and foster more
extensive parental involvement (Sénéchal & LeFevre, 2014). Further, within the
framework of Sociocultural Theory, the role of parents in shaping their children's
learning environment is emphasized. Thus, a rich HLE would be indicative of
proactive parent engagement in their child's learning (Hammer et al., 2005).

The existing literature provides substantial evidence that parent engagement
is a vital component of the HLE. For instance, Adhani (2019) emphasized the
importance of parents' role in stimulating language development in children through
various aspects of HLE, such as reading books and interactive conversations.
Similarly, studies by Garcia et al. (2015) and Niklas & Schneider (2017) revealed
that parental involvement in children's language skills can significantly improve
reading abilities, and when parents are involved in motivating their children, it
usually leads to enhanced learning outcomes (Primiyana & Dewi, 2022).

Moreover, research has shown that interventions in the HLE may have a
positive impact on children’s linguistic and literacy development (Mol et al., 2008;
Sénéchal and Young, 2008). Successful family literacy interventions often include
parental education or general information for parents on how to enhance the quality
in the HLE (Niklas and Schneider, 2017b; Saracho, 2017). Such approaches may
change attitudes and actual behavior in parents, further supporting the notion that
parent engagement can affect HLE.

Given these findings, it is reasonable to hypothesize that the relationship
between HLE and parent engagement may be reciprocal. If parent engagement can
influence the quality and nature of the HLE, as demonstrated by studies such as
Wood (2002) and Weigel et al. (2006), it is plausible that the HLE, in turn, can affect

parent engagement.
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Transitioning from the examination of direct relationships between parents’
satisfaction, home literacy environment, and parent engagement, the study proceeds
to hypothesize a more nuanced interaction among these factors. Specifically,
Hypothesis 3a (Hs,) postulates that the home literacy environment provided by
parents to their children serves as a mediating factor in the relationship between
parents’ satisfaction with educational experiences in early childhood education and
parent engagement in early childhood education.

This hypothesis extends the inquiry beyond the direct influences posited in
the earlier hypotheses (Hi-Hs) and introduces the concept of a mediating role for the
home literacy environment. According to this hypothesis, the influence of parents’
satisfaction with educational experiences on their engagement in early childhood
education may not be strictly direct, but could also be indirectly manifested via the
effects of parents’ satisfaction on the home literacy environment. That is to say,
greater parents’ satisfaction with educational experiences might lead to a richer home
literacy environment, which in turn might spur increased parental engagement in
early childhood education. Therefore, Hs, endeavors to add depth to our
understanding of the intricate interdependencies between the variables of interest in
this study:

Hsa: Home literacy environment that parents provide to their children mediates the
relationship variable between the parents’ satisfaction with educational experiences
in early childhood education and parent engagement in early childhood education.

In alignment with Ecological Systems Theory (Fantuzzo et al., 2013) and
Sociocultural Theory (Vygotsky,1978; Rogoff, 2003), this hypothesis underscores
the bridging role of the home literacy environment. The Ecological Systems Theory
underscores the interaction of different layers of environmental influence, hence, the
home literacy environment can act as an intermediary mechanism, mediating the
influence of parents’ satisfaction on their engagement (Bronfenbrenner & Morris,
2006). Moreover, in line with the sociocultural perspective, the importance of the
social and cultural tools (such as language and literacy practices at home) in
mediating learning experiences is accentuated (Son & Morrison, 2010).

The study conducted by Weigel et al. (2006) aligns with the underlying
premise of the present study, highlighting the crucial role played by the home

literacy environment as a mediating factor between parents’ satisfaction with
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educational experiences in early childhood education and their engagement in the
same. Weigel et al. (2006) provided empirical evidence supporting the mediating
influence of the home literacy environment in establishing a link between parents’
satisfaction and engagement. Their findings contribute to the growing body of
research that emphasizes the significance of creating a literacy-rich environment at
home in fostering parental engagement and reinforcing the positive outcomes of
early childhood education experiences. By recognizing the mediating role of the
home literacy environment, the current study builds upon Weigel et al.'s (2006)
findings, further exploring the intricate relationship between parents’ satisfaction,
engagement, and the home literacy environment within the context of early
childhood education.

As the intricacies of the relationships between parents’ satisfaction, the home
literacy environment, and parental engagement continue to unravel, it becomes
increasingly apparent that these interactions do not occur in a vacuum. Rather, they
are embedded in a larger socio-economic context, a dimension that the study
acknowledges by introducing household income as a potential moderating variable.
Hypotheses 4,, 4y, and 4. examine the role of household income in potentially
moderating the relationships previously explored. These hypotheses align with
broader ecological frameworks which underscore the influence of economic
conditions on individual behavior and family dynamics (Bronfenbrenner & Morris,
2006).

In particular, the inclusion of household income as a moderating variable is a
nod to the potential influence of socio-economic factors in shaping educational
experiences and outcomes. It underscores the critical understanding that parental
engagement in early childhood education, and the effects thereof, may not be purely
a function of parents’ satisfaction and the home literacy environment, but may also
be affected by the economic circumstances of the household. Therefore, the
introduction of these hypotheses provides a more comprehensive, nuanced, and
socio-economically contextualized perspective of the intricate dynamics being
investigated. The specific hypothesized moderating effects of household income are
articulated in Hypotheses 4,, 4y, and 4., which are as follows:
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Ha4a: Household income moderates the relationship between parents’ satisfaction
with educational experiences in early childhood education and parent engagement in
early childhood education.

Hap: Household income moderates the relationship between parents’ satisfaction
with educational experiences in early childhood education and home literacy
environment that parents provide to their children.

H4c: Household income moderates the relationship between home literacy
environment that parents provide to their children and parent engagement in early
childhood education.

According these hyptheses (Hza, Hapb, Hac), household income moderates the
relationship between parents’ satisfaction with educational experiences in early
childhood education and parent engagement in early childhood education; household
income moderates the relationship between parents’ satisfaction with educational
experiences in early childhood education and home literacy environment that parents
provide to their children; household income moderates the relationship between
home literacy environment that parents provide to their children and parent
engagement in early childhood education.

These hypotheses (Hsa, Hap, Hac), draw on Eco-cultural Theory (Bernheimer
et al., 1990) and Ecological Systems Theory (Fantuzzo et al., 2013). According to
Eco-cultural Theory, household income as a determinant of family ecology, can play
a moderating role in the relationship between parent satisfaction and their
engagement in their child's education (Brooks-Gunn & Duncan, 1997). Meanwhile,
Bronfenbrenner's Ecological Systems Theory also emphasizes the role of socio-
economic factors (such as household income) within the macrosystem that can
influence the micro- and mesosystems (such as parental engagement and home
literacy environment) (Duncan et al., 2014). Thus, the financial context of the family
can affect how parents’ satisfaction with their children's education influences their
engagement and the home literacy environment they provide.

Informed by the body of scholarly literature, this research postulates several
interconnected hypotheses. Drawing from the study by Dearing et al. (2006), the
hypothesis (Haa) posits that household income moderates the relationship between
parents’ satisfaction with educational experiences in early childhood education and

parent engagement. Dearing et al.'s research convincingly showed that family income
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can significantly moderate the effects of parental involvement in education,
providing a strong foundation for this hypothesis.

Building upon these insights, this study further proposes (Hap), in alignment
with the findings of Bradley et al. (2001), that household income also moderates the
relationship between parents’ satisfaction with educational experiences in early
childhood education and the quality of the home literacy environment provided to
their children. Bradley et al. (2001) emphasized that family income levels can
profoundly influence the quality of the home literacy environment, fortifying this
hypothesis.

Lastly, this research extends its theoretical grounding to encompass the work
of Grolnick et al. (1997). Mirroring their findings, it is hypothesized (Hyc) that
household income moderates the relationship between the home literacy environment
parents provide to their children and parent engagement in early childhood
education. Grolnick et al.'s research corroborated the significant moderating effect of
socioeconomic status on the relationship between home literacy environment and
parental engagement, hence strengthening the basis of this hypothesis.

These hypotheses, supported by a wealth of existing research, frame the basis
of the current investigation and guide the direction of the forthcoming empirical

analysis.

1.4 Definition of the Terms

Parent: The term "parent” is used broadly to refer to anyone who has
parental responsibilities for a child, including biological, adoptive, and stepparents as
well as grandparents, other family members who provide care and legal custody
(Gross et al. 2022).

Parent Engagement: It can be seen as a first step before implementing
parent involvement in education procedures because it works as a result of mutual
expectation, to listen and talk about needs, to understand how sent messages are
perceived, to take action by taking the answers of messages, or to see cooperation as
a part of the society where the family and school are (Demircan, 2018).

Parents’ Satisfaction: In the context of this research, the term 'parents’
satisfaction' pertains to the fulfilling experiences parents encounter while

participating in the early educational journey of their children (Hong et al., 2020).
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Home Literacy Environment (HLE): The Home Literacy Environment
(HLE) is characterized by a rich combination of resources, interpersonal interactions,
and literacy-focused activities that members of a family partake in within their home
setting (Altun et al., 2021).

Household Income: This refers to the total combined income of all members
of a household, typically composed of wages, salaries, pensions, rents, and any kind
of investments or benefits. It serves as a key metric for socioeconomic status, as it
influences access to resources and opportunities, including educational experiences
(DeNavas-Walt et al., 2011).

Early Childhood Education (ECE): Early Childhood Education (ECE) is
defined by the National Association for the Education of Young Children (NAEYC)
to include any part- or full-day group program in a center, school, or home that
serves children from birth through age eight, including children with special
developmental and learning needs (NAEYC, 1993). This broad definition
encompasses the education provided in preschools, kindergartens, and the early years
of primary education. ECE focuses on holistic development, including cognitive,
social, emotional, and physical growth. It lays the foundation for lifelong learning
and development, emphasizing play-based and child-centered learning experiences.
In Tirkiye, however, early childhood education specifically targets children aged 36
to 72 months. This phase is considered crucial for children's development, and
various programs are designed to meet their unique needs. The Turkish early
childhood education system emphasizes the importance of family involvement,
socialization, creativity, and the development of basic skills and values. The
curriculum is often aligned with international standards but is tailored to reflect the

cultural, social, and educational context of Tiirkiye (MoNE, 2013).
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CHAPTER 2

LITERATURE REVIEW

This chapter aims to provide a comprehensive literature review that examines
the theoretical foundations and key variables of the study. Firstly, it explores
Vygotsky's Socio-cultural Theory (1978), Ecological Systems Theory (Fantuzzo et
al.,, 2013), Family System Theory (Miller et al.,, 2000; Minuchin, 1985), and
Ecocultural Theory (Bernheimer et al., 1990). These theoretical frameworks serve as
the basis for constructing the conceptual framework of the current study.

Subsequently, the literature review delves into the topics of parent
engagement, parents’ satisfaction with their children's educational experiences, and
home literacy environment. Each of these areas is explored in separate sections,
encompassing the definition and conceptualization of the variables, their significance
for children and families, as well as theoretical models associated with these
variables.

Lastly, the literature review delves into the intricate relationships that were
briefly mentioned in the preceding chapter, which discussed the rationale behind the
proposed path model. This section provides a comprehensive examination of the
relevant literature that informed the development of the proposed path model,
offering a detailed analysis of the associations between the variables.

Through this comprehensive review, the chapter aims to establish a strong
theoretical foundation and provide a deep understanding of the variables under

investigation in the study.

2.1 Theoretical Background
The current study was conducted within the scope of four theoretical
perspectives involving the parents, school, and the child. More specifically, Socio-

cultural Theory which focuses on the socio-cultural historical perspective of
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relations, the Ecological Systems Theory, which focuses on the interaction of
individuals with their development, the Family System Theory, which sees the
family as a system consisting of members who interact with, and affect, each other
and Ecocultural Theory which addresses the family members’ experiences in daily
life guided this study. In short, the current study expands on the evidence that
parents’ satisfaction with their children’s educational experiences is associated with
parent engagement practices, which specifically emerged as a result of relations with

school.

2.1.1 Socio-cultural Theory

The study's theoretical underpinning is rooted in the socio-cultural historical
framework, which emphasizes the interplay of individual development with social,
cultural, and historical contexts. This framework, as proposed by Vygotsky (1978)
and elaborated by Rogoff (2003), situates the individual within their socio-cultural
historical context, rather than isolating them. The research aims to examine the
relationship between parents’ satisfaction with their children's educational
experiences, parental engagement, and the home literacy environment through this
lens.

Vygotsky's assertion of the influence of social interaction, language, and
culture on cognition and learning is central to understanding the home literacy
environment. He emphasized the importance of social experiences and cultural
immersion in children's intellectual and linguistic development (Vygotsky, 1978).
This perspective is reflected in the study's exploration of home literacy environments
fostered by shared reading activities between parents and children.

Bruner's (1966) concept of scaffolding further complements Vygotsky's ideas,
highlighting the role of adults in facilitating children's operation within the zone of
proximal development. Scaffolding represents the transitional support provided by
adults, enabling children to move from a supported level of performance to
independence (Bodrova & Leong, 1998). This concept aligns with the study's focus
on the supportive setting in which children are empowered to resolve issues
independently.

Bronfenbrenner's Ecological Systems Theory builds upon these ideas,

synthesizing the contributions of Vygotsky and Lewin to offer a comprehensive
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model for understanding the dynamics between individuals and their environment
(Bronfenbrenner & Morris, 2006; Ceci, 2006; Darling, 2007). This theory provides a
unique framework for the study, integrating the significance of interpersonal
relationships, social and cultural interactions, and the interplay of genetics and
environmental influences.

In summary, the constructs of parents’ satisfaction and engagement are
conceptualized within a dynamic network of socio-ecological systems, drawing from
the theories of Vygotsky, Rogoff, Bruner, and Bronfenbrenner. These theoretical
foundations collectively inform the study's exploration of the intricate relationships
between parents’ satisfaction, engagement, and the home literacy environment,
considering the socio-cultural historical context and the complex interplay of social

interaction, language, culture, scaffolding, and ecological systems.

2.1.2 Ecological Systems Theory

The Ecological Systems Theory, as developed by Bronfenbrenner, offers a
comprehensive framework for understanding child development by considering the
intricate interactions among various systems, including the child, family, school,
community, and broader societal influences. This theory is characterized by four key
principles: Process, Person, Context, and Time, and it emphasizes the dynamic
exchange between interconnected systems (Bronfenbrenner & Morris, 2006).

The theory delineates four environmental systems: the microsystem,
mesosystem, exosystem, and macrosystem, each contributing to shaping
relationships and child development over time. The microsystem includes immediate
influences such as family and school, while the mesosystem encompasses
connections between different microsystems. The exosystem comprises external
settings that indirectly impact the child, and the macrosystem includes broader
cultural and societal influences (Bronfenbrenner, 1977; 2005).

Bronfenbrenner's later refinement into the Bio-Ecological Systems model
added a fifth layer, the chronosystem, incorporating biological factors and temporal
contexts within a child's development (Bronfenbrenner, 1993). Research supports the
notion that parents' social networks positively correlate with their engagement in
their children's education, and that factors such as socioeconomic status can present
obstacles to engagement (Sheldon, 2002; Hornby & Lafaele, 2011).
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The Ecological Systems Theory also emphasizes the active role of the
developing individual, recognizing children as active participants who engage with
and shape their environment. The theory's visual representation, akin to Matryoshka
dolls, symbolizes the layered nature of the ecological systems influencing child
development, emphasizing the need for a holistic perspective (Bronfenbrenner,
1979).

At the heart of Bronfenbrenner's Ecological Systems Theory is a model
composed of four interconnected systems or contexts, depicted as concentric circles
encircling the central figure of the child. This nested representation is illustrated in

Figure 2.1.
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Figure 2. 1. Bronfenbrenner's Ecological Theory of Development (adapted from
Santrock, 2011, p. 29).

Child factors, including behavioral attributes and disabilities, and family
factors, such as parents' education level and cultural background, play crucial roles in
shaping a child's educational journey. The theory also underscores the importance of

collaborative efforts among educators, families, and communities, recognizing the
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interconnectedness of home and school environments (EI Nokali et al., 2010; Kelty,
2020).

Epstein (1995) aligns with the Ecological Systems Theory, emphasizing the
intersection between family, school, and community, and the importance of
recognizing their interdependence in fostering optimal educational outcomes. The
microsystem's significance in understanding parent-school relationships is also
emphasized, with high-quality early childhood education programs characterized by
supportive  relationships and  respectful communication with  parents
(Bronfenbrenner, 1979, 1996; Knopf & Swick, 2008).

In summary, the Ecological Systems Theory provides a multifaceted
framework for understanding child development, emphasizing the complex interplay
between various environmental systems. By recognizing and nurturing these
interconnected contexts, educators, families, and communities can create a cohesive
network of support that enhances educational experiences and outcomes for children.
This study aims to investigate these dynamics within the microsystem and
mesosystem, contributing to our understanding of parental engagement in education
and informing strategies to promote collaborative partnerships for the benefit of

children's educational experiences and outcomes.

2.1.3 Family System Theory

Family, as part of the microsystem, contains internal relationships that impact
its members. Essentially, a family operates as a system where all members are
interconnected. Each family member is interdependent, meaning that the family's
structure, organization, and transactional patterns significantly influence each
individual, shaping their behavior (Miller et al., 2000). As Minuchin (1985) noted,
there exists a reciprocal relationship between the family system and its members.
Members play a role in shaping the family system, and in turn, the family system
influences its members.

The Family Systems Theory also proposes that the family system is greater
than the mere sum of its members (Cox & Payle, 1997). The family as a whole may
exhibit characteristics distinct from those of individual members. For instance, the
family's overall behavior can differ from the behaviors exhibited by its members

when analyzed individually. Therefore, a complete understanding of a family can't be

32



gleaned from analyzing individual members separately. Instead, the family should be
examined as a whole, considering the interactions between its members (Whitchurch
& Constantine, 2009).

In this context, parents may show increased engagement by providing a home
literacy environment and participating in shared reading activities with their children.
Additionally, they may demonstrate more engaged behaviors if they are satisfied
with their children’s early school experiences. In other words, the child's behaviors
may influence the parent's attitudes toward parental engagement, and conversely,
parents' practices regarding parental engagement may also impact the child's
development and achievement.

The Family Systems Theory, with its focus on family structure and processes,
provides a solid framework to examine a family through interactions between parents
and children (James et al., 2018; Palkovitz et al., 2013). This approach can illuminate
how a home literacy environment is provided. Accordingly, this study is motivated to
account for possible interactions in the form of specific relationships between parents
and their children within the family system. This is achieved by assessing parents’
satisfaction with their children’s educational experiences and the home literacy
environment they provide for their children. By examining the parents and the
psychological factors underlying their decisions to engage, one can better understand
parents’ satisfaction with their children’s educational experiences and its effect on

parental engagement in their children's education.

2.1.4 Ecocultural Theory

The Ecocultural Theory offers a nuanced perspective on family dynamics by
considering individual family members' experiences within the context of their
broader environment and cultural practices. Unlike the ecological view, which
focuses on environmental systems' influences, the ecocultural approach emphasizes
the family's routine experiences and collective ideals (Bernheimer et al., 1990).

This theory recognizes that each family possesses a unique “culture”
comprised of shared experiences, customs, values, and beliefs, allowing for a more
profound understanding of family dynamics. It acknowledges that families may
interpret their experiences differently based on their specific cultural context
(Bernheimer et al., 1990).
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By extending the ecological model, the ecocultural theory examines the
impact of external influences on the family's daily activities, considering factors such
as livelihood, work cycles, health status, demographic characteristics, security
threats, gender roles, and cultural influences. The interpretation of family
experiences is thus centered on the family unit itself (Kelty, 2020). The relationship
between parents’ satisfaction and engagement, for example, may be deeply
influenced by the socio-economic status of the family.

The complex interplay of socio-cultural factors and parental engagement in
education is particularly evident in the context of internal migration in Tirkiye
(Agikalin & Neyisci, 2020). Migrating rural families face challenges in adapting to
urban living and working conditions, often marked by longer working hours and
strenuous environments (Korkmaz & Balaban, 2020). These conditions may limit the
quality time parents can devote to their children, impacting their engagement in their
children's education.

This situation is further complicated by Tiirkiye's diverse cultural fabric, with
distinct East and West Anatolian identities, literacy practices, and familial customs.
Migration often implies not just a geographical shift but a challenging cultural
transition for families, with implications for parental engagement in children's early
literacy experiences (Yavuz & Yiicesahin, 2012; Susar Kirmizi et al., 2016;
UNESCO, 2016; Cildir & Ergiin, 2021).

Through the lens of Ecocultural Theory (Weisner, 2002), these scenarios
highlight how broader socio-economic factors and nuanced cultural contexts
converge to shape family routines and parental engagement in education. The
experiences of migrating families in Tiirkiye serve as a powerful testament to the
interconnected complexities of socio-economic circumstances, cultural nuances, and
parental engagement dynamics.

In summary, the Ecocultural Theory provides a comprehensive framework for
understanding family dynamics, emphasizing the integral role of family routines and
collective ideals. By considering the unique cultural context of each family and the
broader socio-economic factors, this theory offers valuable insights into parental
engagement in education, particularly in diverse and transitional settings such as

Tiirkiye. The intricate relationship between parents’ satisfaction, engagement, and
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socio-economic and cultural factors forms a complex and multifaceted focus for

further exploration and understanding.

2.2 Parents’ Satisfaction with Their Children’s Educational Experiences

This section explores the concept of parents’ satisfaction with their children's
educational experiences in preschool and its potential association with parental
engagement. Definitions of parents’ satisfaction from the literature are presented, and
the relationship between satisfaction and engagement is discussed based on research
findings. Additionally, the influence of socio-economic factors on parents’
satisfaction with their children's educational experiences, as reported in various

studies, is also examined.

2.2.1 Definition and Conceptualization of Parents’ Satisfaction

Parents hold deep aspirations for their children to receive quality education
and to lead fulfilled lives. While educators often gauge the success of education
taking place at school and through parental involvement at home, it is vital to
recognize parents' role in children's upbringing and their responsibility in their life.
Hence, including parents' perspectives on the educational processes — from planning
to execution and evaluation — becomes crucial (Ahmetoglu & Acar, 2017).
Evaluating parents’ satisfaction with children's education in early years helps
identify areas where preschool institutions need to strengthen their effectiveness or
develop novel approaches, as all education stakeholders are interdependent
(Vasiljevic et al., 2016).

The assessment of early childhood programs, encompassing both childcare
and preschool education, is a significant metric (Mendez, 2010; Teleki & Buck-
Gomez, 2002). Parents’ satisfaction, an essential facet in assessing early childhood
education's effectiveness, is commonly viewed as a tridimensional construct. These
dimensions encapsulate diverse elements associated with the services parents and
their children receive and the nature of their interactions with service providers.

The first dimension of parents’ satisfaction reflects the breadth and quality of
the services that parents and their children receive from educational institutions
(Bailey et al., 1999). This pertains not only to the academic provisions made for the

child but also includes other complementary services, such as extracurricular
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activities, welfare services, and support for special educational needs. Parents
evaluate these services based on their alignment with their expectations and the
perceived value they offer to their child's development and learning experience.

The second dimension of parents’ satisfaction pertains to the quality of
interaction between parents and service providers, along with the parents' perception
of the educational programs implemented (Johnson & Duffett, 2002; Laws &
Millward, 2001). This dimension extends beyond routine interactions, enveloping
aspects such as the frequency and depth of communication, the responsiveness of
educators to parental concerns, and the level of respect and trust that permeates the
relationship. In addition, parents assess the relevance, comprehensiveness, and
effectiveness of the educational programs offered, bearing in mind their child's
specific needs and potential.

The third dimension involves ranking the importance of various facets of the
services or the parents' relationship with service providers (McWilliam, 1991;
Summers et al., 2005). This aspect is influenced by personal preferences, individual
circumstances, and cultural considerations. For instance, some parents may prioritize
academic rigor, while others might value a supportive and nurturing educational
environment more. Similarly, certain parents might place a higher emphasis on open,
frequent communication with educators, whereas others might be content with
periodic updates.

To encapsulate, parents’ satisfaction functions as a comprehensive yardstick,
encompassing the multifaceted interplay among the parent, the child, the education
providers, and the services they dispense. It stands as a significant measure that
facilitates the appraisal of the efficacy and suitability of early childhood education
services, distinctly through the lens of parental perspectives. This comprehensive
interpretation of parents’ satisfaction underscores its significance in understanding
and optimizing the educational milieu for early learners.

In essence, parents’ satisfaction draws parallels with “customer satisfaction",
offering key insights for refining services by uncovering recipients' attitudes and
expectations (Ziviani et al., 2011). Nevertheless, it differs slightly as it also mirrors a
parent's expectations from and attitudes towards Early Childhood Education (ECE)
services. Alongside being service recipients, parents serve as ECE's "gatekeepers”,

and sometimes even the center of such services (Korfmacher et al., 2008). Therefore,
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measuring parents’ satisfaction in ECE is often employed (1) to assess existing
services, (2) to offer suggestions for service enhancement, (3) to encourage parental
participation in decision-making, and (4) to persuade funders and administrators
about ECE services' effectiveness (Bailey, 1987; Conn-Powers et al., 1990; Rodger
et al., 2008; Scheirer, 1978; Upshur, 1991; Wolery, 1987).

Notably, parents’ satisfaction is not just a driving force encouraging parents
to engage more in the collaboration between family and school (Summers et al.,
2005), but also a robust indicator for kindergarten administrators to gauge parental
involvement. Evaluating parents’ satisfaction enables kindergartens to obtain timely
feedback and vital information for program enhancement, helps avert program
rejection, and assists in decision-making amidst the intricate interplay among ECE's
three main stakeholders: school managers, teachers, and parents (Fantuzzo et al.,
2006; McNaughton, 1994; Summers et al., 2005).

As parents engage with any ECE service, they naturally gain a holistic and
multilayered experience interacting with the school, teachers, and class (Fantuzzo et
al., 2006). To assess these three constructs of parents' experiences, Fantuzzo et al.
(2006) introduced the Parent Satisfaction with Educational Experiences Scale
(PSEE), considering teacher contact, classroom contact, and school contact. This
three-construct model offers an inclusive tool to gauge parents’ satisfaction across
the key ECE aspects and their interrelations (Fantuzzo et al., 2006). The PSEE, with
its proven reliability and validity, allows for a comprehensive evaluation of parental
experiences with ECE services (Fantuzzo et al., 2006). Adapted to Turkish by
Ahmetoglu and Acar (2017), the PSEE continues to be a reliable instrument to
measure Turkish parents' satisfaction.

Several variables, such as school safety and parent-school communication,
have been recognized as antecedents in conceptual models like Friedman et al.'s
(2006). As for aspects, parents’ satisfaction can be understood as a broad construct or
as encompassing multiple components or dimensions. For instance, the measure by
Fantuzzo et al. (2006) gauged three elements of parents’ satisfaction related to
educational experiences, i.e., parent interactions with teacher contact, classroom
contact, and school contact.

In terms of satisfaction correlates, numerous correlations have been

scrutinized, including communication between parents and the school/care setting,
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parental choice of the setting, setting's quality, or specific setting or parental
characteristics in relation to various research questions. Communication that fosters
collaboration, such as parent-setting communication, appears to enhance parents’
satisfaction (Galil et al., 2006; Winkelstein, 1981; Ziviani et al., 2011). Additionally,
parents who choose a particular education setting based on the quality of education
and shared values tend to express higher satisfaction and involvement (Hausman &
Goldring 2000).

Concerning parental involvement, it appears that parents have a desire to be
engaged, appreciate opportunities for involvement provided by school/care centers,
and are satisfied with such settings that allow them to participate (Fantuzzo et al.,
2006; Friedman et al., 2006; LaForett & Mendez 2010). Fantuzzo et al. (2006) found
in their research that parents of younger children reported increased satisfaction
regarding opportunities for parental engagement, suggesting a heightened focus on
parental involvement in these classrooms.

Vasiljevic et al. (2016), in a more recent study, investigated parents’
satisfaction levels with the goal of enhancing the preschool education program. They
collected data from 610 parents whose children attended preschool education
institutions across several cities in Montenegro. The findings revealed high
satisfaction levels among parents with the preschool education program and its
implementation, affirming that satisfaction with education rises with parental
involvement (Vasiljevic et al., 2016).

In this study, parents’ satisfaction also refers to the positive experiences
parents gain during their involvement in ECE. Past studies have shown that parents
who are satisfied with the learning opportunities and engagement offered by schools
experience reduced parenting stress and increased parental engagement (Lau & Ng,
2019; Tao et al., 2019). However, if parents perceive the school as unsupportive or
unresponsive to children's needs in teaching and collaboration, they may lose their
willingness to cooperate, leading to dissatisfaction (Griffith, 2020; Jonsdéttir et al.,
2017). This dissatisfaction may subsequently increase their tendency to negatively
assess events and maladjustments, ultimately leading to ineffective parent
engagement and child problem outcomes (Abidin & Brunner, 1995; Crnic & Low,
2002; Gerstein et al., 2009).
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To the best of the author's knowledge and research, no study has specifically
investigated the relationship of parents’ satisfaction with their children's educational
experiences on the level of parental engagement. The following are some studies
conducted in Turkish early childhood settings related to parents' expectations and
satisfaction.

Simsek and Ivrendi (2014) conducted a study on the expectations of parents
from preschool education institutions. The opinions of 1465 parents whose children
attended preschool education institutions were examined using a personal
information form and the scale of expectations of families from preschool education
institutions. The findings revealed that parents' expectations varied based on their
income, education level, and geographical region. Specifically, parents with low
income and those who had completed primary school, particularly in the Marmara
and Mediterranean regions, had higher expectations from preschool education
institutions (Simsek & Ivrendi, 2014).

Yildirim and Dénmez (2008) investigated the views of teachers and parents
on school-family cooperation. The study involved interviews and document analysis
with 9 teachers and 8 parents. Both teachers and parents preferred face-to-face
interviews. The results revealed that teachers considered activities such as get
acquainted meetings, tea hours, picnics, seminars, and end-of-year trips to be useful
in creating a relaxed and friendly atmosphere. They believed that these activities
would make families feel valued, enhance their understanding of their children, and
strengthen school-family cooperation. Similarly, parents viewed school-family
cooperation as beneficial for their children's development and for enabling teachers
to better understand their children (Yildirim & Dénmez, 2008).

Examining the expectations of parents whose children attend preschool
education institutions, Yesilyurt (2011) included 1465 parents from 63 schools in the
study. The research findings indicated that income status, education level, and
geographical region of residence influenced parents' expectations from preschools
and the degree to which those expectations were fulfilled. However, age and gender
factors did not have a significant effect (Yesilyurt, 2011).

In a study by Hanayli (2019), the relationship between children's
developmental status and their parents’ satisfaction with their educational

experiences was explored. The findings revealed that as children's language and
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intellectual development scores increased, parents’ satisfaction with their educational
experiences, including communication with the teacher, classroom environment, and
school, also increased (Hanayl1, 2019).

Bacanli and Kaya (2016) conducted a study on parents' participation in their
children's educational experiences. The research involved 790 parents and utilized
scales such as the parental role structure scale, family involvement scale, school
experience scale, parental time and energy perception scale, parental self-efficacy
scale, and perceived invitation to participate scales. The results indicated that parents'
positive perception of past school experiences, high levels of self-efficacy, and
activation of their role structures positively influenced their participation in
educational experiences. Additionally, the perceived invitation to participate by
parents had a direct positive impact on their perception of time and energy, thereby
increasing parental participation (Bacanli & Kaya, 2016).

In a study conducted by Basal and Kahraman (2018), the expectations of
mothers living in urban and rural areas, whose children attended preschool education
institutions, were examined. Data were collected from 200 mothers using the scale of
expectations of families from preschool education institutions and a personal
information form. The findings revealed a significant difference in the expectations
of mothers living in urban and rural areas across dimensions such as teacher, school
policy, education and family, and information. The gender of the children, however,
did not have an effect on the expectations of the mothers. Moreover, it was observed
that mothers with higher education levels, especially university and high school
graduates, had higher expectations from preschool education institutions (Basal &
Kahraman, 2018).

The review of these studies presents an intriguing panorama of parents’
satisfaction and engagement in early childhood education in the Turkish context.
However, these studies have focused more on the isolated aspects of the issue, while
a comprehensive examination of the impact of parents’ satisfaction with their

children's educational experiences on parental engagement remains untouched.

2.2.2 Factors Affecting Parents’ Satisfaction
Taking a gentler approach to this discourse, it becomes apparent that

consensus is elusive when it comes to the factors influencing parents’ satisfaction
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with ECE services. The experiences parents have with identical ECE services can
diverge significantly due to a multitude of factors, resulting in unique satisfaction
levels (Rodger et al., 2008). One element of this complex puzzle is child outcomes;
while their impact has been the subject of extensive research, the causal link with
parents’ satisfaction remains ambiguous (Marfo et al., 1991; Upshur, 1991). The
behavior and actions of ECE providers, such as communication styles and provision
of information, are often seen as instrumental in determining parents’ satisfaction
(Law et al., 2003). Not to be overlooked are elements embedded in the parents'
socio-cultural milieu, including family income, rural or urban living conditions, and
ethnicity, which have been found to have associations with parents’ satisfaction
(Teleki & Buck-Gomez, 2002).

Moreover, parental factors, such as education level, marital status, mental
wellness (including stress, depression), their views and expectations of ECE (Rodger
et al., 2008), and even the child's age (Summers et al., 2005) could have an effect on
parents’ satisfaction. Yet, some researchers have questioned the influence of these
demographic elements (Hoover-Dempsey & Sandler, 1995; Waanders et al., 2007).
The general agreement, if any, might be that parents’ satisfaction is a "multifaceted
construct™ with various contributing factors (King et al., 2001; Rodger et al., 2008).
Regardless, it is evident that both ECE providers' behavior and parental socio-
cultural background could collaboratively shape parents’ satisfaction (Law et al.,
2003; Rodger et al., 2008; Summers et al., 2005; Teleki & Buck-Gomez, 2002). The
PSEE's three-construct model provides a precise perspective by segregating ECE
providers' actions into three categories - classroom, teachers, and school contacts.
This framework allows for a more efficient investigation of the effects of these three
levels of ECE provider behavior, as well as the interplay of these factors (Fantuzzo et
al., 2006).

Various communication channels such as phone calls, messages, weekly
newsletters, school/classroom newspapers that can be sent home, e-mails, facebook
groups, and teachers' periodic meetings with parents or sending them notes about
developmental issues that they think their children need additional support by
meeting with parents or sending them notes, contribute positively to parent
satisfaction (Ansari et al., 2018). In the light of all this information, it is possible to

say that it is important for parents to have positive experiences in the dimensions of
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communication with both the teacher and the school/classroom, and that parent
engagement is important in terms of enabling them to be more present in their
children’s lives.

Existing research on parental school satisfaction generally falls into two main
areas: the examination of school choice and its determinants, and the exploration of
the components of satisfaction and the development of measurement tools. Within
these topics, school reputation often emerges as a central element of discussion in the
literature. However, it is important to acknowledge that the concepts of parental
school satisfaction, school reputation, and school choice motives are interconnected
and overlapping, and studies on these topics often intersect and inform each other.
Several factors collectively shape or contribute to parents’ satisfaction, school
reputation, and school choice motives, although the degree of contribution varies
depending on the perspective of the study. These factors include students' academic
achievement, the socio-economic status of the school, the prevailing culture and
climate of the school, teaching quality and teacher competency, as well as safety and
discipline protocols in place.

Numerous studies have underscored the significance of various factors that
contribute to parents’ satisfaction, school reputation, and the decision-making
process regarding school choice. These factors encompass diverse aspects such as
school leadership and administration, curriculum design, class sizes, transportation
services, facilities and equipment, as well as a school's marketing strategies
(Friedman et al., 2006; Johnsson & Lindgren, 2010; Li & Hung, 2009; Meier &
Lemmer, 2019).

Friedman et al. (2006, 2007) proposed a comprehensive conceptual model
that delineates three key factors contributing to overall parental school satisfaction.
The first factor is effective communication and meaningful involvement,
emphasizing the importance of open channels of communication between parents
and the school, as well as opportunities for parental engagement in school-related
activities. The second factor is school resources, encompassing the availability and
adequacy of educational resources, materials, and facilities that support students'
learning experiences. Lastly, leadership quality and budget adequacy constitute the
third factor, highlighting the role of effective school leadership and appropriate

allocation of financial resources in promoting parents’ satisfaction. While some
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studies have focused on specific factors that contribute to parental school
satisfaction, such as communication, resources, or leadership, others have adopted a
broader perspective, considering multiple dimensions of parental school satisfaction.
By considering various dimensions and factors, these studies provide a
comprehensive understanding of the multifaceted nature of parents’ satisfaction and
its impact on school choice and engagement.

Meier and Lemmer (2019) conducted a study that identified four major
themes associated with parental school satisfaction. The first theme is school culture,
which encompasses the overall atmosphere and values promoted within the school
environment. A positive and inclusive school culture that fosters a sense of
belonging and support for students and families contributes to parents’ satisfaction.
The second theme is communication between home and school. Effective and regular
communication channels between parents and teachers, such as parent-teacher
conferences, newsletters, and online platforms, facilitate the exchange of
information, feedback, and updates about students' progress. Open and transparent
communication is essential for parental involvement and satisfaction with the school.
The quality of instruction constitutes the third theme identified by Meier and
Lemmer (2019). Parents value high-quality teaching practices that engage students,
promote learning, and meet individual needs. Effective instructional strategies,
relevant and challenging curricula, and supportive learning environments contribute
to parents’ satisfaction with the quality of instruction in their children’s schools.The
fourth theme is classroom organization and discipline. Parents place importance on
well-managed classrooms with clear expectations, consistent discipline policies, and
a safe learning environment. When students feel safe, respected, and engaged in the
classroom, parents are more likely to be satisfied with the overall school experience.

Similarly, a study conducted in Iceland by Jonsdottir et al. (2017) identified
influential factors of parental school satisfaction. The study found that parents’
satisfaction was influenced by their perceptions of their children's wellbeing and
development at school. This included factors such as social-emotional support,
academic progress, and the overall positive impact of the school environment on
children's growth. Additionally, the ability to influence school decisions and
contribute to the future vision of the school was identified as an important factor in

parents’ satisfaction. When parents feel that their opinions and input are valued and
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taken into account by the school, it enhances their satisfaction with the school.
Furthermore, the adequacy of special support for students with specific needs was
found to significantly impact parental school satisfaction. Parents valued schools that
provided appropriate resources, services, and accommodations to support students
with special needs.

These findings highlight the multifaceted nature of parental school
satisfaction and the diverse range of factors that contribute to parents’ overall
satisfaction with their children's schools. It underscores the importance of creating a
positive school culture, promoting effective communication between home and
school, ensuring high-quality instruction, and maintaining well-organized
classrooms. Additionally, addressing students’ wellbeing, involving parents in
decision-making processes, and providing adequate support for students with special
needs are crucial elements for enhancing parents’ satisfaction and fostering positive
school experiences for children.

In this context, Hu et al. (2018) indicated that parents’ satisfaction was
positively linked to the educational level and yearly income of the parent. While
variables at the classroom level explained a significant percentage of parents’
satisfaction, only certain factors were found to be significant predictors of
satisfaction across various dimensions of ECE services. These include structural
quality predictors like the teaching experience of teachers and class size, as well as
the process quality predictor of emotional support.

Even though parents generally express satisfaction with ECE services, their
attitudes and assessments can be influenced by a range of factors (Erdwins et al.,
1998; Fantuzzo et al.,, 2006; Nyland et al., 2016) such as demographic
characteristics. These can encompass their gender (Erdwins et al., 1998; Nyland et
al., 2016), educational attainment (Kelesidou et al., 2016), employment situation
(Fantuzzo et al., 2006; Jang et al., 2014; Nyland et al., 2016), income levels (Jang et
al., 2014; Nyland et al., 2016), and marital status (Fantuzzo et al., 2006). For
instance, mothers are generally more involved in their children's education and care
compared to fathers (McWayne et al., 2008), and they often report higher levels of
satisfaction than fathers do (Erdwins et al., 1998). Furthermore, parents with higher

socioeconomic status (SES) often face more limited options than their lower-SES
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counterparts; they may not have the means or access to higher-quality centers which
they might prefer (Riley & Glass, 2002).

Parents' education has been linked with various educational aspects, including
parents' beliefs about the roles of educational institutions and family, and their
expectations about the effectiveness of educational institutions for learning
(Diamond & Gomez 2004). Parents with higher levels of education tend to be more
critical and have higher demands from their children's care centers than parents with
a lower educational level (Cryer & Burchinal 1997; Rentzou 2013). Moreover,
parents with a higher level of education appear to select better-quality childcare
centers than less educated parents (Barraclough & Smith 1996). Does this mean that
more educated parents are also more satisfied with their childcare center than less
educated parents?

This relationship between parental education and satisfaction with early
childhood care centers has not been as extensively researched as it has been for
primary schools, where it is considered alongside several other variables. The
findings to date are somewhat inconclusive. While parental education was not a
central variable in their research, LaForett and Mendez (2010) discovered a positive
correlation; the more educated the parents, the higher their satisfaction. This was also
observed in primary school studies (Friedman et al. 2006, 2007; Réty et al., 2004;
Rity & Kasanen 2007). Conversely, some studies have found no correlation between
parents' educational level and satisfaction (Fantuzzo et al. 2006; Galil et al. 2006;
Ziviani et al. 2011).

Regarding the relationship between parent engagement and parents’
satisfaction, Shao et al. (2022) proposed that parental engagement in children's
online learning in primary schools, precipitated by the shift from traditional
classroom instruction to online education during the COVID-19 pandemic, has a
positive predictive effect on parent satisfaction. Their empirical findings revealed a
significant positive correlation between the level of parental involvement in
children's remote learning, which included tasks such as study guidance and
psychological counseling, and the level of parents’ satisfaction with this new mode
of educational delivery. Thus, their research underscores the significant role that
active parental engagement plays in contributing to overall satisfaction in the digital

learning context.

45



In general, although there seems to be a trend towards a positive correlation
between parental education and satisfaction, this correlation appears rather weak and
not particularly reliable, as it is not based on a large volume of studies. As previously
mentioned, parents with higher education tend to be more demanding and critical of
their children's educational settings than those with lower education. In conclusion,
parental demographics likely play a significant role in determining their levels of
satisfaction. Therefore, the effects of parental demographics should be accounted for

in this study when examining the influences on parents’ satisfaction and engagement.

2.3 Parent Engagement

In the realm of early childhood education, parent engagement encompasses a
range of activities and can occur within the home, community, and early childhood
settings (Hindman et al., 2012). To understand parent engagement more
comprehensively, this section delves into various aspects by exploring definitions
and conceptualizations of parent engagement. Additionally, Epstein's model of
parent engagement and Hoover-Dempsey and Sandler's parent involvement model
are introduced. Subsequently, the domains and sociodynamics of parent engagement
are discussed. Furthermore, insights into the Turkish context of early childhood
education and parent engagement are provided, highlighting notable studies

conducted in Tiirkiye thus far.

2.3.1 Definition and Conceptualization of Parent Engagement

The term "parent engagement" encompasses a multifaceted and diverse range
of activities and practices (Hayakawa et al., 2013; Van Voorhis et al., 2013). It can
be seen as a first step before implementing parent involvement in education
procedures because it works as a result of mutual expectation, to listen and talk about
needs, to understand how sent messages are perceived, to take action by taking the
answers of messages, or to see cooperation as a part of the society where the family
and school are (Demircan, 2018).

The United States Department of Education defines parent engagement as the
active participation of parents and educators in meaningful and regular
communication concerning student academic learning and other school-related

activities (United States Department of Education, 2015). Similarly, the Center for
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Disease Control and Prevention defines parent engagement as the collaborative
efforts between parents and schools to support and enhance students' learning,
development, and overall well-being (Centers for Disease Control and Prevention,
2012). In the literature, various terms are used to refer to parent engagement
initiatives in early childhood education (ECE) settings, such as "center outreach”
(Hindman et al., 2012), "educator outreach” (Hindman & Morrison, 2011), "parent-
educator communication” (Lin et al., 2019; Murray et al., 2015), and "invitations for
in-school involvement™ (Hindman & Morrison, 2011).

The definition and implementation of parent engagement in early childhood
education (ECE) settings lack consensus among researchers. However, various
practices have been identified that constitute parent engagement efforts by ECE staff.
These practices include maintaining regular communication with parents about their
child's progress, sharing information on child development, extending invitations for
parental involvement in classroom or center activities (such as field trips), and
facilitating communication among parents about events (Galindo & Sheldon, 2012;
Hindman et al., 2012; Hindman & Morrison, 2011).

Volunteering in the classroom, attending parent meetings, participating in
parent-teacher conferences, attending social events, contributing to policy
discussions, and observing classroom activities are common forms of engagement in
ECE settings (Ansari & Gershoff, 2016; Castro et al., 2004; Hindman et al., 2012;
Hindman & Morrison, 2011). The frequency of these engagement activities can vary,
ranging from once or twice a year to as often as six times a year, depending on the
specific ECE setting (Castro et al., 2004; Hindman & Morrison, 2011; Hindman et
al., 2012). These findings highlight the diverse range of activities that can be
considered as parent engagement efforts in ECE settings. The frequency and specific
practices may vary across different settings and depend on the goals and priorities of
the ECE program and the preferences and availability of parents.

Significant differences may exist between the perspectives of educators and
parents regarding the specific activities and responsibilities associated with parent
engagement in supporting children's learning (Gross et al., 2019). Parents may view
parent engagement as encompassing behaviors and values demonstrated within the
home environment, such as assisting with homework, engaging in shared reading, or

emphasizing the importance of education (Jarrett & Coba-Rodriguez, 2017;
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McWayne et al., 2008). On the other hand, educators may emphasize observable
parent behaviors that demonstrate a commitment to supporting their children's
education, such as volunteering in the classroom, participating in school committees,
promptly responding to school communications, accompanying students on field
trips, and taking on leadership roles within the school (Child Trends, 2013).

These divergent perspectives highlight the importance of considering the
various dimensions of parent engagement, including engagement within the home,
educational setting, community, and expressed through parent voice and leadership.
It is crucial to recognize and acknowledge the disparities in perspectives between
families and staff regarding the meaning and significance of family engagement.
Understanding and respecting these differing conceptualizations can foster effective
collaboration and mutual understanding between educators and parents, ultimately
benefiting children's educational experiences and outcomes.

Families play a multifaceted and vital role in their children's early learning
experiences (Fantuzzo et al., 2000; Waanders et al., 2007). However, there is a lack
of consensus regarding the definition of parent engagement in early education. A
study conducted with parents, early childhood staff, teachers, and community leaders
revealed the existence of nine distinct definitions of parent engagement in early
learning, highlighting the diverse perspectives surrounding this concept (Gross et al.,
2019). It is evident that a universally agreed-upon definition of family engagement in
early education or school settings is yet to be established (Bakker & Denessen, 2007;
Gross et al., 2019; Hilado et al., 2013; Jeynes, 2018; Kim, 2009). Much of the
existing understanding of parent engagement in education stems from the school-
based literature, which has traditionally focused on parent involvement in school-
related activities (Lawson, 2003; Knopf & Swick, 2007). However, a more
comprehensive perspective recognizes the dynamic role and agency of parents in
various contexts, including the home, school, and community (Alleyne, 2022).

One approach to understanding parent engagement focuses on parents'
involvement in the learning and development of young children. This perspective
recognizes the fundamental parent-child relationship and emphasizes the active
efforts parents make within the home environment. In the early education research
literature, parent engagement is broadly defined as parents' active participation in

their children's development and learning (Fantuzzo et al., 2000). It is crucial to
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consider what constitutes developmentally appropriate parent involvement in the
context of early education (Fantuzzo et al., 2000).

Parent engagement in the early years differs from that of school-aged
children, taking into account the unique developmental stages and needs of young
children. In this specific context, parent engagement revolves around the important
role parents play in supporting their children's development and early learning
(Alleyne, 2022). It entails active and intentional interactions and activities that
promote children's growth, such as engaging in joint play, reading together,
providing a stimulating home environment, and fostering positive social-emotional
experiences.

Another perspective on parent engagement revolves around the collaborative
relationship between parents and professional caregivers in supporting children's
development and learning. These definitions emphasize the importance of
partnerships between parents and caregivers in addressing children's caregiving
needs and promoting their overall development. By working together, parents and
caregivers can consult, problem-solve, and provide consistent care and guidance to
young children in early care settings (Smith & Sheridan, 2019).

The collaboration between families and program staff creates opportunities
for tailored learning experiences that align with children's developmental needs
(Christenson, 2004; Reschly & Christenson, 2012). These relationships, along with
the parent-child relationship and other social and environmental influences,
significantly shape children's development according to Bronfenbrenner's Ecological
Systems Theory (1979, 2005). This theoretical framework recognizes the interplay of
relationships and influences that contribute to children's growth as they navigate
different contexts.

Parent engagement encompasses various dimensions, including the activities
and interactions that take place in the home, the level of contact between parents and
the school, and the quality of relationships between teachers and parents (Waanders
et al., 2007). Similarly, other definitions emphasize the importance of
communication and interaction between families and school staff in supporting a
child's development and learning within the school setting (Gross et al., 2019).

While many definitions of family engagement focus on the efforts of parents

in educational settings, it is important to acknowledge the role of teachers and staff
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as well. In the context of teacher training, family engagement encompasses how
teachers can independently support and enhance the approaches used by parents
(referred to as parent involvement) while also embracing collaborative approaches to
foster partnerships between families and schools (known as family-school
partnerships) (Smith & Sheridan, 2019).

By recognizing the collaborative nature of parent engagement and
considering the efforts of both parents and educators, we can create a more
comprehensive understanding of the multifaceted relationships and interactions that
contribute to children's development and learning in educational settings.

A third set of definitions encompasses parent engagement beyond educational
settings by considering the relationships between families, educational programs, and
the community (Epstein, 1995; Fantuzzo et al., 2004; Christenson, 2004). For
instance, family engagement is defined as the "beliefs, attitudes, and activities of
families to support their children's learning, whether at home, at school, or in the
community" - emphasizing that learning can happen anywhere (Weiss et al., 2006;
Weiss et al., 2010, p. xviii). This definition recognizes that parents and families can
provide support for learning in various contexts, including playgrounds, libraries,
museums, grocery stores, cultural centers, or community events (Alleyne, 2022).
These definitions aim to capture the multidimensional and complex nature of parent
engagement in relation to educational programs and the community.

Another set of definitions focuses on parent voice, leadership, and advocacy
in education, highlighting the agency of parents in home, educational settings, and
the community. Parents have the ability to advocate for and lead initiatives on behalf
of their own children, families, other children, and communities through both
individual and collective actions (Cooper, 2009; Delgado Gaitan, 2012). For
instance, one study defines parent engagement as "intentional efforts by the school to
recognize and respond to parents' voices and to help school staff better understand
how to address barriers identified by parents” (Baker et al., 2016, p. 163). Similarly,
other researchers emphasize the significance of parent voice and presence. Parent
voice signifies that parents possess ideas and opinions about their children, and
educators are receptive to these perspectives, fostering open and multidirectional
communication (McKenna & Millen, 2013, p. 10). Parent presence refers to actions

taken based on the input of caregivers (McKenna & Millen, 2013, p. 10). These
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definitions distinguish themselves from other definitions of parent involvement by
emphasizing the advocacy and decision-making roles of parents in various contexts,
including the home, school, and the community.

McKenna and Millen (2013) conducted a comprehensive study developing a
holistic parent engagement model (see Figure 2.2). Their model includes two
components: parent voice, which recognizes that parents have ideas and opinions
regarding their children, and parent presence, which encompasses actions derived
from those voices. Furthermore, they argue that parent engagement, guided by voices
and presence, is characterized by four conditions: it must develop over time, be
active and deliberate, be culturally sensitive, and have both communal and personal
foundations (McKenna & Millen, 2013, p. 38).

Parent Parent

Voice Presence

Active Communal
Deliberate Personal
PARENT ENGAGEMENT
Develops Over Time Culturally
Sensitive

Figure 2. 2. McKenna and Millen’s (2013, p. 37) Parent Engagement model

Limited research exists on the specific child, parent, or center characteristics
that are associated with the use of parent engagement practices or parent school
engagement in early childhood education centers (Lin et al., 2019; Murray et al.,
2015). This scarcity of research can be attributed, in part, to the diverse definitions of
parent engagement in preschool settings and the predominant focus of parent
engagement studies on Head Start settings, where parent engagement is mandated.
Consequently, there is likely to be a significant level of homogeneity in terms of

child, family, and center characteristics within these settings.
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Previous research examining the characteristics associated with the utilization
of parent engagement practices or parent school engagement in early childhood
education (ECE) centers has yielded inconsistent and challenging-to-interpret
findings. Surprisingly, certain factors within the centers themselves, such as the
provision of support or services to facilitate engagement, have been found to be
linked with lower levels of parent engagement (Ansari & Gershoff, 2016). The
relationship between parent engagement and center quality has been reported to vary,
with some studies indicating positive associations (Castro et al., 2004) while others
finding no significant associations (Ansari & Gershoff, 2016). Similarly, studies
have shown no association between teacher education and ECE parent engagement
(Castro et al., 2004; Hindman et al., 2012). In a study examining parent-teacher
contacts, neither teacher race nor teacher education level demonstrated a significant
relationship, but the total teaching experience was associated with increased contact
between parents and teachers (Rimm-Kaufman & Pianta, 1999). On the other hand,
teacher and staff training in parent engagement have been positively correlated with
higher levels of parent engagement (Ansari & Gershoff, 2016). Additionally, teacher
attitudes, such as holding non-authoritarian beliefs about children, have been found
to be associated with increased “partnership behaviors" between teachers and
parents, such as sharing information and seeking information, as well as higher levels
of parent engagement, including receiving help from parents (Owen et al., 2000).

Overall, the existing literature provides mixed findings regarding the
relationship between center factors, teacher characteristics, and parent engagement in
ECE settings. These inconsistent results highlight the complexity of understanding
the factors that influence parent engagement and suggest the need for further

research to examine the nuanced relationships between these variables.

2.3.2 Epstein’s Model of Parent Engagement

Epstein's Model of Parent Engagement has significantly contributed to the
understanding of parental involvement in children's education. This model, which
aligns with Bronfenbrenner's ecological theory of human development, proposes that
the family, school, and community are interconnected entities that should
collaboratively support a child's educational journey (Epstein, 1995; 2018). Figure
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2.3 illustrates the interplay of these key actors in a child's development and

education.

Parents

Child

School Community

Figure 2. 3. The Interplay of Key Actors in a Child's Development and Education

Epstein (1995) identified six types of activities through which parents can
engage in their children's education. These include parenting, which involves
creating a supportive home environment; communication, fostering effective
bidirectional communication between parents and the school; volunteering, where
parents assist with school and out-of-school activities; learning at home, providing
parents with strategies to support their children's education at home; decision-
making, involving parents in the school's decision-making process; and collaborating
with the community, integrating community resources with school activities to
enhance learning opportunities (Epstein, 1995; Epstein et al., 2018).

While Epstein's typology has primarily focused on the elementary school
context, researchers have adapted and extended it to investigate parent involvement
in early childhood education (Fantuzzo et al., 2000; Demircan & Tantekin Erden,
2015; Hakyemez-Paul et al., 2018; Jones et al., 1997; Jones & White, 2000; McBride
et al., 2002; Pelletier & Brent, 2002; Rattenborg et al., 2019). Notably, Fantuzzo et
al. (2000) developed an instrument for the multidimensional assessment of parent
involvement in early childhood education, which has been widely used in subsequent
research.

However, existing surveys assessing parent engagement in early childhood
have been critiqued for their limitations, particularly when applied to low-income
populations (Gross et al., 2022). These limitations include a lack of evidence of

effectiveness across socioeconomic strata, infeasibility for families facing economic
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hardships, and inability to translate survey results into actionable plans. To address
these issues, Gross et al. (2022) developed the Parent Engagement in Early
Childhood Education Survey (PEECE), aiming to comprehensively assess parent
engagement in early childhood and facilitate its adaptation in various settings.

In summary, Epstein's Model of Parent Engagement provides a
comprehensive framework for understanding and promoting parental involvement in
children's education. The model emphasizes the interconnected roles of the family,
school, and community, and outlines six key areas of parental engagement, as
depicted in Figure 2.3. While the model has been adapted for early childhood
education, ongoing research and development of assessment tools, such as the
PEECE survey, continue to enhance our understanding and practice of parent

engagement in diverse educational contexts.

2.2.3 Domains and Sociodynamics of Parent Engagement

The scholarly discourse on parental engagement typically segregates it into
three sectors: engagement within the home, within the school, and within parent-
teacher/school communications (Epstein, 1995; Fantuzzo et al.,, 2000; Hoover-
Dempsey & Sandler, 1997; Kohl et al., 2000). Of these, the most robust evidence
that correlates parental engagement to child academic performance is found in the
domain of home-based engagement. This is seen in strategies like reading to
children, maintaining consistent routines, and setting high educational aspirations for
children. Such strategies have shown consistent correlations with children's receptive
language skills, literacy and numeracy abilities, learning attitudes, and classroom
conduct (Dove et al., 2015; Jeynes, 2012; Loughlin-Presnal & Bierman, 2017). A
comprehensive analysis of 22 studies exploring early learning parental engagement
and child academic performance revealed consistent associations of home-based
engagement behaviors with more advanced literacy and numeracy skills across
various age brackets, socioeconomic statuses, and racial/ethnic groups (Boonk et al.,
2018).

Conversely, the evidence that supports school-based engagement as a
trustworthy predictor of child academic success is less compelling, particularly
among low-income populations, even though such indicators are commonly utilized

in many measurements (Alameda-Lawson & Lawson, 2016; Fantuzzo et al., 2013).
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Although some research has noted positive correlations between parent participation
in school functions and academic outcomes, few have scrutinized these connections
in the context of household income, parent education, or marital status. The lack of
such analyses clouds the clarity of whether correlations between student achievement
and school-based engagement are influenced by sociodemographic advantages,
which are also linked to student achievement and comfort in school settings. For
example, in a nationwide study on parent involvement by school-level
socioeconomic status (SES), Gonzalez & Jackson (2013) found that school staff
efforts to enhance parent volunteerism and decision-making were associated with
better academic outcomes, but only in higher SES schools. Contrarily, these
initiatives had a neutral or negative effect on academic outcomes in lower SES
schools.

A plethora of studies have investigated the intricacies of school-based parent
engagement among populations confronting significant socio-economic hurdles,
emphasizing the impacts of economic status, race, ethnicity, and neighborhood
context on the perception and manifestation of parent engagement (Delale-O'Connor
et al., 2019; Ishimaru & Takahashi, 2017; lruka et al., 2011; Rattenborg et al., 2019).
Current research unanimously indicates that parents who are White, English-
speaking, affluent, and possess higher education levels generally feel more at ease in
school settings and wield greater social capital to advocate for their children (Lareau
& Horvat, 1999). In contrast, low-income and working poor families often confront
restrictions such as rigid schedules and scarce resources, inhibiting their participation
in school-based events (Lechuga-Pena et al., 2019; Luet, 2017; Posey Maddox &
Haley-Lock, 2016). Single-parent households, devoid of additional adult support,
may encounter hurdles in participating in out-of-home events due to multiple care-
giving responsibilities (Posey-Maddox & Haley-Lock, 2016).

These factors underscore the limitations of utilizing school-centric indicators
of parental engagement for low-income and non-White families. Persistent
dependence on these indicators may sustain biases that presume parents not attending
school events are unengaged in their children's education, whereas in reality, they
may be intensely engaged, albeit in less school-observable ways (Ho & Cherng,
2018; Luet, 2017). Despite the substantial research probing the statistical

relationships between student outcomes, parental SES, and neighborhood conditions,

55



only a segment has delved into the impact of SES and neighborhood conditions on
parent engagement (DeLuca & Dayton, 2009; Duncan & Magnuson, 2005; Galster,
2011; Leventhal & Brooks-Gunn, 2000; Phillips, 2011). Thus, integrating an urban
planning perspective in parent engagement studies, which takes into account social
and physical facets of meso and macro environments, could illuminate specific urban
mechanisms influencing family behaviors related to learning and education.
Community development research suggests that regardless of lower income and
education levels, parents can engage when they receive support from schools, social
welfare programs, public goods, and community groups (Makarewicz, 2022).

Investigations across various disciplines have examined the interplay between
parent SES and neighborhood environments, demonstrating that parental education
cannot counterbalance the impact of neighborhood poverty alone (Fusarelli, 2011;
Sharkey, 2013). However, the dearth of detailed neighborhood data in time-use
studies presents a challenge in reconciling these diverse findings. It remains
ambiguous whether limited parent engagement primarily reflects the constraints
imposed by poverty on engagement activities and resources, the absence of
community norms and resources supporting parent engagement, or the role of
neighborhood resources beyond household incomes in determining parent
engagement levels (Duncan & Magnuson, 2011; Neuman, 2009). The impact of
working adults in the household is also intricate, as parental employment can
positively influence engagement and child development when it provides parents
with confidence, satisfaction, and financial resources, but it can have negative
impacts when it saps parents' mental and physical energy for engaging in activities
with their children (Newman & Chin, 2003; Ruhm, 2008; Sayer et al., 2004;
Waldfogel et al., 2010). Studies have discovered that low-income single mothers
transitioning to work may reduce their engagement, such as supervising homework,
when confronted with long commutes or evening shifts to boost their incomes
(Newman & Chin, 2003; Weiss et al., 2003). Without appropriate supports, the initial
relief from additional income can be eroded by "time-poverty" (Alcaino et al., 2011,
p. 14).

The third sector of parental engagement emphasizes indicators that capture
the volume, quality, and type of communication between parents and teachers or

schools. Parental engagement involves a collaboration with teachers or other school
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personnel, sharing the collective objective of enhancing children's academic success
(Centers for Disease Control and Prevention, 2012; United States Department of
Education, 2015). Establishing mutual trust, respect, and open communication are
vital for nurturing parental engagement, and these concepts are integral to the
evaluation of parental engagement in early childhood settings (Powell et al., 2010;
Sheridan et al., 2020).

In this study, the domains encompass parents' understanding and
expectations about their children’s educational experiences, the quality and extent of
mutual trust and communication between the parents and the school, and home-
based engagement. Collectively, these are examined to delineate parental
engagement and its correlation with parents’ satisfaction with their children’s
educational experiences, proposing that the home literacy environment mediates,

while household income moderates the aforementioned relationships.

2.2.4 Hoover-Dempsey and Sandler’s Parent Involvement Model

Hoover-Dempsey and Sandler (1995, 1997) proposed a theoretical model to
explain the process of parent involvement in their children's education, drawing on
research from educational, developmental, and social psychology. The model,
depicted in Figure 2.4, elucidates the reasons why parents choose to become
involved, the different forms of involvement they engage in, and how their
involvement influences student outcomes from a psychological perspective (Walker
et al., 2005). In this context, parent involvement in a child's learning can be predicted
by their motivational beliefs, encompassing their beliefs, perceptions, and
enthusiasm for being involved in their child's education (Semke et al., 2010). It is
worth noting that the model uses the term ‘involvement,' as the differentiation
between family involvement and engagement was not made at the time the model
was developed. However, the first level of the model can be considered as part of the
broader concept of comprehensive parent engagement (Filik Uyanik, 2018).

The first level of the model includes personal, contextual, and life-context
variables that may influence parents' decisions regarding their involvement in their
children's education (Whitaker & Hoover-Dempsey, 2013; Hoover-Dempsey &

Sandler, 2005). This level comprises constructs such as motivational beliefs
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concerning involvement in the child's education, including parental role activity

beliefs and parental self-efficacy beliefs for supporting the child's success in school.

Level 5 Student Achievement
Level 4 Student Proximal Academic Outcomes
X Intrinsic Social Self-
Academic Self- T en— Self-Regulatory Efficacy for
Efficacy s Strategy Usc Relating to
Teachers
Level 3 Student Perceptions on Parents’ Involvement Mechanisms
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Figure 2. 4. Model of parent involvement processes in education (adapted from
Ertan, 2017; Hoover-Dempsey & Sandler, 1995, 1997, 2005; Walker et al., 2005)
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It also encompasses the perception of invitations, including general school
invitations, specific invitations from teachers, and specific invitations from the child.
Additionally, it takes into account the self-perceived life context of parents,
including their knowledge and skills, as well as their available time, energy, and
desire to be involved (Ertan, 2017; Hoover-Dempsey & Sandler, 2005; Hoover-
Dempsey et al., 2005; Walker et al., 2005). Parents' motivational beliefs regarding
involvement in education reflect their personal convictions that either motivate or
demotivate them to engage in their child's education.

The focus of this study is on the first two levels of the model, aiming to
understand the factors that influence parents' engagement decisions in the context of
early childhood education. Specifically, the study focuses on parents’ motivational
beliefs, which reflect their personal convictions regarding their role, and their
satisfaction with their children's educational experiences. While parents’ satisfaction
was not explicitly mentioned in Hoover-Dempsey and Sandler's (2005) model, this
study seeks to explore and identify a relationship between parents’ satisfaction and

parent engagement in early childhood education.

2.2.5 Early Childhood Education and Parent Engagement in Tiirkiye

In the context of Turkish settings, scholars and officials have predominantly
used the term "involvement™ instead of "engagement,” and in this section, the terms
are used interchangeably. Early childhood education is a priority for the Turkish
Ministry of National Education (MoNE), similar to many other countries. Over the
past two decades, the MoNE has made efforts to increase parent involvement and
improve the quality of early childhood education. In 2013, a new curriculum was
introduced, which is play-based, developmentally appropriate, and holistic, aiming to
provide young children with enhanced early experiences (MoNE, 2020). The
importance of parent involvement in early childhood education has been increasingly
emphasized through educational reforms during this period.

The concept of parent involvement was first introduced in 2002 when the
national early childhood curriculum suggested that teachers should implement
various parent involvement programs in their classrooms (Yazar et al., 2008).
Subsequently, in 2006, parent engagement was incorporated into the new early

childhood national curriculum, emphasizing that parent involvement should be
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integrated into classroom practices. Furthermore, the new national early childhood
curriculum in 2013 introduced the "integrated family support training guide,” which
includes a range of parent involvement activities to support children's development
and education (MoNE, 2020). Nowadays, teachers are expected to incorporate parent
involvement activities as part of their regular classroom practices.

Research studies in Tiirkiye have examined parent involvement in education,
although such studies do not have a long history dating back to the early 20th
century. These studies have explored various aspects of parent involvement,
including its promotion in mathematics instruction (e.g., Ceziktiirk, 1997), its effects
on students' social and academic development (e.g., Atci, 2003; Utku, 1999), and the
attitudes of parents and teachers towards parent involvement (e.g., Akkaya, 2007;
Bayraktar et al., 2016; Kaya, 2007) at both the early childhood education level and
higher education levels.

Erkan, Uludag, and Egeli (2016) examined the perceptions of administrators,
teachers, and parents regarding parent involvement in preschools. The study revealed
that parents perceived parent involvement as supporting their child's education
within the school, whereas teachers and administrators perceived involvement as
supporting the overall development and education of the child in any context. The
researchers also identified various forms of parental participation, including
engaging in activities with their children, having conversations with them,
monitoring their development and education, communicating with the school, and
participating in school-organized activities such as projects or special days. The
study also explored barriers to parent involvement in early childhood education. The
findings indicated that barriers to home-based involvement were mainly related to
the parents themselves, such as lack of time, heavy workloads, and work-life stress.
Insufficient opportunities for parent involvement provided by the school were
identified as a major barrier to school-based involvement. Teachers and
administrators reported that parental employment often led to time constraints, high
workloads, fatigue, and stress, which negatively affected parent involvement.
Overall, the study highlighted differences in perceptions between parents and school
staff regarding the nature of parent involvement, ways to become involved, and

barriers that hinder parent involvement.
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Giirsimsek (2003) conducted a study examining the impact of various factors
on parent involvement in Tiirkiye, including the age of parents, their educational
level and income, the number of children in the family, the amount of time spent
with each child, and teachers' assessments of parenting practices and involvement.
The findings indicated that the average scores for home-based involvement were
significantly higher than those for both school-based involvement and home-school
conferencing. School-based involvement exhibited the lowest level of engagement.
Additionally, the amount of time parents spent with their children had a significant
effect on home-based involvement. Furthermore, teachers' assessments of parenting
practices and involvement were found to significantly influence school-based
involvement and home-school conferencing.

Hakyemez (2015) explored the perspectives of Turkish early childhood
educators regarding parent involvement. The study revealed that educators held
positive attitudes toward parent involvement in education. According to educators'
reports, the most popular type of parent involvement involved encouraging parents to
engage in activities at home that supported their children's learning processes.
Conversely, the least preferred type of involvement was parents' participation in
decision-making processes. The study also found a positive correlation between
communication with parents and their engagement in school-based involvement
activities, such as volunteering and participating in decision-making. Moreover,
teachers identified parents' initial reluctance to become involved as the main reason
for the perceived ineffectiveness of parent involvement in education. The findings
further indicated that parents tended to participate more in activities categorized as
home-based involvement as compared to those classified as school-based
involvement activities.

Yakict (2018) conducted a study specifically investigating the predictors of
parent involvement in the context of early childhood education in Tirkiye. The
findings indicated that the level of home-based involvement was higher compared to
school-based involvement and home-school conferencing. The study also revealed
that family structure significantly influenced school-based involvement, while the
parents' level of education had a significant effect on home-based involvement.
Moreover, there were positive and significant associations between socioeconomic

status (SES) and both home-based involvement and school-based involvement.
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Kaya and Bacanli (2016) put to test a model suggested by Hoover-Dempsey
and Sandler (1995), probing the factors influencing Turkish parents' involvement in
education of their children enrolled in K-5 grades. This research concentrated on the
associations between motivational beliefs related to educational involvement,
parents' perceptions of invitations for involvement, perceived time and energy
necessary for participation, and the level of parental involvement. The research
outcomes indicated that motivational beliefs, encompassing parental role activity
beliefs and self-efficacy beliefs, coupled with perceived time and energy for
involvement and perception of involvement invitations from various sources (like the
child, teacher, school staff, and school counselor), were both directly and indirectly
related to parent involvement in education. More specifically, perceived time and
energy for involvement and perceptions of invitations for involvement had a direct
and significant impact on the level of parental involvement. Furthermore, parental
motivational beliefs significantly influenced the perceived time and energy for
involvement and perceptions of invitations for involvement. Also, the study
discovered that parental motivational beliefs indirectly influenced the level of
parental involvement via their impact on perceived time and energy for involvement
and perception of invitations for involvement. That is, as parents' confidence and role
beliefs augmented and their previous school experiences were perceived positively,
their involvement in their children's educational experiences also increased. This
positive effect was mediated by their motivational beliefs concerning the perceived
time and energy required for involvement and the perception of invitations received
from others. In summary, the study underscored the significance of motivational
beliefs, perceived time and energy involvement, and perceptions of invitations for
involvement in shaping parental involvement in education. The research
demonstrated that parents' beliefs and perceptions are crucial in determining their
level of involvement in their children's education.

In a similar vein to the current study, Ertan's research in 2017 delved into the
realm of parental involvement in early childhood education, notably encompassing a
vast number of participants. This included 404 fathers and 437 mothers, all of whom
were parents of preschool-aged children from the central districts of Ankara,
Tiirkiye. The focus of Ertan's investigation was to explore the differential impacts of

various demographic factors on the level of parental involvement. Despite the
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considerable range of variables, including parents' age, educational levels,
occupation, and the age of the child, the study concluded that these factors exerted
negligible influence on the extent of parental involvement. Ertan’s comprehensive
study expanded the understanding of the relationship between demographic variables
and parental involvement in early childhood education. The findings brought to light
that, contrary to what might have been expected, demographic attributes such as
parents' age, educational background, occupation, and the child's age did not
significantly sway the degree of parental involvement. However, a noteworthy
divergence was identified between mothers and fathers concerning their beliefs about
their role in their child's education, their self-efficacy beliefs, their perceptions of
involvement invitations, and their assessment of the time and energy required for
involvement, as well as their own skills and knowledge. Mothers consistently scored
higher than fathers across all these variables, signifying a greater level of
involvement. Moreover, Ertan's research unveiled an interesting interplay between
parents' perceptions of invitations from others for involvement and their self-
perceived life context in relation to parental involvement, both of which were found
to be predictors of their motivational beliefs concerning involvement in education.
This suggests that parents' perspectives of their role and potential in their children's
education, and how these are influenced by external invitations for participation,
shape their motivation to be involved, thereby underscoring the significance of
subjective perceptions in driving parental involvement in early education.

Gilinay Bilaloglu and Aktas Arnas (2019) investigated teachers' knowledge
and awareness of family participation, barriers to family participation, responsibility
for family-school communication, and increasing parental involvement. The findings
revealed that participating teachers lacked sufficient knowledge and awareness
regarding these aspects of family participation. Parents, on the other hand, expressed
a willingness to communicate with the school and participate in their children's
education but faced barriers such as lack of information on how to participate,
inadequate support from the school and teachers, and communication problems with
school management and teachers.

Ekinci Vural and Dogan Altun (2021) found that volunteering in the
classroom was the most common form of parent involvement, while decision-making

was one of the least utilized forms of involvement by teachers. Teachers reported
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that parental involvement was high in their classrooms and that they played a
significant role in facilitating involvement through informing parents and organizing
activities. Obstacles to parental involvement identified by teachers included parents'
education level, having multiple children in the family, fathers' absence in classroom
activities, parents' unwillingness to engage in homework, lack of parent participation

in seminars, and limited space in crowded classrooms.

2.4 Home Literacy Environment

The Home Literacy Environment (HLE) refers to an analytical tool used to
determine the extent and quality of resources, opportunities, parent-child
interactions, and social experiences related to early literacy that occur within the
home environment, involving parents or other caregivers (Burgess et al., 2002;
Tabors et al., 2001). Within the HLE, family members engage in various literacy-
related activities in and around the house, which encompass a wide range of
resources, materials, social interactions, and shared experiences (Altun, 2021).

Bronfenbrenner’s (1979, 1995) ecological systems theory of human
development provides a theoretical framework for understanding the HLE. This
theory emphasizes that to understand children’s development, we must consider
multiple levels of analyses that encompass the child and both proximal, microsystem
(e.g., family and school) and distal, macrosystem (e.g., language and culture)
environmental factors. In light of this, the significant effect of HLE on children’s
language and literacy development across various languages and cultural contexts
has been demonstrated in previous studies (e.g., de Jong and Leseman, 2001;
Silinskas et al., 2012, 2020; Niklas and Schneider, 2013; Inoue et al., 2018; Liu et
al., 2018; Zuilkowski et al., 2019).

Numerous studies have demonstrated a positive association between young
children's HLE and language development, particularly in terms of vocabulary,
phonological awareness, and print-related concepts (Altun et al., 2018; Boerma et al.,
2017; Liu et al., 2018; Rose et al., 2018). More recent research has also linked the
HLE to socioemotional development (Rose et al., 2018; Wirth et al., 2020), academic
achievement (Alston-Abel & Berninger, 2018; Niklas & Schneider, 2017), and
cognitive skills (Altun, 2019; Boerma et al., 2017). The HLE has consistently
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demonstrated its contribution to children's language development, as supported by
existing literature (e.g., Altun, 2019; Niklas & Schneider, 2017; O'Brien et al., 2020).

The relationship between home language activities and literacy has been
widely acknowledged. Early engagement in conversations with children contributes
to the development of appropriate language skills, which in turn serves as a
foundation for the acquisition of reading skills. The ability to comprehend written
text is heavily dependent on the level of language exposure and proficiency that
children have been exposed to since infancy (Kintsch & Kintsch, 2005). Mastery of
specific language elements, such as vocabulary and grammar, is crucial for achieving
comprehensive reading, as these elements demonstrate how words combine to form
meaningful sentences (Kintsch & Kintsch, 2005). Therefore, verbal language
abilities and the development of emergent literacy play a vital role as precursors to
reading and academic achievement. Children who exhibit low proficiency in oral
language skills generally experience poorer academic performance compared to their
peers (Snow et al., 1998).

Establishing a strong literacy-promoting environment at home begins with
cultivating a sense of value for literacy in children (Reneau, 2019). Active
engagement in reading with parents holds great significance for all children, as it
fosters their interest in and proficiency with literacy. Shared reading has been
recognized as a key opportunity for adults to support children's literacy achievement
(Lonigan et al., 2008). During shared reading sessions, parents can ask questions,
engage in meaningful conversations about the text, and provide clarification to
deepen the understanding of the story (Lonigan & Shanahan, 2010). Further research
indicates that when parents and children actively read together, it not only
contributes to language development but also leads to improvements in social and
emotional domains (Ko & Chou, 2014). Deliberate structuring of home and other
environments by parents also plays a crucial role in supporting children's literacy
development. Access to books, libraries, literacy-focused institutions, and engaging
in active reading are among the strategies parents can employ to create a literacy-rich
environment. A study involving 101 triads of mother-father-child revealed a strong
association between home literacy environment and children's reading, with the
number of books in the home being the only variable accounting for this relationship

(van Bergen et al., 2017). The availability of books holds particular importance for
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families with lower socioeconomic status (SES). Research by Neuman and Celano
(2001) found that low SES families, on average, shared one book among 300
children, whereas middle-income families had access to around 13 books at a time.
To improve book access, families with lower SES can utilize resources such as after-
school programs, community-based organizations, literacy institutions, and reading
programs (Reneau, 2019). However, it is important to note that the success of these
programs hinges on strong parental engagement (Sénéchal & Young, 2008). When
parents instill positive attitudes toward reading in their children, the children are
more likely to adopt these views and engage in reading for pleasure (Baker & Scher,
2002). Considering that children acquire reading and writing skills during their early
years, efforts to involve parents should be initiated as early as the preschool stage
(Purcell-Gates, 2001).

In Tiirkiye, HLE and its impact on early literacy development in children has

been a focal point of several research studies, revealing intriguing insights and
patterns. One key observation derived from these studies indicates that Tiirkiye
parents, on the whole, do not typically allocate substantial time towards reading
books with their children. Nevertheless, a progressive trend has been observed where
parents with higher levels of education increasingly spend more meaningful, quality
time fostering their children's academic skills. This directly correlates with the
enhancement of their offspring's early literacy development (Aric1 & Tiifekci Akcan,
2019; Kotaman, 2008; Okuyucu-Akdas & Deniz, 2015; Ozbek Ayaz et al., 2017).
In parallel, research by Isikoglu-Erdogan et al. (2016) has demonstrated an
interesting dichotomy. Their work shows that teachers, owing to their advanced
comprehension and knowledge of the subject matter, tend to read books to children
more often than parents do. This highlights an area for potential parental
involvement and literacy skill reinforcement.

Contrasting this, Altiparmak's research (2010) highlights that a significant
majority of parents in Tiirkiye appreciate the critical role of home-based early
literacy activities in advancing their children’s literacy skills. These parents display a
clear preference for structured, organized literacy activities, signifying the emphasis
they place on a systematic approach to early childhood literacy development.

In response to these findings, various strategies have been adopted within

Tiirkiye to nurture early literacy skill development within the home environment.
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These strategies typically encompass training for families on interactive book
reading (Celebi Oncii, 2016), guidelines on how parents should engage their children
with books at home (Aric1 & Tiifekci Akcan, 2019; Isikoglu Erdogan, 2016; Isikoglu
Erdogan et al., 2016, Ozbek Ayaz, 2015), and studies exploring the type of language
mothers employ when reading to their children (Cengiz, 2013). A key area of focus
is also enhancing parental awareness levels pertaining to early literacy skills
(Altiparmak, 2010; Turan & Akoglu, 2014).

Delving deeper into the intricacies of HLE, some studies have scrutinized the
connection between children's phonological awareness skills (Turan & Akoglu,
2014) and investigated the dynamics of HLE within the context of families' socio-
economic statuses (Ergiil et al., 2017; Okuyucu-Akdas & Deniz, 2015). The findings
from these studies align with international research trends, corroborating that
families with higher SES in Tiirkiye are more likely to incorporate frequent home
literacy activities (Ergiil et al., 2017; Ozbek Ayaz, 2015). These insights underline
the multifaceted nature of HLE in Tiirkiye and the spectrum of factors that contribute
to its optimization.

In terms of HLE, the present study seeks to examine the association between
the Home Literacy Environment and parental engagement within a structural
equation modeling (SEM) framework. It is hypothesized that parents who prioritize
creating a literacy-rich environment at home will engage more frequently in
activities that promote literacy. Moreover, considering previous findings suggesting
that household income may impact the quality of the HLE, this study explores
whether household income moderates the relationship between the HLE and parent
engagement. By investigating these relationships, this study aims to contribute to our
understanding of the complex interplay between the parents’ satisfaction, parental
engagement, HLE, and household income in the promotion of early literacy
development.

HLE serves as a pivotal indicator of the literacy experiences children
encounter in the early stages of their life, underlining the role of the home as a
primary locus of language acquisition and literacy development. Encapsulating a
spectrum of activities and interactions, HLE stands as a reflection of the home's

intellectual atmosphere and an influential determinant of a child's literacy trajectory.
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This environment, replete with linguistic resources and parental involvement, sets the
stage for developing crucial cognitive, linguistic, and socio-emotional skills.

Navigating through the intricate web of elements that influence early
childhood education, this thesis embarks on a journey to unravel the complex
dynamics of the HLE. The hypotheses posited in this study, notably Hj, Hs, and Ha,,
emphasize the crucial role of the HLE as a conduit linking parents’ satisfaction and
engagement. These hypotheses suggest that parents’ satisfaction with educational
experiences exerts a positive impact on the HLE, which in turn shapes parental
engagement. Furthermore, the HLE also acts as a mediating agent in the relationship
between parents’ satisfaction and engagement. This suggests the potential for an
enriched HLE to amplify the effect of parents’ satisfaction on engagement.The
aforementioned assertions are pivotal in comprehending the underlying mechanisms
that drive parental engagement in early childhood education. Further, it is intriguing
to investigate the potential moderating role of household income within these
relationships, as proposed in hypotheses Hg, and Hy.. This could reveal valuable
insights into how socio-economic disparities might shape the effects of parents’
satisfaction and home literacy environments on parental engagement.

In closing, an enriching HLE, marked by an abundance of resources and
positive linguistic interactions, plays an irreplaceable role in fostering children's
literacy and language development, ultimately contributing to academic success.
However, this environment's efficacy is intertwined with various elements such as
parents’ satisfaction with educational experiences, parent engagement, and
household income, necessitating a comprehensive analysis of these dynamics. The
upcoming sections of this thesis will continue to explore these relationships, aiming

to elucidate the multifaceted influences shaping early childhood education.

2.5 Household Income

Household income, fundamentally, denotes the summative total of all
earnings procured by a family from diverse sources, encompassing wages, salaries,
pensions, income from investments, and benefits (Guzman, 2022). This metric serves
as a representative indicator of the socio-economic resources available to a family,
and as such, provides an insightful measure of the household's socio-economic status
(SES) (Conger & Donnellan, 2007).
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An extensive body of research provides substantial evidence that household
income can notably influence a broad array of education-related aspects, inclusive of
access to resources, educational opportunities, and the overall quality of the learning
environment (Bradley & Corwyn, 2002; McLoyd, 1998; Reardon, 2011). For the
purpose of this dissertation, the decision to specifically emphasize household
income, instead of the all-encompassing socio-economic status (SES), arises from its
directly measurable and quantifiable nature, which supports a more precise and lucid
analysis (Bradley & Corwyn, 2002). In contrast to SES - a comprehensive,
composite indicator frequently comprising factors such as parents' level of education
and occupational standing - household income affords a more granular insight into a
family's economic resources. This particular focus therefore enables a more
concentrated examination of its plausible moderating influence within the model
(Conger & Donnellan, 2007).

Drawing from an extensive body of research, the hypotheses proposed in this
study carry pivotal implications. For instance, the moderation of household income
suggests that while parents’ satisfaction with educational experiences and parental
engagement remain crucial for a child's educational success, these relationships are
possibly modulated by household income. Higher household income may bolster the
relationships proposed in Hy, Hp, and Hg, as it facilitates more resources for parental
engagement and creates a richer home literacy environment. In contrast, lower
household income may constrict these relationships, due to restricted resources and
socio-economic stressors (Bradley et al., 2001; Dearing et al., 2006; Grolnick et al.,
1997).

The use of SES, and more specifically, household income, to discern
relationships in educational studies is prevalent due to the extensive impact SES can
exert on educational processes. Research reveals income-related disparities in
children's learning environments and experiences, beginning early in life and
extending throughout their schooling years (Duncan et al., 2011). In the Turkish
context, SES has been identified as a critical determinant of educational success
(Gilizel & Berberoglu, 2012).

Within the broader framework of the study, unique family experiences are
interpreted and valued within the context of their specific familial unit (Kelty, 2020).

As such, each family, influenced by their unique socio-cultural background, exhibits
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different interaction patterns and responses to varying circumstances. For instance,
the relationship between

Parents’ satisfaction and parental engagement can be significantly influenced
by the family's socio-economic status, such as household income (Teleki & Buck-
Gomez, 2002). This becomes particularly evident in the context of internal migration
in Tiirkiye, where families moving from rural areas to urban centers grapple with
adapting to challenging living and working conditions, which can potentially limit
their engagement in their children's education (Riley & Glass, 2002).

Furthermore, socio-economic status and neighborhood conditions, including
factors such as parent education level, number of children, and locality, have been
shown to influence parent engagement in various studies (DeLuca & Dayton, 2009;
Duncan & Magnuson, 2005; Fusarelli, 2011; Galster, 2011; Leventhal & Brooks-
Gunn, 2000; Phillips, 2011; Sharkey, 2013). For instance, a national study by
Gonzalez & Jackson (2013) found a disparity between higher and lower SES schools
in the impact of parent volunteerism and decision-making on academic outcomes.

Furthermore, studies specific to Tiirkiye, like that by Yakic1 (2018), also
underscore the influence of SES on parent involvement in early childhood education.
The study highlighted the varying levels of school-based and home-based
involvement influenced by family structure and parent education levels. It is
remarkable that lower SES families can mitigate the limited availability of books, a
crucial aspect of home literacy environment, by leveraging resources such as after-
school programs, community-based organizations, literacy institutions, and reading
programs (Neuman & Celano, 2001; Reneau, 2019).

Bilican Demir and Ozen Yildirim (2022) analyzed data from 4028 students
and 180 schools included in the TIMSS 2019 Tiirkiye sample. According to their
findings, they demonstrated that the performance of schools in rural areas was lower
than in urban areas; when the effect of socioeconomic level was controlled, the
differences in performance between regions persisted. Similarly, when school-level
variables were added to the model, the impact of the school's location on student
performance slightly decreased; the student's self-confidence in science and
mathematics did not significantly mitigate regional performance differences (Bilican
Demir & Ozen Yildirim, 2022).
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According to Ozgiir Giiler and Veysikarani (2022), upon examining the
cluster group that our country belongs to, a notable factor is that Tiirkiye is still far
behind the countries with the best PISA scores, even though Tiirkiye's PISA scores
have shown an increase in recent years. Looking at the OECD rankings, Tiirkiye
continues to show fluctuating results around the OECD average.

In their study, Sagbas and Kolukisa (2022) explored the socioeconomic
characteristics and income distribution of Afyonkarahisar province of Tiirkiye, which
comprises the sample of this research. Gini coefficients, a statistical measure of
economic inequality or dispersion within a population, were calculated for three
regions, factoring in the location of households residing in the city center of
Afyonkarahisar. The Gini coefficient was calculated as 0.343 for households living
in the city center, 0.329 for those residing close to the city center, and 0.341 for those
situated far from the city center. Upon examination, it was observed that the Gini
coefficients are strikingly similar across all three locations. Based on these findings,
it can be posited that location does not significantly influence income distribution
disparities in the region of Afyonkarahisar (Sagbas & Kolukisa, 2022).

In conclusion, the review of literature and empirical findings highlighted
above substantiate the relevance of household income as a pivotal variable in this
study. Its hypothesized moderating role in the relationships between parents’
satisfaction with educational experiences, home literacy environment, and parental
engagement underscores the complexity and multi-dimensionality of these dynamics.
The nuanced influences of household income, as demonstrated in the Turkish context
and elsewhere, accentuate its significance as a determinant of both the quality and
extent of educational experiences and outcomes. Furthermore, the evidence
underscores the importance of considering household income in the development of
effective strategies and interventions aimed at enhancing parent engagement and
creating enriched home literacy environments. This holistic, integrated perspective
not only facilitates a more comprehensive understanding of the intertwined factors
that shape early childhood education but also provides a robust foundation for future
empirical investigations and policy development. It is, therefore, incumbent upon
educators, researchers, and policy makers to continue exploring and addressing the
multi-faceted influences of household income on early childhood education

outcomes, aiming to ensure equity, quality, and inclusivity for all children.
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CHAPTER 3

METHOD

The design of the study that led to the overall process is first explained in this
chapter. Second, the Parent Engagement in Early Childhood Education Survey
(PEECE) adaptation and main study's population and sample are described. The
introduction of the data collection tools comes in third. The proof for the instruments'
validity and dependability is then shown. The PEECE adaptation and translation
process is also described. Fourth, the methods for gathering data and analyzing it are

presented. Finally, the study's assumptions and limitations are discussed.

3.1 Design of the Study

The purpose of this study is to investigate the intricate interplay between
parents’ satisfaction with their children’s eduational experiences, parent engagement
in early childhood education, the home literacy environment, and household income
with a sample of parents who have at least one child attending to public or private
preschools. This study is descriptive in nature and employs correlational research in
keeping with its primary goal. Without modifying the variables, correlational
research seeks to determine whether and to what extent there is a relationship
between two or more variables (Creswell, 2012; Fraenkel et al., 2011; Gay et al.,
2012; Lodico et al., 2006). Therefore, in this study the data were collected through
research instruments namely Demographical Information Form (a form to define the
samples for the adaptation and main study, and to  use in preliminary and major
analyses), the Parent Engagement in Early Childhood Education Survey (PEECE;
Gross et al., 2022), the Parents’ Satisfaction with Educational Experiences Scale
(PSEE; Fantuzzo et al., 2006) and the Home Literacy Environment Questionnaire
(HLEQ; Marjanovi¢ Umek, 2005) were given to the parents of preschoolers, in order

to explore the relationships among the variables. This study specifically employs the
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explanatory correlational design (Creswell, 2012; Fraenkel et al., 2011; Gay et al.,
2012). The explanatory design is typically used when there is either no or weak
evidence of relationships among the study's included variables. As a result, this
design enables the inductive method of describing relationships between variables
without the need for an existing model as well. There was be no interference at any
point in the procedure.

Some data analysis techniques are used in correlational research designs to
look at the relationship between two or more variables (e.g., bivariate correlation
analysis, multiple correlations, or discriminant function analysis). However, more
sophisticated model-based techniques (such as path analysis and confirmatory factor
analysis) may also be used to show the relationships between the variables (Cohen et
al., 2007; Creswell, 2012; Fraenkel et al., 2011). In addition, a proposed model in
which the relationships between constructs (i.e., latent variables) are defined by
groups of variables (i.e., observed variables) can be tested using structural equation
modeling (SEM), which is a combination of path and confirmatory factor model
analyses (Kline, 2016; Schumacker & Lomax, 2010). The level and quality of parent
engagement, parent satisfaction with their children's educational experiences, and the
home literacy environment that preschoolers' parents provide to their children
together with household income are the study variables. Path analysis, a special form
of SEM conducted through observed variables, was used in this study to investigate

the direct and indirect relationships among these variables.

3.2 Variables of the Study
The mean scores of the scales were used to measure the variables of the
study. In line with the purpose of the study, the group of variables that were
examined within this study were:
e Independent (Exogenous)Variable: Parents’ Satisfaction with Their
Children’s Educational Experiences
e Mediating Variable: Home Literacy Environment Provided by Parents to
Their Children
e Dependent (Endogenous) Variable: Parent Engagement in Early Childhood
Education

e Moderating Variable: Household Income
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3.3 Population and Sample

Data were gathered from a sizable sample within the parameters of the study's
design and analysis, which is necessary for the study's quantitative components and
reliable statistical analysis. In particular, path analysis, a SEM-based analysis
technique, needs a large sample size to produce more accurate estimates of the
relationships between study variables (Ullman, 2013; Kline, 2016). As a result, in
order to strengthen the analysis of the study, the author made an effort to obtain a
large sample size from the target population. All parents of children between the ages
of 60 and 72 months who are enrolled in a public or private school in Afyonkarahisar
made up the study's target population.

In the main study of this dissertation, the author purposefully selected parents
of children aged 60-72 months as the sample group. This choice was guided by
several key considerations. Firstly, children within this age range are navigating the
pivotal period just before starting primary school, a phase often recognized as a
significant turning point in their developmental trajectory. Given the crucial nature of
this period, it becomes essential to thoroughly evaluate and address the various
elements that can influence a child's school readiness.

Secondly, as per the expert views, it was established that the items from the
three scales utilized in this study—the Parents’ Satisfaction with Educational
Experiences Scale (PSEE), the Parent Engagement in Early Childhood Education
(PEECE), and the Home Learning Environment Questionnaire (HLEQ)—align
closely with the educational experiences of children aged 60-72 months. In other
words, when the items of these scales are collectively examined, they provide an all-
encompassing perspective for investigating, comprehending, and enhancing the
distinct learning environments of children in this age group.

By selecting this particular sample group, the author ensured that the research
was not only strategic but also pertinent to capture the dynamics at play during a
crucial developmental stage. It also ensured that the research tools employed were
most apt for reflecting the experiences of this specific demographic. Ultimately, the
choice of sample highlights the author's commitment to targeted, comprehensive, and
meaningful research, with the overarching goal of contributing to improved

educational outcomes for children.
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Since it is not feasible or realistic to contact all of these parents, data
collection was limited to parents residing in the provincial center of Afyonkarahisar
and the three near suburban districts (Siilimenli, Beyyazi and Sadikbey). For
convenience, a variety of public and private schools were chosen. In other words,
selection criteria included the school's accessibility and student population. However,
the author took special care to include schools from various socioeconomic
backgrounds. As a result, the criteria used to select schools vary depending on the
indicators in a recent report named “Demographic Structure and Economic Relations
of Afyonkarahisar Province” by Kayahan and Gokgoz (2022).

For the main study, data was collected from 681 participants with the aim of
testing the study's hypotheses. However, not all the collected data was deemed
suitable for use in the main research. Specifically, data from 21 participants was
identified as outliers, posing a risk of confounding the study's results (please refer to
the Outliers section for a detailed explanation). To ensure the validity and reliability
of the study, this outlier data was removed from the dataset. Following this
correction, a total of 660 usable responses remained in the dataset for the main
analysis. A summary of the demographic characteristics of the final sample can be
found in Table 3.1.

Table 3. 1.
Demographic characteristics of the sample of the main study

Characteristics f %
Parent's Gender

Female 585 88.6
Male 75 114
Total 660 100
Parent’s Age

22-25 31 4.7
26-30 150 22.7
31-35 260 39.4
36-40 158 23.9
41-45 56 8.5
45 or above 5 0.8
Parent's Educational Level

Elementary school 45 6.8
Secondary School 77 11.7
High school 163 24.7
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Table 3.1. (continued)

University 316 47.9
Master's Degree 40 6.1
PhD Degree 19 2.9
Parent’s Employment Status

Homemaker/Unemployed 340 51.5
Public worker 181 27.4
Private sector employee 139 211
Place of Residence

City Center 572 86.70
Suburbs or the countryside 88 13.30
Household Income*

TL8,506 or below 104 15.8
TL8,506- TL12,000 145 22.0
TL12,001- TL16,000 97 14.7
TL16,001- TL20,000 87 13.2
TL20,001- TL24,000 53 8.0
TL24,001- TL28,000 48 7.3
TL28,001- TL32,000 38 5.8
TL32,001- TL34,000 15 2.3
TL 34,001- TL 38,000 19 2.9
TL 38,001 or above 54 8.2
Number of Children

1 205 31.1
2 322 48.8
3 103 15.6
4 or more 30 45
Child’s Gender

Girl 305 46.2
Boy 355 53.8

Child's previous attendance to pre-
school education

Attended 325 49.2
Not attended 335 50.8
School Type

Private 226 34.20
Public 434 65.80

*During the data collection period, the minimum wage in Tiirkiye was TL8,506.

The sample consisted of 660 parents, with 88.6% female and 11.4% male.
The age of the parents ranged from 22 to 45 and above, with the highest percentage
falling in the 31-35 age group (39.4%). Most parents had completed university
education (47.9%), followed by high school (24.7%). In terms of the number of
children, 48.8% of parents had two children, while 31.1% had one child. Most
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children (65.8%) attended public school, and 49.2% of children had attended
preschool education before. The most common employment status was
homemaker/unemployed (51.5%). The majority of families lived in the city center
(86.7%) and the most common household income was in the range of TL8,506-
TL12,000 (22%).

When creating household income groups for the data analysis, current data
was needed to determine the boundaries of lower, middle- and upper-income groups.
In this context, data from labor unions in Tiirkiye were analyzed, but the possibility
that unions may set the poverty line too high in order to justify the salary increases
they demand from the government was considered. In Tiirkiye, where inflation has
been a major problem, the most recent data from the Turkish Statistical Institute
(TurkStat, 2018), which is responsible for official statistics, was from 2018. In the
process of conducting the analyses of this study (April 2023 / $1=TL19.38), it was
decided that the most recent data could be from the Turkish Housing Development
Administration (TOKI, 2023), with the opinion of two experts in the field of
economics lecturing at Afyon Kocatepe University. The idea that TOKI data can be
used as a basis for the boundaries determining the lower, middle- and upper-income
groups stems from the fact that TOKI provides social housing for the lower- and
middle-income groups and the necessary service units by completing their
infrastructure. Accordingly, those with a monthly income between TL8,506-
TL16,000 are classified as lower income group (52.3%), those with a monthly
income between TL16,001-TL32,000 are classified as middle-income group
(34.3%), and those with a monthly income of TL32,001 and above are classified as
upper income group (13.4%) before carrying out the data analyses, revealing that

more than three fourths of participants were at a middle and lower-income level.

3.4 Data Collection Instruments

The data for the study was amassed using four primary self-report
instruments: (a) the Demographic Information Form, (b) the Parents’ Satisfaction
with Educational Experiences Scale (PSEE; Fantuzzo et al., 2006), (c) the Parent
Engagement in Early Childhood Education Survey (PEECE; Gross et al., 2022), and

(d) the Home Literacy Environment Questionnaire (HLEQ; Marjanovic Umek,
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2005). For data collection purposes, Turkish versions of the PSEE (Ahmetoglu &
Acar, 2017), PEECE, and HLEQ (Altun, 2013) were employed.

As no existing Turkish adaptation of PEECE was available, the author
prepared a Turkish version specifically for this study, with the relevant data being
gathered via this newly adapted instrument. Details regarding the translation process
can be found in the subsequent sections.

To establish the validity of the Turkish version of PEECE, evidence of
content-related and construct-related validity was provided. This was achieved
through translation of the instrument and consultation with domain experts.
Furthermore, to substantiate the reliability and validity of the Turkish PEECE, a
Confirmatory Factor Analysis (CFA) was undertaken within an adaptation study.
The translation process, alongside the entire adaptation study, is discussed in detail
under the subtitle "3.3.2 Parent Engagement in Early Childhood Education Survey -
PEECE". Internal consistency and reliability of the instrument were also evaluated in
the adaptation study, using Cronbach's alpha (o) coefficients. Cumulatively, the
findings from the adaptation study affirmed the reliability and validity of the Turkish
PEECE. Comprehensive details about all the research instruments are provided in
Table 3.2.

Finally, the author devised a demographic information form to be used in the
study. Detailed representations of all the utilized data collection tools can be found in
Appendix A. In compliance with ethical guidelines, the researcher sought and
received approval from the original authors or those who adapted the instruments for
use in this specific study. This permission was obtained through email or Whatsapp
communication to ensure the respectful and proper use of these tools in the current

research context.

3.4.1 Demographic Information Form

The author created the demographic information form to collect data
pertaining to the study participants. The questionnaire asks open-ended and yes/no
questions about the parent’s gender, age, educational background, employment
status, monthly household income, place of residence, the child's age, gender, school
type, status of previous attendance to preschool and number of children in the family.

The demographic information gathered using this form was used for the current
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study in two ways. To give a general overview of the study's sample, the participant
characteristics are first defined. Second, some demographic factors that have been
discovered to have an impact on the variables are included in the information form.
In order to determine whether the demographic variables have an impact on the

variables were discussed and they were also used in preliminary analyses as well.

Table 3. 2.

Characteristics of the instruments

Original Turkish
Number Response
Instrument Purpose Factors Form Form
of Items Format
Developers Adapters
Parent . Toidentify relevant and 1. Knowledge and *Always Adapted by
Engagement in . H . K the author
* equitable indicators of ~ Expectations True
Early . to collect
. parent engagement of the 2. Trust and *Sometimes  Gross et .
Childhood . . 25 data during
Education parents w]_:ose chlldrep Communication True al, 2019 the process
) are attending to any kind 3. Home-based *Rarely True .
Survey of preschool center Engagement #Never True of this
(PEECE) pre ' a8 ' dissertation.
Parents' To asl;; : £ y *
) . caregivers of young Very
S?tmfachp n children to report their L Tea_cher Contact dissatisfied -
with Their ) . Experiences S Ahmetoglu
. | levels of satisfaction *Dissatisfied Fantuzzo et
Children's i - 2. School / 12 . & Acar,
i with the experiences *Satisfied al., 2006
Educational ) - . Classroom Contact 2017
Experiences with their children’s Experiences *Very
(PS?EE) early childhood e satisfied
education.
1. Stimulation to use
language
2. Reading books to
the child, visiting
the library and *Never
i ; \ * .
Hme Literacy To measure the quality pupp_et thegtre_ Rarel}_ o
Environment - . i 3. Joint activities *Sometimes  Marjanovic
. . of children’s home - . 32 Altun, 2013
Questionnaire literacy environment and conversation *Often etal, 2005
(HLEQ) e " 4 Interactive *Usually
ing *Always
5. Zone-of-
proximal-
development
stimulation

3.4.2 Parents’ Satisfaction with Educational Experiences Scale (PSEE)

As the study seek ways to identify the relationship between parents’
satisfaction with their children’s educational experiences scale, PSEE was selected
by the author since it meets the criteria of convenience and usefulness together with

it has an existing adapted Turkish version.

3.4.2.1 Original Form of PSEE
Fantuzzo and colleagues' (2006) Parents’ Satisfaction with Educational

Experiences Scale (PSEE) is a comprehensive tool consisting of 12 items that
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measure parents’ satisfaction within the context of early childhood education. Each
item is scored using a 4-point Likert scale, where '1' signifies 'very dissatisfied', and
‘4’ stands for 'very satisfied'.

The PSEE is distinguished by its examination of three critical constructs that
provide an in-depth understanding of parental experiences. The first of these is the
teacher contact experiences construct, which reflects interactions between parents
and teachers, such as phone conversations, or written correspondence like notes sent
home.

The second construct, classroom contact experiences, delves into parents'
direct engagement with the classroom environment. This may encompass instances
of volunteering, participation in planning classroom activities, and other forms of
active involvement within the classroom.

Lastly, the school contact experiences construct evaluates the broader context
of parental interactions with the school environment. It includes experiences like
attending parent workshops, training opportunities offered by the institution, or
communications with key school figures like principals or administrators.

In terms of reliability, each of these constructs exhibits a high degree of
internal consistency. Fantuzzo et al. (2006) reported Cronbach’s alpha coefficients of
.82 for both teacher and classroom contact experiences, and .75 for school contact
experiences. These figures substantiate the PSEE's reliability, underlining its
effectiveness in accurately capturing the diverse dimensions of parents’ satisfaction

in early childhood education.

3.4.2.2. Reliability and Validity of the Turkish version of PSEE

In the process of adapting the Parents’ Satisfaction with Educational
Experiences Scale (PSEE) to the Turkish context, Ahmetoglu and Acar (2017)
reconfigured the scale into two core constructs: 'teacher contact experience' and
'school/class contact experiences'. This modification was influenced by the
observation that parents' perception of 'school contact experience' often overlapped
with either 'teacher contact experience' or 'classroom contact experience'.

Items like “Contact I have had with other parents” and “Workshops or
training opportunities offered”, which could occur via classroom or school, were

statistically aligned more closely with the classroom experience, despite their

80



original classification under 'school contact experience'. Moreover, items such as
“Contact I have had with the principal/administrator” and “Support for their family’s
language and culture”, originally a part of 'school contact experience', were
reassigned to ‘teacher contact experience' in the Turkish adaptation, based on the
statistical models and item meanings.

In their work, Ahmetoglu and Acar tested the adapted version using
Exploratory Factor Analysis (EFA) and Confirmatory Factor Analysis (CFA),
verifying its reliability with acceptable Cronbach’s alpha values and model fit.
Specifically, they reported internal consistency values of o= .81 for 'teacher contact
experience' and a= .82 for 'school/class contact experiences'. This implies that the
items in each subscale significantly represented the intended construct and correlated
internally, supporting the reliability and validity of the Turkish adaptation.

In conclusion, the Turkish version of the PSEE, with its demonstrated
reliability and validity, is an effective tool for assessing parents’ satisfaction with
their children's early childhood education experiences. Its utility extends to
researchers and educational authorities aiming to evaluate parents’ satisfaction and
engagement within their children's educational journey (Ahmetoglu & Acar, 2017).

Given the specific aims and hypotheses of the current study, the Parents’
Satisfaction with Educational Experiences Scale (PSEE) was judiciously chosen as a
primary instrument for gauging parents’ satisfaction with early childhood education
experiences. As the hypotheses suggest that parents’ satisfaction directly influences
parent engagement and the home literacy environment, a validated measure that
accurately captures parents' educational satisfaction is crucial. The PSEE, with its
already available Turkish version, presents itself as an ideal candidate for this
purpose (Ahmetoglu & Acar, 2017).

The Parent Satisfaction with Educational Experiences (PSEE) instrument,
employed in this study, affords a robust and comprehensive examination of parents’
satisfaction, skillfully capturing its multifaceted nature. The distinctiveness of the
PSEE lies in its pointed focus on the pivotal arenas of interaction - teacher contact
experiences, classroom contact experiences, and school contact experiences -
elements that constitute the critical pillars of the school-home nexus (Fantuzzo et al.,

2006). This focal orientation of the PSEE harmonizes impeccably with the constructs
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scrutinized within the context of this research, thereby bolstering its ecological
validity, or its ability to reflect real-world settings.

Further strengthening the case for the PSEE's selection in this investigation is
its well-established internal consistency, a critical indicator of the measure's
reliability. As per the research by Ahmetoglu & Acar (2017), the instrument has
demonstrated solid internal consistency with a Cronbach's alpha of .82 for both
teacher contact experience and school/class contact experiences. In addition to these
previously reported reliability coefficients, it is noteworthy to mention that in the
main study of the current dissertation, the Cronbach's alpha for the PSEE scale was
found to be .89, thus lending robust credibility to the results derived from its
utilization. This reliability index underscores the ability of the PSEE to vyield
consistent results across diverse research contexts, enhancing its overall suitability
for this research.

The selection of PSEE is also justified in terms of the cultural context of the
study. The adapted Turkish version of the PSEE has demonstrated suitable
psychometric properties in the Turkish context, aligning with the study's
geographical location and population. Furthermore, the nuanced factors that emerged
during the adaptation process in the Turkish version, specifically the re-
conceptualization of the school contact experience, provides culturally relevant
nuances that may not have been captured by the original version of the scale
(Ahmetoglu & Acar, 2017).

Therefore, with the Turkish version of PSEE, this research not only attains a
measure that accurately represents the multifaceted nature of parents’ satisfaction but
also ensures cultural and linguistic appropriateness, thus contributing to the

reliability and validity of the study's findings.

3.4.3 Parent Engagement in Early Childhood Education (PEECE)

Survey

To capture the depth and dynamics of parental involvement, the Parent
Engagement in Early Childhood Education (PEECE) Survey was employed.
Originally developed by Gross et al. (2022), this survey aimed to construct an
equitable and accurate instrument to assess parental engagement, particularly

catering to parents with resource constraints.
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3.4.3.1 Original Form of the Parent Engagement in Early Childhood

Education Survey (PEECE)

A concerted effort went into the creation of the PEECE Survey, led by Gross
et al. (2019), working in collaboration with urban public schools in the USA, referred
to as City Schools. The objective of this endeavor was to develop a measurement
tool for parental involvement that was both efficient and fair, particularly tailored for
urban districts with predominantly low-income and ethnically diverse student
populations.

In establishing this tool, the research team put forward three criteria for
defining meaningful indicators of parent engagement: (a) a clear correlation with
students' academic success, (b) the feasibility for widespread parent implementation,
and (c) actionable outcomes that could instigate changes or improvements in district
schools.

Using the Delphi method, a panel of ten diverse stakeholders, including
parents, educators, researchers, and social workers, rigorously assessed 106 potential
indicators of parental engagement against these criteria. After two Delphi survey
rounds and a consensus meeting, 30 indicators were chosen (Bettencourt et al.,
2020). These spanned five areas: home-based activities, knowledge about child's
learning, parental expectations, quality of home-school communication, and trust and
quality in parent-school-teacher relationships.

Parents participating in the PEECE survey are asked to rate the applicability
of each item on a scale of 1 (Never true) to 4 (Always true). Notably, the survey has
been designed with readability in mind, requiring just a 4th-grade reading level
according to the Flesch-Kincaid readability formula (Flesch, 1979), and can typically
be completed within 2-4 minutes.

The PEECE Survey, underpinning its sound theoretical base, targets three
critical areas: academic success of children, feasibleness of parental engagement
regardless of socio-demographic constraints, and actionable data that could inform
targeted parental engagement plans. The reliability of the survey's subscales varies,
with strong internal consistency for the Knowledge/Expectations and
Trust/Communication subscales (GLB = 0.81-0.85), while the Home-based
Engagement subscale showed slightly lower reliability (GLB = 0.63).
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In conclusion, preliminary findings suggest that the PEECE Survey is an
effective, unbiased tool for evaluating parental engagement, especially among
socioeconomically disadvantaged and African American parents in the USA. It was
designed with ease of comprehension in mind, particularly for English-speaking,
ethnically diverse, and low-income families. Consequently, during the translation
process for the Turkish adaptation, the author paid close attention to maintaining

these distinguishing features of the original survey.

3.4.3.2 Translation and Adaptation of the Parent Engagement in Early

Childhood Education Survey (PEECE) into the Turkish Language

Prior to beginning the translation, all necessary approvals from the authors of
the original survey were obtained in order to translate the document into Turkish via
email. Multiple stages of the translation process were completed (see Figure 3.1).
The tool was initially translated into Turkish by two different researchers. One of
these translators was the author of this study as he has got a bachelor’s degree in
English Language Teaching. The other translator was a professional translator and
tutor at the Department of Translation and Interpretion of Afyon Kocatepe
University. The two translators compared the two translated versions of the
instrument after they had been translated. Following that, they identified the
discrepancies that were present, item by item, and talked about potential solutions.
They succeeded in unifying the two forms of both instruments and gave the
instrument a single form. Then, a researcher who is interested in English Language
Teaching and has experience with translation and interpretation backtranslated this
form. The instrument’s back-translated form was compared to its original translated

version.

Figure 3. 1. The adaptation process of the Parent Engagement in Early Childhood
Education Survey
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Item by item, the discrepancies that already existed were identified, and
potential solutions were discussed. Then, another instrument form was accomplished.
However, the author used other methods in the translation and adaptation process
besides back translation. To adopt a more meaning-oriented approach for the
translation and adaptation process, and to improve the clarity, appropriateness, and
meaning of the items, consultations were held with five experts from various fields.
These experts included three academics from the Early Childhood Education
department, one from the Turkish Language department, and one from the
Measurement and Evaluation department. Additionally, ten parents of preschoolers
were also consulted. The necessary revisions were made after each stage of expert
opinions based on their feedback and provided in Appendix C of this study. After the
translation was complete, the form was given to two mothers and two fathers for
them to read and evaluate the items' clarity. Finally, the instrument's final version
was developed to evaluate the validity and reliability of the survey in the adaptation

study.

3.4.3.3 Validity and Reliability of the Turkish Form of Parent

Engagement in Early Childhood Education Survey (PEECE)

The aim of the adaptation study, a crucial task within the scope of
dissertation, was to investigate the accuracy and consistency of the Turkish Form
PEECE in the early childhood education context.

In the process of adapting scales, exploratory factor analysis is frequently
used before confirmatory factor analysis, but it is not particularly preferred.
Exploratory factor analysis is a method used by researchers to examine the structure
of a developed or adapted scale when they have no idea about factor structures or
scientific evidence to support their claims (Finch and West, 1997). However, when
PEECE was first developed by Gross et al. (2022), it was based on a sample that was
similar to the one used in this study. To evaluate the reliability of the scale, the
Cronbach Alpha coefficient was calculated to measure the internal consistency of the
items used in the scale. Additionally, item-total correlations were considered during

the analysis to determine the properties of the items.
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The adaptation study was conducted in Afyonkarahisar, where seven
kindergartens, including three private and four public ones, participated with a total
of 381 parents whose children were between 36-72 months of age.

In the process of adapting the PEECE, the author strategically decided to
focus the sampling on parents of children aged between 36-72 months. This decision
was guided by several factors. Firstly, this specific age range is a critical period in a
child's development, and having a measurement tool like the PEECE specifically
adapted for this group will provide a valuable resource for future research.
Additionally, by focusing efforts on this age group, the author aimed to enhance the
overall accuracy and reliability of the PEECE's adaptation. Furthermore, this work
with this particular demographic is believed to set a precedent for future studies,
enabling other researchers to replicate or build upon these methods. By creating a
clearly defined, applicable and adaptable model, the goal was to foster a seamless
continuation of research in this important area. The overarching goal of the author
was to contribute to the ongoing development of robust, effective tools for
understanding and enhancing the well-being of children in this pivotal developmental
stage.

The data was collected through convenience sampling after receiving official
permission from the Applied Ethics and Research Center at Afyon Kocatepe
University and the Provincial Directorate of National Education (see Appendix D).
The researcher contacted the schools to arrange data collection meetings, and the
data was collected during the spring semester of the 2022-2023 academic year. Table

3.3 presents the demographic characteristics of the sample.

Table 3. 3.
Demographic characteristics of the sample of the adaptation study

Characteristics f %
Parent's Gender

Female 338 88.7
Male 43 11.3
Total 381 100
Parent's Age

22-25 14 3.7
26-30 93 24.4
31-35 154 40.4
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Table 3.3. (continued)

36-40 96 25.2
41-45 24 6.3
Parent's Educational Level
Elementary School 31 8.1
Secondary School 46 121
High School 91 23.9
University 180 47.2
Master's Degree 24 6.3
PhD Degree 9 24
Parent's Employment Status
Unemployed / Homemaker 200 52.5
Public worker 93 24.4
Private worker / Business Owner 88 23.1
Place of Residence
City Center 333 87.4
Suburbs or the countryside 48 12.6
Household Income
TL16,000 202 53.01
TL16,001- TL32,000 135 35.43
TL32,000 or above 44 11.54
Number of Children
1 121 31.8
2 185 48.6
3 59 155
4 or above 16 4.2
Child's Gender
Girl 186 48.8
Boy 195 51.2
Child's age
36-41 months 40 10.5
42-53 months 79 20.7
54-65 months 112 29.4
66-72 months 150 39.4

Child’'s previous attendance to pre-
school education

Attended 188 49.3
Not attended 193 50.7
School Type

Private 136 35.7
Public 245 64.3

Table 3.3 presents the demographic characteristics of the parents and children
involved in the adaptation study. The sample comprised 381 parents, predominantly
female (88.7%), with males constituting only 11.3%. The age of the parents was
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mostly between 31-35 years old (40.4%), followed by those aged 36-40 years
(25.2%), 26-30 years (24.4%), 41-45 years (6.3%), and 22-25 years (3.7%).

In terms of education, nearly half of the parents (47.2%) held a university
degree, 23.9% completed high school, 12.1% had secondary school education, 8.1%
attended elementary school, while 6.3% held a Master's degree, and a small
percentage (2.4%) had a PhD degree. As for employment, over half of the parents
were unemployed or homemakers (52.5%), with public workers making up 24.4%,
and private workers or business owners forming 23.1% of the sample. Most parents
resided in the city center (87.4%).

The household income ranged widely, with 53.01% of the parents reporting
an income of TL16,000 or below, 35.43% between TL16,001 and TL32,000, and
11.54% reporting a household income of TL32,000 or above. When considering the
number of children, 48.6% of the families had two children, followed by families
with one child (31.8%), three children (15.5%), and four or more children (4.2%).

Child characteristics included an almost equal gender distribution, with boys
making up 51.2% and girls 48.8%. The age of the children ranged from 36 to 72
months, with the majority being between 66-72 months (39.4%). Previous attendance
to pre-school education was almost evenly split, with 49.3% having attended and
50.7% not having attended pre-school. Lastly, most children were enrolled in public
schools (64.3%) with 35.7% attending private institutions.

According to Tabachnick & Fidell (2013), before applying statistical
analyses, the dataset should be examined for missing data, univariate and
multivariate normality, linearity, outliers, multicollinearity, and residuals. In this
study, no missing data was found in the dataset. However, to ensure sufficient
sample size, Kline (2016) suggested a minimum of 200 participants, and the study
had 381 participants, meeting this requirement.

Additionally, two tests were conducted to determine if the data was
appropriate for analysis. The first test is the Kaiser-Meyer-Olkin (KMO) test, and the
expected value for this test is above .70. The second test is the Bartlett sphericity test,
and the p-value for this test should be below .05 (Comlekgi & Basol, 2019; Keser et
al., 2017). The results of these tests can be examined in Table 3.2 indicating that the

data is suitable for analysis.
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The suitability of the adapted version of the scale, whose theoretical structure
was determined in its original form, to the sample group it was applied to in the
adaptation process is determined by using confirmatory factor analysis (CFA) (Seker
& Gengdogan, 2014).

Table 3. 4.
KMO and Bartlett’s Test of Sphericity Results

KMO

.900

Bartlett's Test of Approx. Chi-Square 6121.892
Sphericity df 300
p .000

Confirmatory factor analyses were conducted to examine the construct
validity and factor structure of the scale. Accordingly, the obtained 3-factor structure
was subjected to CFA on 381 data. Figure 3.3 shows the standardized coefficient
solutions for the Turkish form of PEECE.

Additionally, multiple fit indices were examined to assess the goodness of fit
of the model during the analysis (see Table 3.4). This revealed that the dataset
provided a better fit to the model.

Table 3.5 presents the model fit indices for the PEECE model, and the values
of the indices are compared to the acceptable thresholds. The indices suggest that the
model fits the observed data well, with values either at or above the acceptable
thresholds (Celik & Yilmaz, 2013; Comlek¢i & Basol, 2019; Simsek, 2007).
According to these results, it can be said that the 3-factor structure has been
confirmed. Therefore, the items have focused on 3 factors: Knowledge/Expectations
(items 1, 2, 4,7, 11, 12, 14, 15, and 16), Trust/Communication (items 3, 6, 8, 9, 10,
18, 19, 20, 21, 22, and 24), and Home-based Engagement (items 5, 13, 17, 23, and
25). There was no need for item deletion or revision.

To examine the reliability values of the scale, necessary analyses were
conducted. First, Cronbach's alpha coefficient, which provides internal consistency
of the items used in the scale, was calculated. Cronbach's alpha measures the internal
consistency of a measure and focuses on correlations between different items on the

same measure, assuming that items on the test measure the same construct to produce
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similar scores across participants. The current study showed acceptable internal
consistency values, with 0=97 for Knowledge/Expectations, 0=.80 for
Trust/Communication, and o0=.74 for Home-based Engagement. The internal
consistency value for the whole scale was 0=.80. These values indicate that the scale

has internal consistency.
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Figure 3. 2. CFA results for the Turkish Form of PEECE. F1=
Knowledge/Expectations; F2= Trust/Communication; F3= Home-based Engagement

Table 3. 5.
The goodness of fit indices values for the Turkish form of PEECE

Values of the

Model Fit Index A(i?zﬁjt‘:sle Turkish form of
PEECE
¥2/sd <5 1.312
RMSEA <.08 .029
NFI >.90 .946
CFl >.95 .986
GFl >.90 .935
AGFI >.85 919
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In addition, item-total correlations were also calculated to determine the
properties of the items. It was observed that the item-total score correlations obtained

by item analysis ranged between .311 and .577 (see Table 3.6).

Table 3. 6.
Item — Total Correlations of the Turkish Form of PEECE

Corrected Item- Cronbach's Alpha

frems Total Correlation if Item Deleted
1 .558 .7196
2 513 .7196
3 .386 799
4 484 197
5 313 .807
6 483 793
7 479 197
8 409 .798
9 .385 799
10 .387 .804
11 .529 .7196
12 440 .798
13 341 .808
14 .509 197
15 577 795
16 .556 .796
17 322 .809
18 .362 .808
19 .335 .803
20 .396 .799
21 425 .798
22 487 794
23 311 .816
24 .386 .804
25 329 .819
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Table 3.5 displays the reliability results for the Turkish form of PEECE.
According to the analysis, the internal consistency coefficient does not decrease
when any item is removed from the scale. Therefore, it can be seen that the 25-item
scale has high reliability in this form. Additionally, it was found that the item-total
correlations were greater than .30, indicating that the items have high discriminatory
power (De Vaus, 2002).

Overall, the results of the present study indicate that the Turkish form of the
PEECE has acceptable reliability and validity. This suggests that the items in each
subscale accurately represent the construct and are internally correlated to form the
subscales. Thus, the Turkish form of PEECE can be a valuable tool for evaluating
parental engagement in early childhood education. Researchers and educational
authorities can use this scale to assess the level of parental engagement with their
young children's education, which can lead to the development of improved
programs and facilities and ultimately better child outcomes. Further research on
different samples can enhance the scale’s reliability and validity in the future.

In alignment with the goals of this study, the utilization of the Parent
Engagement in Early Childhood Education Survey (PEECE) offers a robust
framework for measuring parent engagement in early childhood education within the
context of Tiirkiye. Initially developed by Gross et al. (2019) in conjunction with
City Schools in the United States, the PEECE was designed to encapsulate equitable
markers of parent engagement, with a particular emphasis on low-income, racially,
and ethnically diverse communities.

The PEECE centers on several pivotal factors, encompassing aspects such as
home-based learning activities, parental understanding of their children's education,
parental aspirations, and the nature of home-school communication. It also accounts
for the quality of relationships among parents, schools, and teachers. These
components are deemed integral to the construct of parental involvement, acting as
influential catalysts that bear a close connection to children's academic achievement.

This approach facilitates a comprehensive evaluation of parent engagement,
transcending socio-demographic boundaries and offering critical insights into the
broader educational landscape. Therefore, its integration into this study not only

enriches the scope of the research but also reinforces the theoretical underpinnings,
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supporting an all-encompassing exploration of parent engagement within the early
childhood educational setting in Tiirkiye.

The PEECE was carefully designed to be theoretically sound, empirically
linked to academic success, and feasible for parents of all socio-demographic
backgrounds. These characteristics of the PEECE make it a highly relevant tool for
this study, given that the research context includes diverse populations of Turkish
parents whose children attend early childhood education centers. Importantly, the
PEECE provides actionable data that can be used to develop targeted parent
engagement action plans, which aligns well with the goals of this research to
improve early childhood education outcomes in Tiirkiye.

The translation of the PEECE into Turkish was carried out with meticulous
attention to preserve the nuances of the original form, ensuring its readability,
comprehension, and applicability in the Turkish context. The successful validation of
the Turkish PEECE, revealed through a three-factor structure and strong reliability
values, further attests to its suitability for this study. The Cronbach's alpha values
obtained  for  the subscales of  Knowledge/Expectations (0=.97),
Trust/Communication (a=.80), and Home-based Engagement (0=.74), and for the
entire scale (a=.80) indicate high internal consistency, which is crucial for the
reliability of the research findings.

In conclusion, the use of the Turkish form of PEECE in this study is a
strategic choice that promises accurate, reliable, and culturally-relevant measurement
of parental engagement in early childhood education. This choice not only
guarantees the robustness of the research findings but also contributes to the broader

goal of advancing early childhood education practices and outcomes in Tiirkiye.

3.4.4 Home Literacy Environment Questionnaire (HLEQ)
To measure one of the variables with the aim of identifying relationships in
this study, the HLEQ which was originally developed by Marjanovi¢ Umek et al.

(2005) will be used for being convenient.

3.4.4.1 Original Form of HLEQ
HLEQ, developed by Umek et al. (2005), is a comprehensive instrument

designed to evaluate various aspects of the home literacy environment. This includes,
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but is not limited to, behaviors related to book reading and conversation, making it a
multifaceted and robust measure of the overall home literacy environment.

The HLEQ is composed of 33 items, all of which are designed to gauge the
frequency of parent-child literacy-related activities. Parents are asked to rate the
prevalence of these activities on a Likert scale, which ranges from 1 to 6 (with 1-2
indicating 'never or rarely', 3-4 representing 'frequently’, and 5-6 suggesting ‘very
frequently or always'). This enables the questionnaire to capture a detailed spectrum
of interaction frequencies, lending granularity to the evaluation.

Subsequent scoring of the HLEQ involves computing the mean of all item
scores. This cumulative score preserves the integrity of the original Likert scale and
ranges between 1 and 6. Not only does this approach maintain consistency with the
original response scale, but it also offers a holistic, numeric representation of the
literacy environment in the home. This can be particularly valuable for researchers
and educators seeking a quantifiable understanding of literacy practices within a
child's home environment.

It's important to emphasize that the breadth of the HLEQ is one of its key
strengths, allowing for a broad yet detailed view of home literacy practices. This
feature may be particularly beneficial for identifying specific areas of strength or
improvement within a home literacy environment, aiding in more targeted literacy

intervention efforts.

3.4.4.2 Validity and Reliability of the HLEQ

The Turkish variant of the Home Literacy Environment Questionnaire
(HLEQ) was established through the diligent efforts of Altun (2013). The
instrument's adaptation procedure was initially tested in a pilot study involving a
diverse participant group of 754 parents, originating from five distinctive districts of
Ankara. This participant group was largely composed of mothers, who made up
approximately 83% (n=622) of the respondents, with fathers accounting for the
remaining 17% (n=132).

Following the completion of data collection, a meticulous statistical analysis
was initiated to assess the reliability and validity of this Turkish adaptation of the
HLEQ. A central component of this verification process was the computation of the

Cronbach's alpha coefficient, which was employed to scrutinize the reliability of the
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questionnaire. In the context of the pilot study, the Turkish version of the HLEQ
yielded a remarkably high Cronbach's alpha coefficient of .89, indicating a robust
level of internal consistency.

Moreover, when examined through the lens of the original five-factor
structure, the model accounted for approximately 48.7% of the variance. The
contributions of each factor to this variance were also calculated: factor 1 provided a
substantial 25.68%, factor 2 contributed 7.85%, factor 3 offered 6.23%, factor 4
added 4.75%, and finally, factor 5 inserted an additional 4.18%.

Based on these statistical indicators, the Turkish variant of the HLEQ was
deemed to exhibit excellent reliability. The meticulous translation process, in
conjunction with the comprehensive statistical validation, ensures that the Turkish
version of the HLEQ can be confidently used in research studies to evaluate the
quality of the home literacy environment (Altun, 2013). The process and results of
this adaptation affirm its applicability and relevance in the Turkish context, setting
the stage for future research into home literacy environments within this cultural
milieu.

The decision to exclusively use the Home Literacy Environment
Questionnaire (HLEQ) in this dissertation aligns with the key research objectives and
the nature of the research hypotheses. The HLEQ, with its comprehensive scope,
captures the multi-dimensional characteristics of the home literacy environment and
presents a strong alignment with the central research hypotheses positing the home
literacy environment as a mediating factor in the relationships between parents’
satisfaction, parent engagement, and household income.

Developed by Marjanovi¢ Umek et al. (2005), the HLEQ probes the quality
of home literacy environment using five distinct dimensions: stimulating the use of
language, reading books to children and visiting the library and puppet theatre,
engaging in joint activities and conversation, performing interactive reading, and
supporting the zone of proximal development. These dimensions not only encompass
various facets of the home literacy environment but also offer an in-depth
understanding of how this environment potentially contributes to parent engagement
and satisfaction, and how it may be influenced by household income. The original
HLEQ demonstrated strong reliability with a coefficient of 0.91, bolstering the

instrument's capacity to provide accurate and consistent measurements.
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The Home Literacy Environment Questionnaire (HLEQ), with its robustly
constructed framework, offers an expansive and culturally relevant assessment of the
home literacy environment, thus making it a crucial instrument in the context of this
study. Its Turkish adaptation by Altun (2013) amplifies its cultural and linguistic
pertinence, thereby ensuring the instrument's resonance with the Turkish context. In
the process of its adaptation, meticulous care was taken to retain the integral five-
factor structure of the original version, whilst attaining a high reliability coefficient
of .89. This demonstrates a commendable level of internal consistency among the
items, thus reinforcing the dependability of the measure.

Corroborating the reliability and validity of the Turkish version of the HLEQ
were the results from the pilot study, where the model accounted for 48.7% of the
variance, a substantial percentage that supports its aptness for this research. In the
context of the main study of this dissertation, the Cronbach's alpha for the HLEQ
was found to be an impressive .90, further validating the reliability of the instrument.

The employment of the HLEQ in this research, with its extensive dimensions,
proven reliability, and culturally suitable Turkish adaptation, offers a sturdy and
contextually appropriate apparatus for assessing the home literacy environment. In
doing so, it not only fortifies the precision of the research findings but also elevates
the overall validity of the research outcomes. The choice of this measure, thus,
bolsters the exploration of the proposed relationships and the fulfillment of the

research objectives, rendering it a valuable tool in this academic investigation.

3.5 Data Collection Procedure for the Main Study

After the translation and adaptation of the PEECE, all four main data
collection instruments were merged in a single data collection form (Appendix A).

In order to increase the number of participants, it was thought to give a gift to
one person at the end of the data collection process by drawing among the
participants, but this idea was abandoned considering that the number of outlier data
would increase. Participants were included in the study completely voluntarily.

In order to contribute to sustainability while reducing the cost and carbon
footprint of the study, it was decided by the author that the data collection tools to be
used in this study would not be given to the participants in printed form; instead, the

data would be collected online via Google Forms, although it was decided by the
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author to give the participants a choice during data collection and to give printed
forms to the participants who wanted them. Considering the predictions of the
classroom teachers consulted by the author, parents were reached through printed
forms, especially in socio-economically disadvantaged schools. The data of the study
were collected during the spring semester of the 2022-2023 academic year. Before
starting the data collection, the necessary permissions were obtained from the
Applied Ethics and Research Center in Middle East Technical University and
Afyonkarahisar Provincial Directorate of National Education.

After granting permission, the schools were contacted by the author to
arrange visits to the school for data collection. The first thing the author did in the
data collection visit is to inform the principals and classroom teachers and about the
purpose of the study and the data collection procedure. After that, the researcher
provided the data collection online links to the classroom teachers to be forwarded
via WhatsApp groups to the parents of the children in their classroom. On the
contrary, some teachers in socio-economically disadvantaged schools asked for
printed forms and the author met this requirement.

The author additionally developed a consent form that encompassed concise
information concerning the study's objectives and procedures, as well as a statement
addressing parents' voluntary participation in the research (see Appendix E).
Subsequently, the data collection forms and consent forms were enclosed in
envelopes, sealed, and discreetly distributed to parents by the teachers who requested
the printed forms. The parents of the teachers who stated that their parents would fill
out the forms more easily online and requested the link to the online form could not
answer the questions without reading and approving the consent form, so it was
assumed that their consent was also obtained.

Although it is impossible to leave the questions in the online forms blank,
unfortunately, the problem of missing value occurs in printed forms. In this respect,
in classes where printed forms were given, teachers asked parents to make sure that
the questions were never left blank. In this way, no missing data was found in the
study.

The sample of this study included the parents whose children, aged 60-72
months, were attending to a nursery class or a kindergarten in Afyonkarahisar. The

author did not directly contact the parents because the intended sample of the study
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was large enough (N=660). Therefore, it was not feasible and economical in terms of
time to reach all parents individually. For this reason, the data of the study were

collected through a third party: the teacher of the class.

3.6 Data Analysis

The data analysis procedure of the study encompassed four distinct stages
(see Figure 3.2). Initially, the data underwent screening to identify outliers and
missing values, while also verifying the assumptions required for analysis.
Subsequently, the potential influence of demographic variables on the mediating and
the exogenous variable was examined.

In the third stage of the data analysis process, descriptive analysis was
conducted. This involved examining and summarizing the data using statistical
measures such as means, frequencies, and percentages to gain a better understanding
of the variables and their characteristics. In the final stage, path analyses were

utilized to assess the direct and indirect relationships among the variables of interest.
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Figure 3. 3. Phases of data analysis in the main study

3.6.1 Preliminary Analysis (Data Screening and Testing Assumptions)
In preparation for testing the hypotheses addressed in this study, a series of

preliminary analyses were conducted. The initial step involved screening and
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processing the study's data to identify any data entry errors, missing values, and
outliers. To accomplish this, the IBM SPSS 27.0 package program was utilized,
ensuring the integrity of the dataset.

Following the data screening process, the assumptions necessary for the
subsequent data analysis were examined using IBM SPSS 27.0. Firstly, the adequacy
of the sample size, which had been approximately determined prior to data
collection, was assessed. Secondly, the data was evaluated to determine whether it
exhibited a normal distribution. Subsequently, an assessment was made regarding the
presence of linearity within the distribution.

By performing these essential preliminary analyses, the current study
established a solid foundation for the subsequent testing of the hypotheses. The
diligent screening and treatment of the data ensured the reliability and validity of the
results obtained from the data analysis phase. Moreover, adherence to established
statistical assumptions serves to enhance the robustness and credibility of the

findings, ultimately contributing to the overall rigor of the study.

3.6.2 Preliminary Analysis Regarding Demographic Variables

In the present study, several parent-related characteristics were examined as
potential variables that could influence the research outcomes. Specifically, the
impact of demographic variables such as household income, parental education level,
and employment status on parental involvement was investigated based on previous
literature (e.g., Eccles & Harold, 1996; Fantuzzo et al., 2000; Kohl et al., 2000; Lee
et al.,, 2007). Additionally, the researcher included household income as a
moderating variable in the proposed model.

Prior to testing the hypotheses regarding the model, an analysis was
conducted to explore the potential effects of parent's gender, educational level,
employment status, and monthly income on the research variables using the IBM
SPSS 27.0 package program. Individual factorial multivariate analysis of variance
(MANOVA) was performed to examine whether the scores for the exogenous and
mediator variables differed significantly based on parent's gender, household income,
parent's age, parent's employment status, and parent's educational level.

Before proceeding with the MANOVA, certain assumptions were examined.

Firstly, any univariate and multivariate outliers were removed from the dataset to
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mitigate their potential impact on the analysis results. Secondly, while the data in the
current study generally adhered to the normality assumption based on the inspection
of skewness and kurtosis values, normality tests, histograms, and plots, it was
decided to employ the bootstrap method as a precautionary measure to address any
potential violation of the normality assumption (Chernick, 2008).

Given that there was only one exogenous variable in this study, concerns
regarding multicollinearity and singularity were not applicable. Similarly, the
scatterplot matrices for all combinations of the independent variables showed no
evidence of violating the linearity assumption (see Appendix G).

Interpreting p-values alone for the effect of independent variables on
dependent variables does not provide conclusive evidence of practical significance in
terms of correlation or mean difference. Therefore, effect size measures were used to
provide more robust evidence of the effect or difference (Sun et al., 2010).
Specifically, Pillai's trace (V) was utilized for interpreting the results of the
MANOVA, as it offers more robust results in cases where assumptions may be
violated or sample sizes are unequal, while also providing effective control of Type I
error compared to other tests like Wilks’ Lambda or Hotelling’s trace (Field, 2009;
Harlow, 2005; Pillai, 1955; Tabachnick & Fidell, 2013). Additionally, partial eta
squared values (n2p) were considered to evaluate the potential effects of
demographic variables, as p-values are highly sensitive to sample size (Ferguson,
2009; Royall, 1986, 1997). Cohen's guidelines (1988, 1992) were employed to
interpret effect sizes, with magnitudes of .01, .06, and .14 representing small,
medium, and large effect sizes, respectively. In the current study, partial eta squared
coefficients equal to or greater than .06 were considered as sufficient evidence of the
variables' effects (Richardson, 2011).

3.6.3 Descriptive Analysis

The initial phase of the study involved conducting descriptive analyses to
address the first research question. These descriptive analyses aimed to characterize
the scores of each exogenous, mediator, and endogenous variable using IBM SPSS
27.0. In line with the study's main objectives, the means, standard deviations, and

minimum and maximum values were reported for the entire sample.
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3.6.4 Bivariate Correlations among the Study Variables

Bivariate correlation coefficients were computed to assess the strength and
direction of the linear relationship between parents’ satisfaction, home literacy
environment, and parent engagement. The bivariate correlation analysis was
performed using the IBM SPSS 27.0 statistical program. In interpreting the
magnitude of the correlations among the study variables, coefficients below .30 were
considered indicative of a small effect. Coefficients ranging from .30 to .50 were
deemed to represent a moderate effect, while coefficients exceeding .50 were

classified as a large effect according to Cohen's guidelines (1988, 1992).

3.6.5 Path Analysis

To investigate the direct and indirect relationships among the study variables
based on the proposed model, path analysis, a form of Structural Equation Modeling
(SEM) with observed variables, was employed. This analytical approach allows for
the simultaneous examination of the relationships among the observed constructs,
namely parents’ satisfaction, home literacy environment, and parent engagement
(Kline, 2016; Schumacker & Lomax, 2010). The path analysis was conducted using
the AMOS statistical package program Version 23. By employing path analysis, the
current study was able to explore the direct and indirect associations among the study
variables within the path diagram (Kline, 2016; Tabachnick & Fidell, 2013).

The execution of the path analysis within this study was undertaken in
accordance with prescribed steps indicated in relevant scholarly literature (Kline,
2016; Schumacker & Lomax, 2010). Initially, a path model that incorporated
hypotheses was sketched out, supported by an exhaustive review of relevant
literature. This review made use of prevailing theoretical frameworks, previous
research studies, and other pertinent knowledge within the domain of interest. A
model featuring observed structural dynamics was employed during the specification
phase, wherein the endogenous variable was depicted as the resultant factor of the
model's other variables (Kline, 2016). At this juncture, error variances were
incorporated into all the model's endogenous and mediator variables, and the
parameters were delineated, including the determination of path coefficients.

101



Subsequently, the approximations relevant to the proposed model were generated
using the data gathered from the main study. This stage included the calculation of
parameter values and estimated errors.

Following this, the fit between the collected data and the model was
evaluated. A selection of fit indices, as recommended in existing literature, was used
to gauge the model fit. These indices offered different perspectives on interpreting
the model fit, accommodating a variety of interpretation suggestions found within the
literature. The advised thresholds for each fit index were set according to well-
established guidelines referenced in the literature, which are presented alongside the
cut-off values for fit indices in Table 3.9.

In summary, this comprehensive and rigorous path analysis approach offers a
robust foundation for understanding the dynamics between variables in this study.
With the robust methodology and stringent criteria for model fit, the outcomes of this

analysis should provide valuable insights into the research question at hand.

Table 3. 7.
Fit indices and acceptable cutoff-values

Fit Index Recommended Range  References

x2/df <3 Anderson & Gerbing, 1984; Hooper et al., 2008
RMSEA <0.08 Hu & Bentler, 1999; Joreskog & S6rbom, 1993
SRMR <0.08 Kline, 2016

NFI 0.95<NFI<1 Marsh & Hau, 1996; Shevlin & Miles, 1998
CFI 0.95<CFI<1 Marsh & Hau, 1996; Shevlin & Miles, 1998
GFI 0.95<GFI<1 Marsh & Hau, 1996; Shevlin & Miles, 1998
AGFI 0.95<AGFI<1 Marsh & Hau, 1996; Shevlin & Miles, 1998
IF1 095<IFI<1 Hu & Bentler, 1999; Joreskog & Sorbom, 1993

In order to elucidate the interactions between endogenous variables and their
respective predictors within the path model, emphasis was placed on the examination
of path coefficients. These coefficients, analogous to regression coefficients within
the context of multiple regression analyses, served as tools to gauge both the potency
and statistical significance of these relationships (Kline, 2016).

Within the subsequent 'Results’ section of this research endeavor, both

standardized (denoted as P) and unstandardized (marked as 'Estimate') path
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coefficients will be presented. Accompanying these will be their associated standard
errors (SE) and respective p-values. These statistical values, in tandem, serve the
purpose of establishing the statistical significance of the path coefficients. All these
findings will be conveniently organized and displayed in a tabular format.

By detailing these coefficients and accompanying statistical measures, this
study aims to offer a comprehensive and statistically robust evaluation of the
interactions and dependencies within the model. This transparent and meticulous
approach not only enriches the findings of this study but also enhances its reliability
and reproducibility, reinforcing its contribution to the broader body of academic

literature.

3.7 Assumptions and Limitations

The author assumes that participants in this study have expressed their views
honestly and accurately regarding the items in the data collection instruments that
were used. In addition, it was assumed that there was no interaction between parents
while responding to items in the instruments and that parents clearly read and
understood the items accurately.

The study was limited to parents who are residing in the provincial center of
Afyonkarahisar or three near suburban districts (Stiliimenli, Beyyazi and Sadikbey)
and had 60-72-month-old children enrolled in nursery classes or kindergartens
during the spring semester of the 2022-2023 academic year.

One additional limitation of the study is related to the data collection method.
Specifically, the study data is restricted to the information provided by parents
through self-report measures concerning their satisfaction with their young children's
educational experiences, home literacy environment, and parent engagement.
Additionally, the researchers did not collect data through alternative assessment

methods, such as interviews or observations.

3.8 Ethical Issues

The author approached ethical considerations with utmost seriousness and
caution prior to the commencement of the study, recognizing that ethical concerns
are paramount and cannot be deferred (Hesse-Biber, 2016). Consequently, potential

ethical issues arising from the present study were meticulously examined and
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deliberated upon. In addition, the researcher sought guidance from the Applied
Ethics and Research Center at METU to assess the study's adherence to ethical
considerations. Following thorough evaluation, the committee at the center
determined that the study posed no ethical concerns and granted permission for its
administration (see Appendix F).

Furthermore, ethical considerations were not only taken into account prior to
the initiation of the study but were also upheld throughout its duration and even after
its completion. In essence, the researcher diligently considered ethical issues at each
stage, aligning with the nature of the study, which encompassed aspects such as
informed consent, confidentiality, deception, and potential psychological harm
(Cohen et al., 2007; Gay et al., 2012; Lodico et al., 2006).

Initially, a consent form (see Appendix E) containing concise information
pertaining to the study's purpose and procedures was disseminated to the
participants. Subsequently, concerns regarding the confidentiality of the collected
data were addressed. Measures were implemented to ensure confidentiality, such as
providing envelopes for the forms and instructing parents to seal the envelopes
before returning them. Participants were explicitly instructed not to include their
names on the forms. Additionally, teachers were entrusted with the responsibility of
safeguarding the forms, explicitly instructed not to open the envelopes. Neither the
identities of the institutions nor those of the participants were disclosed during or
after the study.

On the other hand, in the context of the teachers who stated that their parents
could fill in the data collection tools online, the parents were never asked for name-
surname and contact information on the forms, and the e-mail addresses of the
participants were not collected from these data collected through Google Forms.

Moreover, participants were not subjected to any form of deception during
the phase of data collection. As stipulated in the consent form, participants possessed
the right to decline participation or withdraw from the study at any point. Lastly, the
research instruments employed in the study were tailored to be suitable for the
participants, devoid of any potentially displeasing statements or factors that could

cause psychological harm.
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CHAPTER 4

RESULTS

The results of this study, which examined the mediating role of home literacy
environment and the moderating role of household income in the relationship
between parents’ satisfaction and parent engagement, are given under the titles of
results of preliminary analysis, descriptive results and bivariate correlations among

the study constructs and the proposed model, respectively.

4.1 Results of Preliminary Analysis (Data Screening and Testing of
Assumptions)

Prior to embarking on hypothesis testing, a preliminary examination of the
collected data was meticulously conducted. This vital initial step ensured that the
subsequent analysis and hypothesis testing were based on clean, accurate, and
reliable data, thereby enhancing the integrity and validity of the findings.

Firstly, the data were scrupulously inspected for any potential input errors.
This is essential because such errors could distort the analysis, leading to inaccurate
conclusions. Any detected anomalies were addressed appropriately to maintain the
integrity of the dataset.

Secondly, the dataset was probed for any missing values. These could occur
due to various reasons, such as participant non-responses or errors in data collection.
Missing values can significantly impact the robustness of subsequent analyses and
lead to potentially biased results. Hence, any detected missing values were dealt with
using appropriate statistical methods.

Next, the data were analyzed for potential outliers. Outliers are data points
that deviate significantly from the majority of data and could potentially skew the
results of the analysis. The presence of outliers was carefully assessed and managed

following standard statistical guidelines.
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Finally, the dataset was evaluated to ascertain whether it met the requisite
assumptions for subsequent analyses in the study. These assumptions vary based on
the type of statistical analysis being employed and are crucial to ensure the validity
of the results derived from the analysis.

In conclusion, this thorough screening and preparation of the data were
necessary to lay a solid foundation for the subsequent steps in the study, ultimately

ensuring the reliability and validity of the findings.

4.1.1 Data Screening (Management of Missing Values and Outliers)

This section elucidates the steps taken and the analytical techniques utilized
to groom the data in preparation for the primary analyses of the study. The IBM
SPSS 27.0 software was employed to conduct these initial analyses and data cleanup
tasks.

The initial step involved a meticulous scrutiny of the dataset to identify any
errors stemming from data entry. The integrity and accuracy of data entry is a
fundamental aspect of research since it directly influences the validity of the
findings. Any detected data entry errors within the dataset were rectified accordingly.

Subsequent to error rectification, preliminary analyses were carried out to
ready the data for the main analyses. This entailed examining the dataset for missing
values, an essential procedure considering missing data can distort results and lead to
inaccurate conclusions. The examination confirmed the absence of missing values
within the dataset, thereby endorsing the dataset's comprehensiveness.

Lastly, an assessment for outliers within the dataset was conducted. Outliers,
which are data points that significantly deviate from other observations, can unduly
skew analytical results, and thus, their detection and management are critical. Any
detected outliers were meticulously eliminated from the dataset.

Overall, these methodical steps to prepare the data, which included error
rectification, missing value analysis, and outlier detection, set the stage for an
accurate and robust data analysis phase, thus solidifying the reliability and validity of

the subsequent results.
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4.1.1.1 Missing Data Analysis

The issue of missing data is a critical one that needs to be addressed before
embarking on any data analysis process. This is because traditional statistical
methodologies operate under the assumption that all variables are measured across
all cases (Allison, 2009; Brown, 1983; Tabachnick & Fidell, 2013). Furthermore, one
of the key assumptions underpinning path analysis is the absence of missing values
in the dataset (Kline, 2016). As such, the rectification of missing data problems is a
vital prerequisite to conducting accurate analyses in any research study.

The pattern of missing values, specifically whether their distribution is
random or non-random, can present a more significant concern than the quantity of
missing data itself (Tabachnick & Fidell, 2013). To ascertain the distribution of
missing values in the dataset and determine if they are randomly distributed, a
Missing Completely at Random (MCAR) test was performed in this study (Little,
1988).

The MCAR test assesses the assumption that the pattern of missing data for a
particular variable is not connected to the values of any other variables in the dataset,
suggesting a completely random distribution (Allison, 2009; Little, 1988). In the
event that missing values are randomly distributed (y?MCAR, p > .05) and comprise
less than 5% of the dataset, various methods can be applied to fill in these missing
values. These include conventional methods like listwise deletion, pairwise deletion,
and dummy-variable adjustment, as well as imputation techniques such as
substituting means for missing values or regression imputation. More contemporary
approaches include the maximum likelihood method and multiple imputations
(Allison, 2009; Little, 1988; Tabachnick & Fidell, 2013).

In the context of this study, the MCAR test indicated that there were no
variables with missing values. Consequently, no steps were necessary to handle
missing data in this instance. The absence of missing data in the dataset enhances the

robustness of the analysis and the reliability of the results.

4.1.1.2 Outliers
Outliers, characterized as data points which significantly deviate from the rest
of the distribution, hold the potential to skew results and mislead interpretations

(Howell, 2011). Therefore, it is crucial to identify and address these data anomalies
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before conducting primary data analyses. In this study, robust measures were
implemented to detect and eliminate outliers, thus ensuring the validity of the
research findings.

Detection of outliers was a two-step process, employing univariate and
multivariate outlier analyses. In the univariate analysis, the values were transformed
into standard scores, commonly known as z-scores. In accordance with academic
literature, data with a z-score higher than 3.29 (p < .001) or lower than -3.29 (p <
.001) can be flagged as extreme values in large samples (Field, 2009; Tabachnick &
Fidell, 2013). Each component within the dependent, independent, and mediator
variables was scrutinized individually to identify outliers based on the z-scores of the
total scores of all constructs. As a result, 15 data points with a z-score exceeding 3.29
(p < .001) or below -3.29 (p < .001) were considered outliers and subsequently
omitted from the dataset.

In the second phase, a statistical technique known as Mahalanobis distance
were utilized to pinpoint multivariate outliers. The Mahalanobis distance represents a
data point's deviation from the centroid of other data points in the dataset
(Tabachnick & Fidell, 2013; Field, 2009). The distance is determined by comparing
the critical Chi-Square value, which is significant at p < .001 level, with the degrees
of freedom, equivalent to the number of independent variables. When considering six
degrees of freedom (representing all independent variables significant at the .001
level) in this study, the critical Chi-Square value was found to be 17.359. Therefore,
six data points with a Mahalanobis distance exceeding 17.359 were deemed outliers
and subsequently excluded from the dataset.

Overall, both univariate and multivariate outlier analyses led to the removal
of 21 data points from the dataset. Thus, the succeeding analyses were carried out on
the remaining 660 data points, contributing to the rigorousness and authenticity of
the study.

4.1.2 Results of Assumption Testing
Upon the conclusion of data screening, it was essential to scrutinize potential
breaches of critical statistical assumptions, including sample size, normality, and

linearity. These checks were executed using IBM SPSS 27.0 software, and were
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instrumental in ensuring the data's compatibility with the methodologies applied for

hypothesis testing within this study.

4.1.2.1 Sample Size

In the realm of statistical analyses, there are a variety of recommendations
regarding the necessary sample size. Among these, Tabachnick and Fidell (2013) put
forth a formula specifically pertinent to regression analyses. They suggest that the
sample size should be greater than 50, augmented by eight times the count of
exogenous variables (noted as m), in scenarios where multiple correlations are under
examination. Indeed, both Structural Equation Modeling (SEM) and path analyses
display significant sensitivity towards the sample size (Ullman, 2013). That is to say,
a larger sample size is considered critical in path analysis as the estimation of
covariances becomes increasingly unstable when derived from a smaller sample size.
Kline (2016), in his examination of educational and psychological review studies,
proposes that a sample size of around 200 may suffice. However, it's important to
note that this number isn't an absolute minimum, and the requisite sample size may
fluctuate based on factors such as model complexity, data distribution, and the type
of estimation method utilized (Kline, 2016).

In alignment with these considerations, the present study endeavored to
assemble a sample as large as feasible to conduct precise analyses with the observed

variables, ultimately securing a sizeable sample of 660 participants.

4.1.2.2 Normality

Examining the normality of the data distribution serves as a crucial step when
preparing for statistical analyses. The assumption of normality is a critical
prerequisite for various statistical tests, particularly for methodologies such as
Structural Equation Modeling (SEM) or path analysis (Byrne, 2016; Pallant, 2010;
Tabachnick & Fidell, 2013). There are numerous methods to assess the normality of
variables, including scrutinizing distributions via histograms and plots, evaluating
skewness and kurtosis values, and conducting tests such as Kolmogorov-Smirnov
and Shapiro-Wilk.

Skewness and kurtosis are instrumental metrics in understanding the

symmetry and peakness, respectively, of a data distribution (Tabachnick & Fidell,
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2013). Skewness, for instance, sheds light on the distribution symmetry. In instances
where a variable's distribution is skewed, the mean of the variable will not fall at the
center of the distribution. Kurtosis, on the other hand, gauges whether the
distribution is either peaked or flat. If both skewness and kurtosis values approximate
zero, it suggests a normal data distribution. Additionally, skewness and kurtosis
values hovering close to zero signal a nearly normal data distribution.

In the current study, the normality of each variable was examined,
specifically focusing on the level of parents' satisfaction and home literacy
environment concerning their engagement in their child's education, by scrutinizing
the skewness and kurtosis values. Below, Table 4.1 provides a detailed overview of
the skewness and Kkurtosis statistics for the variables under consideration in this
study: parents’ satisfaction, home literacy environment, and parent engagement. The

table delineates the respective values along with their corresponding standard errors.

Table 4. 1.
Normality statistics
Skewness Kurtosis
Variable Standard Standard
Value Value
Error Error
Parents’ Satisfaction -151 .095 -170 190
Home Literacy Environment -430 .095 -.054 190
Parent Engagement -1.157 .095 1.260 190

The degree of skewness and kurtosis is an essential determinant of a data
distribution’s normality. Skewness values within the range of -1 to +1 and kurtosis
values within -2 and +2 are generally regarded as ideal for normal distribution, whilst
any skewness and kurtosis values within the range of + 2 are deemed acceptable
(George & Mallery, 2003; Pallant, 2010). As per Table 4.1, skewness values for the
present study ranged from -1.157 to -.151, and kurtosis values spanned from -0.170
to 1.260. This suggests that most of the skewness and kurtosis values fall within the
acceptable range of + 2, implying a distribution that is relatively normal.
Consequently, the skewness and kurtosis values yielded no indication of violation

against the normality assumption of the distribution for the study's variables.
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Alongside skewness and kurtosis values, the normality of the data was further
scrutinized using Shapiro-Wilk and Kolmogorov-Smirnov tests. In studies with
substantial samples, these tests are expected to yield non-significant results to
confirm data normality (Pallant, 2010). However, in this study with a rather large
sample size (n=660), both Shapiro-Wilk and Kolmogorov-Smirnov tests indicated
significant results. Although this might initially suggest a violation of the normality
assumption, it is crucial to note that large sample sizes often lead to significant
results for these tests, even when the data are normally distributed (Field, 2009;
Pallant, 2010). Hence, despite the initial significance, the Shapiro-Wilk and
Kolmogorov-Smirnov tests' outcomes might not conclusively attest to a violation of
normality given the large sample size of this study. The results of the Shapiro-Wilk
and Kolmogorov-Smirnov tests for each variable are represented in Table 4.2,

providing further insights into the normality of the data distribution.

Table 4. 2.
Tests of normality
Kolmogorov- . .

Variables Smirnov S-S

Statistic ~ Sig.  Statistic  Sig.
Parents’ Satisfaction 097 .000 .969 .000
Home Literacy Environment 061 .000 985 .000
Parent Engagement 139 .000 907 .000

Assessing data normality is a pivotal stage in ensuring the reliability of any
research findings. It is not uncommon for large samples to violate the assumption of
normality when subjected to traditional normality tests (Pallant, 2010). Therefore, it
is advised to also inspect graphical representations of data, such as histograms and
plots. In a normal distribution, histograms take on a bell shape, Normal Q-Q plots
approximate a straight line, and scores cluster close to a straight line in Detrended
Normal Q-Q plots. In this study, an evaluation of the histograms, Normal Q-Q plots,
and Detrended Normal Q-Q plots gave a preliminary indication of data normality
(refer to Appendix G for graphical details).

Even though skewness and kurtosis values, the results of normality tests, and

the examination of histograms and plots provided a certain level of assurance of
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normality in the data, these methods do not offer irrefutable proof that the data
distribution complies entirely with the assumption of normality. Therefore, to
counteract any potential violations of this assumption, the bootstrap method was
adopted.

The bootstrap method is a robust statistical technique used to draw inferences
about a population based on resampling the existing data set (Chernick, 2008). This
approach considers the current data set as a representation of all potential samples
and proceeds to generate numerous resamples (such as 1000, 2000, 5000), through
random reshuffling of observations (Efron & Tibshirani, 1993). Bootstrapping holds
several advantages over other resampling methods like jackknifing, subsampling,
and cross-validation. Primarily, it yields more accurate confidence intervals even in
the face of deviations from normality (Chernick, 2008; MacKinnon et al., 2004).
Moreover, it facilitates more precise testing of indirect effects, which aligns with one
of the objectives of the current study (Bollen & Stine, 1990).

Therefore, in order to ensure precise confidence intervals, estimates, and
inferences, the demographic variables analysis and hypotheses testing in the current
study, which included correlation and path analysis, were performed based on the
bootstrap method (Neal & Simons, 2007). Specifically, these analyses were
performed with 5000 bootstrap samples using the percentile bootstrap method (95%
Cl). This was done to manage any potential violations of distribution assumptions
and to control for possible Type | error rates that could arise from conducting
multiple statistical analyses on the same sample (MacKinnon et al., 2004; Preacher &
Hayes, 2008).

In this study, a bootstrap value of .716 indicates that a significant portion
(71.6%) of the results obtained from the bootstrap samples are statistically
significant, implying a high level of reliability. This value ranges between 0 and 1,
with a value closer to 1 indicating more reliable results. Consequently, it can be

concluded that the results from this study are quite dependable.

4.1.2.3 Linearity
Linearity, another crucial assumption, refers to the relationship between
variables and is typically assessed through the evaluation of a scatter plot (Pallant,

2010). A scatter plot displays the correlation between two sets of data, with
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individual data points graphically presenting this relationship (Tabachnick & Fidell,
2013). If these data points approximate a straight line, it suggests a linear association
between the variables. Conversely, a curved pattern of data points signifies a non-
linear, or curvilinear, relationship between variables. In this study, an examination of
the scatter plots showed adherence to the linearity assumption, suggesting that the
relationships between the study variables can be adequately described by a linear
model (refer to Appendix G for scatter plots).

4.1.2.4 Multicollinearity and Singularity

If there is only one independent (exogenous) variable in a SEM model, there
is no need to test for singularity or multicollinearity assumptions (Kline, 2016).
These assumptions are relevant when there are multiple independent variables in the
model, as they pertain to the relationships and interdependencies among those
variables.

Singularity refers to a situation where one or more variables in the model can
be perfectly predicted by a linear combination of the other variables. In the context
of SEM, singularity would occur when there is a perfect or near-perfect linear
relationship between the exogenous variables, rendering the model non-identifiable.
Multicollinearity, on the other hand, arises when there are high correlations or linear
dependencies among the independent variables in the model, which can lead to
unstable estimates of the model parameters. However, when there is only one
independent variable, singularity and multicollinearity are not applicable concerns.
With a single exogenous variable, there are no other variables to be correlated with
or to create linear dependencies, making these assumptions irrelevant in this
particular scenario.

In summary, when analyzing a SEM model with only one independent
variable, singularity and multicollinearity assumptions do not need to be tested or

addressed as they are not applicable in this context (Grewal et al., 2004).

4.2 Results of the Preliminary Analyses Regarding Demographic
Variables
Before commencing the main analyses of the study, preliminary

investigations were conducted using individual factorial Multivariate Analysis of

113



Variance (MANOVA) tests. The intent of these analyses was to explore the possible
discrepancies in mediator and endogenous variables based on key parental
demographic characteristics, such as gender, age, educational attainment,
employment status, and household income (Tabachnick & Fidell, 2013).

The rationale for these preliminary analyses is twofold. First, these analyses
were designed to unearth any underlying demographic patterns that could be present
in the mediator and endogenous variables (Hair et al., 2014). This type of analysis
aids in identifying any demographic attributes that could exert influence on the main
constructs in our structural equation model (SEM) (Kline, 2016).

Second, these analyses enable the control of potential confounding influences
these demographic variables might impose on the relationships among the primary
constructs of the SEM (Meyers et al., 2016). This critical step is imperative to
maintain the integrity of the findings by ensuring the observed associations in the
SEM are not merely reflections of these demographic variables (Weston & Gore,
2006).

The following sections will discuss the results of the MANOVAs, providing a
comprehensive report on both statistically significant and nonsignificant values of
the mediator and endogenous variables. This inclusive approach to reporting data not
only promotes transparency (APA, 2020), but also allows for a holistic view of the
findings, laying the foundation for an extensive interpretation and discussion of the

results in the context of our predefined hypotheses (McHugh, 2013).

4.2.1 Results of the Analyses for Parent Engagement

A multivariate analysis was conducted to examine the effects of various
factors on parent engagement. The results of the analysis indicated a significant
overall effect, as evidenced by the low value of Pillai's Trace (V = .989) and the
large F-statistic (F (25.606) = 2153.708, p <.001), demonstrating a substantial impact
of the independent variables on parent engagement. The effect size, measured by
partial eta squared (m2p), was found to be high (n2p = .989), indicating a
considerable proportion of variance explained by the model.
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Table 4. 3.

Results of the multivariate analysis for parent engagement

Independent Variable Value F p-value n2p
Parent’s gender .078 2.058 .002 .078
Household income 336 .952 .683 .037
Parent’s age 132 .662 .998 .026
Parent’s employment status .069 874 721 .035
Parent’s educational level .250 1.287 .019 .050
***p <. 05

The results of the multivariate analysis for parent engagement are presented
in Table 4.5, which examines the effects of various independent variables on parent
engagement. In this analysis, the significance of these effects is determined by the
corresponding p-values. The conventional threshold for statistical significance is
typically set at p = .05, indicating that p-values below this threshold are considered
statistically significant, suggesting that the observed effects are unlikely to have
occurred by chance.

Firstly, parent's gender was assessed as a predictor of parent engagement. The
analysis revealed a statistically significant effect of parent's gender on parent
engagement, with a p-value of .002 (F = 2.058, n2p = .078). These findings suggest
that parent's gender plays a significant role in influencing the level of parent
engagement, indicating that gender-related factors may contribute to variations in
parent engagement. The relationship between household income and parent
engagement was also examined. The analysis showed that household income did not
have a statistically significant effect on parent engagement, as evidenced by the p-
value of .683 (F = .952, n2p = .037). Thus, the available evidence does not support
the notion that household income is a significant predictor of parent engagement.
Furthermore, the influence of parent's age on parent engagement was investigated.
The results indicated that parent's age was not a significant predictor of parent
engagement, with a p-value of .998 (F = .662, n2p = .026). Therefore, there is
insufficient evidence to suggest a meaningful association between parent's age and

parent engagement. Moreover, the effect of parent's employment status on parent
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engagement was examined. The analysis revealed a non-significant relationship, with
a p-value of .721 (F = .874, n2p = .035). These findings indicate that parent's
employment status does not have a statistically significant impact on parent
engagement. Lastly, parent's educational level was considered as a predictor of
parent engagement. The results demonstrated a statistically significant effect, with a
p-value of .019 (F = 1.287, n2p = .050). This suggests that parent's educational level
plays a significant role in influencing parent engagement.

In summary, among the examined independent variables, parent's gender and
parent's educational level showed statistically significant effects on parent
engagement. On the other hand, household income, parent's age, and parent's
employment status were found to have no significant impact on parent engagement
in this multivariate analysis. These findings shed light on the factors that may
influence parent engagement, particularly emphasizing the potential roles of a
parent's gender and educational level in shaping parental involvement in their

children's education.

4.2.2 Results of the Analyses for Home Literacy Environment

A multivariate analysis was conducted to examine the effects of parent
related independent variables on the home literacy environment. The effects of
parent's gender, parent's age, parent's educational level, parent's employment status,
and household income were investigated.

The multivariate test revealed a significant overall effect of the independent
variables on home literacy environment, as indicated by the Pillai's Trace value of
976 (F (470,427) = 32.000, p <.001, n? = .976). Similarly, other multivariate test
statistics such as Wilks' Lambda (.024), Hotelling's Trace (40.358), and Roy's
Largest Root (40.358) also demonstrated significant effects (F (470,427) = 32.000, p
<.001, n>=.976).

The results of the multivariate analysis for home literacy environment are
presented in Table 4.6, which explores the effects of several independent variables
on the home literacy environment. Statistical significance of these effects is
determined by the corresponding p-values, with a significance level of p = .05

commonly used in hypothesis testing.
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Table 4. 4.

Results of the multivariate analysis for home literacy environment

Independent Variable Value F p-value n2p

Parent's gender .064 .796 .780 .064

Household income .663 947 124 074

Parent's age .366 .930 120 .073

Parent's employment status .086 528 999 .043

Parent's educational level 487 1.272 .015 .097
***p <. 005

The first independent variable examined was parent's gender. The analysis
revealed a non-significant effect of parent's gender on the home literacy
environment, with a p-value of .780 (F = .796, n2p = .064). These findings suggest
that parent's gender does not have a meaningful impact on the home literacy
environment. Next, the relationship between household income and the home literacy
environment was investigated. The results indicate that household income is not
statistically significant in predicting the home literacy environment, as the p-value
obtained was .724 (F = .947, n2p = .074). Thus, the available evidence does not
support the notion that household income plays a significant role in shaping the
home literacy environment. The analysis also considered the influence of parent's age
on the home literacy environment. The results show that parent's age is not a
significant predictor of the home literacy environment, with a p-value of .720 (F =
.930, n2p = .073). Therefore, there is insufficient evidence to suggest an association
between parent's age and the home literacy environment. Furthermore, the effect of
parent's employment status on the home literacy environment was examined. The
analysis revealed a non-significant relationship, with a p-value of .999 (F = .528, n2p
= .043). These findings indicate that parent's employment status does not have a
meaningful impact on the home literacy environment. Lastly, parent's educational
level was assessed as a predictor of the home literacy environment. The results
demonstrated a statistically significant effect, with a p-value of .015 (F = 1.272, n2p
= .097). This suggests that parent's educational level plays a noteworthy role in

shaping the home literacy environment.
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In summary, among the examined independent variables, only parent's
educational level showed a statistically significant effect on the home literacy
environment. The other variables, including parent's gender, household income,
parent's age, and parent's employment status, were found to have no significant
impact on the home literacy environment in this multivariate analysis. These findings
offer insights into the factors that may influence the home literacy environment, with
a particular focus on the potential role of a parent's educational level in fostering a

literacy-rich home environment.

4.3 Descriptive Results

The subsequent section presents descriptive statistics (means, standard
deviations, and the minimum and maximum values) for the three primary constructs
under investigation: Parents’ Satisfaction, Home Literacy Environment, and Parent
Engagement. These statistics offer a comprehensive depiction of the distribution,
variability, and central tendencies of the variables within the study population,
thereby serving as a foundation for subsequent analyses and further understanding of
the properties of these constructs within the given context. The descriptive statistics
are provided in Table 4.7.

Before delving into the specifics of the descriptive statistics, it is essential to
understand the metrics that contributed to these statistics: the scales used for the
respective constructs. Each construct was measured using different scales comprising
unique sets of items and Likert scales.

Firstly, the Parents' Satisfaction with Educational Experiences (PSEE) scale,
consisting of 12 items, employs a 4-point Likert scale for responses. The scale is
interpreted as follows: 1 equates to "Very Dissatisfied”, and 4 signifies "Very
Satisfied". As such, the possible scores for each participant using this scale can range
from 12 (where all items are scored as 1, indicating a very low level of satisfaction)
to 48 (if all items are scored as 4, suggesting a very high level of satisfaction).

Secondly, the Home Literacy Environment Questionnaire (HLEQ) contains
32 items and uses a six-point Likert scale, which ranges from 'never' to 'always'.
Consequently, an individual's score on this scale could span from a minimum of 32

(all items scored 'never’) to a maximum of 192 (all items scored ‘always').
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Lastly, the Parent Engagement in Early Childhood Education (PEECE) scale
encompasses 25 items, with parents rating the trueness of each item from 1 (Never
true) to 4 (Always true). Hence, the total score on this scale can vary between 25 (all
items rated as 'Never true’) and 100 (all items rated as 'Always true’).

With this understanding, the specific descriptive statistics for the three

constructs are as follows:

Table 4. 5.
Descriptive statistics

Constructs N Min. Max. M SD

Parents’ Satisfaction 660 22.00 48.00 38.95 5.18
Home Literacy Environment 660 90.00 192.00 152.54 19.62
Parent Engagement 660 73.00 100.00 93.48 5.16

Table 4.5 shows the descriptive statistics for Parents’ Satisfaction, Home

Literacy Environment, and Parent Engagement, based on responses from a sample of
660 participants. In terms of Parents’ Satisfaction, the scores ranged from 22.00 to
48.00, with a mean score of 38.96, suggesting a moderate level of satisfaction among
parents. The standard deviation of 5.18 signifies the spread of scores around this
mean.
For the Home Literacy Environment, the scores varied widely from 90.00 to 192.00,
with a mean of 152.55. The standard deviation of 19.63 indicates a relatively wide
dispersion of responses, suggesting varying characteristics and resources of the home
literacy environment among participants.

Regarding Parent Engagement, scores spanned between 73.00 and 100.00.
The mean score of 93.49, along with a standard deviation of 5.17, implies a fairly

high and consistent level of parental engagement across the sample.

4.4 Bivariate Correlations among the Study Variables
Table 4.8 presents the correlations among three constructs: Parents’
Satisfaction, Home Literacy Environment, and Parent Engagement. The correlation

coefficients are based on a sample size of 660 participants.
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Table 4. 6.
Correlations among the study variables (N=660)

Variables 1 2 3
1.Parents’ Satisfaction 1

2.Home Literacy Environment 2997 1

3.Parent Engagement 4727 4317 1

**_Correlation is significant at the 0.01 level (2-tailed).

Starting with Parents’ Satisfaction, it shows a significant positive correlation
with Home Literacy Environment (r = .299, p <.01) and Parent Engagement (r =
472, p <.01). This indicates that higher levels of parents’ satisfaction are associated
with higher levels of both home literacy environment and parent engagement. For
Home Literacy Environment, it exhibits a positive correlation with Parents’
Satisfaction (r = .299, p <.01) and Parent Engagement (r = .431, p <.01). This implies
that a more favorable home literacy environment is related to higher levels of both
parents’ satisfaction and parent engagement. Lastly, Parent Engagement
demonstrates a significant positive correlation with both Parents’ Satisfaction (r =
472, p <.01) and Home Literacy Environment (r = .431, p <.01). This suggests that
higher levels of parent engagement are associated with higher levels of both parents’
satisfaction and a favorable home literacy environment. That is, the parents who are
more satisfied with their children’s education are more likely to provide a rich
literacy environment at home and to be more engaged in their children’s education.

The significant correlation coefficients at the .01 level (2-tailed) indicate a
robust and meaningful relationship between the constructs. These findings suggest
that parents’ satisfaction, home literacy environment, and parent engagement are

interrelated factors within the studied population.

4.5 The Proposed Model

In order to test the hypotheses, a path model was created and tested by
conducting a series of path analyses to determine whether the model fits the data. In
the proposed model, as displayed in Figure 4.1, the pre-defined hypotheses with their

nulls were as follows:
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Ho:: Parents’ satisfaction with educational experiences in early childhood education
does not directly and positively affect parent engagement in early childhood
education.

Hi: Parents’ satisfaction with educational experiences in early childhood education
positively and directly affects parent engagement in early childhood education.

Hoo: Parents’ satisfaction with educational experiences in early childhood education
does not directly and positively affect the home literacy environment that parents
provide to their children.

Hy: Parents’ satisfaction with educational experiences in early childhood education
positively and directly affects home literacy environment that parents provide to
their children.

Hos: The home literacy environment that parents provide to their children does not
directly and positively affect parent engagement in early childhood education.

Hs: Home literacy environment that parents provide to their children positively and
directly affects parent engagement in early childhood education.

Hosa: The home literacy environment that parents provide to their children does not
mediate the relationship between parents’ satisfaction with educational experiences
in early childhood education and parent engagement in early childhood education.
Hsa: Home literacy environment that parents provide to their children mediates the
relationship between the parents’ satisfaction with educational experiences in early
childhood education and parent engagement in early childhood education.

Hosa: Household income does not moderate the relationship between parents’
satisfaction with educational experiences in early childhood education and parent
engagement in early childhood education.

Hasa: Household income moderates the relationship between parents’ satisfaction
with educational experiences in early childhood education and parent engagement in
early childhood education.

Hos: Household income does not moderate the relationship between parents’
satisfaction with educational experiences in early childhood education and the home
literacy environment that parents provide to their children.

Hap: Household income moderates the relationship between parents’ satisfaction
with educational experiences in early childhood education and home literacy

environment that parents provide to their children.
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Hoac: Household income does not moderate the relationship between the home
literacy environment that parents provide to their children and parent engagement in
early childhood education.

H4: Household income moderates the relationship between home literacy
environment that parents provide to their children and parent engagement in early
childhood education.

In the current study, it is thought that parents’ satisfaction with their
children’s educational experiences in early childhood education affects home literacy
environment that parents provide to their children, and home literacy environment
that parents provide to their children affects parent engagement in early childhood
education. In this framework, regarding the model proposed in the study, home
literacy environment was tested as the mediator variable and household income as
the moderator variable. Therefore, this study investigated the hypotheses created to
test the relationships between parents’ satisfaction, home literacy environment, and
parent engagement on a sample (N=660) consisting of parents of preschoolers aged
6072 months.

4.5.1 Results for the Structural Model

AMOS 23 was used for the path analysis. The results obtained from the
analysis were evaluated according to the model fit assumptions and various good fit
indices. The fit indices used to evaluate the validity of the proposed model were
assessed according to established criteria. These criteria are as follows: the ratio of
the chi-square value to the degrees of freedom (y2/df < 3), the Root Mean Square
Error of

Approximation (RMSEA < .08), the Normed Fit Index (NFI: .95 < NFI < 1),
the Comparative Fit Index (CFI: .95 < CFI < 1),the Goodness of Fit Index (GFI: .95
< GFI < 1), the Adjusted Goodness of Fit Index (AGFIL: .95 < AGFI < 1), the
Incremental Fit Index (IFl: .95 < IFI < 1), and the Standardized Root Mean Square
Residual (SRMR < .08). The provided fit value ranges align with established
guidelines from the literature (Anderson & Gerbing, 1984; Hooper et al., 2008; Hu &
Bentler, 1998; Joreskog & Sérbom, 1993; Kline, 2016; Marsh & Hau, 1996; Shevlin
& Miles, 1998; Tabachnick & Fidell, 2013). These fit indices and their
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corresponding ranges were used to assess the goodness-of-fit of the model in
accordance with established standards.

Home Literacy
Environment

H3-H3a
H2
H4b H4c
Parents’ -  En P; reer?;[ent
Satisfaction N gag
H4a
Household
Income

Figure 4. 1. Theoretical representation of the proposed model

When examining the fit index values of the model [y2= 17.359; (df=6,
p<.001); x2/sd= 2.893; RMSEA=.054, NFI=.946, CFI=.964, GF1=.982, AGFI=.947,
IF1=.964, SRMR=.050], it was determined that y2/sd (Anderson & Gerbing, 1984;
Kline, 2016), RMSEA (Joreskog & Sorbom, 1993; Hu & Bentler, 1998), NFI (Hu &
Bentler, 1998; Tabachnick & Fidell, 2013), CFI (Tabachnick & Fidell, 2013), GFI
(Shevlin & Miles, 1998; Hooper et al., 2008), IFI (Marsh & Hau, 1996), and SRMR
(Kline, 2016) values fall within the acceptable range according to the relevant
literature on model fit. AMOS output showing the parameters in the model can be
seen in Figure 4.2.
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Home Literacy
Environment

B=-3O***(B=- 1 9***)[B=-37***]

B=.40**(B=.32"*)[8=.17"]

Total Effects B= 47- p < .01: %95 GA [0.399, 0.550]
Indirect Effects p= 090 : p < .01; %95 GA [0.060, 0.125]

Parents'

: _ | Parent Engagement
Satisfaction

=36+ A

B=_34f* (B=-42***)[B=.40ti*]

Household Income

Figure 4. 2. Standardized estimate values of the model as a result of path analysis.
(*p <.05. **p <.01. ***p <.001. N = 660), B = Lower Income, path a, (B = Middle
Income, path b), [ = Upper Income, path c]

According to Figure 4.2, 28% of the variance in Home Literacy Environment
(R?=.28) is accounted for by the variables in the model. 32% of the variance in
Parent Engagement (R?=.32) is explained by the variables in the model. In Table 4.9,
the results of the path analysis are presented. The predictive variables (X) and the
outcome variables are listed, along with the corresponding regression coefficients
(B), standardized coefficients (B), standard errors (S.E.), critical ratios (C.R.), p-
values (p), and the result for each hypothesis.

According to the results of the path analysis shown in Table 4.9, the variable
Parents’ Satisfaction (B= .379; CR= 11.433; p <.01) directly and positively
influences Parent Engagement. In this context, Hypothesis 1 (H;) is supported while
Hos is rejected. The variable Parents’ Satisfaction (= .278; CR= 7.259; p <.01) also
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directly and positively affects Home Literacy Environment. Therefore, Hypothesis 2
(H») is supported while Hy, is rejected. Additionally, Home Literacy Environment
(B=.3221; CR=9.727; p <.01) directly and positively influences Parent Engagement.
Thus, Hypothesis 3 (Hs) is supported whereas Hos is rejected.

Table 4.7.
Path Analysis Results for Direct Effects

Predictive Outcome
) ) B B S.E. CR p Result
Variables Variables
Parent
Parents’ H,
. ) - Engagement .385 379 .034 11.433 ekl
Satisfaction (X) Supported
(Y)
Home Literacy
Parents’ ) H,
) ) - Environment 1.015 278 140 7.259 fale
Satisfaction (X) Supported
(M)
) Parent
Home Literacy Hs
. - Engagement .090 322 .009 9.727 wiahed
Environment (M) ) Supported

B=Unstandardized Estimates f=Standardized Estimates

Overall, the findings indicate that parents’ satisfaction with educational
experiences in early childhood education has a positive and direct effect on both
parent engagement and the home literacy environment. Additionally, the home
literacy environment itself directly and positively influences parent engagement.
These results highlight the importance of parents’ satisfaction and the literacy

environment in shaping parent engagement in early childhood education.

4.5.2 Results of Mediation Analysis

The results of path analysis for mediation effects are presented in Table 4.10,
specifically examining the relationship between the predictive variable (Parents’
Satisfaction), the outcome variable (Parent Engagement), and the mediating variable
(Home Literacy Environment). The table provides valuable insights into the direct
and indirect effects of the variables, along with their standardized estimates and

corresponding confidence intervals. The standardized total effect reveals the overall
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impact of Parents’ Satisfaction on Parent Engagement, considering both the direct
and indirect pathways. Additionally, the standardized indirect effect highlights the
specific mediation effect mediated by the Home Literacy Environment. The
significance levels indicate the strength of these effects and provide support for the

research hypothesis Ha,.

Table 4. 8.
Path Analysis Results for Mediation Effects

Predictive Variable Outcome Variable Mediating
Variable
Parents’ Satisfaction () Parent Engagement (Y) Home
Literacy
Environment
(M)
95% CI Result
5 P P
Lower Upper Hsa
Standardized Total Effect 476 469 399 550 .000 Supported
Standardized Indirect Effect 091 090 060 125 000

B=Unstandardized Estimates f=Standardized Estimates

When examining Table 4.8, the mediating variable analysis of the Home
Literacy Environment is investigated. Based on this, first, the standardized total
effect was examined to determine the influence of the Parents’ Satisfaction variable
on the Parent Engagement variable. Then, when the Home Literacy Environment
variable was added to the model (see Figure 4.2), the values of the standardized
indirect effects were examined. In the simple direct effect model where the Home
Literacy Environment is not defined as a mediating variable, the standardized total
effect values indicate that the Parents’ Satisfaction variable significantly and
positively influences the Parent Engagement variable (B= .469; p <.01; 95% CI
[0.399, 0.550]). When the Home Literacy Environment is included as a mediating
variable in the mediated effect model, the results of the standardized indirect effect
test reveal that Parents’ Satisfaction (B= .090; p <.01; 95% CI [0.171, 0.272])
significantly and positively affects the Parent Engagement variable.

Upon examining Table 4.10, it is observed that when the Home Literacy

Environment variable (M) is added to the simple direct effect model for Parents’
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Satisfaction to Parent Engagement (X — Y), the B coefficient decreases, and the
confidence interval's upper and lower bounds do not encompass the value of "0".
From this observation, it can be understood that the Home Literacy Environment
plays a significant mediating role in the effect model between Parents’ Satisfaction
and Parent Engagement (X — M — Y). Since the addition of the Home Literacy
Environment variable as a mediating variable does not eliminate the significant
difference in the simple direct effect model, the Home Literacy Environment variable
assumes a partial mediating role. Therefore, hypothesis Hs, is supported while Hogz, is
rejected based on these findings.

In conclusion, the results of the mediation analysis suggest that Home
Literacy Environment partially mediates the relationship between Parents’

Satisfaction and Parent Engagement.

4.5.3 Results of Moderation Analysis

The moderating role of household income was investigated through
moderating effect analysis on the relationships between Parents’ Satisfaction and
Parent Engagement (Hg,), Parents’ Satisfaction and Home Literacy Environment
(Hab), and Home Literacy Environment and Parent Engagement (Hy). Table 4.11
presents the results of the path analysis for moderating effects in the relationship
between predictive variables, outcome variables, and household income. The table
provides valuable insights into how household income levels influence the
relationships between variables. By examining the paths for lower income, middle
income, and upper income groups, a comprehensive understanding of the moderating
effects of income on the studied variables can be gained.

Table 4.9 shows the moderating role of Household Income on the effect of
the predicted variable (Parents’ Satisfaction) on the outcome variable (Parent
Engagement) with paths (a) for Lower Income Group, (b) for Middle Income Group
and (c) for Upper Income Group. Parents’ Satisfaction directly and significantly
affects Parent Engagement for the Lower Income Group (f=.345; CR=7.259; p<.01).
Path (a) is significant in this respect. Parents’ Satisfaction directly and significantly
affects Parent Engagement for the Middle Income Group (p=.423; CR=7.628; p

<.01). Path (b) is significant in this sense. Parents’ Satisfaction directly and
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significantly affects Parent Engagement for Upper Income Group (B=.401;
CR=4.759; p <.01). Path (c) is significant in this respect.

Table 4. 9.
Path Analysis Results for Moderating Effects

. Household Income (W)
E,?;:;::E E::]F:bie Lower Income (path a) Mddle Income (path b) Upper Income (path c)
B p 8 CE p B f SE CR p & f S CE p
g:{gfctiou o0 = E.anIgE:zsement{'Y'J 363 345 030 7.239 001 410 423 034 7428 001 379 401 0RO 4739 001
Pairwise Parameter Z (path a) - 04 165
Comparisons Z (path &) 704 : 378
. Household Income (W)
E,?;:;::E E::]F:bie Lower Income (path al)  Middle Income (path bl) Upper Income (path c1)
E g SE CE p B f SE CR p B f S CER p
Home Literacy Parent i
Environment > En ot (V) 17 408 0148.624 001 089 319014 35743 001 039 174 019 2.062 039
a9 RasenE
Pairwise Parameter £ (path al) - 1357 3337
Comparizons Z (path 1) 1357 - 2.050
Parent Engagement E* 371 332 242
. Houzehold Income (W)
f,;i?:;::e 3::;11‘3 Lower Income (path a2)  Middle Income (path b2) Upper Income (path c2)
B p S CE p B g SE CR p B f S CE p
g:{gﬁtm x 7 E;m;g u&;fé%l.lm 301.199 5,538 001 670 .191 230 2019 001 1.551 368 332 4401 001
Pairwise Parameter £ (path a2) - 1.424 1.107
Comparizons Z (path b2) 1424 - 2084
Home Literacy Environment B 090 034 138

B=Unstandardized Fstimates S=5Standardized Estimates CI= Confidence Interval

The moderating role of Household Income in the effect of the predicted
variable (Home Literacy Environment) on the outcome variable (Parent
Engagement) through (al) for the Lower Income Group, (b1) for the Middle Income
Group and (cl) for the Upper Income Group is examined. Home Literacy
Environment directly and significantly affects Parent Engagement for the Lower
Income Group (p=.408; CR=8.624; p<.01). Path (al) is significant in this sense.
Home Literacy Environment directly and significantly affects Parent Engagement for
Middle Income Group (B=.319; CR=5.743; p <.01). Path (bl) is significant in this
sense. Home Literacy Environment directly and significantly affects Parent
Engagement for Upper Income Group (f=.174; CR=2.062; p <.05). Path (cl) is
significant in this sense.

The moderating role of Household Income on the effect of the predicted
variable (Parents’ Satisfaction) on the outcome variable (Home Literacy

128



Environment) through (a2) for the Lower Income Group, (b2) for the Middle Income
Group and (c2) for the Upper Income Group is examined. Parents’ Satisfaction
directly and positively affects Home Literacy Environment for the Lower Income
Group (B=.301; CR=5.538; p<.01). Path (a2) is significant in this sense. Parents’
Satisfaction directly and significantly affects Home Literacy Environment for the
Middle Income Group (B=.191; CR=2.919; p <.01). Path (b2) is significant in this
sense. Parents’ Satisfaction directly and positively affects Home Literacy
Environment for Upper Income Group (B=.368; CR=4.401; p <.01). Path (c2) is

significant in this sense.

Critical Ratios for Differences between Parameters (Default Model)

al a2 a b1 b2 b cl c2 c par_10 par_11  par_12
al .000
a2 -4.939  .000
a -3.604 4.443 .000
bl -1.424 2405  1.307 .000
b2 -5.076 -1.357 -5.257 -2.525 .000
b -3.332  5.315 704 -1.081  5.492 .000
cl 1.107 4.066 3.338 2.094 4.145 3.186 .000
c2 -5.319 -3.357 -6.089 -2.740 -2.050 -6.530 -4.285 .000
o -3.378 3.241 165  -1.200  3.572 -379 -3.245  3.847 .000

par_10 | 11.830 12.364 12.242 12.021 12.378 12.216 11.501 12.402 12.228 .000

par_11 | 12.377 12.417 12.407 12.394 12.418 12.405 12.359 12.420 12.406 11.369 .000

par_12 | 11.541 12.339 12.161 11.803 12.359 12.123 11.010 12.393 12.139 -3.101  -11.697 .000
par_13 | 10.147 10.560 10.463 10.305 10.571 10.442  9.911 10.591 10.454 525 -11.280  3.227
par_14 | 10.570 10.602 10.594 10.584 10.603 10.592 10.554 10.605 10.594  9.747 274 10.012
par_15 9.867 10.535 10.382 10.103 10.552 10.349  9.455 10.582 10.365 -3.046 -11.701 -121
par_16 7511 7821 7.746 7.636 7.829 7.730 7.348 7.844  7.740 139 -11.288 2.299
par_17 7.834 7.854 7.849 7.843 7.854 7.848 7.825 7.855 7.849  7.348 1.536  7.504
par_18 7.336 7.804 7.692 7.518 7816 7.669 7.079 7.838 7.683 -2.602 -11.675 .057

Figure 4. 3. Pairwise Parameter Comparisons

When the significant difference between paths (a, al, a2), (b, b1, b2) and (c,
cl, c2) is examined according to the results of path analysis and pairwise parameter
comparison (see Figure 4.3) regarding whether Household Income has a moderating
role as stated in the research hypotheses Hi,, Hap and Hyge, it is revealed that
Household Income is not a significant moderating variable since the moderating role
of Household Income in the effect of Parents’ Satisfaction on Parent Engagement is
below the critical value of 1. 96% in paths a, b and c, it is revealed that Household
Income is not a significant moderating variable. Since the moderating role of
Household Income in the effect of Home Literacy Environment on Parent
Engagement is below the critical value of 1.96 in paths al and b1, Household Income
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is not a significant moderating variable. However, since path cl is above 1.96, it
differs significantly from paths al and bl and the moderating role of Household
Income emerges. Since the moderating role of Household Income in the effect of
Parents’ Satisfaction on Home Literacy Environment is below the critical value of
1.96 in paths a2 and b2, Household Income is not a significant moderating variable.
However, since the critical value between paths b2 and c2 is above 1.96, there is a
significant differentiation from paths b2 and c2, and thus the moderating role of
Household Income emerges. In the light of these findings, Ha, is rejected and Hogsq iS
supported while Hyp, and Hyc are supported. In this case Hogp and Hoqc IS rejected.

In the light of findings, Hypothesis H.,, which proposed that household
income moderates the relationship between parents’ satisfaction with educational
experiences and parent engagement, was not supported by the data. This suggests
that the level of household income does not significantly alter the association
between parents’ satisfaction and their engagement in early childhood education. In
contrast, Hypothesis Ha,, which posited that household income moderates the
relationship between parents’ satisfaction with educational experiences and the home
literacy environment, was supported by the data. These findings imply that the
impact of parents’ satisfaction on the quality of the home literacy environment is
contingent upon household income. Higher income households tend to provide a
more enriched home literacy environment when they are satisfied with their
children's early childhood educational experiences. Similarly, Hypothesis Hyc, which
suggested that household income moderates the relationship between the home
literacy environment and parent engagement in early childhood education, received
support from the data. The results indicate that the influence of the home literacy
environment on parent engagement is dependent on household income. Higher
income households are more likely to exhibit greater engagement when the home
literacy environment is conducive to fostering educational involvement.

In the proposed model, with Household Income as the moderating variable,
the analysis reveals that Parent Engagement varies across different income levels,
ranging from (R®=.242) to (R’=.371). Similarly, Home Literacy Environment
exhibits variations across income levels, ranging from (R%=.090) to (R?=.136).
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4.5.4 Summary of Results

The findings of this study revealed several significant correlations among
parents’ satisfaction, home literacy environment, and parent engagement. Parents’
satisfaction exhibited a substantial positive correlation with both home literacy
environment (r = .299, p <.01) and parent engagement (r = .472, p <.01), indicating
that higher levels of parents’ satisfaction are associated with higher levels of both
home literacy environment and parent engagement. Likewise, home literacy
environment demonstrated positive correlations with parents’ satisfaction (r =.299, p
<.01) and parent engagement (r = .431, p <.01). This implies that a more favorable
home literacy environment is linked to higher levels of both parents’ satisfaction and
parent engagement. Furthermore, parent engagement displayed significant positive
correlations with both parents’ satisfaction (r = .472, p <.01) and home literacy
environment (r = .431, p <.01). This suggests that higher levels of parent engagement
are associated with higher levels of both parents’ satisfaction and a favorable home
literacy environment. Overall, these findings indicate that parents who express
greater satisfaction with their children's education are more likely to provide a rich
literacy environment at home and exhibit higher levels of engagement in their
children's education.

On the other hand, as a result of path analysis to test the hypotheses (Hi, H;
and Hs), the findings indicated that parents’ satisfaction with educational experiences
in early childhood education had a positive and direct effect on both parent
engagement and the home literacy environment. Additionally, the home literacy
environment itself directly and positively influenced parent engagement. These
results highlight the importance of parents’ satisfaction and the literacy environment
in shaping parent engagement in early childhood education.

Upon examining the direct effect model from parents’ satisfaction to parent
engagement (X — Y), it was found that the introduction of the home literacy
environment variable (M) resulted in a decrease in the P coefficient, and the
confidence interval did not include the value of "0". This suggests that the home
literacy environment plays a significant mediating role in the relationship between
parents’ satisfaction and parent engagement (X — M — Y). Furthermore, the
inclusion of the home literacy environment variable as a mediating factor did not

eliminate the significant difference observed in the direct effect model. Therefore, it
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can be concluded that the home literacy environment assumes a partial mediating
role in the relationship between parents’ satisfaction and parent engagement. In light
of these findings, hypothesis Hs, is supported, indicating that the home literacy
environment provided by parents serves as a significant partial mediator in the
relationship between parents’ satisfaction with educational experiences in early
childhood education and parent engagement in early childhood education. Overall,
these conclusions highlight the important role of the home literacy environment as a
mediating factor, shedding light on the mechanism through which parents’
satisfaction influences parent engagement in early childhood education.

The results highlight the moderating role of Household Income on the
relationship between predictor variables and outcome variables. Specifically,
Parents’ satisfaction significantly influences Parent Engagement for all income
groups, with distinct paths for the Lower, Middle, and Upper Income Groups.
Similarly, Home Literacy Environment has a significant direct effect on Parent
Engagement across income groups. However, the analysis indicated that Household
Income did not serve as a significant moderating variable in these relationships, as its
effect fell below the critical value in most paths. The results support the acceptance
of hypotheses Hqp, and Hye, While Hy, is rejected. Furthermore, the analysis reveals
variations in the levels of Parent Engagement and Home Literacy Environment

across different income levels, with R, values ranging from (R,=.090) to (R,=.371).

4.5.5 Highlights

e The correlation coefficients among Parents’ Satisfaction, Home Literacy
Environment, and Parent Engagement were based on a sample size of 660
participants. Significant positive correlations were found among the three
constructs, indicating interrelated factors within the studied population.

e A path model was created to test predefined hypotheses, including null and
alternative hypotheses, to explore the relationships between the variables.
Parents’ satisfaction positively influenced both Parent Engagement and Home
Literacy Environment, supporting Hypotheses H; and H,. Home Literacy
Environment positively influenced Parent Engagement, supporting
Hypothesis Hs.

e The Home Literacy Environment was found to partially mediate the
relationship between Parents’ satisfaction and Parent Engagement, supporting
Hypothesis Ha,.

e Household Income was examined as a moderating variable but was found not
to be a significant moderating variable in most paths.The moderating role of
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Household Income emerged in the effect of Home Literacy Environment on
Parent Engagement and between Parents’ satisfaction and Home Literacy
Environment for certain income groups, supporting Hypotheses Hy, and Hac.
Hypothesis Hg,, proposing that household income moderates the relationship
between Parents’ satisfaction and Parent Engagement, was not supported by
the data.

The analysis revealed variations in Parent Engagement and Home Literacy
Environment across different income levels.

Overall, the findings highlight the importance of Parents’ satisfaction and the
Home Literacy Environment in shaping Parent Engagement in early
childhood education, with variations across income levels.
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CHAPTER 5

DISCUSSION

The discussion segment of this dissertation titled "Parents’ Satisfaction and
Engagement in Early Childhood Education: The Mediating Role of Home Literacy
Environment” begins with the aim of thoroughly analyzing and interpreting the

interrelationships of the variables investigated in the study.

5.1 Discussions of the Results

5.1.1 General Discussion

This research intends to enhance the current understanding of parent
engagement by considering its interconnectedness with parents’ satisfaction with
their children's educational experiences, the home literacy environment, and
household income. This study offers one of the first detailed examinations of these
interrelationships in the context of early childhood education in Tiirkiye, to the
extent of the author's knowledge.

In the foreground, this research brings significant insights into parents’
satisfaction, a cornerstone in understanding parent engagement in early childhood
education. Acknowledging this phase as critical for influencing children's
developmental trajectories, the study explicates the multi-layered relationships
between parents’ satisfaction, parent engagement, home literacy environment, and
household income. This in-depth exploration may enable a more profound
understanding of parents’ satisfaction, which is indispensable not only for the
academic realm but also for practitioners, including educators, curriculum
developers, and educational administrators. The findings of this study might suggest
potential strategies to enhance parents’ satisfaction, offering critical insights for

facilitating enriching educational experiences for children.
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Furthermore, the practical implications of this research are significant. The
study offers a robust foundation for designing interventions and education programs
aimed at enhancing parent engagement by elucidating the impact of parents’
satisfaction with their children's educational experiences and the home literacy
environment's influence. The investigation into the role of household income as a
potential moderator provides vital insights for policymakers and social welfare
officials interested in promoting parent engagement, especially among low-income
families.

The study's exclusive focus on Tiirkiye adds a unique value. The distinct
socio-economic backdrop, marked by significant income disparities, permits a
thorough investigation of household income as a potential moderating factor. The
paucity of research on these intricate relationships in the Turkish context underscores
the need for a contextualized understanding, thus filling a critical gap in the local
academic landscape and holding substantial practical value for Tiirkiye's early
childhood education sector.

In conclusion, this study uncovers the complexity of parents’ satisfaction in
the context of early childhood education in Tiirkiye. It elucidates the intricate
dynamics between parents’ satisfaction, home literacy environment, and parent
engagement, and highlights the vital role of household income as a moderating
factor. This exploration holds significant implications for policy, practice, and future
research, contributing to the enhancement of parents’ satisfaction, the promotion of

increased parent engagement, and improved educational outcomes for children.

5.1.2 Discussions Regarding Descriptive Results

Expanding on the interrelations between the three constructs, this study has
discovered that parents’ satisfaction was significantly correlated with both the Home
Literacy Environment (HLE) and parental engagement. Specifically, increased
parents’ satisfaction correlated with improved HLE (r = .299, p <.01) and enhanced
parent engagement (r = .472, p <.01). This is an important finding, demonstrating
that when parents feel more satisfied with their children's early education, the HLE
tends to be more conducive, and the degree of parental engagement is heightened.

These results resonate with earlier studies, which have also identified a

positive correlation between parents’ satisfaction and parental engagement. Lau &
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Ng (2019), Tao et al., (2019), and others have highlighted that satisfied parents are
less likely to experience stress related to parenting and more likely to engage with
their children's education. This link has been shown to persist even in changing
educational environments, such as the shift towards online learning due to the
COVID-19 pandemic (Shao et al., 2022). The convergence of these findings not only
reaffirms the interrelatedness of parents’ satisfaction, HLE, and parental engagement
but also emphasizes that these constructs are not standalone phenomena. Instead,
they mutually influence one another, thereby collectively shaping the child's learning
environment.

Diving deeper into the HLE, it was also found to be significantly correlated
with both parents’ satisfaction and engagement. A more favorable HLE was
associated with increased parents’ satisfaction (r = .299, p <.01) and heightened
parental engagement (r = .431, p <.01). Earlier studies have also found that parents
appreciate environments that provide them with opportunities to participate, leading
to an increase in satisfaction levels (Fantuzzo et al., 2006; Friedman et al., 2006;
LaForett & Mendez 2010). This signifies the importance of creating supportive
HLEs that promote parental engagement and consequently improve satisfaction
levels.

Further, parent engagement demonstrated a significant positive correlation
with both parents’ satisfaction and HLE, suggesting that higher levels of parental
engagement result in increased parents’ satisfaction and improved HLE. This finding
strengthens the theoretical proposition that parental engagement is a continuum from
school participation to home learning support (Hornby & Lafaele, 2011). The
outcomes of this study support this, showing the profound influence parental
engagement can have on satisfaction levels and the HLE.

When examining these three constructs, it's crucial to interpret them within
the context of early childhood education, which is characterized by significant
complexity and diversity. The mean scores suggest a moderate level of parents’
satisfaction with early education experiences, a varied landscape of HLEs, and a
relatively consistent level of parental engagement. These insights reinforce the
multifaceted nature of early childhood education, emphasizing the importance of
viewing these constructs as interconnected parts of a whole rather than isolated
entities (Goodall & Montgomery, 2014).
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However, it's important to remember that correlation doesn't imply causation.
While these results show significant correlations, other unexamined factors could
also be influencing these relationships. Moreover, the experiences of the parents and
the characteristics of the HLE are likely to be influenced by numerous factors
beyond those examined in this study, highlighting the need for further research.

In conclusion, the bivariate correlations explored in this study, coupled with
the insights from previous research, provide a comprehensive understanding of the
multifaceted relationships between parents’ satisfaction, HLE, and parental
engagement. This exploration underscores the need to consider all these factors when
designing interventions to improve early literacy skills and foster long-term
academic success. This holistic approach could potentially inform policies and

interventions aimed at improving early childhood education outcomes.

5.1.3 Discussions Regarding the Model

In this section, a thorough discussion is presented concerning the results of
the hypotheses in the current study, based on the outcomes of the path analysis.
Initially, the series of hypotheses formulated under the study are addressed, each
investigating the direct and indirect relationships between parents’ satisfaction with
early childhood education, home literacy environment, parent engagement, and the
moderating role of household income.

Firstly, the focus is laid on hypothesis Hj, exploring the direct influence of
parents’ satisfaction with educational experiences in early childhood education on
parent engagement in early childhood education. This is followed by an examination
of hypothesis H,, analyzing the direct effects of parents’ satisfaction with educational
experiences in early childhood education on the home literacy environment that
parents provide to their children.

Subsequently, the third hypothesis, Hs, is discussed, which probes the direct
impact of the home literacy environment that parents provide to their children on
parent engagement in early childhood education. This discussion is further extended
to hypothesis Hs,, addressing the mediating role of the home literacy environment
that parents provide to their children in the relationship between parents’ satisfaction
with educational experiences in early childhood education and parent engagement in

early childhood education.
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Lastly, the three hypotheses Haa, Hap, and Hyc, which propose the moderating
role of household income in different relationships, are discussed in detail. Ha,
investigates the moderating effect of household income on the relationship between
parents’ satisfaction with educational experiences in early childhood education and
parent engagement in early childhood education. Hy, explores the moderation of
household income on the relationship between parents’ satisfaction with educational
experiences in early childhood education and the home literacy environment that
parents provide to their children. Finally, Hy. delves into the moderation by
household income on the relationship between the home literacy environment that
parents provide to their children and parent engagement in early childhood
education.

Each of these hypotheses is scrutinized sequentially, thereby providing a
comprehensive understanding of the various dynamics at play within the sphere of
early childhood education, parent engagement, home literacy environment, and
household income. This examination and the resulting insights prove instrumental in
further elucidating the complex interrelations inherent within the context of early

childhood education and the influencing factors.

5.1.3.1 Discussions Regarding the Direct Effect of Parents’ Satisfaction

on Parent Engagement

Based on the path analysis results, the null hypothesis (Ho), which posited no
significant influence of Parents’ satisfaction on Parent Engagement, can be
decisively rejected. This conclusion is supported by the empirical evidence gathered,
indicating a direct and positive impact of the Parents’ satisfaction variable on Parent
Engagement (B=.379; CR= 11.433; p <.01). This statistically significant relationship
is enough to discard the null hypothesis, providing robust empirical evidence against
the assumption of no substantial influence.

With the null hypothesis being rejected, the alternate Hypothesis 1 (Hj),
which suggests that parents’ satisfaction with educational experiences in early
childhood education has a positive and direct effect on parent engagement, finds
considerable support. The empirical data gathered for this research offers strong
validation for Hj, thus aligning with the initial assertion. This study adds to the

existing body of evidence that suggests a relationship between parents' satisfaction
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and their engagement in early childhood education, potentially reinforcing the
importance of ensuring high levels of satisfaction among parents in early education
settings. Sociocultural Theory (Vygotsky,1978; Rogoff, 2003) and Family System
Theory (Miller et al., 2000; Minuchin, 1985) provide robust theoretical frameworks
that affirm the connection between parents’ satisfaction and engagement. Essentially,
Vygotsky's social learning theory underscores the proposition that parents’
satisfaction, perceived as a favorable emotional condition, has the potential to fuel
more active participation in their child's education (Hill & Tyson, 2009).
Simultaneously, the Family Systems Theory underpins the relationship between
parent satisfaction and engagement, affirming that family units influence each other
and function systemically. Hence, satisfaction with a child's education can spill over,
bolstering a parent's commitment to involvement in this process (Sheridan et al.,
2012).

In the context of this research, the notion of parents’ satisfaction refers to the
gratifying experiences derived from their engagement in early childhood education.
A plethora of scholarly literature bolsters the argument that satisfied parents, in terms
of learning opportunities and the level of engagement facilitated by schools, tend to
exhibit diminished parenting stress and increased parental engagement (Lau & Ng,
2019; Tao et al., 2019). Conversely, negative perceptions of unsupportive school
environments or unresponsiveness to children's needs in teaching and parent
collaboration can breed dissatisfaction, often resulting in a diminished desire for
cooperation (Griffith, 2020; Jonsdottir et al., 2017). Such discontent can foster
negative appraisals of events and maladjustment, engendering ineffective parent
engagement and problematic child outcomes (Abidin & Brunner, 1995; Crnic &
Low, 2002; Gerstein et al., 2009).

Akin to the concept underpinned in the Family Systems Theory, prior
research, particularly those conducted by Jinnah and Walters in 2008, Shao et al. in
2022, and Gibbons and Silva in 2011, provide empirical evidence demonstrating a
positive correlation between the extent of parental involvement and the degrees of
parents’ satisfaction. These studies strongly propose that active parental engagement
in their children's academic and social activities serves as a significant predictor of
enhanced levels of satisfaction. This underscores the importance of cultivating an

environment where parents are encouraged to participate, leading to increased
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satisfaction, thereby emphasizing the crucial role parental involvement plays in
contributing to positive educational outcomes.

In line with this, Hy of the present study, which anticipates that parents’
satisfaction with early childhood educational experiences will have a positive and
direct effect on their level of engagement, proposes a potentially bidirectional
relationship between satisfaction and engagement. On one side, engagement
promotes satisfaction, while on the other, satisfaction spurs further engagement.
Therefore, while the works of Jinnah and Walters (2008), Shao et al. (2022), and
Gibbons and Silva (2011) argue the influence of parent involvement on satisfaction,
the current study suggests the possibility of a reverse causality where satisfaction
might also serve as an impetus to trigger increased parent engagement in early
childhood education.

Furthermore, Jeynes' (2011) seminal work substantially underpins this study.
Jeynes' research substantiates a robust correlation between parents’ satisfaction and
their ensuing involvement in their children's educational pursuits, further reinforcing
the theory guiding this research hypothesis. Consequently, the interaction between
parents’ satisfaction and engagement, influenced by the moderating effect of the
school environment and household income, forms the foundation of the hypotheses
proposed in this study.

It is crucial to note that this research finding has profound implications not
only on the theoretical groundings of early childhood education but also on the
policies and practices that seek to encourage parent engagement. The identification
of parents’ satisfaction as a significant predictor of parental engagement elucidates
the necessity for educational institutions to pay heed to this pivotal aspect.
Institutions must strive to foster environments conducive to positive parental
experiences and satisfaction levels to stimulate increased engagement in their child's
education. The finding also presents an opportunity to examine and explore further
the concept of bidirectional relationships between satisfaction and engagement,
shedding light on the intertwined nature of these constructs and their reciprocal
influences.

Ultimately, this study's findings offer insights into the intricate connection
between parents' satisfaction and engagement in early childhood education,

potentially contributing to the existing body of knowledge concerning parental
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engagement. The acknowledgment of this link can potentially pave the way for more
comprehensive, efficacious strategies in education designed to maximize both
parents’ satisfaction and engagement, thereby enhancing the quality of early

childhood education.

5.1.3.2 Discussions Regarding the Direct Effect of Parents’ Satisfaction

on Home Literacy Environment

Upon examining the results derived from the data analysis, it becomes
evident that the null hypothesis (Hoz) proposing no significant influence of parents’
satisfaction on the HLE can be emphatically rejected. The data clearly indicates that
parents’ satisfaction exerts a direct and positive influence on the HLE (= .278; CR=
7.259; p <.01), which refutes the assumption presented in the null hypothesis Hos.

Given this robust evidence against the null hypothesis, it becomes clear that
the alternate Hypothesis 2 (H,), which postulates a positive and direct effect of
parents’ satisfaction on the HLE, is substantiated. This finding not only aligns with
but also lends empirical support to the theoretical foundations laid out by the Family
Systems Theory and the Ecological Systems Theory (Fantuzzo et al., 2013; Miller et
al., 2000; Minuchin, 1985). Moreover, it is congruent with the empirical findings of
Manolitsis et al. (2013), who also evidenced a positive influence of parents’
satisfaction on the HLE.

This validation of H, significantly strengthens our understanding of the role
parents’ satisfaction plays in shaping the HLE, thus underscoring the importance of
fostering high levels of parents’ satisfaction to enhance the home literacy
environment. This is particularly crucial in early childhood education, as an enriched
HLE is integral for promoting literacy skill development in children.

Family Systems Theory purports that parents’ satisfaction can permeate their
home environment and shape the literacy experiences provided to children. This
theory suggests that familial behaviors, attitudes, and overall dynamics are
interconnected, thus influencing the trajectory of the child's development (Miller et
al., 2000; Minuchin, 1985). Therefore, parents who express satisfaction with their
children's educational experiences might be inspired to establish a more conducive
home literacy environment, thereby augmenting their children's literacy

development.
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Bronfenbrenner’s Ecological Systems Theory, meanwhile, underscores the
role of the microsystem in shaping a child's development. In this regard, parents’
satisfaction with the educational process, a key component of the microsystem, can
directly influence the home literacy environment (Zhang et al., 2010). Such
relationships among these microsystem elements can significantly impact the child's
cognitive, socioemotional, and academic development, aligning with the findings of
the direct influence of parents’ satisfaction on the HLE.

Previous research by Manolitsis et al. (2013) suggested a significant
correlation between the quality of the HLE and the level of parents’ satisfaction with
their children's educational experiences. The current findings affirm this relationship,
demonstrating that a positive parental perception of early educational experiences
can directly contribute to a rich and supportive HLE.

Enhancing parents’ satisfaction with their children's educational experiences
Is a critical factor in establishing a nurturing home literacy environment. A positive
correlation exists between parents’ satisfaction and engagement in shared reading
experiences, thereby fostering children's literacy skills and interests (Lonigan et al.,
2008; Lonigan & Shanahan, 2010). A satisfactory education experience can also
motivate parents to supply an array of reading materials and foster an environment
that encourages reading skill development.

Moreover, parents’ satisfaction can strengthen the belief in the importance of
literacy, thereby motivating parents to actively construct home and other
environments conducive to their children's literacy development (Reneau, 2019).
This can extend to providing access to books, libraries, and literacy-focused
institutions, fostering an environment that cultivates reading (van Bergen et al.,
2017).

Increased parents’ satisfaction also suggests an enhanced propensity to utilize
external resources like after-school programs, community-based organizations, and
reading programs, especially for families with lower socioeconomic status (SES)
(Neuman & Celano, 2001; Reneau, 2019). The active involvement of parents in these
programs is crucial, as their success often depends on strong parental engagement
(Sénéchal & Young, 2008).

The significance of parents’ satisfaction in shaping the HLE cannot be

overstated. A conducive HLE influences children's academic trajectories
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significantly, making parents’ satisfaction a cornerstone in this relationship. The
findings underscore the importance of research into the interactions between parents’
satisfaction, HLE, and other related factors in enhancing early literacy development
initiatives and policies. A continual evaluation and improvement of the quality of
early childhood education experiences to increase parents’ satisfaction are thus
integral in promoting the home literacy environment, and ultimately, children's
academic success.

The satisfaction of parents with their children's educational experiences in
early childhood education directly shapes the HLE they provide, emphasizing the
need for its consistent improvement to bolster early literacy development. In this
regard, the present study adds to the existing literature on early childhood education
by exploring the complex interplay between parents' satisfaction, the HLE, and
parental engagement. It suggests a direction for further studies that might delve into
the intricate mechanisms underlying these relationships.

5.1.3.3 Discussions Regarding the Direct Effect of Home Literacy

Environment on Parent Engagement

The rigorous evaluation of the data in this study leads to the rejection of the
null hypothesis (Hp3), which posited no significant impact of the Home Literacy
Environment (HLE) on Parent Engagement. The evidence clearly demonstrates a
significant and positive direct influence of the HLE on Parent Engagement (B=
3221; CR= 9.727; p <.01), thereby refuting the assertions made in the null
hypothesis Hos.

In light of this evidence, the alternate Hypothesis 3 (Hs) — postulating that the
HLE has a positive and direct influence on Parent Engagement — receives substantial
support. This finding aligns with and provides empirical reinforcement to the
Ecological Systems Theory and the Sociocultural Theory (Fantuzzo et al., 2013;
Vygotsky, 1978; Rogoff, 2003), and mirrors the empirical findings of Sénéchal and
LeFevre (2014).

The verification of Hs significantly enhances our understanding of the role
the HLE plays in shaping Parent Engagement. This insight emphasizes the
importance of cultivating a rich HLE to augment Parent Engagement, particularly in

early childhood education. It suggests that the quality of the literacy environment at
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home can indeed significantly influence parents’ engagement in their children's
education.

The existing literature provides substantial evidence that parent engagement
is a vital component of the HLE. Adhani (2019) emphasized the importance of
parents' role in stimulating language development in children through various aspects
of HLE, such as reading books and interactive conversations. Similarly, studies by
Garcia et al. (2015) and Niklas & Schneider (2017) revealed that parental
involvement in children's language skills can significantly improve reading abilities,
and when parents are involved in motivating their children, it usually leads to
enhanced learning outcomes (Primiyana & Dewi, 2022).

Moreover, research has shown that interventions in the HLE may have a
positive impact on children’s linguistic and literacy development (Mol et al., 2008;
Sénéchal and Young, 2008). Successful family literacy interventions often include
parental education or general information for parents on how to enhance the quality
in the HLE (Niklas and Schneider, 2017b; Saracho, 2017). Such approaches may
change attitudes and actual behavior in parents, further supporting the notion that
parent engagement can affect HLE. Given these findings, it is reasonable to
hypothesize that the relationship between HLE and Parent Engagement may be
reciprocal. If parent engagement can influence the quality and nature of the HLE, as
demonstrated by studies such as Wood (2002) and Weigel et al. (2006), it is plausible
that the HLE, in turn, can affect parent engagement.

The broader exploration of the HLE in this dissertation, taking into account a
comprehensive range of components, not solely centered on specific activities, has
shed light on the essential role these wider-ranging factors play in enhancing parental
engagement. This expanded perspective contributes valuable insights to the academic
discourse on the HLE and parental engagement, emphasizing that fostering an
enriching literacy environment at home means more than just providing necessary
resources. It extends to the attitudes of parents, their active involvement, their
emotional support, and the learning values they foster. This more comprehensive
viewpoint, exploring the overarching components influencing parental engagement,
highlights that specific activities are important, yet the general literacy environment
at home, shaped by an array of interwoven factors, is equally crucial in cultivating

parental engagement.

144



The influence of HLE on parent engagement is critical to understanding
because parental engagement is associated with improved learning outcomes for
children. Parent engagement is multifaceted and encompasses various activities such
as helping with homework, attending school events, and creating a stimulating
environment at home (Hill & Tyson, 2009). Parents who engage in these activities
provide children with learning opportunities outside the school setting and contribute
to their learning motivation and academic success (Hoover-Dempsey & Sandler,
1997).

In conclusion, the importance of a robust HLE as a determinant of parent
engagement is undeniable. It constitutes an integral factor that directly influences a
child's educational trajectory, shaping both their academic success and socio-
emotional development. Hence, it becomes a pivotal area of focus for educators,
policymakers, and parents aiming to optimize early childhood educational
experiences. The finding of this study corroborates the essence of the hypothesis,
providing empirical evidence to the theoretical assumptions, and opening up new
avenues for future research in the realm of early childhood education. The
significance of these results holds implications for educational strategies, school-
family collaborations, and policy-making, underlining the need for a multi-
dimensional approach to enhancing early literacy development and parental

engagement.

5.1.3.4 Analysis of the Mediating Role of Home Literacy Environment in

the Relationship Between Parents’ Satisfaction and Parent Engagement

This section provides a detailed exploration of the interrelationships between
parents’ satisfaction, home literacy environment (HLE), and parent engagement. The
findings suggest that the home literacy environment plays a critical mediating role in
the relationship between parents’ satisfaction and engagement. While the direct
effect of parents’ satisfaction on engagement is significant (f= .469; p <.01; 95% CI
[0.399, 0.550]), the introduction of the home literacy environment as a mediating
variable reveals a more complex interplay.

As per the mediated effect model, the introduction of the home literacy
environment to the model results in a substantial drop in the § coefficient, indicating

a profound shift in the relationship between parents’ satisfaction and engagement.
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The standardized indirect effect test further substantiates this, demonstrating that
parents’ satisfaction significantly and positively impacts parent engagement (B=
.090; p <.01; 95% CI [0.171, 0.272]). These results suggest that the home literacy
environment plays a significant role in shaping parental engagement, acting as a
critical conduit through which parents’ satisfaction impacts engagement.

The findings from this study echo those of previous research, specifically the
work of Weigel et al. (2006). The parallels drawn between these two studies
highlight the validity of the current research, strengthening the claim for the
mediating role of the home literacy environment. In their study, Weigel and
colleagues provided empirical evidence supporting the mediating role of the home
literacy environment in the relationship between parents’ satisfaction and
engagement, a finding this study upholds.

Moreover, the concept of the home literacy environment as a mediating
variable aligns with theoretical perspectives, such as the Ecological Systems Theory
(Fantuzzo et al., 2013) and Sociocultural Theory (Vygotsky,1978; Rogoff, 2003).
The Ecological Systems Theory emphasizes the multilayered interactions of
environmental influences, implying that the home literacy environment can serve as
an intermediary mechanism. In line with the sociocultural perspective, the home
literacy environment—comprising social and cultural tools like language and literacy
practices—plays an instrumental role in shaping learning experiences (Son &
Morrison, 2010).

However, the introduction of household income as a moderating variable in
the relationships among parents’ satisfaction, home literacy environment, and parent
engagement does not yield significant results, indicating that income level does not
moderate these relationships. Despite this, the variations in parent engagement and
home literacy environment across different income levels do suggest the need for
further research to uncover other potential moderating variables.

Overall, these findings are of crucial importance as they underline the role of
home literacy environment in parental engagement. Recognizing this mediating role
can guide interventions aimed at improving parental engagement by focusing on
enhancing the quality of the home literacy environment, which, in turn, is influenced

by parents’ satisfaction. Thus, the implications of these findings extend beyond
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academia to the realm of policy and practice, informing strategies to boost parent
engagement in early childhood education.

In conclusion, the findings present a compelling case for the mediating role of
the home literacy environment, thereby supporting Hypothesis Hs, and rejecting
Hypothesis Hosa. The results paint a comprehensive picture of the intricate interplay
among parents’ satisfaction, home literacy environment, and parent engagement,
inviting further exploration into this significant area of early childhood education

research.

5.1.3.5 Analysis of the Moderating Role of Household Income Among the

Relationships

Household income as a moderating variable stands as a significant factor in
this study. Its role in modifying the relationships between parents’ satisfaction, home
literacy environment, and parental engagement in early childhood education is
indispensable, as it provides a comprehensive lens through which to understand these
intricate dynamics.

With Hypothesis Hi, suggesting that household income moderates the
relationship between parents’ satisfaction with educational experiences and parent
engagement, the findings contradict this proposition. This divergence from the
hypothesis indicates that regardless of the household income level, the relationship
between parents’ satisfaction with their children's educational experiences and their
level of engagement remains consistent. Such a conclusion offers a unique
perspective, differing from some of the pre-existing literature in the field.

Research from Dearing et al. (2006) emphasized that family income could
significantly moderate parental involvement in education, which served as the
theoretical basis for Hs,. The current findings not aligning with Dearing et al.'s
research suggest that household income may not influence parents' engagement level
when they are satisfied with their children's educational experiences. This
discrepancy potentially indicates the overarching value parents place on education,
overriding income-related influences.

On the other hand, for Hypothesis Hg,, which proposed that household
income moderates the relationship between parents’ satisfaction with educational

experiences and the home literacy environment, the findings align. This congruence
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underscores the crucial role of economic resources in shaping the home literacy
environment.

Bradley et al. (2001) highlighted that family income levels could significantly
influence the home literacy environment's quality, corroborating this study's findings.
The parallel findings underscore that when parents are satisfied with their children's
educational experiences, higher income households tend to provide a more enriching
home literacy environment. This reinforces the crucial role of economic resources in
shaping children's learning environment at home, highlighting the differential
opportunities that families with varying income levels can provide.

Hypothesis Hyc, suggesting that household income moderates the relationship
between the home literacy environment and parent engagement in early childhood
education, also received support from the findings. In line with Grolnick et al.'s
(1997) research, it was found that higher income households were more likely to
exhibit greater engagement when the home literacy environment was conducive to
fostering educational involvement.

These findings provide an interesting dynamic to the moderating role of
household income in educational outcomes and parental behavior. They highlight the
nuanced complexities within these relationships, bringing into sharp focus the pivotal
role of socio-economic factors in the educational landscape.

In the proposed model, with Household Income as the moderating variable,
the wvariation in Parent Engagement across different income levels further
substantiates the findings. Ranging from (R?=.242) to (R?=.371), it is clear that
income does indeed play a role in moderating the levels of parental engagement. This
suggests that families with higher income levels may have greater means and
resources to engage more actively in their child's education.

Similarly, the Home Literacy Environment also exhibits variations across
income levels, ranging from (R?=.090) to (R?=.136). This reiterates the conclusion
drawn from Hg,: higher income levels are associated with a more enriched home
literacy environment.

These findings, set in the larger socio-economic context, underscore the
multifaceted nature of the relationships between parents’ satisfaction, home literacy
environment, and parental engagement. However, it is essential to consider these

results in light of certain factors, such as parents' education level, mental health
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status, expectations, and socio-cultural backgrounds, as explored by researchers like
Rodger et al. (2008), Law et al. (2003), Marfo et al. (1991), Upshur (1991), and
Summers et al. (2005).

Furthermore, studies by Neuman and Celano (2001), Bonal and Gonzalez
(2020), Bol (2021), Trevino et al. (2021), Bayrakdar and Guveli (2020), and Osorio-
Saez et al. (2021) also provide valuable perspectives on how various factors,
including household income and socio-economic status, influence the quality of the
home literacy environment and parental engagement in their children's education.

While these findings provide essential insights into the moderating role of
household income, it is paramount to consider them within a broader framework that
includes other significant determinants such as parental education level, family
structure, rural vs. urban locale, ethnicity, etc.

In light of the evidence presented in this study, it may be inferred that
household income appears to have a relationship with parents' satisfaction, home
literacy environment, and parental engagement in early childhood education.
Although they align with some hypotheses and diverge from others, they
unequivocally underscore the pivotal role that socio-economic factors play in
shaping these dynamics. These conclusions hold profound implications for future
research, policy-making, and educational practices. It's clear that any interventions or
strategies aimed at improving parental engagement or home literacy environments
must take into account the family's economic context, as it may significantly impact
their effectiveness.

5.2 Implications

The implications of this study are manifold, with far-reaching consequences
for both theoretical understanding and practical application within the realm of early
childhood education. This study examines the intricate relationships between
parents’ satisfaction, home literacy environment, and parental engagement in early
childhood education, in the context of household income, providing insights that
expand the existing body of knowledge and inform practices in education,
particularly within the Turkish context. These implications are dissected into two

categories: implications for theory and research, and implications for practice.
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In the first category, the discussion revolves around how the study is intended
to contribute to the theoretical understanding of the variables in question and how it
presents opportunities for further research. The study confirms, extends, and
challenges existing theoretical frameworks, contributing to a more nuanced
understanding of the subject. It also paves the way for future research, pushing the
boundaries of current knowledge and prompting further investigations in this
domain.

In the second category, the exploration pertains to how the findings can be
used to enhance practical efforts in early childhood education. It discusses how the
insights derived from the study can inform policies and interventions designed to
improve parental engagement in early childhood education, both generally and
specifically within the Turkish context.

In summary, the implications of the study extend beyond academic inquiry,
offering practical strategies for enhancing parental engagement, promoting more
effective home literacy environments, and improving satisfaction with children's
educational experiences. The study offers insights that may contribute to a more
comprehensive understanding of parent engagement in early childhood education.
This understanding could potentially serve as a foundation for strategies aimed at
enhancing children's learning experiences and outcomes, though the implications and
applications of these findings may vary according to different perspectives and

contexts.

5.2.1 Implications for Theory and Research

The partial support for hypotheses Hsa, Hap, and Hyc adds a critical dimension
to the broader ecological frameworks, particularly the Eco-cultural Theory and the
Ecological Systems Theory. The incorporation of household income as a moderator
in the relationships among these variables emphasizes the pervasive role of socio-
economic influences, thereby extending these frameworks' reach. It underscores the
multifaceted nature of parental engagement and invites researchers to consider
additional socio-economic factors that could influence parents' engagement with
their children's early education.

However, the study may also challenge existing theoretical perspectives. The

lack of complete support for hypothesis Hy, necessitates a reconsideration of the
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findings by Dearing et al. (2006). This divergence suggests that the interplay
between parents’ satisfaction and parental engagement might not be as
straightforward as previously understood. This discrepancy is significant as it not
only challenges established theories but also opens up new areas of inquiry for future
research. It prompts questions about the potential mediating or moderating variables
that might impact the relationship between parents’ satisfaction and their
engagement.

This study's contribution is not limited to theoretical expansion; it may also
offer substantial implications for empirical research. It provides a robust basis for
further research exploring parent engagement in early childhood education. It signals
the necessity of considering multiple influences - satisfaction with children's
educational experiences, home literacy environment, and household income - when
studying parent engagement, thereby broadening the scope of future investigations.
This research can inform and shape further inquiries into the factors that can either
facilitate or hinder parental engagement, leading to more comprehensive, nuanced,
and effective interventions.

In terms of contribution to the existing literature, this research presents a
thorough examination of the concept of "parent engagement - aile bagliligi" within
the Turkish context. It introduces the Parent Engagement in Early Childhood
Education Survey (PEECE), a novel tool developed by Gross et al. (2022), which has
been adapted for the Turkish cultural and linguistic context. This makes a significant
addition to the literature as it allows for the exploration of parent engagement
patterns among Turkish parents. By adapting this instrument to the Turkish setting,
this research facilitates further investigations into parent engagement in early
childhood education within a unique cultural context.

Moreover, this study can be considered as unique in its consideration of the
home literacy environment as a mediating variable and household income as a
moderating variable in the relationship between parents’ satisfaction and parental
engagement. This approach offers fresh perspectives that enrich the literature and
paves the way for future research exploring these relationships further.

Finally, by situating the research within the unique socio-economic context of
Tiirkiye, the study sheds light on the particular challenges and opportunities that

characterize the Turkish early childhood education landscape. By doing so, it
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highlights the need for localized, context-specific research that considers socio-
cultural factors and economic disparities in shaping parental engagement. Therefore,
this research not only intends to contribute to the global academic discourse but also

provides critical insights that are specifically relevant to the Turkish context.

5.2.2 Implications for Practice

The findings of this research bear implications for practical applications,
particularly within the context of early childhood education in Tiirkiye. Given the
discovered moderating role of household income on the relationships between
parents’ satisfaction, the home literacy environment, and parental engagement, it is
imperative for educators, policymakers, and support agencies to devise strategies that
consider socio-economic disparities.

Understanding the moderation role of household income can aid in
developing targeted interventions to reduce income-related disparities in parental
engagement and home literacy environments. First and foremost, acknowledging that
families from diverse income brackets might require different types and levels of
support to engage effectively with their children's early education becomes vital.
Specifically, in the Turkish context where family structure and parental education
levels have been found to significantly influence parental engagement (Yakici,
2018), interventions should be sensitive to these socio-economic dynamics.

The insight that higher-income households tend to provide a more enriched
home literacy environment, especially when they are satisfied with their children's
early childhood educational experiences, should shape program development and
resource allocation. This suggests that educational policy makers and practitioners
should consider how parents’ satisfaction might interact differently with parental
engagement and home literacy environments across various socio-economic strata.

Educators and early childhood service providers can utilize this
understanding to create more tailored and effective parent engagement programs.
Lower-income families might benefit from additional resources to enhance their
home literacy environment, such as access to books and educational materials.
Conversely, higher-income families might find value in programs that help them
understand how to maximize their engagement in a way that leverages their existing

resources to better support their child's learning.
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The non-significant moderation of household income on the relationship
between parents’ satisfaction and parent engagement implies that parents across all
income brackets are likely to increase their involvement when they are satisfied with
the education services. Consequently, improving parents’ satisfaction with early
education services becomes critical across all socio-economic groups. This can be
achieved by ensuring transparency, regular communication, and actively involving
parents in decision-making processes about their child's education.

The study's results suggest that schools and educational policymakers should
strive to make their services more accessible and inclusive to parents across all
income levels. Potential strategies could involve implementing flexible scheduling
for parent-teacher meetings, offering resources for at-home learning, and providing
additional support for families that may struggle with language barriers or other
obstacles affecting their engagement.

Moreover, the complex relationship between SES, parent engagement, and
the home literacy environment calls for further training and professional
development for educators. In contexts like Tiirkiye, where socio-economic factors
significantly shape parental engagement, this understanding becomes even more
crucial. This training could encompass both pre-service and in-service professional
development. Pre-service training might focus on equipping future educators with
the knowledge and skills to understand and address the diverse needs of families
from various socio-economic backgrounds. This could include modules on cultural
sensitivity, family dynamics, and strategies for engaging parents who may have
limited resources or face other barriers. In-service training, on the other hand, could
provide current educators with ongoing support and resources to adapt their practices
as they encounter new challenges and opportunities in engaging parents. The aim of
this training would be to foster a more inclusive and responsive approach to parent
engagement, recognizing the unique influences of socio-economic status on the
home literacy environment. By enhancing educators' abilities to tailor their
engagement strategies to the specific needs and circumstances of different families,
this training could contribute to more effective collaboration between schools and
parents, ultimately supporting children's learning and development across varying

socio-economic strata.
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In conclusion, by tailoring strategies that consider the moderating role of
household income, educational institutions can encourage more effective parent
engagement, thus contributing to improved educational outcomes for children across
varying socio-economic strata. This comprehensive approach will ensure that support
mechanisms address socio-economic disparities and aim to provide all parents with
the tools they need to create effective home literacy environments and to engage

meaningfully with their child's education, regardless of their income levels.

5.3 Recommendations for Future Research

The study at hand has advanced the understanding of how parents’
satisfaction, home literacy environment, and parental engagement intertwine in early
childhood education, particularly within the context of varying household income.
Yet, as is characteristic of all research, it opens new frontiers for additional inquiry
and investigation.

Foremost, the revelations regarding the moderating role of household income
offer a fascinating premise for upcoming studies. The partial manifestation of this
moderation across the hypotheses necessitates a deeper exploration into how socio-
economic circumstances may intricately interact with parents’ satisfaction, home
literacy environment, and parental engagement. A thorough examination of this area
could incorporate a diverse array of socio-economic contexts and intersecting factors
such as cultural variables, geographical disparities, and educational backgrounds of
parents. Studying these dynamics across diverse socio-economic tiers would not only
offer broader validation but could also critically test the current study's findings.

Secondly, the unanticipated non-significant relationship between parents’
satisfaction and engagement hints at a potentially untouched terrain in the existing
body of literature. The lack of significant relationships may indicate the presence of
unexplored mediating factors such as cultural differences, psychological variables, or
specific socio-demographic factors. Consequently, future studies should strive to
uncover these potential mediators, thereby enriching the theoretical understanding of
parent engagement in early childhood education.

In light of the distinct influence of household income on the home literacy
environment, future research could focus on how low-income families could be

better supported to improve their home literacy environments. Such research could

154



incorporate multiple angles, including the impact of government policies, school
programs, and community initiatives aimed at reducing income-related disparities.
Particular attention should be directed towards the affordability, accessibility, and
effectiveness of such interventions.

Additionally, cross-cultural studies could provide a valuable addition to
future research. Although the present study offers key insights within Tiirkiye's
context, contrasting these findings with those from different cultural contexts could
enrich the understanding of the variables under scrutiny. This could entail
comparative research across different countries or even regions within a single
country, highlighting the role of cultural differences on parent engagement in early
childhood education. By "cultural differences,” this refers to the variations in values,
beliefs, norms, and practices that exist between different cultural groups. These
differences can influence parenting styles, expectations, communication patterns, and
the ways in which parents engage with educational institutions. Understanding how
these cultural nuances shape parent engagement can provide a more comprehensive
view of how to support diverse families in early childhood education. Future studies
could explore how cultural differences in parental roles, expectations, and values
might mediate or moderate the relationships between parents’ satisfaction, home
literacy environment, and parental engagement. Such research could contribute to the
development of culturally responsive interventions and support systems that
recognize and honor the unique cultural contexts in which families live and raise
their children.

Moreover, it would be intriguing to explore how the relationships among
parents’ satisfaction, home literacy environment, and parental engagement unfold
over time through longitudinal studies. Given that household income and parents’
satisfaction can shift over the years, understanding these dynamics can offer a more
comprehensive view of the subject matter.

Considering that parental expectations from early childhood centers
dynamically change over time, future studies could employ a mixed-methods design
to comprehensively explore the factors influencing parents’ satisfaction with their
children's educational experiences. A mixed-methods design combines both
qualitative and quantitative research methods, allowing for a more nuanced

understanding of complex phenomena. In this context, the quantitative component
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could involve surveys or experiments to measure parents’ satisfaction, engagement,
and home literacy environment across a broad population. Simultaneously, the
qualitative component could include in-depth interviews, focus groups, or
observations to explore the underlying reasons, perceptions, and experiences that
shape these variables. By integrating both numerical data and personal insights, a
mixed-methods study could provide a richer, more detailed picture of how parents’
satisfaction and engagement evolve over time and across different contexts. This
approach would allow researchers to capture the multifaceted nature of parental
engagement, considering not only the measurable aspects but also the subjective
experiences and cultural nuances that influence parents' satisfaction and involvement
in their children's education. Such studies could provide critical insights to enhance
parents’ satisfaction and engagement, contributing to improved early childhood
education practices, tailored to the specific needs and preferences of different
families.

In the Turkish context, this research has introduced a new parent engagement
scale (Parent Engagement in Early Childhood Education Survey — PEECE). Its
adaptation within the Turkish cultural and linguistic environment is an important step
for studies exploring parental engagement patterns among Turkish parents. This
offers a better understanding of the connections between parent engagement, parents’
satisfaction with their children's educational experiences, and the home literacy
environment. The PEECE scale, now aptly adapted for Turkish culture and language,
can act as a catalyst for subsequent research on parental engagement in early
childhood education in Tiirkiye.

In conclusion, while the current research has made considerable progress in
unraveling the dynamics of parents’ satisfaction, home literacy environment, and
parental engagement in early childhood education, vast areas remain to be explored.
Future studies should strive to dive deeper into these dynamics across different
contexts, exploring potential mediating and intersecting factors, and conducting
longitudinal and cross-cultural studies. This will extend the understanding of parental
engagement, particularly within the Turkish context, enhancing the quality of early
childhood education practices and policy-making.
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APPENDICES

APPENDIX A: DATA COLLECTION INSTRUMENTS

Degerli Anne-Babalar,

Okul o6ncesi egitime devam eden ¢ocuklarinizin egitim siireglerine katiliminizi,
degerlendirme amagli olarak hazirlanan bu 6lgekleri doldururken eger birden fazla

cocugunuz okul Oncesi egitime devam ediyorsa asagidaki sorulari sadece bir

cocugunuzu disiinerek yvanitlayiniz.

- Arastirma siirecinde tiim bilgileriniz gizli tutulacaktir. Sizden asla isim-soyisim ve

iletisim detaylar1 istenmemektedir.

- Ortalama 5 dakika siirecek bu dlgekleri cevaplandirirken sizlerin samimi ve diiriist

bir sekilde isaretlemeler yapmaniz arastirma sonuglarinin dogrulugu agisindan ¢ok

Onemlidir.

Arastirmama katildiginiz ve degerli vaktinizi ayirdiginiz i¢in tesekkiir ederim.

Umit Unsal KAYA / Ortadogu Teknik Universitesi / Tel: | N ]} NI / £-posta:

Danisman: Do¢. Dr. Hasibe Ozlen DEMIRCAN

Cinsiyetiniz: | | Kadin | | Erkek

Yasimz:

Ailenizin Toplam Ayhk Geliri:

Cocuk saymiz:

Calisma Durumunuz / Mesleginiz:

Egitim Durumunuz:

Velisi bulundugunuz cocugun ay hesabu iizerinden yasi:

Velisi bulundugunuz cocugun cinsiyeti: | Kz | Erkek
Cocugunuz gectigimiz sene anaokuluna devam etti mi? [ |Evet
Cocugunuzun kayith oldugu okul tiirii: | | Ozel [ |Devlet
Yerlesim yeriniz: [ | Sehir merkezi | | Koy/Kasaba
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Erken Cocukluk Egitimine Aile Baghhig Olcegi (ECEABO)

Asagidaki ifadeleri okuyarak size gore en dogru secenegi daire icine alhmz.

1. Cocugumun okuldaki basar1 Her Bazen Nadiren Higbir
durumundan haberdarim. zaman zaman
2. Davramislarimla ve sozlerimle egitimin Her Bazen Nadiren Higbir
ne kadar o6nemli oldugunu ¢ocugumun zaman zaman

anlamasini saglarim.

3. Cocugumun egitimi icin ogretmenle Her Bazen  Nadiren Higbir
birlikte ¢calistigimizi hissediyorum. zaman zaman
4. Nelerin cocugumun dikkatini ¢ekecegini Her Bazen  Nadiren Higbir
ve onda oOgrenme hevesi olusturacagimm zaman zaman
biliyorum.

5. Giindelik yasamda, ornegin ahgveris Her Bazen  Nadiren Higbir
yaparken nesneleri saydirarak veya zaman zaman

renkleri sorarak cocugumun bir seyler

o0grenmesine yardimeci olurum.

6. Ogretmeni ve ben, cocugum ile ilgili Her Bazen  Nadiren Higbir
konularda en etkili iletisimi kurmayr zaman zaman
biliyoruz.

7. Cocugumun okulda neler 6grendiginden Her Bazen Nadiren Higbir
haberdardim. zaman zaman
8. Cocuguma verilen bir odevi Her Bazen  Nadiren Higbir
anlayamadigimda, 6gretmenle rahathkla zaman zaman

iletisime gecebilirim.
9. Cocugumun ogretmeni ile iletisim Her Bazen  Nadiren Higbir
kurma talebime 6gretmenin en kisa siirede zaman zaman

yanit verecegini bilirim.

10. Bu okulun anne-babalara deger Her Bazen  Nadiren Higbir
verdiginden eminim. zaman zaman
11. Cocugumla ileride biiyiidiigiinde ne Her Bazen Nadiren Higbir
olmak istedigi konusunda konusurum. zaman zaman
12. Okulun ¢ocugumdan ne bekledigini Her Bazen  Nadiren Higbir
biliyorum. zaman zaman
13. Umudunu yitirmis olsa bile denemeye Her Bazen Nadiren Higbir
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devam etmesi icin cocugumu
cesaretlendiririm.

14. Cocugumun okulda hangi davramslar:
sergileyebilecegi ile ilgili net beklentilere
sahibim.

15. Cocugumu bir sonraki egitim
asamasina ne sekilde hazirladig
konusunda 6gretmenden bilgi alirim.

16. Hasta olmadig1 siirece cocugumun
okula devam etmesi benim icin 6nemlidir.
17. Her aksam olmasa bile giinasir
cocuguma okulda giiniiniin nasil gectigini
sorarim.

18. Cocugum evde problem yasarsa, okulu
bu konuda bilgilendirmek konusunda
rahat hissederim.

19. Ayda en az iki defa cocugumun
ogretmeni ile iletisim kurarniz. (yiiz yiize,
telefonla ya da mesaj yoluyla)

20. Okul insanda giizel duygular
uyandiran hos bir yerdir.

21. Cocugumun 6gretmenine giivenirim.

22. Cocugumun destege ihtiyaci oldugunda
ogretmeni beni bilgilendirir.

23. Cocugumun giin icerisindeki tablet, tv,
bilgisayar gibi ekran basinda kalma
siiresine sinir koyarim.

24. Okuldaki cahsanlarin  ¢ocuklar:
onemsedigine ve  deger  verdigine
inaniyorum.

25. Cocuguma, ben veya evdeki baska bir
yetiskin, her giin ya da 2-3 giinde bir kitap

okur.

Zaman

Her

Zaman

Her

Zaman

Her
Zzaman
Her

Zaman

Her

Zaman

Her

Zaman

Her
zaman
Her
Zzaman
Her
zaman
Her

Zaman

Her

Zaman

Her

Zaman
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Egitimsel Deneyimlerdeki Ebeveyn Memnuniyeti Olcegi (EDEMO)
Asagidaki maddeler sizi ne kadar memnun ediyor? Liitfen uygun olani daire icine

almiz.
Hi¢ Memnun | Memnun | Cok
memnun | etmiyor | ediyor memnun
etmiyor ediyor
1.0Okulda aktif ebeveyn katilimina
verilen destek ve cesaretlendirme | 0 0 0 0
2. Siifta goniillii calismak 0 0 0 0
3.Cocugumun dgretmeniyle 0 0 0 0
telefon goriismeleri yapmak
4. Smuf aktivitelerinin 0 0 0 0
planlanmasinda ebeveyn katilim1
5. Okul ya da program i¢in karar 0 0 0 0
asamasinda ebeveyn katilim
seviyesi
6. Ogretmen tarafindan eve 0 0 0 0
gonderilen notlar
7. Cocugumun simifindaki diger 0 0 0 0
ebeveynler ile kurdugum irtibat
8.Cocugumun okulunun 0 0 0 0
diizenledigi ebeveyn atdlye
calismalar1 ya da egitim firsatlari
9. Cocugumun 6grenme ya da 0 0 0 0
davranislari ile ilgili 6gretmen ile
yapilan toplantilar
10. Okul yonetici ya da diger 0 0 0 0
miidiirleri ile kurdugum irtibat
11. Cocugumla evde ¢aligmam igin | O 0 0 0
gonderilen okul ¢aligmalar
12. Ailemizin dil ve kiiltiiriine 0 0 0 0

okulda verilen destek ve

cesaretlendirme
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Ev ici Okuryazarhk Ortam Olgegi

L
~ § § s x E s
/3 /8|3 |5 sk
T N =2 «Q @ (V] I N
1. Cocugumun sézel ifadelerini tamamlar ve bunlari 1 2 3 4 5 6
gelistiririm (Ornegin: “Cocuk aglhyor.” ifadesini
uzatarak “Evet, cocuk aglyor ¢linkii cani yanmis
olmall.”)
2. Cocugumla konusurken dilbilgisi agisindan dogru ve 1 2 3 4 5 6
diizglin cimleler kurarim.
3. Cocugumla ginunin nasil gegtigi hakkinda 1 2 3 4 5 6
konusurum.
4. Aynisoruyu defalarca sorsa bile cocugumun sordugu 1 2 3 4 5 6
sorulari cevaplar ve konu ile ilgili agiklamalarda
bulunurum.
5.  Cocugumun anlamadigini diistindigum seyleri 1 2 3 4 5 6
aciklamaya c¢aligirim.
6. Cocugumun konusmasinda ilerleme gordiiglimde onu 1 2 3 4 5 6
sozlerimle takdir ederim.
7. CGocugumu akranlariyla ve yetiskinlerle konusmasi igin i 2 3 4 5 6
cesaretlendiririm
8. Eger ¢cocugumun ne dedigini anlamazsam ondan 1 2 3 4 5 6
tekrar etmesini ya da ne demek istedigini agiklamasini
isterim.
9. Cocuguma kitap okurum 1 2 3 4 5 6
10. Gocugumun sordugu sorulari tutarli bir sekilde 1 2 3 4 5 6
cevaplandiririm.
11. Cocugum cogul eklerini yanhs kullandiginda onu 1 2 3 4 5 6
dizeltirim ve dogru bir sekilde kullanmasini tesvik
ederim.
12. Cocugumun ge¢mis ve gelecek zamani kullanirken 1 2 3 4 5 6
yaptigl hatalari diizeltirim ve dogru bir sekilde
kullanmasini tesvik ederim.
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13. Cocugum benden ne zaman isterse ona kitap okurum. 1 2 3 4 5 6
14. Cocugumla birlikte kiitiphaneye giderim. 1 2 3 4 5 6
15. Cocugumla birlikte kitliphaneye gittigimizde 1 2 3 4 5 6
¢ocugum kitliphaneden istedigi kitaplari 6dling alir.
16. Cocugumla birlikte gocuk tiyatrosuna ya da sinemaya 1 2 3 4 5 6
giderim.
17. Cocugumla birlikte izledigimiz ¢ocuk tiyatrosu veya 1 2 3 4 5 6
film hakkinda ¢ocugumla konusurum.
18. Cocuguma hediye olarak kitaplar / sirf resimlerden 1 2 3 4 5 6
olusan resimli kitaplar satin alirnm.
19. Cocugumla birlikte resimli kitaplar okuruz. 1 2 4 5 6
20. Cocugumun kitaplarda ki resimlere bakarak hikaye 1 2 4 5 6
anlatmasini tesvik ederim.
21. Cocugumla oyun oynarken farkli nesne ve 1 2 3 4 5 6
oyuncaklarin isimlerini kullanir ve bunlari agiklarim.
(Ornegin: Evet bu ugak ama digeri helikopter. Bak
helikopterin kanatlari uzun degil.)
22. Cocugumla glinde en az yarim saat oynarim. 1 2 3 4 5 6
23. Gocugumla birlikte televizyon seyrederim. 1 2 3 4 5 6
24. Cocugumla televizyonda izledikleri hakkinda onunla 1 2 3 4 5 6
konusurum.
25. Cocugumla yapmak istedigi seyler hakkinda onunla 1 2 3 4 5 6
konusurum.
26. Cocuguma kitap okurken s6ziimi kesmesine ve bana 1 2 3 4 5 6
sorular sormasina izin veririm.
27. Gocuguma kitap okurken onun kendisine ait hikayeler 1 2 3 4 5 6
olusturmasina izin veririm.
28. Cocuguma kitap okurken onunla kitabin igerigi 1 2 3 4 5 6
hakkinda konusuruz.
29. GCocuguma sayi saymayi 6gretirim. 1 2 3 4 5 6
30. Cocugumu birkag kelimeyi (Ornegin: kendi adini) 1 2 3 4 5 6
okuyabilmesi i¢in onu tesvik ederim.
31. Cocugumun harfleri 6grenmesi konusunda ona destek 1 2 3 4 5 6
olurum (Ornegin: Ona kitaptaki harfleri gésteririm,
Ona kendi adindaki harfleri 6gretirim).
32. Gocugumla konusurken uzun ve karmasik climleler 1 2 3 4 5 6

kullanirim (Ornegin: Kuralli ve devrik olmayan
ctimleler, bilesik cimleler, isim ctimleleri).
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APPENDIX B: ORIGINAL FORM OF PARENT ENGAGEMENT IN EARLY
CHILDHOOD EDUCATION SURVEY (PEECE; Gross et al. 2022)

Mame/ID: Date:

Instructions: For each statement below, please circle the answer that is most true for you as a
parent of a Kindergarten child. If there are other adults who care for your child at home,
consider whether they also help with these behaviors when answering each statement.

Circle how true each statement is for you
Always Sometimes Rarely Mever
1. | know how my child is doing in school True True Troe True
z. Through the things | say and do, | let my Always Sometimes Raraly Mever
child know that their education is important True True Ll il
3. Ifeel like the teacher and | work together as Abways Sometimes Rarely Mever
ateam to support my child's leaming. True Trye True True
&. | know what makes my child want to learn Always Sometimes Rarely Mever
{for example, what gets their attention) True True True True
5. Ihelp my child learn in everyday places, like Always Sornetimes Rarely Pevar
naming colors or counting things in the store True True True True
6. My child's teacher and | know the best way Always Sometimes Rarely Mever
to communicate with one another about my True True True True
child
Always Sometimes Rarely Mewver
7. | kmow what my child is learning in school True True Trwa True
8. Ifl didn't understand an assignment my child Always Sometimes Rarely Mever
was given, |'d feel comfortable asking the True True Ll il
teacher for help
g. [Iflcontact my child's teacher, | know they Always Sometimes Rarely Mever
will resp ond soon True True True True
10. Itis clear to me that this school values Always Sometimes Rarely Mever
parents True True True True
11. Italk with my child about what they want to Always Sometimes Rarely Mever
be when the',-' grow up True True True True
Always Sometimes Rarely Mewver
12. | kmow what is expected of my child in schoal T Tie True True
13. |l encourage my child to keep trying even Always Sometimes Rarely Mewver
when they get frustrated True Trise Trise True
14. | set clear expectations for how my child acts Always Sometimes Rarely Mever
at school True True True True
15. lask the teacher how they are preparing my Always Sometimes Rarely Mever
child for the next grade True Trve True Trye
(OVER)

Rev 12/2019; created for Baltimore City Public Schools, IES grant #R305H170027; for information about
using the PEECE Survey contact debgross@jhu.edu or abetten3 @jhu.edu
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Name/ID: Date:
16. | make sure my child attends school every Always Sometimes Rarely Newver
day, unless they are sick True True True e
, ; Al Someti Rarel M
17. | ask my child how their day went at school ways ometimes are’y Ever
True True True True
every day or nearly every day
18. If my child was having problems at home, | Always Sometimes Rarely Mever
would feel comfortable letting the school True True True L0l
know about it
1g9. My child’s teacher and | communicate with Always Sometimes Rarely Mever
each other at least twice a manth (in person True True True True
or by notes, text, email, phone, etc.)
20. The school is a pleasant and welcoming Always Sometimes Rarely Mever
place True True True True
Always Sometimes Rarely Mever
21. | trust my child's teacher True True True True
22. My child's teacher lets me know if my child Always Sometimes Rarely Mever
needs help in school rue True True s
23. 1 limit the amount of screen time my child
can have (including TV, video games, Always Sometimes Rarely Never
True True True True
tablets, smartphones)
24. The staff at my child’s school care about the Abways Sometimes Rarely MNever
students True True True True
25. | {or another adult in the home) read(s) with Always Sometimes Rarely Mever
my child every day or nearly every day True True True True
THANK YOouU!
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APPENDIX C: REVISIONS OF TRANSLATED ITEMS OF PEECE IN
ACCORDANCE WITH THE EXPERT VIEWS

The revisions regarding the items considered as problematic were made in

accordance with the suggestions. The revised items were presented below.

PEECE #3

Original: Cocugumun egitimi i¢in Ogretmenle is birligi iginde oldugumuzu
hissediyorum.

Revised: Cocugumun egitimi i¢in 6gretmenle birlikte ¢alistigimizi hissediyorum.
PEECE #4

Original: Nelerin ¢ocugumun dikkatini ¢ekecegini ve onda Ogrenme hevesi
doguracagini biliyorum.

Revised: Nelerin ¢ocugumun dikkatini ¢ekecegini ve onda Ogrenme hevesi
olusturacagini biliyorum.

PEECE #5

Original: Giindelik faaliyetler esnasinda, Ornegin aligveris yaparken g¢ocuguma
riinleri saydirarak ya da nesnelerin renklerini sorarak c¢ocugumun bir seyler
0grenmesine yardimci olurum.

Revised: Giindelik yasamda, 6rnegin aligveris yaparken nesneleri saydirarak veya
renkleri sorarak ¢ocugumun bir seyler 6grenmesine yardimci olurum.

PEECE #6

Original: Cocugumun 6gretmeni ve ben birbirimizle ne sekilde ve ne zaman iletisim
kurmamiz gerektigi konusunda hemfikirizdir.

Revised: Ogretmeni ve ben, ¢ocugum ile ilgili konularda en etkili iletisimi kurmayi
biliyoruz.

PEECE #8

Original: Cocuguma verilen ev Odevlerini anlamazsam Ogretmenle rahatlikla
iletisime gegebilirim.

Revised: Cocuguma verilen bir 6devi anlayamadigimda, Ogretmenle rahatlikla

iletisime gegebilirim.
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PEECE #9

Original: Ogretmene mesaj yolladigimda kendisinin miisait oldugu anda en kisa
siirede cevap yazacagini bilirim.

Revised: Cocugumun 6gretmeni ile iletisim kurma talebime, 6gretmenin en kisa
stirede yanit verecegini bilirim.

PEECE #10

Original: Okulun anne-babalara deger verdiginden eminim.

Revised: Bu okulun, anne-babalara deger verdiginden eminim

PEECE #11

Original: Cocugumla ileride biiyiidiigiinde ne olmak istedigi konusunda konusurum.
Revised: Cocugumla biiyiidiigiinde ne olmak istedigi konusunda konusurum.
PEECE #12

Original: Okulun ¢ocugumdan ne gibi kazanimlar beklediginden haberdarim.
Revised: Okulun ¢ocugumdan ne bekledigini biliyorum.

PEECE #13

Original: Yapamadigi bir is igin ¢ok 6fkelense bile ¢ocugumu tekrar denemesi igin
tesvik ederim.

Revised: Umudunu yitirmis olsa bile, denemeye devam etmesi i¢in gocugumu
cesaretlendiririm.

PEECE #14

Original: Cocugumun okul performansi ile ilgili net beklentilere sahibimdir.
Revised: Cocugumun okulda hangi davraniglart sergileyebilecegi ile ilgili net
beklentilere sahibim.

PEECE #15

Original: Cocugumu ilkokula ne sekilde hazirladigi konusunda 6gretmenden bilgi
alirim.

Revised: Cocugumu bir sonraki egitim asamasina ne sekilde hazirladigi konusunda
ogretmenden bilgi alirim.

PEECE #18

Original: Cocugumla evde yasadigimiz problemlerden 6gretmeni haberdar ederim.
Revised: Cocugum evde problem yasarsa, okulu bu konuda bilgilendirmek
konusunda rahat hissederim.

PEECE #19

211



Original: Cocugumun 6gretmeni ile ben ayda en az iki defa iletisim kurariz. (yiiz
yiize, telefonla ya da mesaj yoluyla)

Revised: Ayda en az iki defa ¢gocugumun 6gretmeni ile iletisim kurariz. (yiiz yiize,
telefonla ya da mesaj yoluyla)

PEECE #21

Original: Cocugumun 6gretmenine giiveniyorum.

Revised: Cocugumun 6gretmenine giivenirim.

PEECE #22

Original: Cocugumun destege ihtiyaci oldugunda ¢ocugumun &gretmeni beni
bilgilendirir.

Revised: Cocugumun destege ihtiyaci oldugunda 6gretmeni beni bilgilendirir.
PEECE #25

Original: Cocuguma her giin ya da 2-3 giinde bir mutlaka kitap okurum.

Revised: Cocuguma, ben veya evdeki baska bir yetiskin, her giin ya da 2-3 giinde bir
kitap okur.
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APPENDIX D: APPROVAL OF THE AKU HUMAN SUBJECTS ETHICS
COMMITTEE AND PROVINCIAL DIRECTORATE OF NATIONAL
EDUCATION FOR THE PEECE ADAPTATION STUDY

Evrak Tarih ve Sayisi: 01.02.2023- 158288

T.C.
AFYON KOCATEPE UNIVERSITESI
SOSYAL VE BESER| BILIMLERI BILIMSEL ARASTIRMA VE YAYIN ETIGI KURULU KARARLARI

TOPLANTI SAYISEO! KARAR TARIHL: 27.01.2023

KARAR 2023722

Oniversitemiz Yabanc: Diller Ytksckokulu gretim elemam Ogr. Gor. Umit Cnsal KAYA tarafindan yiirttilen
*Erken Cocukluk Egtiminde Aile Baghlsn ve Ebeveyn Memmuniyets: Ev Igi Okuryazarhk Ortanumn Aract Rold”
bashkl ofretim elemans amgtirmas: kapsaminda kullanslacak veri toplama araglanmm, etik agadan sakincals
iolmadefina, katilankerin oy barligi tle karar veriddi.
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APPENDIX E: CONSENT FORM

Saym Katilimcimiz,

Katilacaginiz bu calisma, Erken Cocukluk Egitiminde Aile Bagliligi ve
Ebeveyn Memnuniyeti: Ev i¢i Okuryazarlik Ortaminin Araci Rolii” adiyla, Dog. Dr.
Hasibe Ozlen Demircan danismanliginda Umit Unsal KAYA tarafindan 25.04.2023
—15.05.2023 tarihleri arasinda yapilacak bir doktora tez arastirmasi uygulamasidir.

Arastirmamin Hedefi: Tez calismasinin temel amaci, ebeveyn katiliminin niteligi ve
diizeyi, ebeveynlerin ¢ocuklarinin erken ¢ocukluk donemindeki egitim
deneyimlerinden memnuniyetleri, okul dncesi dénemdeki ¢ocuklarin ebeveynlerinin
cocuklarina sagladiklari ev okuryazarlik ortami ve ailenin sosyo-ekonomik durumu
arasindaki iliskileri, devlet veya 6zel anaokullarina devam eden en az bir ¢ocugu
olan ebeveynlerden olusan bir 6rneklem ile aragtirmaktur.

Arastirmanin Nedeni: Tez Calismasi

Arastirmanin Yapilacagi Yer(ler): Afyonkarahisar i1 Milli Egitim Miidiirliigii’ne
bagli resmi anaokullari, anasiniflari ile 6zel anaokullart

Arastirma Uygulamasi: Anket

Aragstirma T.C. Milli Egitim Bakanligi’nin ve okul/kurum yonetiminin izni ile
gerceklesmektedir. Arastirma uygulamasina katilim tamamiyla goniilliilik esasina
dayali olmaktadir. Calismada sizden kimlik belirleyici hi¢bir bilgi istenmemektedir.
Cevaplar tamamiyla gizli tutulacak ve sadece arastirmacilar tarafindan
degerlendirilecektir. Veriler sadece arastirmada kullanilacak ve iigiincii kisilerle
paylasilmayacaktir.

Uygulamalar, kisisel rahatsizlik verecek sorular ve durumlar igermemektedir.
Ancak, katilim sirasinda sorulardan ya da herhangi baska bir nedenden rahatsiz
hissederseniz cevaplama isini yarida birakabilirsiniz.

Katilmadan 6nce 6nce sormak istediginiz herhangi bir konu varsa sormaktan
cekinmeyiniz. Calisma bittikten sonra bizlere telefon veya e-posta ile ulagarak soru
sorabilir, sonuglar hakkinda bilgi isteyebilirsiniz. Asagidaki kismi imzalayarak
calismaya katilmay1 kabul etmis sayilacaksiniz. Saygilarimizla,

Arastirmact  : Umit Unsal KAYA
Iletisim Bilgileri . I
E- Posta: I
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Katilimc1 Ad-Soyad:
Tarih:
imza:
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APPENDIX F: APPROVAL OF THE METU HUMAN SUBJECTS ETHICS
COMMITTEE AND PROVINCIAL DIRECTORATE OF NATIONAL
EDUCATION FOR THE MAIN STUDY

UYBULAMALI ETIK ARASTIRMA MERKEZI ORTA DOGU TEKNIK UUNIVERBITES]
APELIEO ETHICS RESEARCH CENTER MIDOLE EAST TECHNICAL UNIVERSITY

07 NISAN 2023
Konu: Degerlendirme Senucu

Gonderen: ODTU insan Aragtirmalar Etik Kurulu (1AEK)

ligi+ Insan Aragtirmalan Etik Kurulu Bagvuruau

Saym Dog. Dr. H. Ozlen DEMIRCAN

Danmgmanhgini yiriittiginiz Umit Unsal KAYA nin “Erken Cocukluk Egitiminde Aile Baghh@
ve Ebeveyn Memnuniyeti: Ev i¢i Okuryazarhk Ortaminin Araci Rolii” baslikli arastirmaniz insan
Arastirmalan Etik Kurulu tarafindan uvgun gériilerek 0214-ODTHIAFK.2023 protokol numaras: ile

onaylanmigtir

Bilgilerinize saygilarimla sunarim. -

Prof. Dr. §. Halil TURAN

_ o —

Prof.Dr. [.Semih AKCOMAK Dog. Dr. Ali Emre Turgut
Oye Uye
_
Dog.Dr. Serife SEVINC Dr. Ogretifny/Uyesi Murat Perit CAKIR
Uye Uye

Dr. Ogwetim Uyesi Siireyya OZCAN KABASAKAL  Dr. Ogretim Oyesi Miige GUNDUZ
Uye Uye
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by 02052023 tarihli ve E-54850036-044-E 378 sayili vazmiz.

Universiteniz Temel Egitim Anabiling Dali Okul Oncesi Doktora Programu direncisi Umit Unsal
KAY A'nm “Erken Cocukluk Egitiminde Aile Bagliliga ve Ebeveyn Mempuniveti: Ev Igi Okurvazarlik
Otammin Arsci Rold® konulu tez calismasmda kullamilmak deere 2022-2023 Ofretim Yili iginde
Mididrldgimbze bagh ilgi (b) vamn ckinde belimilen okullarda gorevli Sgretmenlers, Ofrenim goren
dgrencilere ve velilere aragterma calismass yvapabilmesine dair ilgi (b) talebinde bulunul mogtur.

Modordogomiz AR-GE Birimi  tarafindan “Milli Egitim Bakanlifi Yenilik wve Egitim
Teknolojileri Genel Midirlogn™ 21002020 taribli ve B1576613-10.06.02-E 1363890 sayih yams ile
vayimlanan 202002 No'lu Genelge dogruliusunda incelemis olup ilgi {a) "Valilik Olur ' ve onaylanmig
v toplama araca ekie ginderilmistir.

Bilgilerinia ve geregding arz ederim.

Mirag SUNNETCI
1 Milli Egitirn Madiri
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APPENDIX G: HISTOGRAMS, NORMAL Q-Q PLOTS AND DETRANDED

Histograms
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Expected Normal

Expected Normal

Normal Q-Q Plot of parentengament
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Expected Normal

Dev from Normal

Normal Q-Q Plot of homeliteracyenvironment
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Dev fromNormal

Dev from Normal

Detrended Normal Q-Q Plot of parentsatisfaction
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Linearity Results
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APPENDIX H: CURRICULUM VITAE

PERSONAL INFORMATION

Surname, Name: Kaya, Umit Unsal

orcID 1D: [
Nationality: |

Date and Place of Birth: [ R

Phone: I
E-mail: [

EDUCATION
Degree Institution Year of Graduation
MS Afyon Kocatepe University Elementary 2007
Teaching
BS METU - Foreign Languages Education 2002
High School Afyon Kocatepe Anadolu Lisesi 1998

WORK EXPERIENCE

Year Place

Enrollment

2015-Present  Afyon Kocatepe University,

Teaching Assistant

Department of Early Childhood Education
2002-2015 Afyon Kocatepe University,

Teaching Assistant

School of Foreign Languages

FOREIGN LANGUAGES
English (C1)
German (A2)
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COURSES TAUGHT
2021-2022
e Undergraduate

e Teaching Practice I (4 hours, in Turkish)
o Introduction to Early Childhood Education (3 hours, in Turkish)
e Children and Media (2 hours, in Turkish)
o Family and Child in Turkish Culture (2 hours, in Turkish)
« Evaluation of Classroom Learning (2 hours, in Turkish)
e Child Mental Health (3 hours, in Turkish)
o Child Recognition and Evaluation (3 hours, in Turkish)
e Teaching Practice Il (4 hours, in Turkish)

2020-2021

e Undergraduate

o Teaching Practice Il (2 hours, in Turkish)
o Children and Media (2 hours, in Turkish)
« Evaluation of Classroom Learning (2 hours, in Turkish)
« Research in Preschool Education 11 (6 hours, in Turkish)
o Community Service Practices (3 hours, in Turkish)
o Child Mental Health (3 hours, in Turkish)
o Development in Early Childhood (3 hours, in Turkish)
o Child Recognition and Evaluation (2 hours, in Turkish)
e Introduction to Early Childhood Education (3 hours, in Turkish)
o Teaching Practice I (2 hours, in Turkish)
o Family and Child in Turkish Culture (2 hours, in Turkish)

o Research in Preschool Education | (6 hours, in Turkish)

Projects and Roles:

1. Karaca, N. H., Kaya, U. U., & Can Yasar, M. (2017-2018). "Values in
lllustrated Children's Books", Scientific Research Project Supported by
Higher Education Institutions, National.

2. Karaca, N. H. (Principal Investigator), Aydogdu, B., Kaya, U. U., Arabaci,
M., On, B. O., Uysal, B., Gazel, A. A,, Ersen, K. (2020-2022). "Empowering
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Youth with Healthy Living Skills Through Risky Play", Project Funded by
European Union, International.

3. Karaca, N. H. (Principal Investigator), Can Yasar, M., Kaya, U. U., Kurt
Dede Fidan, N., Ocak, 1., & Isisag, S. (2020-2021). "Children Learning the
Language of Nature", TUBITAK Project, National.

4. Uyanik, O. (Principal Investigator), Kaya, U. U. (Researcher) (2017).
"Investigation of the Relationship Between Social Adjustment and Skills of
Five-Six-Year-Old Children with Early Academic and Language Skills",
Scientific Research Project Supported by Higher Education Institutions,
National.

5. Uyanik, A. O. (Principal Investigator), Can Yasar, M. (Advisor), Akyol, T.
(Researcher), Senol, F. B. (Researcher), Kaya, U. U. (Researcher), & Karaca,
N. H. (Researcher) (2015-2016). "Right to Play: More Play", Scientific
Research Project Supported by Higher Education Institutions, National.

6. Uyanik, O. (Principal Investigator), Kaya, U. U. (Researcher) (2017).
"Investigation of the Relationship Between Social Adjustment and Skills of
Five-Six-Year-Old Children with Early Academic and Language Skills",
Scientific Research Project Supported by Higher Education Institutions,
National.

7. Can Yasar, M., Kaya, U. U., Ocak, G., & Karaca, N. H. (2017-2018). "Child
Rights in Illustrated Children's Books", Scientific Research Project Supported
by Higher Education Institutions, National.

8. Can Yasar, M., Karaca, N. H., & Kaya, U. U. (2018-2019). "Investigation of
Self-Concept, Peer Play Behaviors and Parent-Child Relationship of
Preschool Children", Scientific Research Project Supported by Higher
Education Institutions, National.

WORKS
Articles Published in International Peer-Reviewed Journals:

1. Kaya, U. U.,, & Karaca, N. H. (2023). The Evolutionary Transformation of
Games: Digital Games and Children’s Cyber Security. TAM Akademi
Dergisi, 2(3), 146-159. https://doi.org/10.58239/tamde.2023.03.008.x

2. Goziim, A. 1. C., Ozberk, E. H., Kaya, U. U., & Aktulun, O. U. (2023).

Number Sense Across the Transition from Preschool to Elementary School:
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10.

11.

A Latent Profile Analysis. Early Childhood Education Journal.
https://doi.org/10.1007/s10643-023-01511-w

Kaya, S. B., Goktas, E., Calis, H., Kaya, U. U., & Aydogus, R. (2023).
Amerika Birlesik Devletleri Temelinde Ogretmen Liderligi. Social Sciences
Research Journal, 12(2), 281-293.

Arabaci, M., Kaya, U. U., & Karaca, N. H. (2023). Pre-Service Preschool
Teachers' Views and Metaphorical Perceptions Towards Distance Education
in The Covid-19 Pandemic Process. Asian Journal of Distance Education,
18(1), 165-195. https://doi.org/10.5281/zenodo.7770812

Kaya, U. U. (2023). Oyun Miidahale Programlarinin Uygulanmasinda
Karsilasilan Cok Boyutlu Giicliikler ve Engeller. Social Sciences Research
Journal, 12(2), 231-240.

Kaya, S. B, Kaya, U. U., & Bulut, Y. (2023). The Role of Bayat in the
Turkish National Struggle Process on the Axis of Lieutenant Colonel
(Bayatli) Arif Bey and Karakecili National Regiment. Karadeniz Uluslararasi
Bilimsel Dergi, 1(57), 81-92. https://doi.org/10.17498/kdeniz.1242250

Kaya, U. U., & Kaya, S. B. (2023). Bayat - Afyonkarahisar Yoresi Agitlar1.
Karadeniz Uluslararasi Bilimsel Dergi, 1(57), 1-15.
https://doi.org/10.17498/kdeniz.436355

Can, Y. M., Kaya, U. U., & Karaca, N. H. (2021). Okul Oncesi ve Smif
Ogretmenlerinin Cocuk Cinsel Istismarmin Bildirimine Yonelik Tutumlarini
Etkileyen Etmenlerin Incelenmesi. Cumhuriyet International Journal of
Education, 10(2), 715-737. https://doi.org/10.30703/cije.753489

Can, Y. M., & Kaya, U. U. (2019). Biitiinleyici Bir Yaklasimla Okul Oncesi
Doénemde Yaraticiligt Destekleme Yollarimi Desenleme. Turkish Studies -
Educational Sciences, 14(6), 2911-2930.
https://doi.org/10.29228/TurkishStudies.39543

Karaca, N. H., Kaya, U. U., & Can, Y. M. (2019). Okul Oncesi Dénemdeki
Cocuklarin Sosyoekonomik Diizeylerine Gore Baba-Cocuk Iliskisi ve Akran
Oyun Davranislar1 Arasindaki Iliskinin Incelenmesi. e-Kafkas Egitim
Arastirmalari, 6(4), 33-43. https://doi.org/10.30900/kafkasegt.578894

Can, Y. M., Karaca, N. H., & Kaya, U. U. (2018). Cocuk Cinsel Istismarmin

Bildirimine Yonelik Ogretmen Tutum Olgegi’nin Tiirkge’ye Uyarlama
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12.

13.

14.

15.

Calismasi. PESA International Journal of Social Studies, 4(2), 265-273.
https://doi.org/10.25272/J.2149-8385

Uyanik, O., Can, Y. M., Karaca, N. H., Akyol, T., Senol, F. B., & Kaya, U.
U. (2018). Oyun Hakki Daha Fazla Oyun Projesi. Tiirkiye Sosyal
Arastirmalar Dergisi, 22(3), 17-33.

Uyanik, O., Can, Y. M., Karaca, N. H., Akyol, T., Senol, F. B., & Kaya, U.
U. (2018). Cocuklarin Ogrenme Merkezlerinde Oyun Tercihlerinin
Incelenmesi. e-Kafkas Egitim Arastirmalar1 Dergisi, 5(3), 30-45.

Uyanik, O., Kaya, U. U., Inal Kiziltepe, G., & Can, Y. M. (2016). Cocugu
Okul Oncesi Egitim Kurumuna Devam Eden Babalarm Cocuklar ile Olan
Iliskilerinin Incelenmesi. Kuramsal Egitimbilim Dergisi, 9(4), 515-531.
https://doi.org/10.5578/keg.10509

Can, Y. M., Inal Kiziltepe, G., Kaya, U. U., & Uyanik, O. (2012). Cocuk
Géziiyle Tabiat Anaya Geri Déniis. Egitim ve Ogretim Arastirmalar1 Dergisi,
1(2), 30-40.

Papers Presented in International Scientific Conferences and Published in

Proceedings Books:

1.

Inal Kiziltepe, G., Can Yasar, M., Uyanik, O., & Kaya, U. U. (2011).
Ogretmen Adaylarinin Mizah Tarzlarinin Incelenmesi. 3rd International

Conference in Educational Sciences, 1, 119-127.

Inal Kiziltepe, G., Can Yasar, M., Uyanik, O., & Kaya, U. U. (2012). An
Overview of Pre-Service Teachers's Humor Styles. International Conference
on New Trends in Education and Their Implications, 3(3), 189-198.

Uyanik, O., Kaya, U. U, & Kandir, A. (2017). Investigation of the
Relationship Between Social Adaptation and Skills of Five-Six Year Old
Children and Their Early Academic and Language Skills. Academic
Conference on Education, Teaching and E-Learning in Prague 2017, 589-
596.

Uyanik, O., Can Yasar, M., Karaca, N. H., Akyol, T., Senol, F. B., & Kaya,
U. U. (2017). Okul Oncesi Dénem Cocuklarmin Ogrenme Merkezlerinde
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10.

11.

Oyun Tercihlerinin Incelenmesi. 3rd International Congress on Education,
Distance Education and Educational Technology- ICDET, 59-60.

Karaca, N. H., Can Yasar, M., & Kaya, U. U. (2018). Investigation of Values
Embodied in Illustrated Children’s Books for 3-6 Year-Old Preschoolers.
Academic Conference on Education, Teaching and E-Learning in Prague
2018, 241-247.

Can Yasar, M., Karaca, N. H., & Kaya, U. U. (2018). Peer Play Behaviors
and Mood Changes of Preschoolers at Dramatic Play Centers. Academic
Conference on Education, Teaching and E-Learning in Prague 2018, 260-
267.

Can Yasar, M., Karaca, N. H., Kaya, U. U., & Ocak, G. (2018). Resimli
Cocuk Kitaplarinda Cocuk Haklar1. 6. Uluslar aras1 Ogretim Teknolojileri ve
Ogretmen Egitimi Sempozyumu, 84-88.

Karaca, N. H.,, Can Yasar, M., & Kaya, U. U. (2018). Okul Oncesi
Ogretmenlerinin Duygularini  Yonetme Becerileri Ile Mizah Tarzlar

Arasidaki Iliskinin Incelenmesi. UBEK-ICSE-2018, 344-350.

Can Yasar, M., & Kaya, U. U. (2018). Biitiinleyici Bir Yaklasimla Okul
Oncesi Dénemde Yaraticilign Destekleme Yollarini Desenleme. Uluslararast

IV. Cocuk Gelisimi Kongresi.

Karaca, N. H.,, Can Yasar, M., & Kaya, U. U. (2019). Okul Oncesi
Donemdeki Cocuklarin  Sosyoekonomik Diizeylerine Goére Baba-Cocuk
Iliskisi ve Akran Oyun Davraniglar1 Arasindaki Iliskinin Incelenmesi. 6.
Uluslararast Okul Oncesi Egitimi Kongresi (IECEC/UOEK-2019), 1, 300-
308.

Karaca, N. H., Can Yasar, M., & Kaya, U. U. (2019). Okul Oncesi

Doénemdeki Cocuklarin  Sosyoekonomik Diizeylerine Gore Akran Oyun
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12.

13.

14.

15.

16.

Davramslar1 ile Benlik Kavrami Arasindaki Iliskinin Incelenmesi. 2.

Uluslararas1 Temel Egitim Kongresi (UTEK), 1, 252-258.

Can Yasar, M., Kaya, U. U, Karaca, N. H.,, & Aral, N. (2019). Baba
Goriislerine Gére Cocuklarin Akran Oyun Davramslarmin incelenmesi. I.

Uluslararas1 Oyun Kongresi, 7-23.

Karaca, N. H., Ocak, I., Can Yasar, M., Kurtdede Fidan, N., & Kaya, U. U.
(2021). Dogada egitimin g¢ocuklarin temel becerilerine ve cevreye karsi

tutumlarina etkisi. 2. Uluslararas1 Egitim Aragtirmalar1 Kongresi, 72-74.

Ocak, 1., Can Yasar, M., Kurtdede Fidan, N., Kaya, U. U., Biger, M., &
Isisag, S. (2020). Cocuklar doganin dilini dgreniyor (4004 TUBITAK Doga
Egitimi ve Bilim Okullar1 Proje Ornegi). 2. Uluslararas1 Egitim Arastirmalart

Kongresi, 70-72.

Can Yasar, M., Karaca, N. H., & Kaya, U. U. (2018). Cocuk cinsel
istismarin1  bildirimine yonelik 6gretmen tutum oOlgegi'nin  gecerlik ve
giivenirlik c¢alismasi. Uluslararasti Bilim ve Egitim Kongresi 2018

(UBEK2018),23-25 Mart, Afyonkarahisar, 634-634.

Ocak, G., Giindiiz, M., Ozdemir, A. M., & Kaya, U. U. (2005).
Ogretmenlerde Sosyal Statii Sorunlari (Afyonkarahisar 11 Ornegi). XIV.

Ulusal Egitim Bilimleri Kongresi Pamukkale Universitesi Egitim Fakiiltesi, 1,
436-441.

Authored National/International Books:

1.

Kaya, U. U., & Kaya, S. B. (2023). Oyun Terapisi Uygulama Tiirleri ve
Etkinligi. Imperial. (ISBN: 978-605-72560-1-0)

Bastepe, 1., Kaya, U. U,, Kis, A., Erbas, S., Timugin, M., Yilmaz Camur, H.,
... & Bulut, M. (2005). Passport to English. Demirel Ozcan & Sahinel Semih
(Eds.), Pegem A Yaymcilik. (ISBN: 975-8792-38-5)

231



Authored National/International Book Chapters:

1. Kaya, U. U,, Delen, H., & Ahmetoglu, E. (2023). Erken Cocuklukta Riskli
Oyunun Oniindeki Riskler. In E. Bay & S. Koca (Eds.), Egitim Bilimlerinde
Uluslararast Calismalar (pp. 75-101). Ankara: Seriiven Yayinevi.

2. Ercan, Z. G., & Kaya, U. U. (2022). Orienteering in Early Childhood
Education. In F. Kayalar (Ed.), Current Debates in Educational Sciences.
Duvar. (ISBN: 978-625-8109-86-3)

3. Kaya, U. U. (2021). lletisim Tarzlari. In K. Fidan Nuray (Ed.), Iletisim
Becerileri. Egiten Kitap. (ISBN: 978-625-7527-74-3)

4. Kaya, U. U. (2020). Cocuk Bakim Hizmetleri. In M. Can Yasar & N. Aral
(Eds.), Cocuk Haklari. Vize Yaymeilik. (ISBN: 978-625-7103-03-9)
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APPENDIX I. TURKISH SUMMARY / TURKCE OZET

I. GIRIS

Okul Oncesi egitimi, bir ¢ocugun yasam boyu siirecek olan Ogrenme
seriiveninin temelini olusturur ve onun gelisiminin kritik bir dénemini kapsar
(Erdwins et al., 1998; Kelesidou, 2017). Ebeveyn memnuniyeti, baglilik diizeyi, ev
ici okuryazarlik ortami ve hanehalki geliri gibi ¢esitli faktorler, erken donem egitim
deneyimlerinin niteligi ve bunlarin sonuclar1 {izerinde belirleyici bir rol
oynamaktadir (Fantuzzo et al., 2006; McNaughton, 1994).

Ebeveyn memnuniyeti, egitim tecriibeleri ve 6grenme ortaminin kalitesiyle
yakindan iligkilidir (Fantuzzo et al., 2006; Harris ve Goodall, 2008). Ebeveynlerin
cocuklartyla olan etkilesimi, iletisim yontemleri ve aktif katilim imkanlari, ebeveyn
memnuniyetinin belirlenmesinde 6nemli unsurlardir (Stevenson ve Baker, 1987).
Ebeveynler, ¢ocuklarinin egitim deneyimlerini degerlendirme siirecinde kritik bir
gorev lstlenir ve bu memnuniyet seviyeleri, erken ¢ocukluk egitim programlarinin
iyilestirilmesine katki saglar (Vasiljevic et al., 2016; Teleki ve Buck-Gomez, 2002).
Ebeveyn memnuniyetinin 6l¢iimii, hizmetlerin kalitesini optimize etmek ve aile
katilimini tegvik etmek agisindan biiylik bir 6neme sahiptir (Fantuzzo et al., 2006;
Ziviani et al., 2011). Bu degerlendirme, ebeveynlerden alinan geri bildirimler
aracilifiyla, erken cocukluk egitimi hizmetlerinin etkinligini belirleme ve gelistirme
firsatlar1 sunar (Bailey et al, 1999; Johnson ve Duffett, 2002). Ebeveyn
memnuniyetini belirleyen pek cok faktdr vardir ve demografik o6zellikler, bu
memnuniyet seviyelerini sekillendirmede 6nemli bir rol oynar (Fantuzzo et al., 2006;
Jang et al., 2014). Egitim seviyesi, gelir diizeyi ve medeni durum gibi faktorler,
ebeveyn memnuniyetini etkileyen belirleyici degiskenler arasinda yer alir (Rentzou,
2013; Réty ve Kasanen, 2007). Ebeveyn memnuniyeti, erken g¢ocukluk egitim
hizmetlerinin etkinligi i¢in kritik bir gostergedir ve ¢cocuklarin egitim tecriibelerini ve
gelisimsel yoriingelerini bi¢cimlendirir (Fantuzzo et al., 2006; LaForett ve Mendez,

2010). Ayrica, ebeveyn memnuniyeti, ebeveyn-okul is birligini giiclendirme ve aile
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bagliligin1 artirma konusunda bir motivasyon kaynagi olarak hizmet eder (Summers
et al., 2005; Hong et al., 2020).

Okul oncesi egitimde ebeveyn memnuniyeti ve aile bagliligi arasindaki
etkilesim, erken ¢ocukluk egitimi alaninda ¢ok 6nemli olan 6rgiin egitimin temel bir
asamasini olusturmaktadir (Gross ve digerleri, 2022). Bu asamanin 6nemi, bir
cocugun biligsel, fiziksel, sosyo-duygusal ve ahlaki gelisimindeki roliiyle
vurgulanmaktadir ve egitim ¢iktilarin1 optimize etmek icin giiglii aile katiliminin
gerekliligini 6ne stirmektedir (O'Neil, 2011; Berk, 2013). Okul 6ncesi egitiminde aile
baglilig1 ¢ocuklarin 6grenme ve gelisim siireglerine 6nemli katkilarda bulunmaktadir
(Bronfenbrenner, 1979; Hayes ve digerleri, 2017). Ebeveynler, ¢cocuklarin ilk ve en
onemli egitimcileri olarak kabul edilmekte ve aile katilimi, ¢ocuklarin akademik
basarilar1 ile giiglii bir iliskiye sahiptir (Dufur ve digerleri, 2013). Bu etkilesim,
cocuklarin ev tabanli 6grenme siireclerini desteklerken, ayni zamanda ¢ocuklar ve
ebeveynler arasinda olumlu iligkilerin gelistirilmesine de katkida bulunmaktadir
(Fantuzzo ve digerleri, 2013). Aile katiliminin, ¢ocuklarin akademik basarisi ve
okula hazirbulunusluklart iizerindeki olumlu etkisi vurgulanmaktadir (Castro ve
digerleri, 2015; Van Voorhis ve digerleri, 2013). Ebeveynlerin ¢ocuklariyla
okuryazarlik ve aritmetik becerileri gelistirmek i¢in gerceklestirdigi etkinlikler,
cocuklarn 6grenme siireglerine katki saglamaktadir (Loughlin-Presnal & Bierman,
2017). Ebeveyn memnuniyetinin de aile baghligi diizeyi iizerinde etkili oldugu
gorilmektedir (Gross ve digerleri, 2022). Memnun bir ebeveynin, ¢ocuklarin egitim
deneyimlerini daha olumlu algilamasi ve ¢ocuklarin 6grenme siireglerine daha fazla
dahil olmasi beklenmektedir.

Sonu¢ olarak, okul Oncesi egitiminde aile bagliligi ¢ocuklarin egitim
deneyimlerini sekillendiren Onemli faktorlerdendir. Ebeveynlerin ¢ocuklarinin
egitimine aktif katilimi, ¢gocuklarin basarili bir egitim yolculugu gecirmesine katkida
bulunurken, ebeveyn memnuniyeti de aile bagliligini etkileyen bir faktérdiir. Bu
nedenle, egitimde aile baglilig1 ve aile baglhiligini tesvik etmek, ¢cocuklarin akademik
basarilarini artirmak i¢in 6nemli bir stratejidir.

Bu calisma ayni zamanda ev temelli aile bagliligi davranislarinin temelini
olusturan ev i¢i okuryazarlik ortaminin 6nemini vurgulamaktadir. Ev i¢i okuryazarlik
ortami, ¢ocuklarin okuryazarlik becerilerini gelistirmek icin sundugu fiziksel ve

sosyal Ozelliklerin yan1 sira ebeveynlerin bu siiregteki katkilarini da igerir (Altun ve
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digerleri, 2022). Ozellikle okul éncesi yillarda, ev ici okuryazarlik ortami ¢ocuklarin
okuma gelisimini desteklemede etkilidir. Bu donemde c¢ocuklar, ebeveynlerini veya
birincil bakicilarini rol model olarak taklit ederek okuma ve 6grenmeye yonelik
tutumlarim1 benimserler. Ev i¢i okuryazarlik ortaminin esasini, evde mevcut olan
cesitli materyaller ve okuryazarlik etkinliklerine tesvik eden sosyal bir ortam
olusturur (Evans ve digerleri, 2010). Ancak ev i¢i okuryazarlik ortaminin temelini
olusturan iki kritik bilesen daha bulunmaktadir. Birincisi, ebeveynlerin okuryazarlik
hakkindaki inanglar1 ve ¢ocuklarinin okuryazarlik becerilerini desteklemeye yonelik
roliidiir. Ebeveynlerin okuma ve yazmanin dnemine yonelik tutumlari, ¢ocuklarin
okuma aliskanliklarini ve basarilarini etkileyebilir (DeBaryshe, 1995; Weigel ve
digerleri, 2006).

Ikinci bilesen ise, ebeveynlerin okuryazarhik gelisimini destekleyen
eylemleridir. Ebeveynler, ¢ocuklarina yonelik okuma, yazma ve dil etkinliklerine
aktif katilim sagladiklarinda, ¢ocuklarin okuryazarlik becerilerinin gelisimini tesvik
ederler (Baker & Scher, 2002; Elias, 2010; Lee & Yeo, 2014; Wiescholek ve
digerleri, 2018; Yeo ve digerleri, 2014). Bu tiir aile bagliligi, cocuklarin erken
okuryazarlik becerilerini ediniminde énemli bir rol oynamaktadir (Altun ve digerleri,
2018; Hofslundsengen ve digerleri, 2019; van Tonder ve digerleri, 2019; Davidse ve
digerleri, 2011; Farver ve digerleri, 2013; Liu ve digerleri, 2019; Dulay ve digerleri,
2018; Inoue ve digerleri, 2020; Niklas ve Schneider, 2015; Sénéchal ve LeFevre,
2014).

Aile baglilig1 ve ebeveyn memnuniyeti baglaminda, hane geliri de 6nemli bir
rol oynamaktadir. Hane geliri, ebeveynlerin ¢ocuklarina yonelik egitim ile ilgili
algilarim1 ve katilim diizeylerini etkileyebilir (Bodovski ve Farkas, 2008). Daha
yiiksek gelirli ebeveynler, ¢ocuklarinin egitim deneyimlerine daha fazla kaynak ve
firsata erigebilir, bu da daha yiiksek katilim diizeylerine yol acabilir (Lareau, 2003).
Ote yandan, diisiik gelirli ebeveynler, daha fazla kisitlamayla kars: karsiya kalabilir
ve bu da aile bagliligin1 azaltabilir (Bodovski ve Farkas, 2008).

Arastirmalar, yiiksek gelirli hanelerin daha zengin ve ¢esitli 0grenme
materyallerine sahip oldugunu ve bu nedenle daha zengin bir ev i¢i okuryazarlik
ortamini tesvik ettigini gostermistir (Evans ve digerleri, 2010). Bu esitsizlik daha
sonra ebeveynlerin c¢ocuklarina yonelik egitim deneyimlerinden ve katilim

diizeylerinden memnuniyetlerini etkileyebilir.
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Ancak hane gelirinin ebeveyn memnuniyeti ve aile bagliligi arasindaki
iliskiyi belirleyici olmaktan wuzak oldugu da belirtilmelidir. Disiik gelirli
ebeveynlerin, ¢ocuklarinin egitimine yonelik yiiksek 6zlemleri ve giiclii inanglar
tarafindan yonlendirilen 6rneklerine sik¢a rastlanmaktadir (Cooper, 2010; Hoover-
Dempsey ve digerleri, 2005). Bu nedenle, hane gelirini diizenleyici bir degisken
olarak ele alarak, farkli sosyoekonomik gruplardaki aile bagliligini tesvik etmek i¢in
potansiyel stratejileri anlamak ve egitim basaris1 ugurumunu kapatma ve egitim
firsatlarinda esitligi tesvik etme ¢abalartyla uyumlu hale getirmeyi amaglanmaktadir.
Bu c¢alisma ayni zamanda ebeveyn memnuniyeti ve okul Oncesi donemde aile
bagliligi arasindaki iliskiye hane gelirinin nasil etkilesebilecegi hakkinda daha
kapsamli bir anlayisa katkida bulunmay1 amaclamaktadir.

Calismanin Onemi: Bu calisma, okul 6ncesi egitime katilimin 6nemli bir
bileseni olan aile baglhilhigini, ebeveynlerin ¢ocuklarina sagladiklar1 ev igci
okuryazarlik ortami ve hanehalki geliri ile iliskilerini aragtirmayi amaglamaktadir.
Bu calismanin 6nemi {i¢ genis baglamda degerlendirilebilir:

Okul oncesi egitiminde aile bagliliginin anlagilmasina katki: Calisma,
ebeveynlerin okul Oncesi egitime katiliminin gesitli yonlerini ve etkilesimlerini
inceleyerek bu konudaki anlayisi gelistirmeyi hedeflemektedir. Aile bagliligi,
cocuklarin 6grenim ve gelisim siireclerini onemli Slgiide etkileyebilen kritik bir
faktordiir ve bu calisma, bu etkileri daha iyi anlamamiza yardimci olabilir.

"Aile bagllig" kavrammin genisletilmesi: Tiirkiye arastirmalarinda
kullanilmis olan yeni bir kavram olan "aile baghligi - aile bagliligl" kavraminin
anlayisin1 genisletmeyi amaclamaktadir. Bu baglamda, ebeveynlerin g¢ocuklarina
sagladiklar1 ev i¢i okuryazarlik ortami: ve memnuniyetleri arasindaki iliskilerin
onemli oldugu ortaya konulmaktadir.

Egitimde aile baghiligini tesvik eden pratik uygulamalar i¢in temel olusturma:
Calisma, okul oncesi egitiminde aile bagliligini tesvik etmek i¢in pratik stratejilere
temel saglamay1 amaglamaktadir. Ebeveynlerin ¢ocuklarina sagladiklar1 destekleyici
ev ici okuryazarlik ortaminin ve ebeveynlerin memnuniyetinin 6énemi vurgulanarak,
cocuklarin egitim deneyimlerinin zenginlestirilmesine katkida bulunabilir.

Calismanin Amaci ve Hipotezleri: Bu ¢alismanin amaci, ebeveynlerin okul
oncesi egitiminden duyduklart memnuniyetin, aile bagliligi, ev i¢i okuryazarlik

ortami ve hanehalki geliri arasindaki karmasik etkilesimi arastirmaktir. Ayrica,
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hanehalki gelirinin bu iligki iizerindeki diizenleyici roliinii anlamay1 amaglamaktadir.

Arastirmanin temel hipotezleri sunlardir:

Hi: Cocuklarimin egitim deneyimlerinden ebeveynlerin elde ettikleri memnuniyet,
okul oncesi egitime yonelik aile bagliligini dogrudan ve pozitif yonde etkilemektedir.

Bu hipotez (H;) i¢in temel ilkeler, Sosyokiiltiirel Teori (Vygotsky, 1978;
Rogoff, 2003) ve Aile Sistemleri Teorisi (Miller et al., 2000; Minuchin, 1985) i¢inde
yer alir. Vygotsky'nin sosyal 6grenme kavrami, ebeveynlerin memnuniyetinin,
pozitif bir duygusal durum olarak goriilen, ¢ocuklarinin egitimine daha aktif katilimi
tetikleyebilecegini ve tesvik edebilecegini onerir (Hill & Tyson, 2009). Paralel
olarak, Aile Sistemleri Teorisi, ebeveyn memnuniyeti ve katilimi arasindaki iligkinin
temelini olusturur. Bu teori, aile bilesenlerinin birbirlerine etki ettigini ve birlikte
isleyen bir sistem olarak islev gordiigiinii savunur. Bu nedenle, bir ¢ocugun
egitimiyle ilgili memnuniyetin, bir ebeveynin bu egitim siirecine katilimina olan
bagliligin1 yankilayabilecegi ve giiclendirebilecegi diistiniilmektedir (Sheridan et al.,
2012). Bu c¢alismada atifta bulunulan ebeveynlerin memnuniyet kavrami,
ebeveynlerin okul Oncesi egitime katilimlarindan elde ettikleri tatmin edici
deneyimleri ifade eder. Cok sayida bilimsel literatiir, okullarin sundugu 6grenme
firsatlarindan ve katilim diizeyinden memnun olan ebeveynlerin genellikle daha az
ebeveynlik stresi yasadiklarini ve daha yiiksek aile baglhilig: sergilediklerini belirtir
(Lau & Ng, 2019; Tao et al.,, 2019). Buna karsilik, destekleyici olmayan okul
ortamlarinin ya da c¢ocuklarin 6gretim ve ebeveyn is birligi ihtiyaglarina yanitsiz
kalmanin, ebeveynler arasinda hosnutsuzluga yol acabildigi, bu durumun genellikle
i birligi arzularini azalttig1 goriilmiistiir (Griffith, 2020; Jonsdéttir et al., 2017). Bu
tiir bir hosnutsuzluk, olaylarin olumsuz degerlendirilmesine ve uyum bozukluguna
yol acabilir, etkisiz aile bagliligin1 ve g¢ocukta problemli sonuglari tesvik eder
(Abidin & Brunner, 1995; Crnic & Low, 2002; Gerstein et al., 2009). Daha 6nce
yapilan arastirmalar, Ozellikle 2008'de Jinnah ve Walters, 2022'de Shao ve
arkadaglar1 ile 2011'de Gibbons ve Silva tarafindan yiiriitiilenler, ebeveynlerin
katilim derecesi ve ebeveyn memnuniyeti seviyeleri arasinda pozitif bir korelasyon
oldugunu destekleyen ampirik kanitlar saglamistir. Bu c¢alismalar, ebeveynlerin
cocuklarinin akademik ve sosyal faaliyetlerine aktif katilimlarinin, ebeveynler

arasinda memnuniyet diizeylerinin yiikselmesinin 6nemli bir belirleyicisi oldugunu
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vurgulamistir.  Bu, ebeveynlerin katilmaya tesvik edildigi bir ortamin
olusturulmasinin, ebeveyn memnuniyetinde bir artisa yol agabilecegini ve aile
bagliliginin, olumlu bir egitim sonucuna katkida bulunan kritik bir rol oynadigin
gosterir. Gergekten, bu ¢alismalar, aile baglhiliginin ebeveyn memnuniyetini olumlu
bir sekilde Ongordigi diisiincesini dogrular, ancak iliskinin karsilikli olabilecegi
makul bir sekilde ¢ikarilabilir. Bu ¢aligmanin ilk hipotezi (H;) uyarinca, okul 6ncesi
egitimindeki egitim deneyimlerinden memnun olan ebeveynlerin, bu deneyimlere
katilm diizeylerine pozitif ve dogrudan bir etkisi olmasi beklenmektedir. Bu,
memnuniyet ve katilim arasinda potansiyel olarak iki yonli bir iliskinin oldugunu
ima eder. Bir yandan katilim, memnuniyeti artirirken, diger yandan memnuniyet,
daha fazla katilimi giiclendirir. Bu nedenle, Jinnah ve Walters'in (2008), Shao ve
arkadaslarinin (2022) ve Gibbons ve Silva'nin (2011) arastirmalari aile bagliliginin
memnuniyet lizerindeki etkisini 6ne siirerken, bu c¢aligma, memnuniyetin de okul
Oncesi egitiminde aile bagliligin1 artirmay1 tesvik eden bir katalizor olarak hizmet
edebilecegi olasiligin1 6nermektedir. Ayrica, bu ¢alisma, Jeynes (2011) tarafindan
yiirlitiilen ampirik calismadan onemli Olgiide etkilenmistir. Onun arastirmasini
genigleterek, bu c¢aligmada, okul Oncesi egitimindeki egitim deneyimlerinden
memnun olan ebeveynlerin, aile bagliligina pozitif ve dogrudan bir etki yapacagi 6ne
stirilmektedir. Jeynes'in bilimsel katkisi, ebeveyn memnuniyeti ile ¢ocuklarinin
egitim faaliyetlerine sonraki katilimlar1 arasinda giiglii bir iligskiyi vurgular, bu da bu
arastirma hipotezinin altinda yatan teoriyi daha da destekler. Boylece, ebeveynlerin
memnuniyeti ve katilimi arasindaki etkilesim, okul ortaminin ve hanehalki gelirinin
diizenleyici etkisiyle zenginlesir ve bu ¢alismada 6ne siiriilen hipotezlerin temelini
olusturur. Hipotez 1 (H;) tarafindan 6ne siiriilen ebeveyn memnuniyeti ile okul
Oncesi egitime ilgili katilimlar1 arasindaki iligki agiklandiktan sonra, odak simdi bu
memnuniyetin ¢ocuklarin egitiminin bir baska kilit yonii olan ev i¢i okuryazarlik
ortamina etkisini incelemeye kaymaktadir. Bu ¢aligmanin ikinci hipotezi (Hy), okul
oncesi egitimindeki egitim deneyimlerinden memnun olan ebeveynlerin, ¢gocuklarina
sagladiklar1 ev i¢i okuryazarlik ortamini pozitif ve dogrudan etkiledigini One
stirmektedir. Temel varsayim, okul 6ncesi egitimindeki egitim deneyimlerinden elde
edilen memnuniyet diizeyinin, kurumun sinirlarmin 6tesine gegerek ev ortamina
sizabilecegi ve ebeveynler tarafindan saglanan okuryazarlik deneyimlerinin kalitesini

sekillendirebilecegidir. Dolayisiyla, Hy, cocugunun egitim deneyiminden daha fazla

239



memnun olan ebeveynlerin, evde daha uygun ve zenginlestirici bir okuryazarlik
ortami olusturabilecegi Onermesini ortaya koymaktadir. Bu hipotezin incelenmesi,
ebeveyn memnuniyetinin bir ¢ocugun genel egitim yolunda kaskad etkisinin daha

genis anlasilmasini saglar.

Hy: Cocuklarimin egitim deneyimlerinden ebeveynlerin elde ettikleri memnuniyet,
ebeveynlerin ¢ocuklart i¢in olusturduklar: ev i¢i okuryazarlik ortamint dogrudan ve
pozitif yonde etkilemektedir.

Bu hipotezin (Hs) temelleri, Sosyo-Kiiltiirel Teori (Vygotsky, 1978; Rogoff,
2003) ve Ekolojik Sistemler Teorisi (Bronfenbrenner, 1979) tarafindan atilmistir.
Vygotsky'nin sosyal 6grenme kurami, ev i¢i okuryazarlik ortaminin, ebeveynlerin
cocuklarin egitimine daha fazla katilmalarini tesvik edebilecek bir ara¢ oldugunu
belirtir. Yani, bir ¢ocugun sosyal ve entelektiiel gelisimine katkida bulunan zengin
bir okuryazarlik ortami, ebeveynin c¢ocuklarinin egitimine olan katilimin
destekleyebilir. Ekolojik Sistemler Teorisi lensinden bakildiginda, bir ¢ocugun
hemen hemen her egitim ortami (mikrosistem) birbirine baghdir ve birbirini etkiler.
Bu durumda, ev i¢i okuryazarlik ortami, bir cocugun okul Oncesi egitime
ebeveynlerin ne kadar katilim gosterdigini belirleyen bir faktor olarak goriilebilir
(Fantuzzo et al., 2013). Bu hipotez, Hy'nin aksine, ebeveyn memnuniyetinin
artmasmin, daha uygun bir ev i¢i okuryazarlik ortami olusturabilecegi ve bu
durumun da ebeveynlerin okul Oncesi egitime katilimini artirabilecegi olasiligim
inceler. Bu hipotez (Hs), ev i¢i okuryazarlik ortaminin, ebeveynlerin gocuklarimnin
egitimine ne kadar katilim gosterdiklerini belirleyen onemli bir faktoér oldugunu
onermektedir. Boylece, bu calisma, ebeveyn memnuniyeti, ev i¢i okuryazarlik ortami1
ve ebeveynlerin ¢ocuklarinin egitimine olan katilimi arasindaki karmagik
etkilesimlerin daha genis bir resmini ¢izmektedir.

Ozellikle, Hz hipotezi, ebeveyn memnuniyetinin aile bagliligini nasil
etkileyebilecegine dair daha derin bir anlayis saglamak i¢in ev i¢i okuryazarlik
ortaminin araci roliinli incelemektedir. Hi'in 6ne siirdiigii dogrudan etkinin yan sira,
H, ve Hs, ev i¢i okuryazarlik ortaminin, ebeveyn memnuniyetinin ebeveynlerin
cocuklarmin egitimine olan katilimi {izerinde dolayli bir etkisi olabilecegini

onermektedir. Bu hipotezlerin arastirilmasi1 ve dogrulanmasi, okul Oncesi egitime
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olan aile baghligin1 artirmak ve evde daha zengin bir okuryazarlik ortami

olusturmanin yollarini bulmak i¢in stratejiler gelistirmeye yardimci olabilir.

H3: Ebeveynlerin cocuklarina sagladigi ev i¢i okuryazariik ortami, okul dncesi
egitime yonelik aile baghligini dogrudan ve pozitif yonde etkilemektedir.

Bu hipotez, Ekolojik Sistemler Teorisi (Fantuzzo et al., 2013) ve Sosyo-
Kiiltiirel Teori (Vygotsky, 1978; Rogoft, 2003) cercevesinde ele alinabilir. Ekolojik
Sistemler Teorisi, bir ¢ocugun gelisimini etkileyen farkli ortamlarin etkilesimini
vurgular. Destekleyici bir ev i¢i okuryazarlik ortami, daha genis capta aile bagliligini
tesvik edebilir ve besleyebilir (Sénéchal & LeFevre, 2014). Ayrica, Sosyo-Kiiltiirel
Teori ¢ercevesinde, ebeveynlerin ¢ocuklarmin 6grenme ortamini sekillendirmedeki
rolleri vurgulanmaktadir. Dolayisiyla, zengin bir ev ic¢i okuryazarlik ortama,
ebeveynlerin ¢ocuklarinin G6grenmelerine proaktif bir sekilde katiliminin bir
gostergesi olabilir (Hammer et al., 2005). Sénéchal ve LeFevre (2014) tarafindan
yapilan arastirmalarin 1s181nda, bu ¢alisma, ebeveynlerin ¢ocuklarina sunduklari ev
ici okuryazarlik ortaminin, okul Oncesi egitiminde aile bagliligini olumlu ve
dogrudan etkileyecegi hipotezini ileri siirmektedir. Calismalari, uyarict bir ev igi
okuryazarlik ortaminin, ¢ocuklarin Ogrenmelerinde aile baghiligini artirdigini
gostermistir.

Ebeveyn memnuniyeti, ev i¢i okuryazarlik ortami ve aile baglilig1 arasindaki
dogrudan iliskilerin incelenmesinden c¢ikarak, ¢alisma, bu faktorler arasinda daha
ince bir etkilesimin hipotezini ileri siirmektedir. Ozellikle, Hipotez 3, (Hza),
ebeveynlerin cocuklarma sunduklar1 ev i¢i okuryazarlik ortaminin, okul &ncesi
egitimindeki ebeveyn memnuniyeti ile aile bagliligi arasindaki iliskide bir araci
faktor olarak hizmet ettigini one siirmektedir.

Bu hipotez, daha 6nceki hipotezlerde (H;-H3) one siiriilen dogrudan etkilerin
Otesine gecer ve ev i¢ci okuryazarlik ortaminin bir araci roliiniin kavramini tanitir. Bu
hipoteze gore, ebeveynlerin egitim deneyimlerinden memnuniyetinin okul Oncesi
egitimindeki katilimlar1 {izerindeki etkisi, sadece kati bir sekilde dogrudan
olmayabilir, ayn1 zamanda ebeveyn memnuniyetinin ev i¢i okuryazarlik ortami
tizerindeki etkileri aracilifiyla dolayli olarak da kendini gosterebilir. Yani, egitim
deneyimlerinden daha fazla ebeveyn memnuniyeti, daha zengin bir ev igi

okuryazarlik ortamina yol acabilir, bu da sirasiyla okul 6ncesi egitiminde artan aile
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bagliligmi tesvik edebilir. Dolayisiyla, Hsz,, bu caligmadaki ilgi alanina giren
degiskenler arasindaki karmasik bagimliliklar1 anlamamizi  derinlestirmeyi

hedeflemektedir.

H3a: Ebeveynlerin ¢ocuklari igin olusturdugu ev igi okuryazarlik ortami,
cocuklarimin egitim deneyimlerinden ebeveynlerin elde ettikleri memnuniyet ile okul
oncesi egitime yonelik aile baghlig arasindaki iliskide aract bir rol oynamaktadir.
Bu hipotez, Ekolojik Sistemler Teorisi (Fantuzzo ve ark., 2013) ve
Sosyokiiltiirel Teori (Vygotsky,1978; Rogoff, 2003) c¢erg¢evesinde, ev ici
okuryazarlik ortaminin, ebeveyn memnuniyeti ile okul oncesi egitimindeki
katilimlar1 arasindaki iligkide araci bir rol oynadigini vurgular. Bu noktada, Weigel
ve ark.'min (2006) calismasi One cikar; ¢alisma, ev i¢i okuryazarlik ortaminin,
ebeveyn memnuniyeti ile katilimlart arasindaki iliskide araci bir etkiye sahip
olduguna dair ampirik kanitlar sunmaktadir. Ek olarak, metin, bu etkilesimlerin daha
genis bir sosyo-ekonomik baglamda gergeklestigini kabul eder ve hanehalki gelirini
olas1 bir moderatdr degiskeni olarak sunar. Bu giris, egitim deneyimleri ve sonuglari
tizerinde sosyo-ekonomik faktorlerin etkisini kabul eden daha niiansh bir perspektif
saglar. Hanehalki gelirinin varsayilan moderator etkileri, Hipotezler 4,, 4, ve 4.'de

ifade edilir.

Hia: Hanehalki gelirinin, ¢ocuklarinin egitim deneyimlerinden ebeveynlerin elde
ettikleri memnuniyet ile okul éncesi egitime yonelik aile baghlig1 arasindaki iliski
tizerinde diizenleyici bir etkisi bulunmaktadur.
Hap: Hanehalki gelirinin, ¢ocuklarinin egitim deneyimlerinden ebeveynlerin elde
ettikleri memnuniyet ile ebeveynlerin c¢ocuklarina sagladigi ev i¢i okuryazarlik
ortami arasindaki iliski tizerinde diizenleyici bir etkisi bulunmaktadir.
Hac: Hanehalki gelirinin, ebeveynlerin ¢ocuklarina sagladigr ev i¢i okuryazarlik
ortami ile okul oncesi egitime yonelik aile baghligi arasindaki iligki iizerinde
diizenleyici bir etkisi bulunmaktadur.

Hia, Hap ve Hy hipotezleri, hanehalki gelirinin ¢ocuklarinin  egitim
deneyimlerinden ebeveynlerin elde ettikleri memnuniyeti, ev i¢i okuryazarlik ortami
ve okul Oncesi egitimindeki aile bagliligi arasindaki iligkileri modere ettigini one

stirmektedir. Bu hipotezler hem Ekolojik Kiiltiirel Teori (Bernheimer ve ark., 1990)
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hem de Ekolojik Sistemler Teorisi'nden (Fantuzzo ve ark., 2013) yola ¢ikar. Bu, aile
ekonomisinin belirleyici bir faktor olan hanehalk: gelirinin, ebeveyn memnuniyeti ile
cocuklariin egitimine katilimlar1 arasindaki iliskide modere edici bir rol
oynayabilecegi anlamina gelir. Ayrica, Bronfenbrenner'in Ekolojik Sistemler Teorisi
de sosyo-ekonomik faktorlerin (6rnegin hanehalki geliri) makrosistem igerisinde
mikro- ve mezosistemleri (6rnegin aile bagliligi ve ev i¢i okuryazarlik ortami) nasil
etkileyebilecegini vurgular (Duncan ve ark., 2014). Dearing ve ark.nmin (2006)
calismasindan yola ¢ikarak, bu arastirma, hanehalki gelirinin ¢ocuklarinin egitim
deneyimlerinden ebeveynlerin elde ettikleri memnuniyeti ile aile baglilig1 arasindaki
iliskiyi modere ettigi hipotezini (Haa) One stirmektedir. Bu ¢alisma, aile gelirinin
egitimde aile bagliliginin etkilerini 6nemli 6lgiide modere edebilecegini gostermistir.
Bu da hipotez i¢in giiclii bir temel olusturmaktadir. Bu bilgilerin {izerine insa ederek,
bu aragtirma, Bradley ve ark. (2001) g¢alismasinin bulgular1 ile uyumlu olarak,
hanehalki gelirinin ayn1 zamanda ¢ocuklarinin egitim deneyimlerinden ebeveynlerin
elde ettikleri memnuniyeti ile ¢ocuklarina sagladiklari ev i¢i okuryazarlik ortaminin
kalitesi arasindaki iliskiyi de modere ettigini 6ne siirer (Hgp). Bradley ve ark. (2001)
aile gelir seviyelerinin ev i¢i okuryazarlik ortaminin kalitesini derinden
etkileyebilecegini vurgulamistir, bu da bu hipotezi giiglendirmektedir. Son olarak, bu
arastirma, teorik temelini Grolnick ve ark. (1997) calismasin1 kapsayacak sekilde
genisletir. Onlarin bulgularini yansitarak, hanehalk: gelirinin ¢ocuklarina sagladiklar
ev i¢i okuryazarlik ortami ile okul Oncesi egitimindeki aile baghiligi arasindaki
iligkiyi modere ettigi hipotez edilir (Hac). Grolnick ve ark.'min arastirmasi,
sosyoekonomik durumun ev i¢i okuryazarlik ortami ve aile bagliligr arasindaki iliski
tizerinde Onemli bir moderator etkiye sahip oldugunu dogrulamistir, bu da bu
hipotezin temelini gliglendirir. Bu hipotezler, mevcut arastirmalar tarafindan
desteklenmis olup, mevcut incelemenin temelini olusturur ve gelecek ampirik
analizin yoniinii belirler.

Bu hipotezler, calismanin odaklandig1 degiskenler arasindaki iligkilerin
acikliga kavusturulmasi igin kullanilacak ve istatistiksel olarak test edilecektir.
Sonuglar, aile baghligini artirmayir hedefleyen egitim stratejileri ve politikalari

gelistirmek i¢in 6nemli bir rehberlik saglayabilir.
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Onerilen Model: Bu calismanin kavramsal cercevesi (bkz. Sekil 1.1),
ebeveynlerin ¢ocuklarmin erken cocukluk egitim deneyimlerinden duyduklar
memnuniyetin, ebeveynlerin egitime katilimi {izerindeki dogrudan etkisini
Ozetlemektedir. Ek olarak, ebeveynlerin memnuniyeti ile aile bagliligi arasindaki
iligkiyi agiklayabilecek olasi bir arabuluculuk siirecini arastirmaktadir. Calisma,
Onerilen bu yol modelini inceleyerek, ebeveynlerin memnuniyetinin erken ¢ocukluk
doneminde cocuklarinin egitimine katilim diizeylerini etkilemesinin altinda yatan

mekanizmalara 151k tutmay1 amaglamaktadir.

Ev igi
Okuryazarhk
Ortamu

H3-H3a

ey Aile Baglihg
Ebeveyn - ghig

Memnuniyeti H A

Hda

Hanehalk
Geliri

Sekil 1.1. Kuramsal Model

II. YONTEM
Cahsmanin Tasarimi: Calisma, devlet veya 6zel anaokullarinda en az bir
cocugu olan ebeveynlerin 6rneklemiyle, ¢ocuklarin erken ¢ocukluk donemindeki

egitim deneyimlerinden memnuniyeti, aile bagliliginin kalitesi, ev i¢i okuryazarlik
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ortam1 ve hanehalki geliri arasindaki iligkileri kesfetmeyi amaclar. Calisma, betimsel
nitelikte ve korelasyonel aragtirmayi kullanir. Korelasyonel arastirma, degiskenler
arasindaki iliskiyi belirlemeye calisir. Bu ¢alismada, degiskenler arasindaki iligkileri
kesfetmek icin Okul Oncesi Cocuklari Ebeveynleri tarafindan doldurulan
Demografik Bilgi Formu, Erken Cocukluk Egitimine Aile Baglhhg Olgegi -
ECEABO (Parent Engagement in Early Childhood Education - PEECE), Egitimsel
Deneyimlerdeki Ebeveyn Memnuniyeti Olgegi - EDEMO (Parents’ Satisfaction with
Their Children’s Educational Experiences - PSEE) ve Ev i¢i Okuryazarlik Ortami
Olgegi - EOOO (Home Literacy Environment Questionnaire - HLEQ) kullanilmustir.
Calismada, agiklayic1 korelasyonel tasarimi kullanilmigtir. Herhangi bir miidahale
yapilmadan veri analizi gerceklestirilmistir. Korelasyonel arastirma tasarimlarinda,
cift degiskenli korelasyon analizi, ¢coklu korelasyonlar veya diskriminant fonksiyon
analizi gibi veri analiz teknikleri kullanilabilir. Ayrica, yapisal esitlik modellemesi
(YEM) gibi daha sofistike model tabanli teknikler de kullanilabilir. Aile Bagliligi,
egitim deneyimlerinden memnuniyet, ev i¢i okuryazarlik ortami ve hanehalki geliri
calismanin degiskenleridir. Bu degiskenler arasindaki dogrudan ve dolayl iligkileri
incelemek i¢in bu ¢alismada 6zel bir YEM formu olan yol analizi kullanilmistir.
Evren ve Orneklem: Calismanin evreni yazarin hedef kitlesi olan ve
Afyonkarahisar'daki bir devlet ya da 6zel okula kayithi olan 60-72 aylik ¢ocuklarin
ebeveynlerinden olusmaktadir. Bu 6rneklem se¢imi, Oncelikle ¢ocuklarin ilkokula
baslama evresinde olmalar1 ve bu donemin ¢ocuklarin gelisiminde énemli bir doniim
noktas1t olmasi sebebiyle yapilmistir. Ancak, tiim ebeveynlerle iletisime geg¢mek
pratik olmadigindan, veri toplama, Afyonkarahisar il merkezinde yasayan ebeveynler
ve li¢ yakin banliyd bolgesi (Siiliimenli, Beyyazi ve Sadikbey) ile sinirlidir. Nihai

orneklemin demografik 6zelliklerinin 6zeti Tablo 3.1'de bulunabilir.

Tablo 3.1

Ana ¢alismanin 6rnekleminin demografik ozellikleri

Ozellikler f %
Ebeveynin Cinsiyeti

Kadin 585 88.6
Erkek 75 114
Toplam 660 100
Ebeveyn Yasi
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22-25 31 4.7

26-30 150 22.7
31-35 260 39.4
36-40 158 23.9
41-45 56 8.5
45 veya Ustii 5 0.8
Ebeveyn Egitim Diizeyi

[lkokul 45 6.8
Ortaokul 77 11.7
Lise 163 24.7
Universite 316 47.9
Yiiksek lisans 40 6.1
Doktora derecesi 19 2.9
Ebeveynin Caliyjma Durumu

Ev kadiny/issiz 340 51.5
Kamu galigsani 181 27.4
Ozel sektor calisan 139 21.1
ikamet yeri

Sehir merkezi 572 86.70
Banliyoler veya kirsal 88 13.30
Hane geliri*

8.506 TL veya alt1 104 15.8
8.506 TL- 12.000 TL 145 22.0
12.001 TL- 16.000 TL 97 147
16.001 TL-20.000 TL 87 13.2
20.001 TL-24.000 TL 53 8.0
24.001 TL- 28.000 TL 48 7.3
28.001 TL-32.000 TL 38 5.8
32.001 TL- 34.000 TL 15 2.3
34.001 TL- 38.000 TL 19 29
38.001 TL ve iizeri 54 8.2
Cocuk Sayisi

1 205 311
2 322 48.8
3 103 15.6
4 veya daha fazla 30 45
Cocugun Cinsiyeti

Kiz 305 46.2
Erkek 355 53.8

Cocugun daha once okul oOncesi
egitime devam durumu

Katild1 325 49.2
Katilmadi 335 50.8
OKul Tiirii

Ozel 226 34.20
Devlet 434 65.80

*Veri toplama doneminde Tiirkiye'de asgari ticret 8.506 TL'dir.
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Veri Toplama Araclari: Calismada kullanilan veriler, dort temel 6z bildirim
mekanizmast aracilifiyla toplanmistir:  (a) Demografik Bilgi Formu, (b)
Ebeveynlerin Egitim Deneyimlerine iliskin Memnuniyet Olcegi (PSEE; Fantuzzo et
al., 2006), (c) Okul Oncesi Egitimde Aile Baglilig1 Olgegi (PEECE; Gross et al.,
2022) ve (d) Ev ici okuryazarlik ortami Olgegi (HLEQ; Marjanovi¢ Umek, 2005).
Veri toplama amaglarina yonelik olarak, PSEE'nin (Ahmetoglu & Acar, 2017),
PEECE ve HLEQ'nin (Altun, 2013) Tiirk¢e versiyonlari kullanilmistir. PEECE'nin
mevcut bir Tiirkge uyarlamasi bulunmadigindan, yazar, bu calisma i¢in 6zel bir
Tiirkge versiyon hazirlamis ve ilgili veriler bu yeni uyarlanmis arag aracilifiyla
toplanmistir. Ceviri siireci hakkinda detaylar sonraki bdliimlerde sunulacaktir.
Tiirkce PEECE'nin gegerliligini belirlemek amaciyla, igerik ve yapr ile ilgili
gecerlilik kanitlart sunulmustur. Bu, aracin gevirisi ve alan uzmanlariyla yapilan
goriigmelerin  yan1 sira, bir uyarlama c¢alismast igerisinde Yapisal Esitlik
Modellemesi (SEM) yapilmasiyla gergeklestirilmigtir. Sonug¢ olarak, uyarlama
caligmasinin bulgular Tiirkge PEECE'nin giivenirligini ve gegerliligini teyit etmistir.
Son olarak, arastirmaci, caligmada kullanilacak demografik bilgi formunu
hazirlamistir. Kullanilan tiim veri toplama araglarinin ayrintili agiklamalart Ek A'da
bulunabilir. Etik ilkeler dogrultusunda, arastirmaci, orijinal yazarlardan veya bu 6zel
calisma i¢in araglar1 uyarlayan kisilerden izin almak i¢in gerekli cabay1 gdstermis ve
bu izinler, e-posta veya Whatsapp iletisimi araciligiyla, bu araglarin aragtirma
baglaminda saygili ve uygun bir sekilde kullanilabilmesi i¢in alinmstir.

Veri Toplama Siireci: Calisma kapsaminda PEECE'nin Tirkce cevirisi ve
uyarlamas1 gergeklestirildikten sonra, dort ana veri toplama aract tek bir formda
birlestirilmistir. Katilimcilar ¢alismaya goniillii olarak dahil edildi ve maddi
odiillendirme diislincesi aykir1 veri artisgt ihtimali nedeniyle reddedilmistir.
Stirdiiriilebilirlik adina, veriler Google Formlar kullanilarak cevrimig¢i toplanmais,
ancak basili form isteyen katilimcilara da bu secenek sunulmustur. Ozellikle sosyo-
ekonomik olarak dezavantajli okullarda, ebeveynlere basili formlar aracilifiyla
ulagtlmistir. Calismanin verileri 2022-2023 akademik yil1 bahar déneminde, gerekli
etik ve resmi izinler alindiktan sonra toplanmistir. Toplama islemi sirasinda,
ogretmenlerle iletisim kuruldu ve okullara ziyaretler diizenlenmistir. Ebeveynlerin
goniillii katilimini belirten bir onam formu gelistirildi ve bu formlar, basili form

isteyen Ogretmenler tarafindan gizlice ebeveynlere dagitilmistir. Online formu
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dolduran ebeveynler ise onam formunu okuyup onaylamadan sorulari
yanitlayamadigindan, onaylarinin alindig1 varsayilmaistir.

Calismanin o6rneklemini, 60-72 aylik c¢ocuklarinin Afyonkarahisar'da bir
anasinifina veya anaokuluna devam eden ebeveynler olusturmaktadir. Veri toplama
stireci siif dgretmenleri aracilifiyla gerceklestirilmistir. Bu siire¢ boyunca, tim

ebeveynlere bireysel olarak ulagilmasina gerek kalmamustir.

Calismanin Degiskenleri: Arastirmanin  degiskenlerini  6lgmek i¢in
Olceklerin ortalama puanlari kullanilmistir. Arastirmanin amacina uygun olarak bu
calismada incelenen degisken gruplari sunlardir:

e Bagimsiz (Dissal) Degisken: Ebeveynlerin Okul Oncesi Egitimde

Cocuklarinin Egitim Deneyimlerinden Memnuniyeti

e Aract Degisken: Ebeveynlerin Cocuklarima Sagladigi Evde Okuryazarlik

Ortami

e Bagiml (Igsel) Degisken: Okul Oncesi Egitimine Aile Baglilig
e Diizenleyici Degisken: Hanehalk: geliri

Veri Analizi: Arastirmanin baslangi¢ asamasi, birinci aragtirma sorusuna
yanit vermek i¢in betimleyici analizlerin gerceklestirilmesini icermistir. Bu
betimleyici analizler, IBM SPSS 27.0 kullanilarak dissal, arac1 ve i¢sel degiskenlerin
puanlarinin karakterizasyonunu amaclamistir. Arastirmanin ana hedeflerine uygun
olarak, tiim Orneklemin ortalamalari, standart sapmalari, minimum ve maksimum
degerler rapor edilmistir.

Ebeveyn memnuniyeti, ev i¢i okuryazarlik ortami ve ebeveynlerin katilimi
arasindaki lineer iligkinin giiclinii ve yoniinii degerlendirmek i¢in ikili korelasyon
katsayilar1 hesaplanmistir. ikili korelasyon analizi, IBM SPSS 27.0 istatistik
programi kullanilarak yapilmistir. Calisma degiskenleri arasindaki korelasyonlarin
biiyiikliigiinii yorumlarken, .30 altindaki katsayilar kiigiik bir etkiyi gosterdigi kabul
edilmistir. .30 ile .50 arasindaki katsayilar, orta biiytlikliikte bir etkiyi temsil ederken,
.50'y1 asan katsayilar Cohen'in rehberlerine (1988, 1992) gore biiyiik bir etki olarak

siniflandirilmastir.
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Onerilen model temelinde ¢alisma degiskenleri arasindaki dogrudan ve
dolayli iliskileri arastirmak i¢in, gozlemlenen degiskenlerle Yapisal Esitlik
Modellemesi (YEM) formu olan yol analizi kullanilmistir. Bu analitik yaklasim,
ebeveyn memnuniyeti, ev i¢i okuryazarlik ortami1 ve Aile Bagliligi olmak iizere
gozlemlenen yapilar arasindaki iligkilerin eszamanli incelenmesine olanak
saglamistir (Kline, 2016; Schumacker & Lomax, 2010). Yol analizi, AMOS
istatistiksel paket programi Versiyon 23 kullanilarak ger¢eklestirilmistir. Yol analizi
kullanarak, bu c¢alisma yol diyagrami i¢inde ¢alisma degiskenleri arasindaki
dogrudan ve dolayl iligkileri kesfetme imkani bulmustur (Kline, 2016; Tabachnick
& Fidell, 2013). Yol analizinin gerceklestirilmesi, ilgili bilimsel literatiirde belirtilen
adimlara gére yapilmistir (Kline, 2016; Schumacker & Lomax, 2010). ilk olarak,
genis kapsamli bir literatiir incelemesi ile desteklenen hipotezleri iceren bir yol
modeli ¢izilmistir. Bu inceleme, gegerli teorik c¢ergeveler, onceki arastirma
caligmalar1 ve ilgi alanindaki diger ilgili bilgileri kullanmistir. Endogenous
degiskenin, modelin diger degiskenlerinin sonucu olarak tasvir edildigi bir model,
belirtme asamasinda kullanilmistir (Kline, 2016). Bu asamada, modelin tiim
endogenous ve mediator degiskenlerine hata varyanslari eklenmis ve parametreler
belirlenmistir, yol katsayilarinin belirlenmesi de bu asamada gerceklestirilmistir.
Bunun ardindan, ana ¢alismadan toplanan veriler kullanilarak 6nerilen modele iliskin
yaklagimlar iretilmistir. Bu asama, parametre degerlerinin ve tahmini hatalarin
hesaplanmasini icermistir. Bu islemi takiben, toplanan veriler ve model arasindaki
uyum degerlendirilmistir. Mevcut literatiirde onerilen bir dizi uyum indeksi, model
uyumunu Olgmek i¢in kullanilmistir. Bu indeksler, literatiirde bulunan cesitli
yorumlama oOnerilerini dikkate alan model uyumunu yorumlamak icin farkl

perspektifler sunmustur.

III. BULGULAR VE TARTISMA

Bu calismanin bulgulari, ebeveynlerin memnuniyeti, ev i¢i okuryazarlik
ortami ve aile bagliligi arasinda birka¢ onemli iliski oldugunu ortaya koymustur.
Ebeveynlerin memnuniyeti, hem ev i¢i okuryazarlik ortam1 (r = .299, p <.01) hem de
aile baglilig1 (r = 472, p <.01) ile 6nemli bir pozitif korelasyon sergilemistir. Ayn1

sekilde, ev ici okuryazarlik ortami, ebeveyn memnuniyeti (r = .299, p <.01) ve aile
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baglilig: (r = .431, p <.01) ile pozitif korelasyon gostermistir. Bu, daha olumlu bir ev
ici okuryazarlik ortaminin hem ebeveynlerin memnuniyeti hem de aile bagliliginin
daha ytiksek seviyeleri ile baglantili oldugu anlamina gelir. Ayrica aile bagliligl, hem
ebeveyn memnuniyeti (r = .472, p <.01) hem de ev igi okuryazarlik ortami (r = .431,
p <.01) ile anlamli pozitif korelasyonlar gostermistir. Bu, daha yiiksek aile baglilig
diizeylerinin, hem ebeveynlerin memnuniyetinin daha yiiksek seviyeleri hem de
olumlu bir ev i¢i okuryazarlik ortami ile iliskili oldugunu gostermektedir. Genel
olarak, bu bulgular, ¢ocuklarinin egitiminden daha fazla memnuniyet ifade eden
ebeveynlerin, evde zengin bir okuryazarlik ortami saglama ve ¢ocuklarinin egitimine
daha yiiksek diizeyde katilim gosterme olasiliklarinin daha yiliksek oldugunu
gostermektedir.

Ote yandan, hipotezleri (H; , Hy ve Hsz) test etmek icin yapilan yol analizi
sonucunda, bulgular, ebeveynlerin okul 6ncesi egitimindeki egitim deneyimlerinden
memnuniyetlerinin hem aile bagliligi hem de ev i¢i okuryazarlik ortami {izerinde
olumlu ve dogrudan bir etkiye sahip oldugunu gostermistir. Ek olarak, ev ici
okuryazarlik ortaminin kendisi aile bagliligini dogrudan ve olumlu bir sekilde
etkilemistir. Bu sonuglar, okul Oncesi egitiminde aile baghiligini sekillendirmede
ebeveyn memnuniyetinin ve ev i¢i okuryazarlik ortaminin énemini vurgulamaktadir.

Ebeveyn memnuniyetinden aile baglhiligina (X — Y) dogrudan etki modeli
incelendiginde, ev i¢i okuryazarlik ortami degiskeninin (M) devreye alinmasinin 3
katsayisinin diismesine neden oldugu ve giiven araliginin “0” degerini igermedigi
goriilmustir. Bu durum, ev i¢i okuryazarlik ortaminin, ebeveyn memnuniyeti ile aile
baglhilig1 arasindaki iligkide (X — M — Y) Onemli bir araci rol oynadigim
gostermektedir. Ayrica ev i¢i okuryazarlik ortami degiskeninin araci faktor olarak
dahil edilmesi, dogrudan etki modelinde go6zlenen anlamli farki ortadan
kaldirmamustir. Dolayisiyla, ev i¢i okuryazarlik ortaminin ebeveyn memnuniyeti ile
aile baghlig arasindaki iliskide kismi aracilik rolii tistlendigi sdylenebilir. Bu
bulgular 1s18inda, okul oncesi egitiminde ebeveynlerin egitim deneyimlerinden
memnuniyetleri ile okul Oncesi egitiminde aile bagliligi arasindaki iliskide
ebeveynler tarafindan saglanan ev i¢i okuryazarlik ortaminin énemli bir kismi araci
oldugunu gosteren Hs, hipotezi desteklenmektedir. Genel olarak, bu sonuglar, ev igi

okuryazarlik ortammin aract bir faktdr olarak Onemli rollinii vurgulayarak,
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ebeveynlerin memnuniyetinin okul Oncesi egitiminde aile baglihigini etkiledigi
mekanizmaya 151k tutmaktadir.

Sonuglar, tahmin degiskenleri ile sonu¢ degiskenleri arasindaki iliskide
hanehalk1 gelirinin diizenleyici roliinii vurgulamaktadir. Spesifik olarak, ebeveyn
memnuniyeti, alt, orta ve {ist gelir gruplar i¢in farkl yollar ile tiim gelir gruplari igin
aile baghligini 6nemli oOl¢iide etkilemistir. Benzer sekilde, ev i¢i okuryazarlik
ortaminin gelir gruplar1 genelinde aile baglilig1 tizerinde 6nemli bir dogrudan etkisi
vardir. Ancak yapilan analiz, etkisi ¢ogu yolda kritik degerin altina diistigli icin
hanehalki gelirinin bu iliskilerde 6nemli bir diizenleyici degisken olarak hizmet
etmedigini gostermistir. Sonuglar Hap Ve Hye hipotezlerinin kabuliinli desteklerken
Haia reddedilmistir. Ayrica, analiz, (R»=.090) ile (R, =.371) arasinda degisen R,
degerleri ile, farkli gelir seviyeleri arasinda aile baghlig1 ve ev i¢i okuryazarlik

ortami diizeylerinde farkliliklar oldugunu ortaya koymaktadir (bkz. Sekil 4.2).

Ev i¢i Okuryazarlik
Ortami

B=.30"**(B=.19"**)[B=.37"*]

B=.40"**(B=.32""*)[B=.17"] R'=.32
Total Effects P= ~:; pe.0t ".?S C{i_ﬂ}?‘i 0 iSC‘: 2 -
Ebeveyn R R - Aile Baghilig1
Memnuniyeti p=.38" A

B=34+/(B=.42""*)[B=.40"""]

Hanehalk:
Geliri

Sekil 4.2 Yol analizi sonucu modelin standartlastirilmis tahmin degerleri. (*p <.05. **p <.01.
£ |y P

*%%p < 001. N = 660), p = Diisiik Gelir, yol a, (B = Orta Gelir, yol b), [B = Yiiksek Gelir, yol c]
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Ebeveyn memnuniyeti, aile baglilig1 ve evde okuryazarlik ortami arasindaki
iliskiler, birbirlerini etkileyen yapilar olarak ortaya cikmistir. Artan ebeveyn
memnuniyeti, gelismis evde okuryazarlik ortami ve artan aile baghligl ile
iliskilendirilmistir. Bu sonuglar, okul 6ncesi egitiminde aile bagliliginin ¢ok yonli
dogasin1 vurgulayarak, politikalarin ve miidahalelerin daha biitlinciil ve etkili bir
sekilde tasarlanmasi gerektigini gostermektedir. Ebeveyn egitimine odaklanmak,
evde okuryazarlikk ortamimi iyilestirmek ve erken okuryazarlik becerilerini
gelistirmek icin potansiyel bir stratejidir.

Sonug olarak, bu ¢alisma, okul dncesi egitiminde ebeveynlerin memnuniyeti,
aile bagliligi ve ev i¢i okuryazarlik ortami arasindaki iliskileri agiklayarak, okul
oncesi egitimi sekillendiren faktorleri anlamamiza katkida bulunmaktadir.

Yol analizi sonucglarina dayanarak, ebeveynlerin memnuniyetinin aile
baglilig1 lizerinde dogrudan bir etkiye sahip oldugu ve sifir hipotezinin (Hp) kesin
olarak  reddedilebilecegi  bulgularma ulasilmisttr. Bu  durum, ebeveyn
memnuniyetinin okul 6ncesi egitime katilimlari iizerinde olumlu bir etkisi oldugunu
destekleyen giiclii ampirik kanitlarla dogrulanmaktadir (B= .379; CR= 11.433; p
<.01). Bu istatistiksel olarak anlamli iliski, ebeveyn memnuniyetinin okul Oncesi
egitime katilim {izerindeki 6nemli etkisini gostermektedir ve bdylece sifir hipotezinin
gecerli olmadigi sonucuna varilabilir. Sifir hipotezinin reddedilmesiyle birlikte,
ebeveynlerin okul oncesi egitime katilimini olumlu ve dogrudan etkileyen alternatif
Hipotez 1 (H), toplanan ampirik verilerle giiglii bir sekilde desteklenmistir. Bu
arastirma, ebeveynlerin memnuniyetinin okul 6ncesi egitime katilimlar1 {izerindeki
kritik etkisini destekleyen ve bu konudaki mevcut kanitlara 6nemli 6l¢iide katkida
bulunan sonuglara ulagmistir. Bu nedenle, ebeveynlerin memnuniyetinin, okul 6ncesi
egitiminde daha aktif bir katilimin tesvik edilmesinde Onemli bir rol oynadigi
vurgulanmis ve bu konudaki 6nem daha da giiglendirilmistir.

Sosyokiiltiirel Teori (Vygotsky, 1978; Rogoff, 2003) ve Aile Sistemi Teorisi
(Miller ve digerleri, 2000; Minuchin, 1985), ebeveynlerin memnuniyeti ile aile
bagliligi arasindaki baglantiyt destekleyen saglam kuramsal cergeveler
saglamaktadir. Vygotsky'nin sosyal 6grenme teorisi, ebeveynlerin memnuniyetinin,
cocuklarin egitimine daha aktif katilim saglama potansiyeline sahip oldugunu 6ne
stiren bir onermeyi desteklemektedir. Aile Sistemleri Teorisi de aile birimlerinin

birbirlerini etkiledigini ve sistematik olarak isledigini dogrulayarak, ebeveyn
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memnuniyeti ile baghilik arasindaki iligskinin temelini olusturur. Bu teorik temeller,
ebeveynlerin memnuniyeti ve katilimi arasindaki baglantinin giiclii bir temele
dayandigin1 gostermektedir.

Ebeveyn memnuniyeti kavrami, okul Oncesi egitime bagliliklarindan elde
edilen tatmin edici deneyimlere atifta bulunmaktadir. Arastirmalar, olumlu ebeveyn
deneyimlerinin, ebeveynlerin egitime daha aktif katilimim tesvik edebilecegini ve
ebeveynlik stresini azaltarak olumlu sonuglara katkida bulunabilecegini
desteklemektedir. Aksine, olumsuz algilar veya ebeveynlerin ihtiyaglarina yanit
vermeme, ebeveyn memnuniyetsizligini ve katilim isteginin azalmasini tetikleyebilir.
Bu da olumsuz aile bagliligina ve ¢ocuk sonuglarina olumsuz etki edebilir.

Daha once yapilan aragtirmalar da aile baglilig1 ile memnuniyeti arasinda
pozitif bir iliski oldugunu gostermistir. Bu ¢aligma, ebeveyn memnuniyetinin artan
aile bagliligin1 tetikleyebilecek bir itici gili¢ olarak hizmet edebilecegi ters bir
nedensellik olasiligini 6ne siirmektedir. Bu nedenle, aile baglilig1 ile memnuniyeti
arasindaki iliskinin ¢ift yonlii oldugu diisiiniilmektedir.

Bu aragtirma sonucunda elde edilen bulgular, okul 6ncesi egitiminde aile
bagliligma iliskin politika ve uygulamalara da 1sik tutmaktadir. Egitim kurumlari,
ebeveynlerin olumlu deneyimler yasadigi, memnuniyet duydugu ve katilimlarinin
tesvik edildigi ortamlarin olusturulmasi icin caba gostermelidir. Bu sekilde,
ebeveynlerin  katilimlarinin ~ arttigi, memnuniyet diizeylerinin yiikseldigi ve
dolayisiyla erken ¢ocukluk egitiminin kalitesinin arttig1 bir ortam yaratmak miimkiin
olabilir.

Veri analizine dayanarak elde edilen sonuglar incelendiginde, ebeveyn
memnuniyetinin evde okuryazarlik ortamina dogrudan ve olumlu bir etkisi oldugu
goriilmektedir. Bu durum, bos hipotezi (Ho,) reddederek, ebeveyn memnuniyetinin
evde okuryazarhk ortammi sekillendirmede oOnemli bir rol oynadigini
gostermektedir. Ayrica, alternatif Hipotez 2'nin (H;) dogrulandigi ve ebeveyn
memnuniyetinin evde okuryazarlik ortamini olumlu bir sekilde etkiledigi sonucuna
vartlmistir. Bu bulgular, Aile Sistemleri Teorisi ve Ekolojik Sistemler Teorisi'nin dne
stirdligli teorik temellerle uyumludur ve ebeveyn memnuniyetinin evde okuryazarlik
ortamin gelistirmede kritik bir faktoér oldugunu vurgular.

Ebeveyn memnuniyeti, aile i¢i davranislar ve tutumlar aracilifiyla ev igi

okuryazarlik ortammi etkileme potansiyeline sahiptir. Ebeveynlerin egitim
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deneyimlerinden memnun olmalari, ¢ocuklarina sagladiklar1 egitim deneyimlerini
sekillendirebilir ve boylece evde olumlu bir okuryazarlik ortami yaratabilirler. Bu
durum, ¢ocuklarin okuryazarlik becerilerinin gelisimine 6nemli katki saglar.

Ebeveyn memnuniyetinin evde okuryazarlik ortamini olumlu etkilemesi,
ebeveynlerin okuma deneyimlerine katilimini artirabilir. Ebeveynlerin kitap okuma,
hikaye anlatma ve okuma materyalleri saglama gibi okuryazarlikla iligkili
etkinliklere aktif olarak katilimi, ¢ocuklarin okuryazarlik becerilerinin gelisimini
tesvik eder. Aymi sekilde, ebeveynlerin evde sagladigi destekleyici ortam, ¢ocuklarin
okuma ilgisini artirabilir ve okuma aligkanligini tesvik edebilir. Ekolojik Sistemler
Teorisi'ne gore, ebeveyn memnuniyeti evdeki mikro sistemleri etkileyebilir. Bu
durumda, egitim siireci mikro sistemini olusturan aile i¢indeki faktorleri etkileyerek
ev ici okuryazarlik ortamini sekillendirebilir. Bu da cocuklarin okuryazarlik
becerilerini olumlu yonde etkiler.

Bu bulgular, okuryazarlik gelisimi i¢in 6nemli olan ev i¢i okuryazarlik
ortamini  iyilestirmek amaciyla ebeveyn memnuniyetinin siirekli olarak
degerlendirilmesi ve desteklenmesinin Onemini vurgulamaktadir. Ebeveynlerin
cocuklarma sunduklar1 egitim deneyimlerinin kalitesinin artirilmasi, ¢ocuklarin
okuryazarlik becerilerinin gelisimine olumlu katki saglayabilir.

Bu c¢alismada, ebeveyn memnuniyetinin ev i¢i okuryazarlik ortamina
dogrudan etkisi incelenmistir. Veri analizinden elde edilen sonuglar, bos hipotezi
(Ho) kesinlikle reddederek, ebeveyn memnuniyetinin ev i¢i okuryazarlik ortami
tizerinde dogrudan ve pozitif bir etkisi oldugunu gostermektedir (= .278; CR=
7.259; p <.01). Bu sonuglar, Aile Sistemleri Teorisi ve Ekolojik Sistemler Teorisi'nin
temel prensipleriyle uyumludur ve oOnceki arastirmalarla da desteklenmektedir
(Fantuzzo ve digerleri, 2013; Miller ve digerleri, 2000; Minuchin, 1985; Manolitsis
ve digerleri, 2013).

Ebeveyn memnuniyetinin ev i¢i okuryazarlik ortamini sekillendirmedeki
onemi, ¢ocuklarin okuryazarlik beceri gelisimini desteklemek agisindan biiyilik bir
onem tagrmaktadir. Ozellikle okul éncesi egitiminde elverisli bir ev i¢i okuryazarlik
ortami, ¢ocuklarin okuryazarlik becerilerinin olumlu yonde etkilenmesine katki
saglamaktadir.

Bu ¢alisma, ebeveyn memnuniyeti, ev i¢i okuryazarlik ortami ve aile bagliligi

arasindaki karmasik etkilesimi ele almig ve bu iligkilerin altinda yatan mekanizmalar1
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anlamak icin 6nemli bir katki sunmustur. Bu bulgular, erken ¢ocukluk egitimi
politikalarinin gelistirilmesi ve ¢ocuklarin akademik bagarilarinin tesvik edilmesi i¢in
ebeveyn memnuniyetinin  degerlendirilmesi  ve iyilestirilmesinin  dnemini
vurgulamaktadir.

Sonu¢ olarak, ebeveynlerin c¢ocuklarinin egitim deneyimlerine olan
memnuniyeti, ev i¢i okuryazarlik ortami'nin olumlu yonde sekillendirilmesi i¢in
onemli bir faktordiir. Bu baglamda, ebeveynlerin egitim deneyimlerini desteklemek,
cocuklarin okuryazarlik gelisimini tesvik etmek ve egitim kaynaklarindan daha etkin
bir sekilde yararlanmalarini saglamak i¢in onemlidir (Lonigan ve digerleri, 2008;
Lonigan & Shanahan, 2010; Reneau, 2019; van Bergen ve digerleri, 2017; Neuman
& Celano, 2001; Sénéchal & Young, 2008).

Bu calismada, ev ici okuryazarlik ortaminin aile baglilig: iizerindeki etkisi
arastirilmistir. Veri analizi, ev i¢i okuryazarlik ortaminin Aile bagliligi lizerinde
olumlu ve dogrudan bir etkiye sahip oldugunu gostermistir (= .3221; CR= 9.727; p
<.01), bu da sifir hipotezi Hos'li ¢iiriitmektedir.Bu bulgu, Ekolojik Sistemler Teorisi
ve Sosyokiiltiirel Teori ile uyumludur ve Onceki arastirmalarla desteklenmektedir
(Fantuzzo ve digerleri, 2013; Vygotsky, 1978; Rogoff, 2003; Sénéchal ve LeFevre,
2014). Bu c¢alismanin genisletilmis bakis agisi, ev i¢i okuryazarlik ortami ve aile
bagliligi hakkindaki sdyleme yeni ig¢goriiler katmaktadir. Evde zenginlestirici bir
okuryazarlik ortamini tesvik etmenin, ¢ocugun Ogrenimine aktif olarak katilma
diizeyini 6nemli dlgiide etkiledigini vurgulamaktadir.

Aile bagliliginin 6nemi, ¢ocuklarin akademik basarilar1 ve sosyal-duygusal
gelisimleri ile iligkilidir. Zengin bir ev i¢i okuryazarlik ortami, ¢ocuklarin erken
okuryazarlik becerilerinin gelisimini destekler ve ebeveynlerin okul ve ev §grenme
ortamlar1 arasindaki uyumu saglamada 6nemli bir rol oynar. Sonu¢ olarak, ev i¢i
okuryazarlik ortaminin aile baglilig1 tizerindeki olumlu etkisi, erken ¢ocukluk egitimi
ve aile baglilig1 alanindaki ¢caligmalar i¢in 6nemli bir katki1 sunmaktadir. Bu bulgular,
egitim stratejileri ve politikalarinin gelistirilmesi i¢in onemli ipuglar1 saglar ve
cocuklarin okuryazarlik becerilerini ve aile bagliligin1 artirmay1 amaglayan girigsimler
i¢in temel teskil eder.

Ebeveyn memnuniyeti, ev i¢i okuryazarlik ortami ve aile baglilig1 arasindaki
iligkinin analizinden elde edilen bulgular, ev i¢i okuryazarlik ortamiin ebeveyn

memnuniyeti ve aile baglilig1 arasinda kritik bir araci rol oynadigini gdstermistir.
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Ebeveyn memnuniyetinin aile bagliligi {izerinde dogrudan bir etkisi oldugu
belirtilmis (B= .469; p <.01; %95 GA [0.399, 0.550]), ancak ev i¢ci okuryazarlik
ortaminin eklenmesiyle bu etkide diisiis oldugu goriilmiistiir. Aracilik etkisi modeline
gore, ev ici okuryazarlik ortaminin araci bir degisken olarak tanitilmasi, ebeveyn
memnuniyeti ile aile bagliligi arasindaki iliskide derin bir kayma oldugunu
gostermistir. Standartlagtirilmis dolayli etki testi ise, ev i¢i okuryazarlik ortaminin
aile baghiligimi olumlu yonde etkiledigini ve ebeveyn memnuniyetinin bu etki
tizerinde araci bir rol oynadigini dogrulamistir (= .090; p <.01; %95 GA [0.171,
0.272]). Bu calismanin bulgulari, 6nceki arastirmalarin sonuglarini desteklemektedir
ve ev i¢i okuryazarlik ortaminin araci rolii iddiasini giiclendirmektedir. Ayrica, bu
arastirma, Ekolojik Sistemler Teorisi ve Sosyokiiltiirel Teori ile uyumludur, ¢iinkii ev
ici okuryazarlik ortaminin ¢evresel etkileri ve sosyal-kiiltiirel araglari iceren bir aract
rol oynadigini ima etmektedir.

Gelir diizeyinin bu iliskileri modere etmedigi sonuclarda belirtilmistir, ancak
farkli gelir diizeylerinde aile baghligi ve ev i¢i okuryazarlik ortami arasindaki
farkliliklar, diger olas1 diizenleyici degiskenleri ortaya c¢ikarabilmek i¢in daha fazla
aragtirma gerektirebilir. Bu bulgular, aile bagliliginda ev i¢i okuryazarlik ortaminin
Onemine vurgu yapar ve ebeveyn memnuniyetinden etkilenen ev i¢i okuryazarlik
ortaminin kalitesini artirmanin aile baglhihigin1 gelistirmeye yonelik miidahalelere
rehberlik edebilecegini gosterir. Sonug olarak, bu ¢alismanin ¢ikarimlar1 akademinin
Otesine gecerek politika ve uygulamalar1 da etkileyebilir ve okul oncesi egitiminde
aile bagliligini artirmaya yonelik stratejileri bilgilendirebilir.

Hanehalki geliri, bu c¢alismada ebeveynlerin memnuniyeti, Ev igci
Okuryazarlik Ortami ve aile bagliligi arasindaki iligkileri diizenleyen Oonemli bir
degiskendir. Hipotez Ha,, hanehalki gelirinin ebeveynlerin egitim deneyimlerinden
memnuniyetleri ile aile bagliligi arasindaki iligkiyi diizenledigini One siirerken,
bulgular bu durumun tutarli oldugunu gdostermistir (Dearing et al., 2006). Ancak,
Hipotez Hay'ye gore, hanehalki gelirinin ev igi okuryazarlik ortamini sekillendirmede
Onemli bir rolii oldugu bulunmustur (Bradley et al., 2001).

Hsc Hipotezi destek almis, daha yiiksek gelirli hanelerin egitim katiliminin
daha fazla olabilecegi bulgulanmistir (Grolnick et al., 1997). Ayni1 zamanda

hanehalki geliri, farkli gelir diizeyleri arasinda aile bagliliginda belirleyici bir etken
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olabilir. Benzer sekilde, ev ici okuryazarlik ortaminda da gelir seviyeleri arasinda
farkliliklar bulunmustur.

Bu bulgular, ebeveyn memnuniyeti, ev i¢i okuryazarlik ortami ve aile
bagliligi arasindaki iligkilerin karmasikligin1  vurgularken, sosyo-ekonomik
faktorlerin bu siireclerde etkili oldugunu gostermektedir (Rodger et al., 2008; Hukuk
et al., 2003; Marfo et al., 1991; Upshur, 1991; Summers et al., 2005). Calismalarin
genis bir cerceve icinde degerlendirilmesi gerektigini belirten diger yazarlar da
bulunmaktadir (Neuman ve Celano, 2001; Bonal ve Gonzalez, 2020; Bol, 2021;
Trevifio et al., 2021; Bayrakdar ve Giiveli, 2020; Osorio-Saez et al., 2021).

Sonu¢ olarak, bu calisma hane gelirinin ebeveyn memnuniyeti, ev igi
okuryazarlik ortami ve aile bagliligi lizerindeki etkisini analiz ederken, sosyo-
ekonomik faktorlerin bu dinamikleri sekillendirmedeki roliiniin  Onemini
vurgulamaktadir. Bu bulgular, ailenin ekonomik durumunun egitim miidahaleleri ve
stratejileri tizerinde belirleyici bir etkisi olabilecegini gostermektedir.

Cikarimlar: Bu calisma, okul Oncesi egitime aile bagliligi, ebeveyn
memnuniyeti ve ev i¢i okuryazarlik ortamu iligkisini incelerken, sosyo-ekonomik
faktorlerin etkisini de degerlendirmistir. Bulgular, hanehalki geliri ile bu faktorler
arasinda karmagsik etkilesimler oldugunu, ancak gelirin orta diizeyde bir etkisi
oldugunu gosteriyor. Hanehalki geliri, ev i¢i okuryazarlik ortami iizerinde belirgin
bir etkiye sahiptir. Bu, egitim politikalarinin ve stratejilerin, sosyo-ekonomik
esitsizlikleri azaltacak ve ev okuryazarlik ortamlarmi destekleyecek sekilde
tasarlanmasinin 6nemini vurgulamaktadir.

Bu ¢aligma ayrica, Tiirkiye'deki aile bagliligin1 degerlendirebilmek i¢in yeni
bir 6lgek sunmaktadir. Bu 6lgek, Tiirkiye'deki okul oncesi egitime aile bagliligim
anlama ve bu konuda daha fazla arastirma yapma kapasitesini artirabilir.

Calismanin bulgulart ve ¢ikarimlari, egitimciler, politika yapicilar ve
arastirmacilar i¢in degerli yonlendirmeler sunuyor: sosyo-ekonomik esitsizlikleri
dikkate alarak, aile bagliligin1 ve ev okuryazarlik ortamlarmi desteklemek icin 6zel
stratejilerin  gelistirilmesine isaret etmektedir. Ozellikle Tiirkiye'deki sosyo-
ekonomik ve kiiltiirel dinamikler, aile baghligini etkileyen 6nemli faktorler olarak
gorilmektedir. Ayrica, farkli gelir seviyelerindeki ailelerin, ¢ocuklarinin egitimine
katilmi ve ev okuryazarlik ortamlarini desteklemesi icin farkli tiirden desteklere

ihtiya¢ duyabilecegini gbz onilinde bulundurmak gerekmektedir.
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Sonug¢ olarak, bu calisma, okul Oncesi egitiminde aile bagliligit ve bunu
etkileyen faktorler konusunda daha fazla anlayis saglamaktadir. Bunun yani sira,

gelecekteki arastirmalar i¢in yeni sorular ve arastirma yollar1 sunmaktadir.
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