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ABSTRACT

PARALYMPIC ATHLETES’ DUAL CAREER PATHWAYS:
A GROUNDED THEORY STUDY

GIRISMEN, Gizem
Ph.D., The Department of Physical Education and Sports
Supervisor: Prof. Dr. Mustafa Levent INCE

February 2025, 273 pages

This study explores Paralympic athletes’ DC pathways and experiences through
employing a constructivist version of grounded theory. To this end, in-depth semi-
structured interviews were conducted with ten active Paralympic athletes either
studying at university, working full-time alongside their sports careers, or combining
academic and vocational pursuits. The results of this study reveal that Paralympic
athletes’ career development experiences involve individual pathways with linear and
interrupted non-linear characteristics, encompassing early and late career construction
styles. A phase-based model acknowledging the different phases of DC processes
better reflects the diversity of the Paralympic athletes who occasionally extended their
careers by incorporating a third career. Based on career sequences and the number of
careers pursued, four career development pathways were identified: typical and
atypical pathways, with dual and multiple careers. The processes in the para athlete
development pathways, the stressors and facilitators related to the disability experience
and para sports were the most significant features making Paralympic athletes’ DC

experiences unique. The dependence on their support network further complicated DC

v



processes for the athletes with severe impairments and transformed the external
support providers into indispensable parts of the DC experience. To manage their dual
and multiple careers, Paralympic athletes adopted period and career based strategic
planning practices. This study underlines the significance of supporting Paralympic
athletes holistically, primarily through emphasizing their individual needs throughout

their DC and MC pathways.

Key words: dual career in sports, student-athlete, para sports, Paralympic athletes,

disability.



0z

PARALIMPIK SPORCULARININ SPORDA CIiFT KARIYER YOLLARI:
BIR TEMELLENDIRILMIS KURAM CALISMASI

GIRISMEN, Gizem
Doktora, Beden Egitimi ve Spor Boliimii

Tez Yoneticisi: Prof. Dr. Mustafa Levent INCE

Subat 2025, 273 sayfa

Bu calisma, Paralimpik sporcularin ¢ift kariyer (CK) siireglerini ve deneyimlerini
yapilandirmaci temellendirilmis kuram araciligiyla incelemektedir. Bu amagla, sportif
kariyerlerinin yani sira iiniversitede okuyan ya da tam zamanli c¢alisgan veya hem
akademik hem de is yasamlarin1 bir arada yiirliten on aktif Paralimpik sporcuyla
derinlemesine yar1 yapilandirilmig goriismeler yapilmistir. Bu ¢alismanin sonuglari,
paralimpik sporcularin kariyer gelisim deneyimlerinin, erken ve geg kariyer inga etme
stillerini igeren hem dogrusal hem de kesintili ve dogrusal olmayan 6zelliklere sahip
bireysel yollar i¢erdigini ortaya koymaktadir. CK siire¢lerinin farkli agamalarini ortaya
koyan, evre odakli bir model, mevcut kariyerlerine zaman zaman f{igiincii bir kariyeri
daha ekleyen Paralimpik sporcularin cesitliligini daha iyi yansitmistir. Kariyer
orlintlilerine ve kariyer sayisina gore dort farkli kariyer gelisim yolu belirlenmistir:
Tipik ve Atipik - Cift ve Coklu Kariyer Yollari. Paralimpik sporcularin sporda CK
deneyimlerini farklilagtiran en 6nemli etmenler; para spordaki gelisim yollarindaki
stirecler, sporcularin engelliligin yani sira para sporlari nasil deneyimledikleri ve bu

deneyimlerle iliskili stres yaratan ve kolaylastirici etkide bulunan unsurlardir. Destek
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agma bagimlilik, agir engelli sporcular i¢in CK siire¢lerini daha karmasik hale getirmis
ve destek saglayicilarini CK deneyiminin ayrilmaz bir parcasina dontistiirmiistiir.
Paralimpik sporcular ¢ift veya coklu kariyerlerini yonetmek icin, donem ve kariyer
odakli stratejik planlama pratiklerini benimsemislerdir. Bu c¢alisma, paralimpik
sporcularin ¢ift ve coklu kariyer yollar1 boyunca, 6zellikle bireysel ihtiyaglarini

dikkate alarak biitiinciil olarak desteklenmesinin 6nemini vurgulamaktadir.

Anahtar kelimeler: sporda cift kariyer, dgrenci-sporcu, para sporlar, paralimpik

sporcular, engellilik.
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To those

who dream of and make an effort for an equitable, fair, and better world.

1t is possible, be part of it...

viii



ACKNOWLEDGMENTS

Without your support, I would not be the person I am today, nor would this challenging

yet profoundly meaningful journey have been as fulfilling... Thank you all.

First and foremost, I would like to express my heartfelt gratitude to my supervisor,
Prof. Dr. Levent ince, whose endless support, and guidance have been invaluable not
only throughout my academic journey but also in my life as a whole. Words cannot
adequately capture the significance of your faith in me, unwavering support,
encouragement, and motivating compliments especially during moments when I
doubted myself. Your exemplary academic stance and personal integrity have always
served as an inspiration to me, and you will remain a lasting role model in my life. I

am so grateful that our paths crossed and deeply thankful for everything.

I would like to thank Assoc. Prof. Dr. Deniz Hiiniik and Prof. Dr. Sadettin Kirazc1 for
their trust in my academic capability since the day I first presented my PhD thesis
proposal and for supporting me throughout this research with their insightful
comments and constructive feedback. Your comments lit my way. Deniz Hocam, [ am
truly grateful to have met you. Your encouragement has meant so much to me. Sadettin
Hocam, I am going to miss our coffee conversations and please do not forget to drink

water besides your coffee consumption ©.

The critical comments and insightful suggestions of the esteemed scholars, Prof. Dr.
Canan Koca and Prof. Dr. Yasar Kondak¢i, whom I am honored to have on my jury,
were truly enlightening for me. Thank you for your academic support and guidance

throughout this thesis.

Dear mom, in just one sentence: you are the greatest blessing of my life. Your love,

faith in me, and support are the foundation of who I am. I’'m so grateful to be your

X



daughter. I love you so much. Besides, thank you for your understanding and patience

with the library like ambiance at home during this PhD journey.

Dear dad, I am sure you are watching over me from somewhere. Since I was very
young, I have known that the way to keep our loved ones alive and honored is to do
things worthy of their names and to live a life true to the values they left us. Being
your daughter always lights my path and gives me strength in my most challenging

times. [ miss and love you very much.

My dear brother Recep, you are my rock. My life is more meaningful, complete and
colorful with you by my side. Being your sister is a privilege I will always be grateful
for. Thank you for making the impossible possible and for your “we will find a way”
attitude whenever I doubt if I can do something. Here’s to many more exciting
adventures together, creating memories we will look back on and laugh about when

we are old. You know, the sky is the limit!

My beloved Delfin and Kerem, thank you for the joy and happiness you bring into our
lives. I would also like to thank my family for their unconditional love and support

and for simply being the amazing family they are.

Gliglii family holds a special place in my life. There are no words to express how
grateful I am to have such a wonderful aunt like you, Serpil Giiglii. Needless to say,
you mean the world to me. I cannot thank you enough for your endless support,
unwavering faith in me, and for always being by my side. My dear Nedim Abi, thank
you so much for being like a father to me and always being there whenever I needed

you. Now that my PhD journey is over, this year is my year in Americano!

I owe special appreciation to my cousin, Can Giiclii, whom I have always admired
(and maybe been a little jealous of ©) for his talent in writing and passion for reading.
I have no words to fully express how special you are to me. Especially during this PhD
journey, you were like a hero to me. Thanks to you, I never felt alone. No matter how

far away you were or how busy, you were always just a phone call away. Your



comforting conversations, witty comments, and ability to make me laugh even in the
hardest times as well as your encouraging presence that always helped me get back on

track-what can I say? Thank you so much for everything, Yanru! I love you.

I would like to thank my friends Naz Kaya, Siileyman Turan, Ozge Ergiiney Alparslan,
Atalay Ozgiir, Aysegiil Tereci and Sule Tiiziil for their endless encouragement and

support on all occasions. I am so lucky to have you all in my life.

Dear “ortim” Nazli, I could no longer ignore your complaints about my PhD being the
enemy that stole me from you. So, I finally completed my PhD journey, and now we

can continue right where we left off.

I would like to thank all the fish of Tilkicik Bay for accompanying me during this long
research process, especially during my morning swimming trainings in the summer
while I was lost in deep thoughts about my research questions. They were all excellent
listeners. Not to mention my beloved swimming team members from Mercankdy,
Meltem Teyze, Anil, and Kristian. Sorry for bothering you with my concerns and

complaints about my research. This summer will rock, I promise. I love you all.

I owe special thanks to Nergis Yardimci and Korhan Yamag for their critical comments

and invaluable feedback. Your support meant so much to me.

I am also grateful to my METU PES family for always being there for me whenever I

needed them.
Finally, I cannot thank enough the Paralympic athletes who sincerely shared their

stories and experiences with me and provided invaluable contribution to this research.

Thank you all...

xi



TABLE OF CONTENTS

PLAGIARISM ...ttt sttt st ettt et il
ABSTRACT .ottt sttt sttt et sttt e bt e v
O Z ettt vi
DEDICATION ...ttt sttt sttt sttt st e viii
ACKNOWLEDGMENTS ..ottt ix
TABLE OF CONTENTS ..ottt sttt st s Xii
LIST OF TABLES ..ottt st Xvi
LIST OF FIGURES .......oiiiiiiiietee sttt sttt Xvii
LIST OF ABBREVIATIONS ......oiiiiiiiiiesieiteee ettt Xviii
CHAPTERS
1. INTRODUCTION ... .cottiitiiieiieiesitesie ettt sttt sttt st sbt et e see et s enaeenees 1
1.1. The Research Evolutions Behind Growing Interest in Dual Career in Sports
RESEATCH ... 1
1.2. Rationale for Studying Paralympic Athletes’ DC Pathways...........cccccecuenneene. 6
1.3. Purpose of the Study.........cocveiioiiiiiie e 13
1.4. Research QUESTIONS .......eecuviiceiiieciiie ettt ettt e reeeeanee s 14
1.5. Note on Terminology and Definitions of Terms ...........cccceceveeveniienenncnnne 14
1.6. The Structure of the Thesis.........ccoveiririiriiiiiiceeeee e 17
2. CONCEPTUAL FRAMEWORK .......ccoiiiiiiiiiiniinienieeieseese et 19
2.1. Conceptualizing DiSability .........cccceoieriieriieiiiieiieeieeee e 19
2.1.1. History Behind Disability..........ccccocueeiiiiiiiiiieniieiieeieeceee e 20
2.1.2. The Medical Model of Disability ..........cccceevieriieniiiniieiieeieeiieeieeeene 22
2.1.3. The Social Model of Disability ..........ccccecvierieniiiiiiiiiieiieee e 23
2.1.4. Beyond Dualist Conceptualizations: The Social Relational Model of
DISADIIEY ..ot 24
2.1.5. Ableism and Internalized AblEiSM ........cccevieriiiiriinieienieceeeeene, 26
2.2. Dual Career in Sports Research............ccooveeiiiniiiniiiiiieiiieieccceeeeeeeee 28
2.2.1. TNEOAUCHION ...ttt 28

Xii



2.2.2. Factors Influencing Dual Career EXperiences...........ccccevveveveeneenuennnene. 34

2.2.2.1. Personal RESOUICES.........ccoutrieriieniiiieniieieeiesieee e 34
2.2.2.2. Social Support and Relational Dynamics of DC Experiences .......... 36
2.2.2.3. Environmental Structures, Opportunities and Cultural Influences ...39
2.2.3. DC Research on Pathways ..........c.coccueeiiiiniiiiiienieeiieeceee e 43
2.2.4. DC Research in Para Sports COntext ..........ccceeveeeriieniencirenienieenieeeeenn 46
2.2.5. Dual Career Research in TUrkiye.........ccoevveeciieniiiiiiinieiiieiecceee 48
2.3. Research on Para SPOorts.........c.cccuverieiiiieiiieiieeie et 50
2.3.1. Athlete Development Pathways in Para Sports..........cccoeevverieviieninennnnnne. 50
2.3.2. Stressors in Para SPOrts.........ocveevieriieiiieiie e 57
2.3.3. Para Sports in TUIKIY@......cccveeriieiieiieeieeie et 60
3. METHODOLOGY ...ttt ettt sttt ebe e 66
3.1. Outline of the Research Process............cocevieriiiiniinenienieneeiesiesceeeee 66
3.2. Philosophical Standpoint.............ccceeeviieriiriiiiiieiiieieeeeeee e 66
3.2.1. Positivist Paradigmi...........cccueeiiiiniiiiiieiie e 68
3.2.2. Post Positivist Paradigme...........ccccueeviiiniiiiiiiiiiieiiecie e 70
3.2.3. Constructivist Paradigm.........cccoocueeiiiiriiiiieiiieiieeeeeeeee e 71
3.2.4. The Research Paradigm of This Study..........cceeeeviiinieniiiiiieiiceiieee 73
3.3. Methodological Background.............ccoecieiiieiiieiiieiienieeeeeeeee e 75
3.3.1. Rationale for Employing Qualitative Study.........cccceeveriienieniieniienen 75
3.3.2. Rationale for Employing Grounded Theory ..........cccoccevviieiieniieniienienn. 77
3.3.3. Constructivist Grounded Theory..........cceeeieriieriienieiieeie e 79
3.4, PartiCIPANTS ....veieiiieiieeiieeie ettt ettt ettt e et e e bt e st e ebeesaaeesbeesnaeenseennseenne 81
3.5. Data Collection Strat@EY ........cccueerieriieriienieeriieeieereeereesiee e ereeseaeeseeseee e &3
3.5.1. Participant Selection and Recruitment Process and Procedure................ 83
3.5.2. Interviews and Field EXPeriences ..........cccceviieriieriiiniienieeiecieeiee e 87
3.6. Data ANALYSIS ..ocviieiiiiiieiiieieeie ettt et eae e 90
3.60.1. COAING ..ottt ettt ettt et e te et e e beesnbeenseeeaseenne 91
3.6.2. Analytical TOOIS .....ocouiiiiieiieiiee e 95
3.7. Trustworthiness of the StUdY........cceevieriiiiiiiiiieii e 98
3.8, RETIEKIVILY ..eeiiieiiieiie ettt ettt et e beeeeaeenee s 100
4. FINDINGS ...ttt ettt ettt et sate e enne s 106

xiii



4.1. Dual Career Experiences of Paralympic Athletes ...........cccecveviiiiiienieninn.
4.1.1. Early and Late Career Construction Styles ..........ccccevveeveevieriieneenennne
4.1.2. Multiple Career Pathways ..........cccoceeeiiiriieiiieiieeieeeecee e

4.2. Relational Model of Paralympic Athletes’ Dual and Multiple Careers

PathwayS.....oouiiiiieiiece ettt
4.2.1. Mobilization Phase: Diversifying the Opportunities............c.cceeeuvenenne
4.2.2. Initiation and Acclimatization Phase: Becoming a DC Paralympic

ATBIETE. .o

4.2.3. Strategizing Period and Careers Phase...........ccccoecvievieniiienienciicnieeee
4.2.4. Temporary or Prolonged Cessation Phase ...........c.ccccceevvievienciiinnnnne
4.2.4.1. Unsuccessful Re-Initiation Loop........ccceevvieriiiiieniieieeieeieee

4.2.4.2. Re-Initiation with EXPEri€nce ..........ccoecueevuierieiiienieeiieeie e
4.2.5. Dropout and Experiencing New Version of Dual Career Phase............
4.2.6. Dropout and Talent Transfer Phase..........cccccceeeeviiiiniieniiiiniicieeiee
4.2.7. De-Classification and Forced Termination Phase...........ccccccceveeiennnene
4.2.8. Dual Career Transformation and Multiple Careers.............ccccueerurennenn.
4.2.9. Retirement with Post DC Goals and MiSSIon...........cccceveevieriereenienenene

4.3. Dual Career Pathways of Paralympic Athletes ..........c.coceeeiiienieniiienieninnn,
4.3.1. Typical Pathway with Dual Career ............ccoeeeeeiienieniieiiecieeeeene
4.3.2. Typical Pathway with Multiple Careers............cceceevveriiieniienrienieenenne
4.3.3. Atypical Pathway with Dual Career............ccceeeevivieiieniiicieeieeeeee
4.3.4. Atypical Pathway with Multiple Careers ..........ccoceevveriienienieenieeene

4.4. Factors Influencing Dual and Multiple Career Processes ............ccceeuveeuenn.
4.4.1. Disability EXPETiCNCE ......cc.cevuieriieiiieeiieiieeie ettt ettt ens
4.4.2. Para Sports Related StreSSors.......coveevieriieriieriieiieeiieeie e
4.4.3. Stressors in Academic and Vocational Domains ............cccceeeveveeneenenene
4.4.4. Facilitators During Dual Career Processes.........ccccevvvervieneenveenieennenne

5. DISCUSSION ...ttt ettt sttt st sbe et st e b enees

5.1. DUal Career MOtIVES. ....cc.ceruieiirienieiieeiiesteeie ettt ettt

5.2. Career Pathways of Paralympic Athletes ..........ccccoevieriiienieniiiiiiecieeee,

5.3. Co-Constructing and Co-EXperiencing ..........cccceeeveereerieerieenreenieeneeeneeenens

5.4. Period and Career Based Strategies..........ccocuvevuieriienieniieiienieeiie e

X1V

123



5.5, IMPLICATIONS ..ottt ettt et e et eiae et e seaeeeee s 188

5.5.1. Theoretical IMPlICAtIONS........ccueerieriietieeieeiie et 188
5.5.2. Policy IMPlICAtioNS..........cevuieeiieiiieniieiieeie ettt 190
5.6. Limitations and Suggestions for Further Studies ............cccoeevvviieiieninnncnn. 192
6. CONCLUSION ...ttt sttt ettt ettt ene e enes 196
REFERENCES.......ootitiiiieteeeee ettt sttt 200
APPENDICES
A. APPROVAL OF THE METU HUMAN SUBJECTS ETHICS
COMMIITTEE. ... .o 230
B. INFORMED CONSENT FORM (IN TURKISH) .....cccceovevieieniininienienennne 231
C. INTERVIEW QUESTIONS (IN TURKISH) ....c.cocevieiiiiieieieieeeeeeee 232
D. SAMPLE DOCUMENT OF PARA SPORTS’ TRANSFER OF
GOVERNANCE ..ottt 236
CURRICULUM VITAE ..ottt 237
F. TURKISH SUMMARY / TURKCE OZET......c.cocooioiiieieeeeeeeeeean. 239
G. THESIS PERMISSION FORM / TEZ IZIN FORMU.........ccccovvvreniirriernns 273

XV



LIST OF TABLES

Table 1 All time participants from Tiirkiye at the Summer Paralympic................... 63
Table 2 Medal Standings across the Summer Paralympic Games..............cccueeueee.e. 64
Table 3 The Profile of Para Sports in TUrkiye ..........ccoeeeeviiiiiiniiiiiiciiceeeeee 65
Table 4 The Profile of the Participants...........cccoecieriieriierieeiieeie e 82
Table 5 The Characteristics of the Sample...........ccoovvieiiiiiiiiiiiiii e 85
Table 6 Sample initial COAING.......ccceeviiiiriiiiiiie e 92
Table 7 Sample focused COAING .......evvieiiieiiieiiieiieeie et 93

Xvi



LIST OF FIGURES

Figure 1 An Extract From a Coding Memo in the Later Stages of Research ............ 96
Figure 2 The Relational Model of Paralympic Athletes’ Dual and Multiple Career
PathWay S .....eeeiiieiieie et 111

Figure 3 Taxonomy of Paralympic Athletes’ Dual Career Planning and Management

Xvil



Al
AHSN:
CIL:

DC:
GESFED:
GSB:
HACM:
IPC:
MC:
PGs:
TBESF:

TOSSFED:

LIST OF ABBREVIATIONS

Acquired Impairment

Athletes with High Support Needs
Congenital Impairment

Dual Career

Sports Federation for Visually Impaired
Ministry of Youth and Sports Tiirkiye
The Holistic Athlete Career Model
International Paralympic Committee
Multiple Career

Paralympic Games

Sports Federation for Physically Impaired

Sports Federation for Intellectually Impaired

XViii



CHAPTER 1

INTRODUCTION

The main purpose of this chapter is to provide an overview of the research evolutions
paving the way for growing interest in dual career (DC) in sports research and a
background on the study of (DC) in the para sports context. By outlining the rationale
for researching the DC pathways of Paralympic athletes, it is aimed to situate the
significance of this research, especially within DC in sports research as well as in the
para sports context. Additionally, this chapter provides definitions of terms frequently
used throughout the study and aims to clarify the terminology regarding disability and

para sports. Lastly, the structure of the thesis is outlined.

1.1.  The Research Evolutions Behind Growing Interest in Dual Career in

Sports Research

For the last decades, there have been changes regarding how athletes, and
correspondingly, their careers, are perceived (Stambulova & Wylleman, 2019). The
studies and research projects on athlete career transitions and termination stimulated
researchers to consider athletes through athletic and non-athletic domains, as well as

the relationship between these domains (Stambulova et al., 2024).

The evolution of dual career in sports research is closely related to the evolution of
athlete career development research (Stambulova et al., 2021) and perceiving athletes
beyond their role as sports performers as well as challenging “the performance
narrative” (Carless & Douglas, 2012) which emphasizes the prioritization of
performance outcomes above anything. A recently published position statement

(Stambulova et al., 2021) that provided an overview of the athletic career development



and career transition research clearly outlined the evolution stimulating interest in dual
career in sports research. Accordingly, the focus of earlier research on athlete career
development mainly addressed the retirement of athletes and studied post-athletic
career adjustments as well as career assistance programs. In the *90s, the development
stage of athlete career research witnessed a shift in conceptualizing athlete careers in
the sports domain by recognizing different stages and transitions from beginning to
end (Stambulova et al., 2021). Athletes’ experiences revealed multiple challenges
associated with post-sports career transition extending beyond the athletic domain,
such as identity struggles, reduced interactions with their coach and teammates,
financial struggles, renewing social networks, restructuring lifestyles and vocational

concerns (Wylleman et al., 2013, 2020).

Similarly, studies on athlete transitions highlighted that student athletes experienced
simultaneous, interrelated changes and multiple demands not only related to their
athletic engagements but also to their educational pursuits, identity development,
social relationships, and financial situations, as well as changes in legal status (Brown
et al., 2015; Cosh & Tully, 2015; Debois et al., 2015; Stambulova et al., 2015;
Wylleman, 2019).

With the contribution of studies focusing on transitions faced by athletes (Brown et
al., 2015; Stambulova et al., 2015; Wylleman et al., 1999, 2013), it was revealed that
transitions experienced by athletes needed a lifespan perspective with a multi-layered
focus. Athletes had multiple and diverse engagements, and they were encountering
demands and challenges occurring at multiple layers of their lives (Stambulova &
Wylleman, 2015, 2019; Wylleman et al., 2020). Moreover, they were experiencing
multiple simultaneous transitions coinciding with their development at different levels
as psychological, psychosocial, academic and vocational, financial, and legal
(Stambulova & Samuel, 2020; Stambulova & Wylleman, 2019; Wylleman, 2019).
Consequently, a significant conceptual change in athlete career research occurred by
progressing from studying athletic career transition in isolation to considering the
interactive, interconnected, concurrent, dynamic, and complex nature of athletes’

development.



The holistic lifespan perspective stimulated the adoption of a multi-layered focus
involving a “whole person” perspective (Wylleman et al., 2013; Wylleman & Rosier,
2016) which recognized athletes’ roles and responsibilities outside of sports domain
and a “whole career” approach (Stambulova et al., 2021; Stambulova & Wylleman,
2015, 2019) which emphasized athletic as well as non-athletic domains and further
complemented by a “whole environment” perspective (Henriksen et al., 2010;
Henriksen & Stambulova, 2017; Linnér et al., 2022; Nikander et al., 2022) in which

athlete career development was situated and multiple stakeholders interacted.

Understanding and accepting athletes as more than sports performers with multiple
engagements and roles shifted the attention of the research to focus more on the
multidimensional aspects of their lives and stimulated interest in studying athletes’
lives beyond the sports domain (Stambulova & Wylleman, 2019; Wylleman et al.,
2020). Consequently, this progression stimulated interest in dual career research which
became a widely studied topic from diverse perspectives (Guidotti et al., 2015; Li &
Sum, 2017; Stambulova et al., 2024; Stambulova et al., 2021; Stambulova & Ryba,
2014; Stambulova & Wylleman, 2019; Vidal-Vilaplana et al., 2022).

The term dual career (DC) in sport was introduced for the first time by the European
Commission in its White Paper in 2007 (Guidotti et al., 2015). Simply, it signifies a
career that combines sport with education or work (Stambulova & Wylleman, 2015).
Individuals pursuing DC in sports have two different career foci involving sport and
education or sport and work, and they experience developmental journeys across
diverse domains with different, interrelated, concurrent, overlapping transitions and
phases. In the last decades, there has been growing interest and an increase in

publications regarding DC in sport (Vidal-Vilaplana et al., 2022).

For a long time, substantial research on DC was conducted in North America with an
exclusive focus on student-athletes, covering university period and collegiate system
(Stambulova & Wylleman, 2015; Li & Sum, 2017). The National Collegiate Athletic
Association (NCAA), overseeing the performance of its member institutions regarding
academic support systems, career development programs as well as the eligibility of

student-athletes and their academic performance, aims to promote policies and



practices for supportive, positive learning and competitive environments (Eckenrod &
Nam, 2021). Within the school-based DC system in the United States where
intercollegiate athletics are integrated into higher education, the research focus was
mainly on student athletes’ characteristics, athletic identity, retirement, career
development trajectories, and career transitions into a university as well as vocational
career upon graduation (Carodine et al., 2001; Comeaux & Harrison, 2011;
MacNamara & Collins, 2010; Murphy et al., 1996; Petitpas et al., 2009; Smith &
Hardin, 2020; Stambulova & Ryba, 2014; Stambulova & Samuel, 2020).

Similarly, other regions such as Asia, Africa, Australia, and New Zealand with their
emerging DC studies mainly focused on student-athletes by studying DC demands,
barriers, available assistance, how student-athletes were coping while pursuing DC
and transition into retirement (Cosh & Tully, 2014; Pink et al., 2015; Ryan, 2015; Sum
etal., 2017; Tshube & Feltz, 2015).

Within the European context, DC in sport became one of the critical priorities in the
EU research agenda following the publication of the European Union Guidelines on
Dual Careers of Athletes in 2012 (European Commission (EC), 2012; Stambulova &
Wylleman, 2019). Various research projects related to DC competencies (GEES,
2014), employability competencies (B-WISER, 2018), classification of dual career
development environments (ECO-DC, 2018), optimization of mental health services
for student-athletes (DC4MH, 2021), were supported through the Erasmus+ Sport
program (Stambulova et al., 2024).

In the European context, where the sporting system is mainly club-based (Ryba et al.,
2015) and the diversity of educational systems and DC policies exist (Aquilina &
Henry, 2010), DC studies covered a wide array of research foci, conceivably as a
reflection of the multiplicity of national approaches and cultural diversity among the
European countries (Stambulova & Ryba, 2014; Stambulova & Wylleman, 2019). It
has been mainly guided by the holistic lifespan perspective (Wylleman, 2019;
Wylleman et al., 2013; Wylleman & Rosier, 2016), acknowledging athletic career as
one aspect of the life career and developing athletes holistically as well as adopting

the holistic ecological perspective (Henriksen et al., 2010, 2020) focusing on the



structure, components, and stakeholders of the environment in which DC athletes

develop.

In the last decades, DC research focused on a broad spectrum of interrelated topics
such as DC pathways and transitions (Cartigny et al., 2021; Li & Sum, 2017; Mateu et
al., 2020; Ryba et al., 2015, 2017; Stambulova et al., 2015; Torregrosa et al., 2015;
Vickers & Morris, 2022), DC associated demands, challenges, coping strategies
(Brown et al., 2015; European Commission (EC), 2012; Geraniosova & Ronkainen,
2015; Gomez et al., 2018; MacNamara & Collins, 2010; Rossi & Hallmann, 2022; C.
Ryan, 2015; Wylleman et al., 2020), DC competencies (De Brandt et al., 2018; Linnér
et al., 2020; Perez-Rivases et al., 2020), DC athletes’ identity, motivation, wellbeing
(Aunola et al., 2018; Cartigny, Fletcher, Coupland, & Bandelow, 2021; Defruyt et al.,
2020; Kavoura & Ryba, 2020; Kegelaers et al., 2022; Lupo et al., 2015), parenting in
DC context (Tessitore et al., 2021), social support regarding DC (Cosh & Tully, 2015;
Gledhill & Harwood, 2015; Knight et al., 2018). With its multi-dimensional focus, this
growing body of research was an important reflection of conceptualizing athlete
development holistically and recognizing the significance of the environment in which

DC development was situated.

Whilst the recent DC research showed that numerous athletes from different regions
(Condello et al., 2019; Stambulova & Ryba, 2014), age groups (Guidotti et al., 2015;
Lopez-Flores et al., 2021), developmental and competitive levels (Ryba et al., 2015;
Torregrosa et al., 2015), pathways (Cartigny et al., 2021; O’Neil et al., 2021; Ryba et
al., 2015), dual career combination (Moreno et al., 2021; Orencik et al., 2023), identity
constructs (Cartigny et al., 2021) and motivational orientations (Aunola et al., 2018;
Lupo et al., 2015) pursued DC confirming the diversity of DC athlete profiles, yet DC
studies predominantly focused on student-athletes, especially at upper secondary and
higher education levels and fell short of considering the heterogeneity within DC

athlete population (Stambulova et al., 2024).

Similarly, the DC research conducted in Tiirkiye, despite being in its infancy and
having a limited scope (Bozyigit et al., 2022; Karadag & Asci, 2021; Kogak et al.,
2023; Semiz, 2018), mainly focused on the DC experiences of and challenges



encountered by student-athletes at higher education together with research on scale
adaptations regarding dual career competency and student athletes’ career situations.
These studies revealed some facilitative measures in place to support student-athletes;
however, these measures generally targeted decorated high-performance athletes.
Moreover, organized, coordinated and systematic approaches to supporting student-

athletes were missing in Tiirkiye (Kocak et al., 2023).

Thus far, DC research has been student-athlete-centric and has ignored DC para
athletes and their DC experiences to a great extent (Stambulova & Wylleman, 2019).
DC experiences of athletes with a disability persistently stated as a research gap within
DC research (Stambulova et al., 2024). Based on the previous calls for contextually
informed research and recognition of diverse athlete profiles (Stambulova et al., 2021),
studying DC pathways of Paralympic athletes aims to address this knowledge gap,
expand DC research and reveal para sport specific DC experiences. The further
rationale behind studying the DC pathways of Paralympic athletes is addressed in the

following section.

1.2.  Rationale for Studying Paralympic Athletes’ DC Pathways

Dual career research neglected the experiences of para athletes to a great extent
(Campbell, 2018; Stambulova et al., 2024; Stambulova & Wylleman, 2019). Within
the progression of DC in sports literature (Stambulova et al., 2024; Stambulova et al.,
2021; Vidal-Vilaplana et al., 2022), there have been very limited studies regarding
contextualized understanding of para-athletes” DC experiences. Except for the recently
conducted research on DC barriers in the para sports context (Maciad-Andreu et al.,
2023; Magnanini et al., 2022; Vaquero-Cristobal et al., 2023) and the higher education
experiences of student para athletes (Campbell, 2018), DC in para sports context
remains an under-researched area. These research efforts provided initial insights and
revealed that in addition to commonly experienced DC challenges such as absence of
flexibility, coinciding schedules, difficulty in balancing DC and long travel distances
between different pursuits, there were also unique challenges of DC in para sports such

as accessibility, absence of accessible facilities and services (Magnanini et al., 2022),



travel challenges (Vaquero-Cristobal et al., 2023) and experience of disability
(Campbell, 2018).

Based on the limited research available (Campbell, 2018; Macia-Andreu et al., 2023;
Magnanini et al., 2022; Talented Athlete Scholarship Scheme (TASS), 2021; Vaquero-
Cristobal et al., 2023), it is revealed that the contextual differences associated with
para sports and challenges associated with disability experience added complexity
while pursuing DC and DC para athletes experienced diversified challenges compared
to their non-disabled peers pursuing DC. Hence, the initial research outcomes
underlined that it was crucial to understand and provide insights into personal and
social processes behind the DC experiences of para athletes, situate their DC pathways
by considering the unique constraints of para sports and reflect on disability specific

nuances.

With a similar motive, researchers identifying distinctive features of para sports
highlighted the need to exclusively study athlete’s development pathways in para
sports by considering disability related factors and how these pathways were
differentiated from the non-disabled sports domain (Baker et al., 2017; Dehghansai et
al., 2017; Dowling et al., 2018; Hutzler et al., 2016; Lemez et al., 2020; Patatas, De
Bosscher, Derom, & Winckler, 2020; Patatas et al., 2018). The studies on para sports
showed that the fragmented and complex organizational structures of para sports
(Hutzler et al., 2016; Patatas et al., 2018), classification process acting as a prerequisite
eligibility for becoming a para athlete (Martin & Prokesova, 2022; Patatas, De
Bosscher, Derom, & Winckler, 2020), interactional relationship among classification,
talent identification and developmental trajectories (Dehghansai, Pinder, & Baker,
2021; Fortin-Guichard et al., 2023), intersection of gender as well as the severity of
impairment (Brittain, 2016, p. 149; Dehghansai et al., 2022; Slocum et al., 2018),
coaching context (Allan et al., 2020; Dehghansai, Pinder, & Baker, 2021; Patatas, De
Bosscher, Derom, & Winckler, 2020; Patatas et al., 2021; Tawse et al., 2012;
Townsend et al., 2023; Turnnidge et al., 2012), the interaction of athlete, environment
and task constraints (Dehghansai et al., 2020), access to adapted equipment and
associated costs (Arnold et al., 2017; Kean et al., 2017; Peake & Davies, 2024) the

influence of macro level factors involving infrastructure, available resources, policy



priorities, social and cultural experience of disability (Dehghansai et al., 2022;
Dowling et al., 2018; Patatas et al., 2021), impact of technology (Dehghansai, Pinder,
& Baker, 2021; Peake & Davies, 2024), diversity of athlete profiles (Dehghansai,
Pinder, & Baker, 2021; Patatas et al., 2021; Pinder et al., 2023), care needs of severely
impaired athletes and logistics behind care (Dehghansai et al., 2022; Lowry et al.,
2022), impairment specific pathways (Dehghansai, Pinder, & Baker, 2021; Patatas, De
Bosscher, Derom, & Winckler, 2020; Peake & Davies, 2024), overprotective parents
(Dehghansai, Pinder, & Baker, 2021), funding priorities (Dehghansai et al., 2021;
Houlihan & Chapman, 2017; Radtke & Doll-Tepper, 2014), trends in para sports
involving systemic professionalization (Bundon, 2022), availability of support
services being varied by type and severity of impairment and sport class (Patatas, De
Bosscher, Derom, & Winckler, 2020), the multidimensionality of the athlete and guide
relationship (Bundon & Mannella, 2023; Peake & Davies, 2024) had reflections on
the experiences of para athletes and the variations in their developmental pathways
compared to non-disabled athletes. All these features complicated the para athlete

development pathways.

Despite attracting attention to the individuality and uniqueness of each para athlete’s
development pathway, researchers stressed important factors affecting the athletic
trajectories in para sports. The age at which an athlete acquired the impairment, as well
as gained access to sports, classification and athletes’ potential competitiveness within
their sports class, prior sports experience, diversified sports participation access points
and risk of forced retirement due to classification reviews had implications on the

multiple developmental pathways in para sports (Legg et al., 2023).

Similarly, para athletes experienced early or late athletic career initiation opportunities
and it was found that while athletes with acquired impairment progressed faster
through their athletic careers compared to athletes with congenital impairments, the
latter group reached the career milestones such as sports initiation, first appearance at
national and international competitions earlier (Dehghansai, Pinder, & Baker, 2021;
Patatas et al., 2021). Often, para athletes experienced blurring of developmental stages
with initiation, development and specialization stages happening almost

simultaneously (Bundon, 2022; Peake & Davies, 2024). These unique aspects



differentiated experiencing para sports from non-disabled sports and how para athletes
accessed sports, progressed through their careers’ developmental phases and ended

their sporting careers.

Relatedly, research on the retirement experiences of elite Paralympic athletes
highlighted the unique retirement challenges experienced by para athletes and attracted
attention to de-classification or secondary disabilities due to injuries forcing them to
an involuntary or premature career termination (Bundon et al., 2018). Moreover, the
pursuit of medals becoming a top priority (Bundon, 2022; Houlihan & Chapman,
2017) and coaches, as well as high-performance staff’s increased expectations of
commitment from para athletes posed threats to the continuation of athletes’
educational or vocational pursuits. The shift in expectations necessitating increased
dedication forced para athletes to reconsider their careers by quitting their jobs and
schools or moving to centralized training facilities (Bundon, 2022), especially in tense
periods heading toward the Paralympic Games (Dehghansai, Pinder, & Baker, 2021;
Dehghansai, Pinder, Baker, & Renshaw, 2021). Furthermore, para athletes with an
exclusive focus on athletic careers expressed feelings of stress and worry because of

having restricted options after retirement, which posed challenges on their wellbeing

(Miller et al., 2024).

Together with the future employment concerns after retirement (Bundon, 2022;
Bundon et al., 2018), the trends in para sports such as professionalization (Houlihan
& Chapman, 2017; Radtke & Doll-Tepper, 2014) and the evolving nature of para
sports toward Olympification further complicated the retirement decisions of para
athletes as well as their career trajectories (Bundon, 2022; Bundon et al., 2018). Thus,
multidimensional factors affected the athlete development pathways in para sports. It
is revealed that para athletes who participated in sports at various ages, instead of
experiencing a typical linear pathway with normative transitions, navigated through
their athletic careers with possible entry and exit sequences bearing nonlinear

characteristics with varying progression pace (Arnold et al., 2017).

Another significant aspect in need of consideration while studying para sports is its

context-specific stressors. Elite level para athletes reported extra stressors other than



athletic performance related concerns as compared to their Olympic peers.
Classification system (Arnold et al., 2017), fragility of their athletic careers because
of sport class reviews (Miller et al., 2024), developing and balancing multiple
identities (Huang & Brittain, 2006; Martin et al., 2020; Martin, 2017b), managing fast
track independence expectations upon transition to centralized training facilities
(Miller et al., 2024), lack of staff with impairment specific knowledge and experience
(Martin Ginis et al., 2016), lack of disability specific coaching (Martin, 2017a; Smith
et al., 2016), inaccessible environments (Arnold et al., 2017; Smith et al., 2016),
combined effect of injury with the original impairment on daily functioning (Bundon,

2019) were the additional challenges encountered by para athletes.

The para sport specific features identified by studies focusing both on athlete
development pathways and retirement experiences in para sports underlined the
contextual complexity and suggested that despite the available models or frameworks
situated in non-disabled sport domain provided valuable insights, they were not
accurately reflecting the unique features of para athletes’ experiences (Patatas, De
Bosscher, Derom, & Winckler, 2020). A need to conduct contextually informed
research by considering disability-related factors and the dynamics of para sports

domain was strongly highlighted and recommended.

Concerning the DC studies, researchers were often criticized for being culture blind
and unable to incorporate contextually informed perspectives, as well as adopting
dominant discourses without being critical of the fit between the context and adopted
framework (Ryba & Stambulova, 2013; Stambulova & Ryba, 2014). The European
Commission’s EU guidelines on dual careers of athletes (2012, p. 6) made a similar
point and attracted attention to the complexity of para athlete’s pathways being
affected by the onset and type of impairment and para athletes possibly being older

than their non-disabled peers at the same stage of their careers.

Within the DC literature, an athletic career was typically conceptualized as initiated
during childhood and continued through adolescence and adulthood, overlapping with
simultaneous progression through primary, secondary and high schools following

(Stambulova & Harwood, 2022; Wylleman et al., 2020). Nevertheless, the research on
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para sports development pathways showing variations in athletic trajectories and age
at which para athletes accessed sports and transitioned into elite level depending on
the impairment related features highlighted concerns about the accuracy of age and
maturation-based models for para sports domain (Lemez et al., 2020). Moreover, as
para athletes often experienced intertwined and blurred athletic developmental stages
due to fast progression, representation of concurrent and overlapping stages matching
athletic and educational progressions might be incompatible within para sports
context. Therefore, despite providing holistic, multidimensional, and interactional
analysis opportunities, frameworks that incorporated typical maturation-based
perspectives and linear, concurrent developmental progressions, such as the Holistic
Athlete Career Model (HACM) (Wylleman, 2019; Wylleman & Rosier, 2016), could
not appropriately correspond to the experiences of para-athletes whose developmental

process involved nonlinear characteristics and fast progressions.

To sum up, the current research on para athlete development pathways suggested that
the DC pathways and experiences of para athletes might be more complicated than

typical linear DC conceptualization dominantly guiding most DC studies.

The International Society of Sport Psychology (ISSP) Position Stand on career
development and transitions of athletes (Stambulova et al., 2021) made a similar point
and highlighted the need to recognize the diverse profiles of athletes, question the
linear conceptualization of athletes’ development and focus on marginalized athlete
populations such as para athletes. In a similar manner, the most recently published
position statement on athletes’ DC in the European context reiterated the dual career
of para athletes as a research gap and encouraged researchers to direct their efforts

towards “equity deserving groups of DC athletes” (Stambulova et al., 2024, p. 9).

Research on dual career in sport well reported the importance of the holistic
development of athletes and the support needed during their DC experience
(Stambulova et al., 2021; Stambulova & Wylleman, 2019). However, DC studies thus
far were student-athlete and non-disabled sports centric and remained very limited in

focusing on para athletes’ DC experiences and pathways.
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Regarding careers other than sports, both the employment rates and attainment of
tertiary degrees of individuals with disabilities were lower than persons without
disabilities, and a great majority felt discriminated against based on disability,
signifying challenges of enjoying equal opportunities (United Nations, 2018).
Moreover, individuals with disability experienced additional challenges based on
discrimination, accessibility issues, ableism and limited provision of school or
workplace accommodations that were not typically encountered by their non-disabled
peers while accessing education (Akbulut, 2012; Egitim Reformu Girisimi (ERG),
2016; Toplumsal Haklar ve Arastirmalar Dernegi (TOHAD), 2015) or vocation
(Ananian & Dellaferrera, 2024; United Nations, 2018).

Based on the above-discussed contextual differences in the para sports domain and
additional challenges associated with experiencing disability while accessing
education or work, it is conceivable that the DC pathways of para athletes involve
additional complexity. Nevertheless, how these para sports specific features and their
reflections shape the DC process of para athletes and its associated outcomes remains
underexplored, which raises questions about DC in para sports being a theoretically

underdeveloped and unguided research area.

To support the holistic development of para athletes, it is essential to understand the
processes they experience while pursuing dual careers in sports and identify the
influential features affecting these processes. It is conceivable that failing to consider
para athletes’ DC pathways will undermine developing informed DC policies and
providing appropriate support corresponding to their needs. Moreover, failing to
understand their DC experiences might leave para athletes vulnerable in maintaining
their dual career engagements or in making forced choices between their athletic,

educational, or vocational pursuits.

In this regard, it is crucial to fulfill the above-explained research gap by focusing
exclusively on Paralympic athletes’ DC experiences and to develop a substantive

exploratory theory about their DC processes and pathways.
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1.3.  Purpose of the Study

To the researcher’s knowledge, there has not been any research studying para athletes’
DC pathways to date. In contrast to the progression of DC in sports literature
(Stambulova et al., 2024; Vidal-Vilaplana et al., 2022), there has been very limited
development in recognizing the diverse profiles of DC athletes beyond student-
athletes. Moreover, previous studies on talent identification and athlete development
pathways in para sport questioned the transferability of existing models situated in
non-disabled sports domain and called researchers to be cautious in transferring or
modifying existing models (Baker et al., 2017; Dehghansai et al., 2022; Lemez et al.,
2020). Instead, studies aiming to reflect para sports specific uniqueness and contextual
dynamics are highly needed and encouraged (Dehghansai, Pinder, & Baker, 2021;
Hutzler et al., 2016; Legg et al., 2023; Pankowiak et al., 2023; Patatas, De Bosscher,
Derom, & Winckler, 2020).

This study’s main motive is to address this missing piece of dual career research and
to provide a new perspective on DC experiences by revealing the unique experiences
of DC para athletes, rather than being limited by the previously available models and

attempting to fit DC para athletes’ experiences into dominant models.

In other words, DC in para sport context lacks theoretical explanations, which reflect
the development of DC pathways corresponding to the multitude of DC experiences

involving para athletes.

To address this under-developed research area and expand the scope of DC research
beyond non-disabled athletes, this study aims to examine Paralympic athletes’ dual
career pathways, unique contextual features of DC in para sports and develop a
substantive exploratory theory about the DC process and pathways of DC para athletes.
Ultimately, it is intended that the introduced theory adds fresh insights into the DC in
sports literature, broadens DC athletes’ conceptualization and stimulates interest in

further research about para sports within the broader sports science research.
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1.4. Research Questions

To provide para sports context-specific insights into the DC in sports literature and
develop a substantive exploratory theory about the DC pathways of Paralympic

athletes, the following research questions guided the study:
How do Paralympic athletes experience dual career in sport?

* What are the processes experienced by Paralympic athletes in pursuing dual
career in sport and education or work?

* How do dual career pathways vary?

* What influences DC processes?

* What actions are taken in DC experiences?
1.5. Note on Terminology and Definitions of Terms

This section provides the conceptual definitions of frequently used terms throughout
this study. Even though the terms below are widely discussed and may have broader
conceptualizations, the provided definitions and terminology reflect their

conceptualization and use within this study.

Impairment: Although often wused interchangeably with disability,
“impairment” specifically refers to a physical or biological
condition, possibly resulting in functional limitations.
“Impairment is the physical fact of lacking an arm or a leg but
disability is the social process that turns impairment into a
negative by creating barriers to access” (Davis, 2006, p. 232).
However, it is also important to note that this study’s standpoint
also acknowledges the complexity of conceptualizing
impairment and impairment effects’ potential to become a

medium for oppressive practices (Smith & Bundon, 2018).

Disability: “Disability is an evolving concept and it results from the

interaction between persons with impairments and attitudinal
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Para sports:

Paralympic Sports:

Para athletes:

Paralympic athletes
or Paralympians

(PLY):

Prospective
Paralympian or
Pre-Paralympic

Athlete:

and environmental barriers that hinders their full and effective
participation in society on an equal basis with others. Persons
with disabilities include those who have long-term physical,
mental, intellectual or sensory impairments which in interaction
with various barriers may hinder their full and effective
participation in society on an equal basis with others.” (UN

CRPD, 2006, p. 1).

“Para sport means any sport recognized by the International
Paralympic Committee (IPC), whether featured on the
Paralympic program or not, in which athletes with a disability
participate and which has classification rules compliant with the
IPC Athlete Classification Code” (International Paralympic
Committee (IPC), 2021b, p. 3). Within the scope of this study,

para sports with the Paralympic Games pathway are included.

“A sport whose International Federation is recognized by the
International Paralympic Committee and which is on the

Paralympic program” (IPC, 2021a, p. 3).

“A general term for pro and amateur athletes with disabilities
who play sport but have not competed at a Paralympic Games”

(IPC, 2021a, p. 3).

“An athlete who has taken part in a Paralympic Games. Athletes
are only Paralympians once they have taken part in a Paralympic

Games” (IPC, 2021a, p. 3).

Although the term “Paralympic hopeful” (IPC, 2021b, p. 6) is
used to define “an athlete who is due to take part in the
Paralympic Games,” within the scope of this study para athletes

in the high performance pathway who are due to take part in the
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Athlete with high
support needs
(AHSN):

High-performance

athlete:

Dual career:

Paralympic Games are defined as prospective Paralympian or

pre-Paralympic athlete.

Athletes with high support needs (AHSN) generally require
additional support at competitions and in their daily lives and are
defined as those who compete within eligible sport classes in
Paralympic sports (IPC, 2016). Based on the eligible sport
classes determined and published by the IPC, facilitative
measures are taken for providing support to ensure the
participation of AHSN at competitions. By the definition, AHSN
require greater and possibly more specialized support needs than
other athletes on and off the field of play (Brittain, 2016). The
main categories of AHSN involve athletes with more severe
physical disabilities such as quadriplegia or cerebral palsy and
athletes with visual impairment who may need a guide to support
them in their daily activities and during competitions (Slocum et

al., 2018) as well as athletes with intellectual impairment.

Elite level and high performance are often used interchangeably
and their definitions vary on a continuum with inconsistencies
(Sotiriadou & De Bosscher, 2018). However, within the scope of
this study a high-performance athlete is defined with reference
to competitive experience at the international level. Accordingly,
an athlete who has already competed at the international level or
who aspires to pursue an athletic career at the international level
(Swann et al., 2015) is considered a high performance or an elite

level athlete.

Dual career in sport (DC) denotes “a career with the major foci
on sport and studies or work” (Stambulova & Wylleman, 2015,
p. 1). An athlete who combined sport with education or work is

denoted as a DC athlete.
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With regard to the choice of terminology, despite being a complex issue, it is also
essential to reflect on the identity-first versus person-first debate. Throughout this
study, person-first language (individuals with disabilities) is preferred instead of
identity-first language (disabled people). This choice is closely related to recognizing
individuals from a whole-person perspective and highlighting their multi-dimensional
identities rather than featuring their disabled identity as the dominant and sole

signifier.

Since the participants of this study were individuals with diverse careers such as sports,
education and vocation, using an identity first language and overemphasizing
disability as the central identity marker would contradict this study’s and researcher’s
standpoint of perceiving them from a holistic perspective. As contended by Peers and
colleagues (2014), the choice of terminology should accurately represent the
participants and be considered, accountable and consistent with the theoretical and
methodological frameworks. Moreover, in accordance with the terminologies
associated with the Paralympic movement, “able-bodied sport” and “able-bodied
athlete” were avoided as they might covertly imply that “people with disabilities lack
able bodies or the ability to use their bodies” (IPC, 2021a, p. 4) The preferred terms

were “non-disabled athlete” and “non-disabled sport” throughout this study.

Lastly, the terms para sports, para athletes, prospective Paralympians were mainly
used throughout this study. The reason behind this preference was related to
participants’ profiles and representing then accurately. Powis and colleagues (2023)
were critical of using the term para instead of disability and disconnecting the link
between disability studies and disability sport research. It was neither this study’s nor
the researcher’s aim to avoid the use of disability word nor to erase the reference to
disability from disability sports research but solely to be accurate while representing

participants and their preferences in this study.

1.6. The Structure of the Thesis

Following the introduction chapter, which provides a brief background of the research
area and the rationale for studying Paralympic athletes’ DC pathways, the second

chapter mainly presents the conceptual framework involving different disability
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conceptualizations, previous research regarding DC in sports and athlete development
pathways within the para sports context. Chapter 3 outlines the methodological
approaches by discussing philosophical and methodological foundations, clarifying
the rationale for conducting constructivist grounded theory, and detailing the iterative
process of data collection and analysis processes. Chapter 4 provides the findings of
conducted grounded theory and theorizes Paralympic athletes’ DC pathways. The
Relational Model of Paralympic athletes’ Dual and Multiple Career Pathways is
presented and discussed by addressing the research questions. Finally, chapter 5
provides para sports context specific discussions regarding DC in para sports
experiences. Lastly, this study’s significance, future research directions, limitations,

and main conclusions are also provided.
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CHAPTER 2

CONCEPTUAL FRAMEWORK

This section presents the conceptual framework that played a critical role in
understanding the dual career experiences and pathways of Paralympic athletes. In this
context, diverse disability conceptualizations, ableism, internalized ableism, dual
career in sports research consisting of factors influencing dual career experiences,
pathways, as well as para sports and Tiirkiye specific research are elaborated in this
chapter. In order to understand the para sports context, athlete development pathways,

stressors in para sports, and para sports in Tlirkiye will be presented as well.

2.1.  Conceptualizing Disability

Understanding the conceptualization of disability is important for researchers studying
para sports and para athletes. There are diverse ways to understand disability and each
perspective has different implications for sports experience, para athletes and society.
The way disability is conceptualized affects decisions about how athletes are treated
and supported in their sports journeys, what is prioritized and how para athletes are
addressed in the media, policy agenda and within their sports organizations as well as
how research is conducted (Smith & Bundon, 2018). Therefore, even if researchers do
not directly employ any of the disability models in their studies, it is still essential to
understand these conceptualizations and their reflections on individuals with
disabilities’ experiences and para sports regardless of the adopted research method

(Brittain, 2020).

Overviewing disability models also enables researchers to examine their implicit or

explicit beliefs about disability (Martin, 2017d). The following sections outline the
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history behind disability, the dominant and emerging models of disability to provide

diverse perspectives in understanding disability and associated experiences.

2.1.1. History Behind Disability

Understanding the evolution of disability conceptualization requires consideration of
the history of disability, including the economic, political, and social structures of the
respective eras. It is also related to understanding how being different and bodies

deviating from the norm are perceived and responded to, across different periods.

Braddock and Parish (2001), provided a comprehensive overview of the history behind
disability and how understanding disability evolved from ancient civilizations to
contemporary approaches. Accordingly, in the ancient civilizations of Greece and
Rome disability was often viewed through a religious perspective and associated with
divine punishment, God’s anger and individuals with disabilities were often

abandoned or subjected to infanticide.

In the Middle Ages, disability was further stigmatized and associated with sin,
immorality and witchcraft. However, despite experiencing stigmatization, individuals
with disability also received some aid and were treated as charitable objects (Braddock

& Parish, 2001).

The Enlightenment era with its emphasis on science and reason saw a shift towards
medical explanations for disability being increasingly conceptualized as a medical
condition in need of diagnosis and treatment. This tendency also led to medical
interventions, institutionalization, segregation and medical dominance in
conceptualizing disability (Woodill & Velche, 1995). The marginalization of
individuals with disabilities intensified with their bodies being perceived as deviating
from normalcy, less productive and profitable for the industrialized economic system

demanding high levels of physical and intellectual efforts (Braddock & Parish, 2001).

The rise of new production processes and harsh working conditions of newly emerged
industries such as mining or machinery, influenced the institutionalization of disabled

individuals since family members became less available for taking care of their
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disabled relatives. The institutionalization stepped in to provide necessary care

(Oliver, 1990).

Another turning point in the history of disability occurred during the late twentieth
century when the dominance of medical discourse in explaining disability was
criticized and opposed. Activists with disabilities challenged the segregation and care
provisions upon which people with disabilities had no control and attracted attention
to the disabling role of societal attitudes. In response to the medicalization of disability,
the social model introduced a new perspective that reconceptualized disability as a
social construct and highlighted the role of societal barriers, prejudices, physical
barriers and discrimination as the primary factors limiting the opportunities of people

with disabilities (Barnes, 2012; Oliver, 1996).

The shift in conceptualizing disability from exclusively situating it in individual
toward social also stimulated the fight for rights-based approaches and advocacy for
equal opportunities leading ultimately to the adoption of the United Nations
Convention on the Rights of Persons with Disabilities (UNCRPD) on the 13% of
December 2006. The common ground of social and human rights models involves
rejecting the conceptualization of disability as a personal tragedy; however, the human
rights perspective attracts attention to multi-layered factors rather than merely

reducing disability to social barriers (Misener & Darcy, 2014; UN, 2006).

With regard to conceptualizations of disability in more recent years, there has been a
shift towards a relational understanding, intersectional analyses, challenging ableism
and new approaches of enquiry (Haslett & Smith, 2020). Reductionist accounts
limiting disability conceptualization either within individual or social spheres in a
mutually exclusive manner were criticized. Debates addressed the dichotomy between
impairment and disability, negligence of personal experience as well as the failure of
certain models to fully address the complexities of disability experiences. (Haslett &

Smith, 2020; Smith & Bundon, 2018).

The overview of the history of disability revealed the evolving nature of disability
conceptualization from ancient religious beliefs to medicalized understandings and,

more recently, to social, relational and rights-based perspectives. Each period
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contributed to shaping societal attitudes towards disability and influenced how
individuals with disabilities were perceived and treated. There are various disability
models providing frameworks and challenging assumptions regarding how we
understand disability. The disability models had a key role in guiding practices and
policies across various domains involving sports. Lastly, despite the availability of
various disability conceptualizations, in the following sections three of these models
being widely recognized for their differentiated understanding of disability are

discussed.

2.1.2. The Medical Model of Disability

The medical model of disability has historically been the primary framework for
understanding disability (Haslett & Smith, 2020). Similarly, understanding the
purpose of sports as rehabilitation and classification in para sports being mostly a
medical practice also asserted the dominance of medical understanding of disability

within the para sports context (Smith & Bundon, 2018).

According to the medical model of disability, physical limitations and impairments
define disability. Disability is understood as a biological deficiency or a medical
problem residing in the individual (Haslett & Smith, 2020). Based on this model, any
incapacity deriving from impairment to perform an activity within the range defined

normal for an individual denotes disability (Thomas, 2007).

Understanding disability takes its roots from pathologizing disability and highlights
biological inferiority unable to perform similarly to “normal” individuals. Since
disability is conceptualized as a medical label in need of treatment, the impaired body
takes the attention and medical interventions often conducted by non-disabled

individuals are emphasized to address disability (Shakespeare, 2006).

The medical model of disability has been widely criticized by both researchers and
activists with disability on the grounds of creating a problematic dichotomy of
“normal” and “disabled” by reducing disability to a medical condition located within
the body and relying on bio-physical assumptions of “normality” while neglecting

socio-cultural circumstances in its creation. Other criticisms highlighted portraying
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disability as a personal tragedy in need of overcoming and the role of the medical
model in promoting feelings of incompleteness and self-blaming people with
disabilities (Haslett & Smith, 2020; Smith & Bundon, 2018). These criticisms

stimulated the introduction of alternative frameworks to understand disability.

2.1.3. The Social Model of Disability

Despite various forms of the social models of disability (Shakespeare, 2014), this
section discusses the UK version of the social model. In response to the dominance of
medical discourse in explaining disability and associated critics, the social model of
disability offered a new perspective and shifted emphasis from individual to the
neglected role of social forces in understanding disability. It challenged the medical
model’s sole focus being on impaired body and argued that societal structures and
attitudes were the main sources of disability, not the impairment itself (Thomas,

2004a).

The social model made a crucial distinction between "impairment" denoting the
physical or mental condition and "disability" denoting the social construction as a
result of societal attitudes and barriers (Oliver, 1996). The central idea behind the
model is that while impairments may limit some physical or cognitive functions, it is
societal barriers such as inaccessible environment, discriminatory attitudes, prejudices

and institutionalized exclusion that disable people (Barnes, 2012).

This standpoint reconceptualizes disability as a social construct rather than a personal
tragedy or a medical problem. Consequently, it challenges medical intervention as a
solution and rather advocates for challenging and removing societal barriers, which
prevent individuals with impairments’ equal participation and independency (Oliver,

1996).

The social model of disability has been empowering for individuals with impairment
by encouraging them to consider the disabling role of society instead of considering
their impairment as the problem. While the social model of disability has been widely
influential for politicizing disability and calling for activism, it has also received

significant criticism (Smith & Bundon, 2018).
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The social model’s strict separation of impairment and disability was one of the main
criticisms. This dualist perspective is argued to neglect the complex interactions
between impairments and societal factors in the daily experiences of people with
disabilities. Moreover, it has been suggested that even if all societal barriers were
removed and social discrimination was addressed, people with impairments might still

face challenges and limitations related to their impairment (Shakespeare, 2014).

The social model’s conceptualization of disability is widely criticized because of
oversimplifying the role and impact of impairment and its stance toward excluding
body (Thomas, 2007). By excessively focusing on the societal aspect of disability, the
social model fails to account for the personal and varied experiences of living with an
impairment (Shakespeare, 2014). Nevertheless, its contribution to advocating for

disability rights and collective action is well recognized within disability studies.

2.1.4. Beyond Dualist Conceptualizations: The Social Relational Model of
Disability

The social relational model offers a progressive conceptualization of disability by
addressing criticisms related to both the social model and individualist perspectives,
such as the medical model (Haslett & Smith, 2020). According to the social relational
model, disability is conceptualized as a social relationship between privileged, non-
impaired, and marginalized impaired individuals and social structure (Thomas, 2007).
Therefore, while considering disability, both the experiences associated with
impairment, denoted as impairment effects and disablism are taken into account.

Impairment effects signify:

“The direct and unavoidable impacts that “impairments” (physical,
sensory, intellectual, emotional) have on individuals’ embodied
functioning in the social world. Impairments and impairment effects are
always bio-social and culturally constructed in character, and may occur
at any stage in the life course” (Thomas, 2012, p. 211).

At its core, the social relational model underscores that disability includes not only the
effect of impairments, such as pain and activity restrictions, but also the influence of

discriminatory conditions such as attitudes and social and environmental structures
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(Powis et al., 2023; Thomas, 2007). Therefore, individuals’ impairment and personal
experiences are acknowledged together with the role of social and environmental
structures in shaping these experiences. The social relational model advocates for
examining how these social relations restrict people with impairments, while also
considering impairment effects and disabling social structures (Martin, 2017d). In
doing so, the model emphasizes certain concepts such as disablism. Based on the social

relational model of disability, disablism denotes,

“The social imposition of avoidable restrictions on the life activities,
aspirations and psycho-emotional well-being of people categorized as
“impaired” by those deemed “normal”. Disablism is social-relational in
character and constitutes a form of social oppression in contemporary
society- alongside sexism, racism, ageism, and homophobia” (Thomas,
2012, p. 211).

While conceptualizing disability, the social relational model in addition to
acknowledging the impairment effects and associated activity restrictions, introduced
concepts of direct and indirect psycho-emotional disablism and structural disablism.
This model highlighted the complex interplay between personal and societal factors

contributing to disablism (Haslett & Smith, 2020).

An imaginary case provided by Smith and Bundon (2018) referring to a retired
wheelchair tennis player who wants to become a coach but is discouraged by a non-
disabled coach, suggesting that they cannot coach “able-bodied” athletes due to their
impairment, reveals the complex interplay between impairment effect, psycho-
emotional disablism and the ways disability is manifested in social relations and
structures. While the impairment of a former para athlete may limit and affect certain
activities and movements, coach’s attitude imposes additional restrictions on
wheelchair tennis player’s potential. Coaches’ assumptions reflect what qualifies
someone as a coach and what a para athlete can do or become because of their

impairment leading to disablism (Smith & Bundon, 2018).

The social relationship between coach and athlete has the potential to damage para
athletes’ self-esteem and wellbeing. Direct psycho-emotional disablism is manifested

based on the coach’s power within this relationship (Smith & Bundon, 2018).
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Moreover, when such attitudes are supported by other institutional structures such as
hiring practices favoring non-disabled candidates, structural disablism can also occur.
Besides, this experience may also stimulate para athlete who aspires to become a
coach, to adopt self-imposed limitations on what they can do or become by shaping
their sense of self and behavior, leading to internalizing the oppression they experience

(Reeve, 2014).

As this imaginary case (Smith & Bundon, 2018) reveals, individuals with impairments
can encounter various forms of interrelating oppression such as psycho-emotional
disablism, structural disablism and internalized oppression. The disability
conceptualization of the social relational model enables a comprehensive analytical
perspective to address impairment effects and various forms of interrelating disablism

occurring at personal, social, and institutional levels.

2.1.5. Ableism and Internalized Ableism

With the progression of disability studies, researchers called for moving beyond
disability models toward new frameworks to address social and personal processes
associated with disability (Brittain, 2020). Concepts such as ableism and internalized
ableism are relatively new concepts. Although disablism and ableism are often used
interchangeably to describe disability discrimination, they offer different perspectives
and focus (Harpur, 2012). As contended by Silva and Howe (2019), focusing on
disablism or ableism involved a crucial philosophical decision because while
disablism primarily addressed the oppressive symptoms or outcomes of disability

oppression, ableism concentrated on the root causes of this oppression.

Based on the perspective of ableism, the focus is on the discriminator and the act of
discrimination by addressing the processes responsible for creating and sustaining
discrimination. Whereas disablism focuses on those who are discriminated against.
“Disablism only focuses on those that society has labeled disabled. Ableism, in
contrast has the potential to focus attention on all groups in society who act in a
discriminatory manner to those who do not apparently meet a physical norm” (Harpur,
2009, p. 134). Some researchers (Harpur, 2012; Silva, 2023) assert that the focus needs

to change from discriminated party to the act of discrimination and related processes
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because of its greater potential for advocacy. However, compared to sexism or racism
signifying discrimination based on sex or race respectively, ableism is the most

invisible one among other “-isms” (Silva, 2023).

Ableism denotes “a network of beliefs, processes, and practices that produce a
particular kind of self and body (the corporeal standard) projected as the perfect,
species-typical and therefore essential and fully human. Disability, then, is cast as a
diminished state of being human” (Campbell, 2001, p. 44). Ableism is related to the
conceptions of norms and normalcy as well as associated power relations (Brittain,
2020). For instance, a library designed from an ableist perspective may lack elevators,
ramps, or accessible restrooms, eventually excluding individuals who need elevators
to access upper floors (Harpur, 2009). This design tendency has its roots in the
idealization of able body and accepting, favoring the able-bodied experience as the
“norm” and creating a divide between able and disabled individuals (Silva & Howe,
2019). Consequently, buildings such as this library are designed and constructed by

considering only those who satisfy normative standards in mind.

Disabling attitudes and restrictions resulting in oppression have a potential to trigger
some individuals with disabilities to internalize ableist perspectives (Harpur, 2009).
Within the para sport, internalized ableism can be manifested itself through athletes
and coaches’ acceptance of a second-class status as compared to their non-disabled
peers (Brittain, 2016a). According to Reeve (2014), internalized oppression arises
when disabled individuals unconsciously adopt negative views about disability due to
enduring various forms of oppression. Living in a culture that often views disability
negatively can lead disabled people to undervalue their sense of self and impose
limitations on what they can do or become. Behaviors manifesting the internalized
ableism involves people with disabilities comparing themselves to other individuals
with disability and distancing from each other, hiding impairments to conform to
ableist norms or overachieving to prove themselves and portray the supercrip

stereotype (Haslett & Smith, 2020; Silva & Howe, 2019).

Lastly, as this section aims to provide insights on ableism, it is important to refer to

Silva (2023), who called for researchers to remember their ethical responsibility to

27



identify their biases and challenge ableism by understanding their personal and sports’

role in constructing, sustaining and reinforcing ableism.

2.2, Dual Career in Sports Research

In achieving to explore DC pathways of Paralympic athletes and address their DC
experiences, it is important to understand the current state of research about dual
careers in sports. Following an overview of the recent DC research, this section aims
to address the factors influencing DC experiences, the research on DC pathways, as

well as the DC studies conducted in para sports context and Tiirkiye.

2.2.1. Introduction

In the last decades, there has been growing interest and publications regarding DC in
sport covering a broad spectrum of interrelated topics (Stambulova et al., 2024; Vidal-
Vilaplana et al., 2022). While the systematic literature review conducted in 2015
(Guidotti et al., 2015), characterized DC research as being at its intermediate stage,
today with the growing number of research addressing various topics such as DC
transitions, associated demands, challenges, well-being, coping strategies, DC
environments as well as the role of support, DC term has become established
(Stambulova et al., 2024). This growing body of research is an important reflection of
conceptualizing athlete development from a holistic perspective and recognizing the

significance of the environment in which their development takes place.

Within the DC literature, an athletic career is typically conceptualized as initiated
during childhood and continued through adolescence and adulthood, overlapping with
simultaneous progression through primary, secondary and high schools following
university education (Stambulova & Harwood, 2022; Wylleman et al., 2020). This
conceptualization dominantly guided DC research and revealed a predominant focus
on studying student-athletes, especially at upper secondary and higher education levels
but fell short of considering the heterogeneity within DC athlete population such as
DC in sport and work (Cartigny, Fletcher, Coupland, & Bandelow, 2021; Cartigny,
Fletcher, Coupland, & Taylor, 2021; Deason, 2019), DC at primary school
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(Stambulova et al.,, 2024) and DC experiences of athletes with a disability
(Stambulova et al., 2024; Stambulova & Wylleman, 2019).

For a long time, substantial research on DC was conducted in North America, focusing
exclusively on student-athletes, covering university period and collegiate system
(Guidotti et al., 2015; Li & Sum, 2017; Stambulova & Ryba, 2014). Transitioning to
college and a vocational career following graduation were the two major topics of DC
transitions in the North American context (Stambulova et al., 2021). Additionally, DC
research in the American context, explored developmental tasks of student-athletes
and their academic and athletic identities. This research also examined the
development of identity foreclosure that restricted student-athletes’ identity
exclusively to their athletic roles, hindering the development of other aspects of their

identity (Petitpas & France, 2010; Stambulova et al., 2021).

Recently, with the increasing support and call for policy actions by the European
Union, European DC research has been stimulated and become at the forefront of
worldwide DC studies with its growing publications (Stambulova et al., 2024; Vidal-
Vilaplana et al., 2022). In the European context, where the sporting system is mainly
club-based (Ryba et al., 2015) and the diversity of educational systems and DC policies
exist (Aquilina & Henry, 2010), DC studies covered a wide array of research foci,
conceivably as a reflection of the multiplicity of national approaches and cultural
diversity among the European countries (Stambulova & Ryba, 2014; Stambulova &
Wylleman, 2019). It has been mainly guided by the holistic lifespan perspective
(Wylleman, 2019; Wylleman et al., 2013; Wylleman & Rosier, 2016), acknowledging
athletic career as one aspect of the life career and developing athletes holistically as
well as the holistic ecological perspective (Henriksen et al., 2010, 2020; Nikander et
al., 2022) focusing on the structure, components and stakeholders of the environment

in which DC athletes develop.

Despite the multi-dimensional benefits associated with pursuing DC such as increased
social networks and socialization opportunities, balanced lifestyle, development of
multiple identities, chances of developing transferable life skills in other domains,

ability to self-regulate, higher chances of employability and better retirement planning
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(Aquilina, 2013; EC, 2012), DC athletes faced multidimensional challenges such as
time conflicts (Condello et al., 2019; Cosh & Tully, 2014), higher training load (Rossi
& Hallmann, 2022), lack of flexibility (Mateu et al., 2020); lack of free time,
homesickness, narrowed social networks (Stambulova et al., 2015), fatigue, financial
pressure, conflicting schedules, inflexibility of coaches (Cosh & Tully, 2015), identity
and role conflicts (Ryba et al., 2017), educational institutions’ negative stance towards
DC (Geraniosova & Ronkainen, 2015) in maintaining the balance between training

and education.

The Holistic Athletic Career Model (HACM) (Wylleman, 2019; Wylleman & Rosier,
2016), has been a key framework in guiding athlete career studies (Stambulova &
Wylleman, 2019) as well as in creating guidelines on dual career at both international
(EC, 2012) and national levels (The Swedish Sports Confederation, 2018). It also
facilitated the identification of the various challenges that dual career athletes were
simultaneously facing. The model illustrated the complexity of athletes’ development
and associated transitions. Based on the HACM (Wylleman, 2019; Wylleman &
Rosier, 2016) athletes experienced overlapping transitions at multi-dimensional
developmental levels such as athletic, psychological, psychosocial,
academic/vocational, financial, and legal levels, with each level revealing its own
normative progressive sequences. Therefore, athletes needed to cope with
simultaneous challenges as they progressed through different levels of their

development.

At the athletic level, for instance, the overlapping transition to university coinciding
with junior to senior transition experienced by most student-athletes necessitated them
to cope with both athletic concerns, such as increasing training loads or possibly
adjusting to a new training environment as well as challenges at psychosocial level
such as adjusting to a new social environment upon moving away for their academic
pursuit (Brown et al., 2015). At the academic level, student-athletes transitioning to
higher education experienced different challenges as compared to those in secondary
education, such as deciding on a subject of study, adjusting to a more independent
lifestyle with less supervision and sustaining motivation for academic activities

(Wylleman et al., 2020).
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Similarly, at the psychosocial level, they had to deal with increased self-responsibility
upon decreased parental support (Brown et al., 2015). Addressing motivational
challenges (Lupo et al., 2015), physical and mental fatigue (Rossi & Hallmann, 2022)
and coping with role strain and negotiating their role and identity as an athlete and
teenage further complicated their experiences at the psychological level (Gledhill &
Harwood, 2015). Similarly, at the financial level student athletes needed to deal with
accommodation expenses and tuition fees as well as high costs of educational
programs providing necessary flexibility (Rossi & Hallmann, 2022). Besides, at the
legal level, upon graduation from university, DC athletes were challenged by losing
their student-athlete status and associated privileges such as reduced tariffs for

transportation (Wylleman et al., 2020).

All these challenges, either examined individually at each of these developmental
levels or considered simultaneously throughout DC athletes’ development,
necessitated DC athletes coping with them and figuring out how to prioritize based on

their resources (Stambulova et al., 2024).

In connection with the increasing number of studies focusing on DC in sports field,
there has been a growing interest in conducting systematic reviews as well (Deason,
2019; Guidotti et al., 2015; Li & Sum, 2017; Stambulova & Wylleman, 2019; Vidal-
Vilaplana et al., 2022). Additionally, recently published “Position Statement on
Athletes’ Dual Careers in European Context” by European Federation of Sport
Psychology (FEPSAC) summarized the current state of studies and outlined the
direction of DC research (Stambulova et al., 2024).

The systematic review conducted by Guidotti et al. (2015) analyzing 49 studies
published in Europe between 2007 and 2014, revealed that early DC research mainly
focused on several dimensions separately. At the micro (individual) level, studies
emphasized athletes’ motivations, reasons for dropout, and career transition
experiences. At the meso (interpersonal) level, the focus was on teachers' perceptions
of student-athletes, whereas the macro (social-environmental) level highlighted the
role of career assistance and practices in the educational and sports environments. The

global (policy) level examined the organizational and governmental policies.
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Additionally, the review underscored the diverse profiles of DC athletes, considering

factors such as competition level, gender, age, and sport type.

In the same year that Guidotti et al.’s (2015) systematic review was published, a
special issue on dual career (DC) development and transitions (Stambulova &
Wylleman, 2015) was released. This special issue on DC included 13 articles
examining DC transitions and the relevant experiences of athletes across Europe (8
articles) and in other regions, such as New Zealand, Australia, Africa, and Canada, as
well as the pathways of transnational athletes showcasing their academic, athletic and
cultural transitions. These studies highlighted the multi-layered changes, normative
and non-normative transitions, and challenges that DC athletes experienced during
their development. This special issue on DC development and transitions also revealed
the growing acceptance of the “holistic lifespan perspective” and the “whole person”

approach in conducting DC research (Stambulova & Wylleman, 2015).

While the previous systematic review exclusively focused on the European context,
the meta synthesis conducted by Li and Sum (2017), by including articles over a 20-
year period (1996-2016) from worldwide, reviewed 9 articles employing a qualitative
methodology. Their study conceptualized transition into DC by a four-stage model
illustrating the regular processes and influential features at each stage. The four phases
of DC involved “becoming the athlete with a dual career, negotiating a new lifestyle,
dealing with daily routine, attaining a balance / denying to continue” (Li & Sum,
2017). Moreover, the factors influencing the DC experience were categorized by
individual factors involving physical and psychological conditions, interpersonal
factors involving social agents and coping strategies, and external factors involving
support, opportunity, prejudice, financial and unfavorable conditions (Li & Sum,

2017).

Another state-of-the-art critical review conducted by Stambulova and Wylleman
(2019) covered period between 2015 and 2018 by reviewing 42 articles within the
European context and identified the trends within DC research such as holistic
lifespan, ecological and context-sensitive approaches. Based on the critical review, the

significance of support mechanisms was highlighted. Moreover, DC studies have

32



underlined a complex interplay of various external and internal factors shaping
student-athlete development. However, research on DC in work, DC at primary school
level, and DC for Paralympic athletes were exclusively mentioned as research gaps in

need of consideration (Stambulova & Wylleman, 2019).

To expand the review of DC literature beyond European studies and incorporate
diverse methodological approaches involving quantitative, qualitative, and mixed-
method studies, Deason (2019) conducted a mixed-studies synthesis by reviewing 33
studies on DC to identify factors impacting DC experiences. The findings highlighted
four key factors, including social support, personal resources, and academic and
athletic environments’ openness toward DC in facilitating positive DC experiences.
Additionally, the review suggested that DC pathways were more complex than the
predominantly referenced the HACM framework (Wylleman & Rosier, 2016) and that

alternative pathways existed across the DC lifespan (Deason, 2019).

In a similar vein, Vidal-Vilaplana et al. (2022) employed a bibliometric analysis and a
systematic review to identify thematic clusters in dual career (DC) research. This
review included 163 studies on DC published up to 2021, without being restricted by
any geographical limitations. Accordingly, the reviewed studies were conducted by
386 authors from 204 institutions across 40 countries, underscoring the research
progression and international reach (Vidal-Vilaplana et al., 2022). The most
productive region for DC research was Europe, with a significant increase in
publications, especially after DC topic and supporting DC athletes were recognized as
a priority at the EU level. The increased interest in DC research has continued to
broaden perspectives in the field, and the authors recommended further research on
environmental influences, transnational experiences, and culturally sensitive
perspectives to deepen the DC literature. With regard to the thematic analysis, five
interconnected themes were identified, which involved support policies within
contexts, a holistic view of sports career development and transitions, young student-
athletes” DC perceptions, benefits and challenges in DC development, and DC
pathways (Vidal-Vilaplana et al., 2022).
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The most recent review outlining the previous research on DC, consolidating the
current state of DC knowledge as well as identifying the gaps is the “Position
Statement on Athletes’ Dual Careers in the European Context” published by the
European Federation of Sport Psychology (FEPSAC) (Stambulova et al., 2024).
Accordingly, the review attracted attention to the growing global interest in DC
research for the past decades. The European DC research has been mainly guided by
a holistic developmental approach (Wylleman & Rosier, 2016) denoting how DC
athletes developed in holistic ways and an holistic ecological approach (Henriksen et
al., 2020) acknowledging the role of environment’s structure and component as well
as stakeholder’s collaboration in shaping DC experiences. Moreover, the position
statement underscored the role of context in creating facilitation or challenges,
availability of various DC pathways, the importance of prioritization and use of
resources in addressing challenges, the significance of personal resources, DC
competences, the complimentary and facilitative role of social support corresponding
to the DC athletes’ needs as well as considering wellbeing both as a resource and an
outcome. It also underlined the reciprocal influence between DC athlete and DC

environment in which they develop (Stambulova et al., 2024).

2.2.2. Factors Influencing Dual Career Experiences

In light of DC literature, factors influencing DC experiences are considered
multilayered, interconnected, and conceptualized through personal resources, social
support, and relational dynamics, as well as environmental influences and cultural

perspectives.

2.2.2.1. Personal Resources

While combining their athletic career with education or work, DC athletes experienced
multidimensional challenges and needed resources to cope with these competing
demands (Wylleman et al., 2020). Recent DC studies stressed the importance of both
external and personal resources in initiating and managing a successful DC process
(Brown et al., 2015; Defruyt et al., 2020; Li & Sum, 2017; Stambulova et al., 2021;
Stambulova & Wylleman, 2019). Therefore, being resourceful is stressed as a crucial

component for athletes to cope with competing challenges (De Brandt et al., 2017). In
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addition to the external support, DC athletes’ internal resources involving skills,
experience and attributes played a critical role in facilitating DC experiences

(Stambulova & Harwood, 2022).

Personal attributes, including self-identity structure (Cartigny, Fletcher, Coupland, &
Bandelow, 2021; Stambulova et al., 2015), perceived competence concerning
independence and self-discipline (Defruyt et al., 2020), self-efficacy (Cartigny,
Fletcher, Coupland, & Bandelow, 2021), motivational patterns (Aunola et al., 2018;
Cartigny, Fletcher, Coupland, & Bandelow, 2021; Defruyt et al., 2020; Lupo et al.,
2015), career aims (Sum et al., 2017), psychological and social characteristics
(Cartigny, Fletcher, Coupland, & Bandelow, 2021; Li & Sum, 2017; MacNamara &
Collins, 2010) as well as personal competences (De Brandt et al., 2017, 2018;
Wylleman et al., 2020) acted as key assets to an athlete’s ability to initiate and manage
dual career in sports. The study by Cartigny et al. (2021) showed that based on their
identity and self-confidence towards DC, there were different types of DC athletes and

correspondingly different support needs relating to their profiles.

Based on the research involving 3,350 student-athletes from nine European countries,
De Brandt et al. (2018) considered a variety of dual career (DC) competencies that
were grouped into four interrelated clusters. By offering a holistic and developmental
consideration of the competencies, a list of 29 items including the four main DC
competencies such as DC management, career planning, emotional awareness, social
intelligence and adaptability is developed (De Brandt et al., 2018). Correspondingly,
DC management involved competencies that encompassed self-discipline, dedication,
time management, prioritization, staying committed and planning skills. Career
planning competence encompassed adaptability, the ability to handle unexpected
changes, establishing back-up plans, and considering career plans outside of sports
domain. The third DC competence, emotional awareness emphasizes the emotional
aspect and refers to the ability to cope with stress, adversity, developmental pressures,
and self-belief in overcoming challenges. Lastly, social intelligence and adaptability
competence highlighted relational and interpersonal skills that included seeking advice
from others, learning from past experiences as well as from others, and maintaining

relationships with key individuals (De Brandt et al., 2018). Possessing DC
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competencies was emphasized as significant personal resources to cope with the multi-
layered demands of DC processes throughout an athlete’s DC journey (De Brandt et
al., 2017, 2018; Perez-Rivases et al., 2020; Wylleman et al., 2020).

Studies showed that developing DC competencies could be especially challenging for
athletes (Linnér et al., 2019). Research exploring Swedish student-athletes DC
scenarios and competencies found that coping with stress, prioritizing, and
maintaining focus without distraction were the most needed competencies for
development (Linnér et al., 2019). Similarly, a recent study on Spanish female student-
athletes revealed that while they valued the generic DC competencies, they felt
specifically a need for further development in DC management and emotional
awareness competencies (Perez-Rivases et al., 2020). These findings highlighted a
discrepancy between perceived importance and possession of DC competences and
underscored the significance of external support in enhancing DC capabilities by
analyzing situation and athlete specific needs thoroughly. Understanding and
identifying DC athletes’ possession of DC competencies, perceived importance of
various skills and areas for further growth is crucial for providing effective support

corresponding to their needs (De Brandt et al., 2017).

Additionally, the wellbeing of DC athletes appeared as both an important resource in
coping with DC challenges and an outcome of DC since mental ill health of DC
athletes could act as a DC barrier (Stambulova et al., 2024). Recently considering the
complex phenomenon of wellbeing and providing social and professional support has
been emphasized (Stambulova et al., 2024; Storm et al., 2021), attracting attention to

the importance of social support and relational dynamics within DC to the spotlight.

2.2.2.2. Social Support and Relational Dynamics of DC Experiences

Recent research highlighted that effective social and professional support played a
critical role in helping DC athletes manage the complex, coinciding and competing
challenges of a dual career (Defruyt et al., 2019; Storm et al., 2021; Sum et al., 2017).
Supporting athletes in developing DC competencies and their DC journey attracts
attention to the proximal level relationships between the athlete and significant others

(Knight & Harwood, 2015). How a DC athlete experiences dual career processes is
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not only dependent on the individual but also on the intertwined interpersonal
relationships with their support network involving parents, coaches, teammates, peers,
siblings, teachers, employers (Defruyt et al., 2020; Henriksen et al., 2020; Knight et
al., 2018; Knight & Harwood, 2015; Li & Sum, 2017; Rossi & Hallmann, 2022;
Stambulova & Wylleman, 2019; Sum et al., 2017). Moreover, the study by De Brandt
et al. (2018) found that maintaining relationships with their social network, asking for
help and advice from them were important facilitators for DC athletes denoted as social
intelligence and adaptability competences. Athletes expressed significance of relying
on their support network, yet sometimes experienced struggles in their relationships

(Knight et al., 2018; Li & Sum, 2017; Rossi & Hallmann, 2022).

Coaches, as one of the most influential social actors in athletes’ lives, played a critical
role by serving both as a source of support as well as a pressure (Cosh & Tully, 2015).
Some coaches expressed concerns over athletes’ divided focus and expected them to
prioritize sports over education (Aquilina, 2013; Gledhill & Harwood, 2015; Knight
et al.,, 2018; Knight & Harwood, 2015; Singer, 2008). Whereas others acted as
facilitators, by providing enjoyable training environments, supporting their athletes to
manage stress (Cosh & Tully, 2015), promoting a balanced life, and recognizing the
value of education alongside athletic pursuits (Gledhill & Harwood, 2015; Sum et al.,
2017; Tekavc et al., 2015). However, while many coaches expressed appreciation for
athletes’ educational efforts, the practical reflection was usually missing and they did

not consistently reflect the value of education in their (Ronkainen et al., 2018).

In addition to coaches, the studies revealed that parents and how they perceived DC
could be a source of support through providing moral, financial, and logistical support
(Rossi & Hallmann, 2022; Tekavc et al., 2015), or pressure because of their controlling
behaviors and overemphasis on the single dimension of their children’s life (Defruyt
et al., 2020; Geraniosova & Ronkainen, 2015; Gledhill & Harwood, 2015; Knight et
al., 2018; Tekavc et al., 2015). Moreover, despite feeling enthusiastic about supporting
their children, parents often felt unprepared to decide on suitable approaches to
supporting their children concerning their DC journey (Knight & Harwood, 2015;
Tessitore et al., 2021).
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Among other members of the entourage, peers had positive and negative roles in DC
athletes’ experiences (Deason, 2019; Linnér et al., 2021). While some peers helped
cope with stress and loneliness (Sum et al., 2017) or supported athletes academically
by sharing class notes (Linnér et al., 2021), others, especially non-sports peers, created
challenges due to failures in meeting socialization expectations. This situation
sometimes leads athletes to experience conflicting roles, resulting in role strain
between their athletic and teenage identities (Gledhill & Harwood, 2015). In some
cases, admiring successful role models and following their footsteps inspired athletes
to initiate their higher education (Defruyt et al., 2020). Additionally, the study by Sum
et al. (2017) found that teammates acted as a source of motivation and guidance, while
siblings by providing emotional and sometimes financial support, facilitated the DC

process.

Similarly, teachers and academic staff facilitated DC experience by counseling and
emphasizing long term career planning (Knight & Harwood, 2015), supporting
athletes by providing special arrangements concerning school work (Tekavc et al.,
2015), rearranging exam dates by taking coinciding schedules into account (Brown et
al., 2015) or made it difficult for DC athletes by stigmatizing them (Geraniosova &
Ronkainen, 2015), and let DC athletes feel constrained by refusing to provide
flexibility (Rossi & Hallmann, 2022).

From the beginning until the end of DC pathway, social agents so-called “team around
the athlete” (Knight et al., 2018, p.145) had a key role in athletes’ academic, athletic
and/or vocational domains (Li & Sum, 2017; Stambulova & Wylleman, 2019), with
their roles and significance changing on a continuum (Henriksen et al., 2020; Knight
& Harwood, 2015; Rossi & Hallmann, 2022). As DC athletes navigated through their
developmental journey and experienced changes associated with transitions, such as
moving away for education, decreased contact with their support network, the roles of
significant others changed over time (Rossi & Hallmann, 2022; Sum et al., 2017;
Wylleman et al., 2020). Moreover, as they progressed within their DC pathway, they
were expected to become more autonomous, resourceful, and self-responsible, which
gradually transformed the role of external support to a more complementary role

(Stambulova et al., 2024).
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The extent to which significant others’ support responded to the needs and
expectations of DC athletes were closely related to anticipating the DC demands,
problems, recognizing the needs of DC athletes and addressing these needs with
necessary adaptations, enhancing DC athletes’ agency through autonomy-supportive

environments and appreciating the value of dual career (Knight et al., 2018).

The interdependence and complexity within each layer of the DC social ecosystem
showed that support processes at various levels were reciprocal, rather than
independent (Henriksen et al., 2020; Nikander et al., 2022; Storm et al., 2021). While
each one of these significant figures individually and separately fulfilled important
roles regarding DC athletes’ experiences, considering their interrelationships was also
necessary. Research conducted by Knight et al. (2018) revealed the importance of
integrated efforts across the support network by highlighting the importance of
collaboration, mutual support, shared goals, open communication and avoiding
conflicting messages. Moreover, considering DC athlete as a whole person,
recognizing and valuing all aspects of their life, and consistently promoting and
voicing the benefits of education, adopting a competence driven and empowering
approach were highlighted as the key factors in optimizing relational dynamics and

support provided to the DC athlete (Knight et al., 2018; Stambulova et al., 2024).

2.2.2.3. Environmental Structures, Opportunities and Cultural Influences

The characteristics of the DC context, available opportunities, its structure, and
resources create opportunities as well as constraints while pursuing DC (Stambulova
et al., 2024). The development of DC athletes, their DC experiences and pathways
followed are related to the development of the environment (Morris et al., 2021;

Stambulova et al., 2021).

Beyond individual and social relational influences, the broader environment in which
athletes develop, plays a vital role in shaping their DC journey. As outlined by the
HACM (Wylleman, 2019; Wylleman et al., 2013), athletes while progressing
developmentally navigated and interacted with different environments such as schools,

academic institutions, sports organizations, universities, and sport clubs.
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Previous studies regarding DC development revealed that DC settings and available
support varied to a great extent and had multidimensional reflections and implications
within DC social ecosystem (Aquilina & Henry, 2010; Guidotti et al., 2015; Henriksen
et al., 2020; Kuettel et al., 2020; Morris et al., 2021; Stambulova & Wylleman, 2019).
The extent to which academic environment and athletic environment are open to
nurturing dual career pursuits, the availability of academic as well as athletic
flexibility, access to academic support, financial incentives, adjustment of academic
and training schedules, structured support and guidance, the availability of Career
Assistance Programs (CAPs) and the organization of national DC systems are among
the essential features of supportive DC environments influencing DC athletes and their
respective DC processes (Aquilina & Henry, 2010; Deason, 2019; Henriksen et al.,
2020; Morris et al., 2021; Rossi & Hallmann, 2022; Stambulova et al., 2021;
Stambulova & Wylleman, 2019; Sum et al., 2017). DC athletes’ expectations of
flexibility in higher education and perceived support attracted them to consider

combining education and sports (Defruyt et al., 2020).

Across the world, the organization of sports and education differs to a great extent
regarding structure, type, and management. While some countries and models
integrate sports directly into the educational system, others have differing approaches
that involved sports being practiced through sports clubs with little or no connection

to the educational system (Quinaud et al., 2022).

Within the school-based DC system in the United States where intercollegiate athletics
are integrated into higher education, The National Collegiate Athletic Association
(NCAA), oversees the performance of its member institutions regarding academic
support systems, career development programs as well as the eligibility of student-
athlete, their academic performance and aims to promote policies and practices for
supportive, positive learning and competitive environments (Eckenrod & Nam, 2021).
Consequently, student-athletes are offered structured support such as career
counselling, scholarships, and tutoring, as a reflection of institutional support on DC

(Quinaud et al., 2022).
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Whereas, in Europe where the sporting system is mainly club-based (Ryba et al., 2015)
and educational systems are diversified, the national layer of DC experiences involves
differing national approaches and DC policies highlight the availability of differing
support and interactions between education and sports environments (Aquilina &
Henry, 2010). Accordingly, the structure and support available to elite athletes in
higher education in Europe were classified by four different typologies that involved
“state-centric regulation” where the government regulates higher education
institutions to provide adapted support through legislative measures, “state as a
sponsor/facilitator” through promoting formal agreements between educational and
sporting organizations, ‘“national sports federations or sports institutes as
intermediaries” where national sports organizations act on behalf of student-athletes
for providing support and lastly, “laissez-faire” approach with lack of structured
measures and leaving arrangements and negotiations rely on individuals (Aquilina &

Henry, 2010).

The environment in which athletes experience DC has reflections on policies,
interactions, provided support and the DC structure (Henriksen et al., 2020; Kuettel et
al., 2020; Morris et al., 2021; Stambulova & Wylleman, 2019; Storm et al., 2021). In
addition to classifying national approaches in supporting DC, the study by Morris et
al. (2021) further expanded knowledge by outlining different environments within
nations that offered different approaches to supporting athletes and establishing
communication lines between sport and education. Accordingly, eight dual career
development environments (DCDEs) with varying resources, structures, goals,
processes were identified across seven FEuropean countries targeting various
educational levels, sports, student, and athlete profiles and providing different
approaches in response to the priorities of individuals. These DCDEs involved “sports-
friendly schools, elite sport schools/colleges, professional and/or private clubs, sport-
friendly universities, combined dual career systems, national sports programs, defense
forces programs, and players’ union programs” (Morris et al., 2021, p. 6). A crucial
factor in facilitating DC experience is the stance of the environment toward
accommodating DC athletes by acknowledging and addressing their needs, while a
lack of coordination and communication constrain the compatibility of both careers

(Rossi & Hallmann, 2022).
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To have an informed understanding of environments’ role, recent research explored
an athlete-friendly university as a DCDE and the influential factors in supporting DC
athletes (Henriksen et al., 2020). The findings underscored the multi-layered, dynamic,
and interconnected nature of the environment where optimizing the whole
environment was as crucial as focusing individually on student-athletes’ challenges
and needs (Henriksen et al., 2020). The important elements to developing student-
athletes as individuals, athletes, and students involved the coordination provided by
DC support team in facilitating communication and support across different domains.
Besides, offering individualized solutions corresponding to DC athletes’ experiences,
adopting a competence-enhancing approach in empowering DC athletes,
acknowledging optimal balance, and recognizing athletes as whole persons were
essential elements (Henriksen et al., 2020). Hence, it is crucial to recognize the
dynamism within and across each dimension and understand the ongoing processes by

recognizing the evolving perspectives of DC environments.

Moving from highlighting the supportive measures in DC experience such as offering
flexible training and study programs or availability of mentorship, Storm et al. (2021),
despite acknowledging the uniqueness of each environment within its culture,
identified the essential features of dual career development environments. They
underlined the significance of focusing on a whole spectrum and the interaction
between various people across organizations and the athlete. Accordingly, the essential
features shared by these diverse dual career development environments highlighted
the significance of a “holistic structure” encompassing “dedicated support team for
coordination, integrated efforts via communication across the whole environment,
acknowledgment, and support from the environment, guidance of role models and
mentorship, access to expert support” (Storm et al., 2021, p. 5), as well as a “shared
DC philosophy” denoting “a whole person and empowerment approaches,
individualized flexible DC solutions, bearing responsibility for well-being and

adopting a proactive approach to develop DC environment” (Storm et al., 2021, p. 5).

More recent attention of DC in sports literature has focused on individual DC athletes,
DC pathways, transitions and related challenges, the team around them, their role in

DC processes, and the environment in which athletes develop. To date, research
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exploring the cultural influences on dual career development of athletes has been
scarce (Kuettel et al., 2020). At the macro system of DC development, attitudes,
ideologies of culture, norms, values, prejudices, beliefs, youth, educational and sports
culture are crucial features affecting the DC environment and the way DC
development is perceived and supported (Henriksen et al., 2020; Kuettel et al., 2020;
Li & Sum, 2017; Sum et al., 2017). The cultural transitions of Aboriginal athletes upon
relocation to pursue academic and sports careers underlined the crucial role of culture
in shaping their DC experiences through dealing with stereotypes, culturally
oppressing behaviors, loss of social cultural support and renegotiating their identities

(Blodgett & Schinke, 2015).

Another study conducted by Kuettel et al. (2020) also revealed the cultural influence
on the DC development and trajectories of athletes through exploring the values and
beliefs of significant stakeholders in DC team. Accordingly, athletes in Denmark,
Poland, and Switzerland encountered differing levels of support and program
structures in their DC pathways, reflecting the respective countries’ distinct cultures
and ideologies of welfare regimes (Kuettel et al., 2020). For instance, in a Danish
sport-friendly university recognizing DC athletes as active agents and autonomous
individuals in charge of their own DC development led to a shift from proactive to
reactive support in order to stimulate autonomy and active involvement of DC athlete
in planning and prioritization (Henriksen et al., 2020). The national context, culturally
and socially imposed expectations from DC athletes, macro cultural influences
encompassing the culture of sports, education, and youth, as well as how the agency
of athletes is conceptualized, have reflections on DC social ecosystem and diversified
approaches in DC development (Henriksen et al., 2020; Kuettel et al., 2020). The
complexities embedded in DC contexts and dual career development environments
revealed that DC processes at various levels were part of a related culture constituting

a role in developing DC environments (Kuettel et al., 2020).

2.2.3. DC Research on Pathways

There are diverse DC pathways depending on different contexts and athletes’

preferences (Stambulova et al., 2024). As discussed in the previous section, diverse

43



national approaches concerning DC as well as different dual career development

environments, allow athletes to follow different DC pathways.

The studies exploring career transitions and employing holistic career perspective
provided valuable insights into DC pathways. The athletic career transition research
revealed that student-athletes in the North American context mainly experienced two
major transitions involving transition into university and vocational post-sport career
as most student-athletes drop out of sports and retire following college graduation due
to losing competition opportunities in professional sports to continue their athletic
career (Stambulova et al., 2021). In contrast, previous DC research in the European
context revealed that student-athletes mainly experienced three major transitions,

which allowed them to follow their preferred pathways (Stambulova et al., 2021).

Accordingly, following the transition to upper secondary school, student-athletes have
a chance to decide on continuing their education at a regular school or elite sport school
(Stambulova et al., 2015). Upon graduating from high school, student athletes might
choose to continue their education at university or experience a linear-pathway by
focusing exclusively on their sports career (Mateu et al., 2020; Ryba et al., 2015;
Stambulova et al., 2021). The study by Vickers and Morris (2022) studied the career
pathway upon university graduation and showed that student-athletes followed four
different routes encompassing full focus on the sporting pathway, combining sport and
work or triple career pathway, pursuing postgraduate studies together with elite sport
pathway as well as an alternative pathway by dropping out of sport and transitioning

into employment or postgraduate studies.

As previously discussed within the DC literature, an athletic career was typically
conceptualized as initiated during childhood and continued through adolescence and
adulthood, overlapping with simultaneous progression through primary, secondary,
and high schools following university education (Stambulova & Harwood, 2022).
Since DC athletes progressed through different levels of their development, they
experienced multiple and overlapping transitions and needed to cope with associated
demands (Wylleman et al., 2020), which made sustaining a constant commitment to

both academic and sports careers equally and fully challenging (Stambulova et al.,
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2015). Depending on individual priorities, the balance between education and sports
is reconsidered and negotiated leading to different typologies of DC athlete
(Stambulova & Harwood, 2022).

Recent research categorized different typologies of DC pathways into three categories
that involved a sporting pathway signifying a sports dominance within DC, an
educational- vocational pathway signifying an education-vocation dominant focus to
DC and DC pathway representing a balance between education-vocation and sports
with each category showing different identity development as well as support needs
(Cartigny, Fletcher, Coupland, & Taylor, 2021). Moreover, it has been suggested that
although a dual career pathway signifies an equal progression in each domain, in
practice, the importance given to given to careers occasionally varies and fluctuates

(Cartigny, Fletcher, Coupland, & Taylor, 2021; Mateu et al., 2020).

Similarly, Torregrossa et al. (2015) identified a three-pathway classification in DC.
Accordingly, a “linear path” indicated an exclusive focus on sports careers, a
“convergent path” represented prioritization of sports over vocation-education, and a
“parallel path” emphasized an equal prioritization of sports and education-vocation,
revealing both athletes’ choices and sporting culture effect on the pathway followed.
Their research showed that athletes from super-professionalized sports were often
influenced by their environment to pursue a linear path. In contrast, athletes from semi-
professionalized sports pursued convergent or parallel paths. Lastly, athletes from
traditional Olympic sports experienced more flexibility in choosing pathways based

on their priorities (Torregrosa et al., 2015).

In addition to the above-discussed DC pathways, Stambulova et al. (2015) classified
DC athletes into three categories as “students doing sports” signifying students who
focused on academics by considering limited opportunities in sports following an
educational-vocational pathway (Cartigny, Fletcher, Coupland, & Taylor, 2021),
“athletes trying to study” prioritizing sports and following a sporting pathway
(Cartigny, Fletcher, Coupland, & Taylor, 2021), and “athletes searching for optimal
balance” striving for a more balanced experience, making shifts between pursuits and

following a dual career pathway (Cartigny, Fletcher, Coupland, & Taylor, 2021).
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Besides other studies (Garrett et al., 2020; Palumbo et al., 2021; Ryba et al., 2015)
introduced diverse profile of athletes following transnational DC pathways based on
geographical mobilization and migration motives such as financial incentives, better
competition opportunities, coach encouragement, and recruitment, personal, political

reasons, experiencing new cultures.

2.2.4. DC Research in Para Sports Context

Dual career research neglected para sports context and experiences of para athletes to
a great extent (Campbell, 2018; Stambulova et al., 2024; Stambulova & Wylleman,
2019). Except for the recently conducted research on DC barriers in the para sports
context (Macid-Andreu et al., 2023; Magnanini et al., 2022; Vaquero-Cristobal et al.,
2023) and the higher education experiences of student para athletes (Campbell, 2018),
DC in para sports context remains an under-researched area. These research efforts
provided initial insights and revealed that absence of flexibility, lack of institutional
support, long travel distances between home and university, absence of accessible
facilities and services, travel challenges and difficulty in balancing training and study
were challenges encountered by student-athletes with disabilities (Macid-Andreu et

al., 2023; Magnanini et al., 2022; Vaquero-Cristobal et al., 2023).

The Para-Limits project (Leiva-Arcas et al., 2023), aiming to contribute to social
inclusion through promoting dual career of athletes with disabilities, indicated that
various interconnected stakeholders had a key role in supporting these athletes. Hence,
developing effective, coherent, and coordinated efforts between support providers
from academic, sports, and personal domains is essential for enabling student-athletes
with disabilities’ academic and athletic development (Leiva-Arcas et al., 2023).
Similarly, the Swedish National Guidelines for Elite Athletes’ Dual Career (2018)
attracted attention to student-athletes requiring special support by dedicating a section
and underlined that universities might need to implement more complex arrangements

to meet their disability and elite sports associated needs.

Research exploring the experiences of DC para athletes and their higher education
landscape (TASS, 2021) emphasized a collaborative approach in increasing

opportunities and improving experiences of student para athletes. Some student para
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athletes shared feelings of being valued less than their non disabled peers which
underlined the need for greater recognition and promotion of para sports within
university settings. Moreover, one of the key challenges experienced by student para-
athletes was the transition out of higher education, which revealed four different
pathways. These pathways included becoming a full-time para-athlete, retiring from
sports to pursue a career due to difficulties balancing an elite athletic career with full-
time work, pursuing postgraduate studies while competing and sustaining an athletic
career while unemployed and depending on disability benefits (TASS, 2021).
Understanding these challenges and experiences encountered by student para athletes

is crucial to provide appropriate support.

According to Leiva-Arcas et al. (2023), to facilitate managing dual careers,
universities should offer individualized support to student-athletes with disabilities
corresponding to their academic, athletic, and personal needs. Facilitative measures in
supporting DC involved flexible study programs, additional exam options, training for
academic staff concerning inclusive education, introducing personalized educational
programs aligning with athletic pursuits, access to university sports facilities for
training, and providing scholarships for financial support (Vaquero-Cristobal et al.,

2023).

Based on the limited research (Campbell, 2018; Leiva-Arcas et al., 2023; Macia-
Andreu et al., 2023; Magnanini et al., 2022; TASS, 2021; Vaquero-Cristobal et al.,
2023), it is revealed that the contextual differences associated with para sports and
challenges associated with disability experience added complexity while pursuing DC
and para athletes experienced diversified challenges as compared to their non-disabled

peers pursuing DC.

Relatedly, the research on the retirement experiences of elite Paralympic athletes
highlighted the unique retirement challenges experienced by para athletes and attracted
attention to de-classification or secondary disabilities due to injuries forcing them to
an involuntary or premature career termination (Bundon et al., 2018). Moreover, the
pursuit of medals becoming a top priority (Bundon, 2022; Houlihan & Chapman,

2017) and coaches, as well as high-performance staff’s increased expectations of
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commitment from para athletes posed threats to the continuation of athletes’
educational or vocational pursuits. The shift in expectations necessitating increased
dedication, forced para athletes to reconsider their careers by quitting their jobs and
schools or moving to centralized training facilities (Bundon, 2022), especially in tense
periods heading toward the Paralympic Games (Dehghansai, Pinder, & Baker, 2021;
Dehghansai, Pinder, Baker, & Renshaw, 2021). Furthermore, para athletes with
exclusive focus on athletic career expressed feelings of stress and worry because of
having restricted options after retirement, which posed challenges to their wellbeing

(Miller et al., 2024).

Together with the future employment concerns after retirement (Bundon, 2022;
Bundon et al., 2018), the trends in para sports such as professionalization (Houlihan
& Chapman, 2017; Radtke & Doll-Tepper, 2014) and the evolving nature of para
sports toward Olympification further complicated the retirement decisions of para

athletes as well as their career trajectories (Bundon, 2022; Bundon et al., 2018).

2.2.5. Dual Career Research in Tiirkiye

Compared to the increase in DC researches worldwide, especially in the European
context in recent years (Vidal-Vilaplana et al., 2022), DC studies in Tiirkiye have been
limited. Despite being in its infancy and limited, DC research conducted in Tiirkiye
(Bozyigit et al., 2022; Karadag & As¢1, 2021; Kogak et al., 2023; Semiz, 2018; Urhan
& Figne, 2022), mainly focused on the DC experiences and challenges encountered by
student-athletes at higher education, together with research on scale adaptations
regarding dual career competency and student athletes’ career situations. To date, these

studies mainly focused on the micro level by studying student-athletes’ experiences.

Research indicated that student-athletes in Tiirkiye faced challenges involving
coinciding schedules, transportation issues, long travel distances between school and
training facilities, time management challenges, financial concerns, and role conflicts
(Kogak et al., 2023; Semiz, 2018). High performance student-athletes reported that
they felt obliged to prioritize training camps and competitions over their education due
to schedules being beyond their control (Kogak et al., 2023). Additionally, student-

athletes competing at the international level shared that they experienced challenges
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in maintaining social relationships, managing absence due to intense training periods,
coping with stress related to conflicting responsibilities, facing negative attitudes of
coaches toward their academic pursuits, and dealing with persistent fatigue (Urhan &

Fisne, 2022).

Despite these challenges, student-athletes highlighted the value of education for their
future by referring to and recognizing the limited lifespan of an athletic career. To deal
with dual career demands, student-athletes adopted various coping strategies such as
sacrificing social activities and social relationships, relying on self-discipline, seeking
flexibility from their academic institutions, and requesting support from academic staff

(Kogak et al., 2023).

Recently, the Turkish National Olympic Committee, as one of the partners of the
“Supporting Athletes’ Dual Careers Project,” introduced an online course aiming to
raise awareness of Olympic athletes on dual careers, shared strategies for managing
dual careers, and showcased success stories of other student-athletes as role models
(Tiirkiye Milli Olimpiyat Komitesi (TMOK), 2024). However, both structured career
assistance programs and career counseling services are missing in Tirkiye,
highlighting the need to develop career assistance programs corresponding to student-

athletes’ needs (Kogak et al., 2023).

On the other hand, some supportive measures exist for decorated national athletes,
such as reserved university enrollment quotas. National athletes are granted special
quotas for admission to higher education institutions in sports, and their application
threshold scores are set lower than other candidates. According to Article 7.5 of the
2024 Higher Education Institutions Examination (YKS) Guide, national athletes who
place in the top three positions in the Olympics, World Championships, and European
Championships are placed in higher education institutions in the field of sports within

the allocated quotas (Student Selection and Placement Centre, 2024).

The Ministry of National Education also allocates quotas for national athletes who
have either ranked in the top positions or have been chosen to the national team at least
ten times in Olympic disciplines. Providing they meet the required criteria, these

athletes are appointed as physical education teachers based on their ranking among the
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applicants for that year, without requiring a centralized exam (Ministry of National

Education, 2015).

DC studies in Tiirkiye referred to these facilitative measures supporting student-
athletes such as flexibility allowing them to take make-up exams for overlapping exam
and training-competition schedules, scholarships facilitating educational opportunities
in both sport and non-sports fields of study at foundation universities, and legislative
measures facilitating employment opportunities of national athletes (Alp, 2020; Kogak
et al., 2023). However, these measures were criticized for their limited reach, mainly
targeting decorated high-performance athletes in higher education, revealing the
absence of organized, coordinated, and systematic approaches to supporting student-

athletes in Tiirkiye (Kocak et al., 2023).

2.3.  Research on Para Sports

Emphasizing a context-sensitive approach is crucial to situating and understanding the
relevant experiences of para athletes. Therefore, to achieve contextual awareness, this
section aims to consider para athlete development pathways, and stressors experienced

by para athletes.

2.3.1. Athlete Development Pathways in Para Sports

Identifying talents and developing athletes to achieve their potential are crucial agenda
items for most scholars, practitioners, and policymakers (Pinder et al., 2023).
Correspondingly, there has been a growing interest in researching athlete development
pathways for the last decades. However, a major focus of previous research was on
conceptualizing the developmental progression of non-disabled athletes, leaving para
athletes and their experiences under-explored (Baker et al., 2017; Dehghansai et al.,
2017; Dowling et al., 2018; Hutzler et al., 2016; Patatas, De Bosscher, Derom, &
Winckler, 2020; Patatas et al., 2018).

While exploring the para athlete development pathways, researchers (Lemez et al.,
2020; Patatas, De Bosscher, Derom, & Winckler, 2020) discussed the adaptability of
acknowledged athlete developmental models such as the HACM (Wylleman & Rosier,
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2016), the LTAD model (Balyi et al., 2013), the FTEM model (Gulbin et al., 2013),
the Developmental Model of Sport Participation (DMSP) (Cété et al., 2007) and
stressed that despite these models’ potential in providing valuable insights for the
development of para athletes, they were not accurately reflecting para athletes’
experiences and para sport specific features. Similarly, recent research on para sports
highlighted concerns about the accuracy of age and maturation-based models for para
sports domain by referring to variations related to the onset of impairment and
availability of resources across different developmental environments (Lemez et al.,

2020; Patatas, De Bosscher, Derom, & Winckler, 2020).

The evolution of para athlete development pathways is related to the evolution of para
sports (Legg et al., 2023). During the early periods of para sports development, the
dominant perspective of athlete development pathways adopted a rehabilitation focus
that aimed to integrate people with disabilities into society, followed by a shift from
disabled patient-based competitions to athlete-based competitions from mid-80s to

early 2000s (Legg & Steadward, 2011).

The next period emphasized establishing stronger ties with mainstream sports
organizations like the International Olympic Committee (IOC) with an emphasis on
delivering professional sports events and addressing some critical issues related to
eligibility and classification (Bundon, 2022; Legg & Steadward, 2011). Therefore, the
vision of rehabilitation sport is firstly converted to recreational sport followed by
providing competitive sport opportunities that emphasized a high-performance
perspective and professionalization of Paralympic sport (Bundon, 2022; Howe et al.,

2023).

Despite attracting attention to the individuality and uniqueness of each para athlete’s
developmental trajectory, researchers tried to identify important characteristics of para
athlete development (Dehghansai et al., 2017; Dehghansai, Pinder, & Baker, 2021;
Leggetal., 2023; Patatas, De Bosscher, Derom, & Winckler, 2020; Patatas et al., 2018;
Storli et al., 2022). Accordingly, Patatas et al. (2020; 2021) by considering existing
developmental models reflected on para athlete development trajectories and

identified six interconnected, and fluid developmental phases, which included
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attraction, retention, competition, talent identification and development, elite phase,

and voluntary or forced retirement.

Often, para athletes experience the blurring of developmental stages with initiation,
development and specialization stages experienced almost concurrently (Bundon,
2022; Patatas, De Bosscher, Derom, & Winckler, 2020; Peake & Davies, 2024). The
pathway to the elite level is considered less competitive, shorter and often at later ages
than usual as compared to non-disabled sports, as there are usually fewer athletes in
sport classes, enabling faster participation at international competitions (Patatas, De

Bosscher, Derom, & De Rycke, 2020; Patatas et al., 2018).

From another perspective, Higgs et al. (2016) in Long-Term Athlete Development for
Athletes with Disabilities highlighted that para athletes experienced and progressed
across similar developmental stages with slight changes that acknowledged the
significance of awareness and first involvement as well as differences in progression
pace based on disability related features. In the course of time, the model is further
developed and named as the “Long Term Development in Sport and Physical Activity”
(Higgs et al., 2019), highlighting the significance of personal, organizational, and
system factors in delivering quality sports experience as well as unique and various

development pathways existing within the para sport.

Despite being a relatively new research area, previous studies indicated that there was
no single, universal model outlining para-athletes’ development pathways, and rather
illustrating a wide range of athlete profiles involving individual differences in
development pathways (Dehghansai et al., 2017; Dehghansai, Pinder, & Baker, 2021;
Patatas, De Bosscher, Derom, & Winckler, 2020).

The onset of impairment and classification are the two crucial features in need of
attention while exploring para athlete development pathways (Dehghansai et al., 2022;
Patatas, De Bosscher, Derom, & De Rycke, 2020; Patatas, De Bosscher, Derom, &
Winckler, 2020; Patatas et al., 2018). Depending on the onset of impairment, which
signifies the age at which an individual acquired impairment, para athletes participated
in sports at varying ages as well as at different maturational stages of their lives

(Patatas et al., 2018). This variation is related to the diversity of athlete profiles. Some
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para-athletes started sports in their mid-40s and continued competing at the Paralympic
level for over 20 years, as well as those who engaged in high-performance sports from
early adolescence (Baker et al., 2023). Consequently, the athlete development
processes, depending on the unique characteristics of each athlete show variability and

complexity (Dehghansai et al., 2017; Lemez et al., 2020).

The onset of impairment, as well as the prior sports experience before acquiring
impairment, further complicates the talent identification process, underscoring the
importance of individualized approaches. The study by Lemez et al. (2020) showed
that the majority of para athletes with acquired impairment had prior sporting
experience in the non-disabled domain before entering into para sports. Relatedly, para
athletes depending on the onset of impairment and prior sports experience before
entering into para sports, access or re-access sports at different ages with differing
sports experiences revealing variations in their development trajectories (Dehghansai
et al., 2022). These differences also affect coaches’ talent identification approaches
and consideration of their athletes’ readiness according to their age as well as prior

training level (Dehghansai, Pinder, & Baker, 2021; Radtke & Doll-Tepper, 2014).

Para athlete development pathways are characterized by faster progression and early
participation at international competitions, with transitions from locale to international
level taking three years on average (Dehghansai & Baker, 2020), and occasionally
leaving limited time for acquiring developmentally appropriate skills (Bundon, 2022).
The study by Patatas et al. (2021) showed that para athletes with congenital
impairments entered sports at earlier ages than athletes with acquired impairments, and
both groups had different progression paces. Accordingly, it was found that while
athletes with acquired impairment progressed faster through their athletic careers as
compared to athletes with congenital impairments, the latter group reached the career
milestones such as sports initiation, first appearance at national and international
competitions earlier which is conceivably related to having a prior sport experience

(Dehghansai, Pinder, & Baker, 2021; Patatas et al., 2021).

On the other hand, another study examining Norwegian para athletes’ development

trajectories towards the elite phase revealed that para athletes engaged in sports related
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activities at early ages and the youth sport period involved highly heterogeneous
experiences (Storli et al., 2022). The varied findings of research on para athlete
development pathways (Dehghansai et al., 2017; Patatas, De Bosscher, Derom, &
Winckler, 2020; Storli et al., 2022) revealed differences concerning the ages at which
para athletes participated in sports and diversified progression paces reflecting the

individualized characteristics of para sports.

Classification and meeting the para sports specific minimum eligibility criteria are the
foundational elements to be part of the para sports system (Legg et al., 2023).
Therefore, to become a para athlete and progress across para athlete development
pathways, an individual with a disability primarily must be evaluated for classification
and have an eligible impairment satisfying the minimum impairment criteria of the
respective para sports (Fortin-Guichard et al., 2023). For that reason, athletes’
development and high-performance pathways are influenced by the classification
process. Athletes” potential sports class, relative position, and potential
competitiveness within a sports class have reflections on their development pathways
(Dehghansai et al., 2022; Dehghansai, Pinder, & Baker, 2021; Patatas, De Bosscher,
Derom, & De Rycke, 2020; Patatas, De Bosscher, Derom, & Winckler, 2020).
Therefore, sports class of a para athlete being related to their impairment is one of the
most crucial features determining talent identification, development pathway as well
as the level of support and funding (Dehghansai, Pinder, & Baker, 2021; Patatas, De
Bosscher, Derom, & Winckler, 2020; Radtke & Doll-Tepper, 2014). Additionally,
athletes’ career trajectories are affected by the changes in athletes’ sports classes due
to impairment progression or classification rule changes, sometimes forcing athletes

to experience involuntary retirement (Bundon et al., 2018; Legg et al., 2023).

The sport participation access points and entry or re-entry into sports after a traumatic
event or a degenerative illness reveal unique features tied to para sports context
(Patatas et al., 2018). The way individuals access sport change to a great extent based
on whether they have an acquired or congenital disability. The dominance of sports
clubs and schools as access points in non-disabled sport system shifts greatly to

rehabilitation centers for individuals with acquired disability and special education
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schools in the case of congenital disabilities (Dehghansai, Pinder, & Baker, 2021;
Patatas, De Bosscher, Derom, & De Rycke, 2020; Patatas et al., 2018).

Among the various para sport development pathways, parents and their concerns for
their child’s social inclusion due to restricted sports opportunities in mainstream
settings, act as driving forces in directing their children toward competitive para sports
(Coates & Howe, 2023). Parents and their support were critical factors in predicting
children with disabilities’ physical activity behaviors (Siebert et al., 2017). Similarly,
the study by Storli et al. (2022) highlighted the significant role of family across para
athletes’ development trajectory, especially by referring to their critical role in
initiating and maintaining sports involvement during childhood. While supporting
their children to participate in sports, parents often fulfilled multidimensional roles,
made sacrifices and experienced various challenges such as financial difficulties and
restricted suitable local sports opportunities (Coates & Howe, 2023), with these
experiences shedding light on the broader social, cultural and environmental role in

shaping experiences.

As Dowling et al. (2018) asserted while considering para sports, layers of complexity
must be recognized since the macro context influences access to para sports, available
opportunities, and nations’ ability to develop and support high-performance para
athletes. The study by Patatas et al. (2018; 2020) highlighted accessibility issues of
facilities and transport as well as restricted opportunities concerning accessing
structured sports opportunities at clubs and training with qualified coaches in para
sports domain. On the other hand, para athletes from Norway had the opportunity to
experience sampling of various sports during their childhood despite these sports
activities being organized, coach-led, and focusing on sports specific skills (Storli et

al., 2022).

With that being said, coaches are one the most crucial social agents throughout para
athletes’ development trajectories from the very beginning (Patatas, De Bosscher,
Derom, & Winckler, 2020). With their dynamic, multidimensional roles (Tawse et al.,
2012) and relationships with para athletes, coaches can facilitate positive outcomes

throughout para athletes’ development, such as redefining capabilities through
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discovering new skills, enhancing self-confidence, developing higher self-
expectations, increased socialization and enhanced leadership skills as well as self-
acceptance (Turnnidge et al., 2012, p. 1134). Moreover, coaches play a critical role in

shaping sports environment (Turnnidge et al., 2012).

In para sports, coaches must have disability specific knowledge as well as working
knowledge on classification, as they are the vital stakeholders in talent identification
through finding eligible and classifiable para athletes (Patatas, De Bosscher, Derom,
& Winckler, 2020). In addition to impairment related factors and classification, there
were multidimensional factors affecting talent identification and development in para
sports. These factors encompassed considering prior sports background of athletes and
parents, athletes’ level of independence, funding concerns, malleable constraints as
athletes’ other commitments like education or vocation, their residency and
overprotectiveness of families (Dehghansai, Pinder, & Baker, 2021, p. 4). Relatedly,
the professionalization of para sports stimulated coaches and sports managers to
identify talents strategically and direct recruited ones toward national programs to

follow accelerated development pathway (Bundon, 2022).

In a similar vein, the pursuit of medals becoming a top priority (Bundon, 2022;
Houlihan & Chapman, 2017) and coaches, as well as high-performance staff’s
increased expectations of year-round training commitment from para athletes created
threats to the continuation of athletes’ educational or vocational pursuits. The shift in
expectations necessitating increased dedication forced para athletes to reconsider their
careers by quitting or pausing their jobs and academic engagements or moving to
centralized training facilities (Bundon, 2022), especially in tense periods heading
toward the Paralympic Games (Dehghansai, Pinder, & Baker, 2021; Dehghansai,
Pinder, Baker, et al., 2021).

Together with the future employment concerns after retirement (Bundon, 2022;
Bundon et al., 2018), the trends in para sports such as professionalization (Houlihan
& Chapman, 2017; Radtke & Doll-Tepper, 2014) and the evolving nature of para
sports toward Olympification further affected retirement decisions of para athletes and

struggled them to leave their athletic careers (Bundon, 2022; Bundon et al., 2018).
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Hence, multidimensional factors affected the athlete development pathways in para

sports.

To sum up, age at which an athlete acquired impairment as well as accessed sports,
classification and athletes’ potential competitiveness within their sports class, prior
sports experience, impairment specific pathways, diversified sports participation
access points and risk of forced retirement due to classification reviews have
implications for the multiple developmental pathways in para sports (Legg et al.,

2023).

Lastly, research on para athlete development pathways revealed that para athletes who
participated in sports at various ages, instead of experiencing a typical linear pathway
with normative transitions, navigated through their athletic careers with possible entry
and exit sequences bearing nonlinear characteristics with varying progression pace

(Patatas, De Bosscher, Derom, & Winckler, 2020).

2.3.2. Stressors in Para Sports

Exploring unique contextual stressors is important for understanding the experiences
of para athletes. Para athletes experienced extra stressors other than athletic

performance-related concerns unique to their sports experience.

Acquiring impairment, adjusting and living with a disability can be additional
challenges to address for para athletes while also adapting and learning a new sport
(Martin, 2017c¢). Developing and balancing multiple identities (Huang & Brittain,
2006; Martin et al., 2020) and transitioning from non-disabled to para sport (Arnold et
al., 2017) can challenge para athletes as they may face self-esteem and identity issues
upon initiating a new sports experience (Martin, 2017¢). Additionally, many athletes
struggle because of the combined effect of injury with the original impairment on daily
functioning (Bundon, 2019) as well as impairment effects such as chronic pain and
fatigue that limit training sessions and their performance at competitions (Martin,

2017c).
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Together with lack of knowledgeable staff, disability-specific quality coaching and
training (Arnold et al., 2017; Kean et al., 2017), inaccessible environments (Arnold et
al., 2017; Smith et al., 2016), finding accessible gyms, training without guide partners,
transportation issues, long distance travel challenges exacerbating pressure sores
(Campbell & Jones, 2002; Martin, 2017¢) pose further stressors to consider that their

non disabled peers do not have to deal with.

The classification process is another para sports-specific stressor (Arnold et al., 2017).
Unlike the more predictable classification process of non-disabled sports, such as
weight-based approaches allowing athletes to control their competition category by
losing or gaining weight, classification in para sports and sport class reviews are
comparably less predictable, creating ambiguous and stressful experiences for para
athletes (Martin, 2017¢). Being classified late, changes in rules and perceiving some
classification processes and outcomes as unfair and incorrect were shared by para
athletes (Arnold et al., 2017). The fragility of their athletic careers because of
reclassification (Miller et al., 2024) or an unfavorable change in their sport class with
new competitors often challenges athletes through affecting their playing time based
on strategic priorities in team structuring as well as their career trajectories. Similarly,
forced retirement associated with de-classification have unique reflections on their
career that non-disabled athletes do not encounter (Bundon et al., 2018). Although
retirement due to declassification was often compared to forced retirement due to
injury, it created additional pressure on para athletes’ well-being since declassification
was sometimes perceived by the public as an attempt to deceive the system (Bundon

etal., 2018).

Access to costly adapted equipment, securing finances and dealing with additional
funding needs for personal assistance or guide expenses were challenges in need of
consideration for para athletes that made the cost of participating in sport higher than
non-disabled sports (Peake & Davies, 2024). Especially, athletes with high support
needs had to cope with securing their daily and sport-specific support, which meant
managing additional costs (Peake & Davies, 2024). The study by Kean et al. (2017)
exploring the impact of the environment on wheelchair basketball athletes also

asserted the role of “economic environment” signifying access to equipment, funding,
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sponsorship, “social environment” involving quality coaching as well as training and
“physical environment” including the availability of accessible training facilities and
partners, the proximity of facilities as vital facilitators in shaping para sports

experiences.

When exploring para sports, it is crucial to acknowledge the layers of complexity, as
the broader macro context plays a key role in shaping access to participation, available
opportunities, and a country’s capacity to develop and sustain high-performance para
athletes (Dowling et al., 2018). Attitudes toward disability, media attention associating
para sports more with disability than sports, and inadequate media coverage (Arnold
et al., 2017; Patatas et al., 2018), negotiating a Paralympic paradox (Purdue & Howe,
2012), limited recognition as “real” athletes, and experiencing stereotyped media
representations further marginalized and complicated their experiences (Brittain,

2016; Martin, 2017c).

Regarding the macro context, future employment concerns after post sports career
affected para athletes to struggle to leave sports (Bundon, 2022; Bundon et al., 2018).
Additionally, the professionalization of sport (Bundon, 2022; Houlihan & Chapman,
2017; Radtke & Doll-Tepper, 2014) complicated their experience. Especially athletes
with high support needs were affected by the professionalization role of athletes and
increased dedication expectations. The fast-track independence expectations upon
transition to centralized training facilities especially challenged the well-being of
athletes with high support needs (Miller et al., 2024). Furthermore, para athletes with
exclusive focus on athletic career expressed feelings of stress and worry because of
having restricted options after retirement, which posed challenges on their wellbeing

(Miller et al., 2024).

Lastly, a critical stressor situated in para sports relates to the unique relationship
between para athletes and their guide, changing the dynamics of individual sports into
team events that necessitate establishing a unique and close relationship for
collaboration, and learning to work interdependently to experience independence
(Bundon & Mannella, 2023). For para athletes not being able to use their agency in

guide selection creates unique stressors in para sports (Bundon & Mannella, 2023).
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Because of para sports’ unique and contextual complexity, as elaborated above, it is
crucial for researchers to conduct contextually informed research by considering

disability-related factors and the dynamics of para sports.
2.3.3. Para Sports in Tiirkiye

The initial steps toward organizing para sports activities in Tiirkiye began after the
Sports Council convened in 1990. Before the establishment of para sports federations,
sporting activities for individuals with disabilities were primarily managed by
organizations operating under the Confederation of Disabled People. Between the
1980s and 1990s, the Department of Sports Education within the General Directorate
of Sports provided sporting opportunities for people with disabilities (Pepe & Konar,
2003).

On November 21, 1990, Tiirkiye established its first governing body for para sports,
the Sports Federation for the Handicapped (Tiirkiye Oziirliiler Spor Federasyonu).
Later, in 1997, it was renamed the Sports Federation for People with Disabilities
(Tiirkiye Engelliler Spor Federasyonu). This federation aimed to provide sporting
opportunities for athletes with physical, visual, hearing, and intellectual impairments

under the governance of the General Directorate of Sports (Mumcu, 2018).

To better organize sports activities, the Sports Federation for People with Disabilities
was divided into four separate federations based on impairment: the Sports Federation
for Physically Impaired (TBESF), the Sports Federation for Visually Impaired
(GESFED), the Sports Federation for Intellectually Impaired (TOSSFED), and the
Sports Federation for Hearing Impaired (TIESF) (Pepe & Konar, 2003). These
federations managed their activities under the General Directorate of Sports until they

had financial and administrative autonomy in 2006.

Until recently, para sports governance in Tiirkiye followed an impairment-based
structure rather than a sport-specific one. However, the organizational structure
underwent a significant restructuring process starting at the end of 2022. Before this
restructuring, para sports were exclusively managed by federations organized by

impairment, providing multi-sport opportunities for specific groups such as athletes

60



with physical, visual, and intellectual impairments. Following the governance transfer
process (see Appendix D), most para sports were reassigned to their respective national
sports federations. For instance, before the restructuring, para archery was managed
by the Sports Federation for Physically Impaired (TBESF), which oversaw athletes
with physical disabilities, including para archers. After the restructuring, the Turkish
Archery Federation became responsible for managing activities related to para archery.
Similarly, the governance of other para sports previously managed by TBESF was

transferred to their respective national sports federations.

On the other hand, the Sports Federation for the Intellectually Impaired (TOSSFED)
continues to manage multi-sport opportunities for para athletes with intellectual
impairments. Similarly, except for para judo and para swimming, the Sports
Federation for the Visually Impaired (GESFED) still provides sports opportunities for
para athletes with visual impairments, retaining governance over Paralympic sports
such as para athletics, football 5-a-side, and goalball. This fragmented organizational
structure highlights the complexity of governance and the role of various stakeholders

in delivering para sports opportunities in Tiirkiye.

The organizational structure of para sports in Tiirkiye involves both governmental and
non-governmental stakeholders managing their activities at national and local levels.
As the main stakeholder, the Ministry of Youth and Sports oversees sports
opportunities for people with disabilities by supporting sports federations and
coordinating with relevant stakeholders. Other governmental institutions contributing
to para sports include the Ministry of Family, Labor, and Social Services, the Ministry
of National Education, the Ministry of Environment, Urbanization and Climate
Change, and the Council of Higher Education (Ministry of Youth and Sports (GSB),
2013; Kuruoglu, 2023).

At the local level, provincial administrations of these ministries, municipalities, and
universities also play important roles. Non-governmental actors such as the National
Paralympic Committee (NPC) of Tiirkiye, sports clubs, and associations further

support the para sports ecosystem (Canpolat, 2020). This multidimensional structure
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involving various stakeholders provides sports opportunities for people with

disabilities nationally and locally.

The Ministry of Youth and Sports’ policy document included an exclusive section
dedicated to “disability and sports” which underscored para sports as an effective tool
for enhancing the socialization and integration of people with disabilities (GSB, 2013).
Accordingly, the four main policy priorities in the document were outlined to address
the relationship between sports and disability. The first priority focused on improving
the accessibility of sports facilities and increasing opportunities for people with
disabilities. In contrast, the second reference highlighted the importance of enhancing
the athletic performance of athletes with disabilities and supporting high-performance
para sports pathways. Increasing participation in sports through establishing
specialized sports departments in educational institutions, promoting sports activities
in special education schools, and providing sports equipment to these schools were
also highlighted. Lastly, the policy underscored the rehabilitative benefits of para
sports (GSB, 2013).

According to the 2019-2023 activity report of the Ministry of Youth and Sports, the
total number of athletes with disabilities was reported as 42638 and there were 1707
sports clubs providing sports opportunities for people with disabilities. The Ministry
of Youth and Sports also supports sports federations and elite para athletes by
monitoring their performances and providing financial assistance, such as athlete
grants and monthly pensions (Ministry of Youth and Sports (GSB), 2023). According
to the Ministry of Youth and Sports’ activity report 2023, there were 4993 people with
disabilities who participated in GSB sports schools without obstacles as of 31.12.2023
(GSB, 2023). Moreover, in 2019, the Ministry of Youth and Sports, signed a
memorandum of understanding with foundation universities and introduced a
scholarship program for national athletes to support their academic pursuits. During
the 2023-2024 academic year, 89 national athletes, including student-para athletes,
from 24 sports federations received scholarships to study at foundation universities
(GSB, 2023). To date, 336 national athletes have benefited from the national athlete

scholarship program (Directorate General for Sports Services, 2024).
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Table 1

All time participants from Tiirkiye at the Summer Paralympic Games

Paralympic Games Men Women Total
1992 Barcelona 1 0 1
2000 Sydney 1 0 1
2004 Athens 7 1 8
2008 Beijing 8 8 16
2012 London 46 21 67
2016 Rio de Janeiro 46 33 79
2020 Tokyo 43 44 87
2024 Paris 44 48 92

Tiirkiye’s journey and performance at the Summer Paralympic Games over more than
three decades provide valuable insights into its high-performance para sports
development. Tiirkiye first participated in the Paralympic Games at Barcelona 1992,
with one athlete competing in para swimming. Since then, both the number of
Paralympians and the range of para sports have grown significantly. Since the
Barcelona 1992 Paralympic Games, 216 Paralympians have represented Tiirkiye. At
the Paris 2024 Paralympic Games, there were 39 first-time Paralympians. A detailed
overview of Tirkiye’s all-time Paralympic participants is provided in Table 1.
Moreover, Tiirkiye had only two Paralympians competed in the winter PGs in contrast

to the progression at the summer PGs.

Tiirkiye’s first Paralympic medal came at the Athens 2004 Games, where Paralympian
Korhan Yamag¢ won a gold and a bronze in shooting para sport, placing Tiirkiye 53rd
on the medal table. Table 2 summarizes Tiirkiye’s medal standings across the Summer

Paralympic Games.

At the Paris 2024 Paralympic Games, Tiirkiye achieved its best-ever ranking, finishing
in 23rd place. Turkish Paralympians won a total of 28 medals, including six gold, ten
silver, and 12 bronze. A total of 92 athletes competed at the Paris 2024 PGs across 15
para sports, including goalball, football 5-a-side, para judo, para archery, shooting para

sport, para powerlifting, para athletics, para table tennis, wheelchair tennis, para
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swimming, para tackwondo, wheelchair fencing, para badminton, para rowing, and

para triathlon.

Table 2

Medal Standings across the Summer Paralympic Games

All-Time Paralympic Summer Games Medal Standings of Tiirkiye

Year Gold Silver Bronze Total Slt\;lr?g{arig
2004 Athens 1 0 1 2 53.
2008 Beijing 1 0 1 2 48.
2012 London 1 5 4 10 43.
2016 Rio de Janeiro 3 1 5 9 33.
2020 Tokyo 2 4 9 15 42.
2024 Paris 6 10 12 28 23.
Total 14 21 31 66

In the summer Paralympic Games medal table, Tiirkiye ranks 57th. The NPC Tiirkiye
has been most successful in table tennis, goalball, and para powerlifting, securing
multiple gold, silver, and bronze medals in these disciplines. Moreover, para athletics,
para archery, and para judo had the highest number of Paralympians, with 32 para
athletes, 30 para archers, and 18 para judokas, respectively. The profiles of para sports,
Tiirkiye’s all-time Paralympians in each sport, and their performances at the Games

are summarized in Table 3.

Over more than thirty years, Tlirkiye has considerably progressed in high-performance
para sports, especially in individual sports as opposed to team sports. This is also
reflected by the rising number of Paralympians, the expansion of participation across

various parasports, and the increasing number of medals won.
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Table 3
The Profile of Para Sports in Tiirkiye

All time Number of Medal Count at the
Sports Paralympians Appearance at the Paralympic Games
ymp Paralympic Games ymp
Para Athletics 32 6 2 silver- 2 bronze
medals
Para Swimming 12 7 2 gold- 2 bronze
medals
2 gold- 3 silver- 2
Para Archery 30 5 bronze medals
Para Table Tennis 12 6 2 gold- 4 silver- 8
bronze medals
Para Tackwondo 9 2 1 gold- 4 silver- 2
bronze medals
Para Judo 13 5 1 gold- 1 silver- 8
bronze medals
Wheelchair Basketball 22 3 0
Goalball Women & 73 3 3 gold - 1 bronze
Men Teams medals
. 1 gold-3 silver- 2
Shooting Para Sport 12 6 bronze medals
Para Powerlifting 13 6 2 gold- 4 silver- 3
bronze medals
Wheelchair Fencing 1 2 1 bronze medal
Football-5-a-side 22 3 0
Wheelchair Tennis 4 4 0
Para Badminton 3 2 0
Para Rowing 2 1 0
Para Triathlon 1 1 0
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CHAPTER 3

METHODOLOGY

3.1. Outline of the Research Process

This chapter aims to outline the methodological approaches by discussing their
philosophical and methodological foundations, clarifying the rationale for conducting
constructivist grounded theory, and outlining the iterative process of data collection
and analysis. Additionally, method-specific considerations are provided to ensure the
research’s trustworthiness and situate researchers’ backgrounds and previous

experiences through reflexivity are also provided.

The researcher's philosophical stance and choice of methodological framework are
closely interrelated with how they approach the research process and address the
research questions (Creswell, 2013). Therefore, the next section begins by discussing
different philosophical positions, followed by a discussion specifically focusing on

this study’s philosophical standpoint guiding the research.
3.2.  Philosophical Standpoint

In conducting any research, there are two critical questions in need of answers: the
choice of methodology and methods as well as the justification behind these decisions
(Crotty, 1998). In studies, the latter is omitted to a great extent and rather, the choice
and use of methodologies are discussed in detail. However, whether researchers clearly
reveal it or not, they bring their perspectives and paradigm assumptions (Creswell,
2013; Denzin & Lincoln, 2017) to their studies. Especially for qualitative researchers,
making their worldview explicit is not only crucial for outlining the relationship

between the researchers and others but also for providing insight into what comprises
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knowledge, who can provide such knowledge, and how the researcher will approach

multiple and contradictory values when they come across (Lincoln, 2010, p. 7).

As a starting point, before conducting the research, researchers need to critically
consider and reveal the philosophical assumptions informing the formulation of their
research problem and how they aim to reach the knowledge required to address these
research questions. In other words, understanding the philosophical assumptions of a
researcher is one of the critical elements of the research process because these
assumptions are closely related to the researcher’s conception of the nature of reality
(ontology), knowledge (epistemology) and methodological choices (Creswell, 2013;
Denzin & Lincoln, 2017; Guba & Lincoln, 1994). Moreover, among the five phases
of the research process set out by Creswell (2013), the second phase involved

clarifying the theoretical paradigms guiding the action within the research process.

These philosophical assumptions involve multifaceted considerations that encompass
the ontological position addressing “the nature of reality”, the epistemology answering
“what counts as knowledge?”, the methodology detailing the research process (Denzin
& Lincoln, 2017; Guba & Lincoln, 1994) and the axiology positioning the researcher
through values (Creswell, 2013). By explicitly articulating the followed research

paradigm, researchers make the underlying structure behind their choices apparent.

As contended by Denzin and Lincoln (2017), there was a continuous evolution within
qualitative research and while older paradigms were being reconfigured, new ones
appeared on the horizon and constituted a multiplicity of paradigms. The perspectives
related to paradigms were quite debated and even classified as “paradigm wars”
expanding over a time frame with different classifications such as “the postpositivist-

99 ¢

constructivist war against positivism,” “the conflict between competing postpositivist,
constructivist, and critical theory paradigms,” and the recent conflict between
“evidence-based methodologists and the mixed-methods, interpretive, and critical
theory schools” (Denzin & Lincoln, 2017, p. 35). As can be seen from paradigm wars,
the variety of standpoints informing the nature of reality and knowledge, the role of
the researcher, research design, representation of findings, and quality assessment

criteria are dynamic, flexible, and changed over time (Sparkes & Smith, 2014).
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In an effort to overview the history of qualitative research, Renata Tesch (1990)
attracted attention to the tensions between those who believed in “objective” results
and those who contended a need for new approaches because of the complexity of the
human sciences. Until the reform movements in the fields of education and
psychology, certain paradigms dominated the world of science. The dominance of
positivistic methods has experienced its reign for a very long time, in contrast to the
limited efforts of some researchers conducting non-positivistic studies (Guba &
Lincoln, 1994; Tesch, 1990). Before discussing the paradigms, it is worth noting that
the terminology about ontology, epistemology concepts, and theoretical perspectives
is often ambiguous, with terms being frequently confused or used interchangeably, and

that there is no easy categorization, only diverse perspectives to take into account.

3.2.1. Positivist Paradigm

Because of its long reign in the world of science, understanding the philosophical
stance of the positivist paradigm is helpful in considering its diverging ontological and
epistemological assumptions from other paradigms, especially from this study’s
philosophical stance. The three main paradigms to be discussed under the paradigm
section are positivism, post-positivism, and interpretative paradigms, with a specific
emphasis on constructivism. Each of these positions is considered not only through

their philosophical assumptions but also through their practical research implications.

Positivism, which became popular due to the French philosopher Saint Simon,
dominated the physical and social sciences for over four centuries and denoted a
paradigm with ontological realism and epistemological objectivism (Tesch, 1990).
Accordingly, research objectivity and achieving a single reality by the unbiased
researcher through excluding values are the leading positions of the research process.
In the positivistic paradigm, the ontology that addresses reality’s nature is realism.
According to realism, an objective external reality exists separately from individuals
and their interpretation. This single reality, which does not change across contexts or
time, can be discovered, explained, and predicted by value-free researchers through
scientific empirical research (Crotty, 1998; Denzin & Lincoln, 2017; Guba & Lincoln,
1994).
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Upon clarifying the nature of reality, the following consideration in need of attention
is understanding what constitutes knowledge and how researchers know what they
know, underpinning their epistemological assumptions. Within the positivist
paradigm, the epistemological stance is objectivism and knowledge is conceptualized
as independent of the researcher. There is a clear distinction between the researcher
and the researched. Accordingly, knowledge can be discovered by an impartial
researcher through methods that eliminate the researchers’ influence (Crotty, 1998;

Skinner et al., 2014; Smith & Sparkes, 2020).

Considering a hypothetical research topic can provide clarity in understanding the
methodological approaches within different paradigms. For instance, if a researcher is
interested in exploring how female Paralympic athletes from individual and team
sports navigate dual career experiences, different paradigms could research this topic
in different ways. Hence, within the positivist paradigm, a researcher studying the dual
career experiences of female Paralympic athletes would be preoccupied with the
existence of a single external reality and prioritize the research objectivity through

performing an unbiased and external observer role.

The search for an objective and externally situated layer of career experiences, waiting
to be discovered would match the researcher’s realist ontological assumption. In other
words, the data would be considered existing independently in the world and the

researcher’s main aim would be to gather objective facts.

Hence, the employed methodology would conceivably be a realist-positivist or
Glaserian variant of grounded theory (Glaser & Strauss, 1967; Weed, 2017) through
which the researcher aimed to discover a single truth from constantly comparing data
by an iterative process of data collection and analysis, ultimately leading to a theory

about objective facts regarding a knowable world (Charmaz, 2011; Weed, 2017).

The objectivist epistemological assumption of the positivist researcher would
emphasize advancing knowledge through gathering, recording facts, setting subjective
perceptions aside, developing universal explanations, and adopting scientific methods
as in objectivist grounded theory methods to systematize knowledge. Moreover,

according to the positivist paradigm, the subjective views of the female Paralympic
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athletes, rather than contributing to reaching objective knowledge, would hinder
understanding their experiences. From the positivist perspective, representing
objective facts directly emerging from data and developing theory through applying
strict grounded theory procedures would become the ultimate purpose (Charmaz,
2011, 2014). Consequently, the analytical process set out by the generated theory
would be considered the truth (Weed, 2017).

3.2.2. Post Positivist Paradigm

Moving away from the positivist paradigm towards a non-positivistic stance, inspired
by the German romantic movement emphasizing individuals’ life experiences, had
been challenging for scholars who experienced a hard time publishing their studies.
As new methodologies like phenomenology emerged, with scientists describing their
methods in detail, other researchers were encouraged, and a gradual change was

stimulated (Tesch, 1990).

The post-positivist paradigm, also known as neo-realism (Smith & Sparkes, 2020),
combines ontological critical realism with  epistemological modified
dualist/objectivism (Guba & Lincoln, 1994). Ontological critical realism refers to the
existence of a single reality, but it can only be approximated and imperfectly

understandable (Creswell, 2013; Smith & Sparkes, 2020).

In order to discover knowledge that is accepted as probable facts, reducing the
subjective influence of the researcher on research and employing methods that limit
the researchers’ biases are emphasized. Accordingly, the interaction between the
researcher and the researched is purposefully minimized to control subjective
influence on knowledge production, and values are excluded from the research process

(Guba & Lincoln, 1994).

Even though post-positivists acknowledge an approximated, probable understanding
of reality, they still maintain an objective, bias-free approach to achieve accurate and
valid truth. Until a recent paradigm shift favoring interpretivism that notably informed
qualitative research, post-positivism dominated the field of sport and exercise

psychology (Smith & Sparkes, 2020). By considering criticism about the limitations
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of objectivity and valuing alternative approaches while still preserving objectivist
ideals, post-positivism constitutes a more relativist version of positivism (Peile &
McCouat, 1997). Within the post-positivist paradigm, adding the use of qualitative
methods, appreciating multiple methods to study a phenomenon, collecting situational
information in natural settings, and “discovering” knowledge become the important
features of the research process. Additionally, the researcher is positioned as a neutral
and distanced observer to ensure objectivity both during the research and in its

reporting phase (Smith & Sparkes, 2020).

Had the previously mentioned hypothetical study of dual career experiences of female
Paralympic athletes been situated in the post-positivist paradigm, the researcher would
be preoccupied with shedding light on the study participants’ perspectives and finding
objective truth by limiting his or her role as a researcher on the knowledge production.
Systematically conducting data collection and analysis in a logically sequential or
iterative manner would be emphasized in the research process. Based on the post-
positivist perspective, the researcher would predict on the most likely experiences and
responses in a given context (Guba & Lincoln, 1994). Therefore, by employing a post-
positivist or Straussian version of grounded theory (Strauss & Corbin, 1998; Weed,
2017), the researcher could be able to systematically gather data and analyze them in
a constant comparative manner and let the theory “emerge” from the data and explain

the patterns of behavior corresponding to the research problem.

The dominance of the post-positivist paradigm began to weaken by the 1980s with the
emerging relativist trend, and the interpretative frameworks started to inform, mainly
qualitative research, as an alternative (Smith & Sparkes, 2020). The subsequent section
addresses the constructivist paradigm, often described as interpretivism, by discussing

its ontological and epistemological assumptions and research implications.

3.2.3. Constructivist Paradigm

Among the various paradigms guiding research processes in sports science, the
constructivist paradigm or so-called interpretivism has gained its significance in the
last decades. The constructivist paradigm embraces ontological relativism and

epistemological constructivism. Accordingly, the relativist ontology accepts multiple
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realities instead of a single reality waiting to be discovered. Moreover, constructivist
epistemology emphasizes knowledge being created rather than being discovered as an
objective truth. In other words, knowledge is dependent on the subjective meanings
developed by individuals’ experiences and constructivist researchers aim to locate
these experiences and interactions in context (Creswell, 2013; Guba & Lincoln, 1994;

Peile & McCouat, 1997).

According to constructivism, each individual experiences and interprets the world in
different ways, even the same phenomenon differently; hence, their meaning-making
process is context-dependent. For that reason, constructivists, rather than predicting,
aim to understand and explain how multiple realities are constructed by individuals in
a given context and accentuate differences among individuals (Crotty, 1998). Efforts
to understand human experiences and associated processes provided opportunities for
constructivist researchers to construct concepts that might have been missed from a

positivist standpoint.

Unlike researchers with objectivist epistemological standpoints who assume external
reality and the necessity to fulfill unbiased, value-free observer roles, constructivists
are interested in how individuals construct meanings and actions. Hence, they
emphasize and provide an interpretive explanation of the studied context rather than
portraying an exact picture of it. For that reason, acknowledging and emphasizing the
co-creator role of the researcher in the research process is crucial (Charmaz, 2006;
Smith & Sparkes, 2020). Thus, researchers adopting the constructivist paradigm are
situated and acknowledged as passionate participants in the research process (Guba &

Lincoln, 1994).

Within the constructivist paradigm, researchers rely on participants’ shared accounts,
emphasize individuals’ multifaceted realities within context, and become insiders by
collaborating and spending time with the participant (Creswell, 2013; Denzin &
Lincoln, 2017). In doing so, researchers should be reflexive and open about their
personal values, background, existing suppositions, judgements and relationships with
participants, which is critical in minimizing their effects on the research process

(Gearing, 2004).
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Although the constructivist paradigm acknowledged the co-construction of knowledge
and encouraged the researcher’s role and perspective in the interpretation process,
adopting a self-critical attitude and being reflexive about constructions are expected
from researchers to be aware of and reduce the possible effects of their lived
experience or presuppositions on the research process (Charmaz, 2011, 2016). In other
words, researchers’ critical stance becomes crucial in order to not impose their

assumptions or pre-dispositions to lead the research process.

Considering that the previously mentioned hypothetical study of dual career
experiences of female Paralympic athletes had been situated in a constructivist
paradigm, the researcher would acknowledge the multiple constructed realities of DC
para athletes and focus on their perspectives as well as actions concerning context,
time, and place. Hence, within the constructivist paradigm, the researcher would be
preoccupied with revealing the multiple realities by interpreting the interpretations of
DC female athletes. Individual and social processes in context, underlying
mechanisms, and social structures producing these experiences became the primary
motive. The researcher’s main focus would be on the constructed meanings of athletes
while experiencing careers. Moreover, while conducting research, positioning the
researcher in the study and acknowledging the researchers’ background became
critical elements to consider. For instance, by employing “the constructivist version of
grounded theory” (Charmaz, 2006), the researcher could be able to study the
constructed realities of participants, provide a conceptual understanding of these
experiences, and reveal underlying relations behind these experiences by addressing

the how’s and why’s of these experiences.

3.2.4. The Research Paradigm of This Study

As previously elaborated, the paradigm of a researcher is closely linked to the
researchers’ understanding of the nature of reality and knowledge as well as
methodological choices (Denzin & Lincoln, 2017; Guba & Lincoln, 1994). Therefore,
before beginning any study, the philosophical stance through which the research is
guided should be clarified. Researchers should critically evaluate and disclose the

philosophical assumptions that shaped the formulation of their research problem and
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the manner in which they planned to acquire the knowledge necessary to answer these

research questions.

As the researcher, if [ were conducting this study from the standpoint I had when I was
in high school, I would clearly describe myself as a researcher who believed in a single
reality and defined my goal as searching for that single reality. At that time, I thought
I had a commonly shared perspective and that most people would have acted or
interpreted the same way as I would do in a given situation. However, as I advanced
my studies, experienced different settings, and interacted with various people from
diverse backgrounds, I realized individual differences and their reflections on
experiences. | realized that each individual experienced and interpreted the world in

different ways, even the same phenomenon differently.

Consequently, their interpretations varied significantly and could not be understood or
explained by a single truth. Individual differences matter while experiencing a
phenomenon and should be recognized and emphasized. Adopting a reductionist
position and overemphasizing generalizations for predictions of facts or probable facts
made me question the insufficiency of this standpoint in addressing the experiences of
individuals who did not fit in the generalized picture and were seen as outliers.
Noticing individual differences and shedding light on individualized meaning-making
processes made me deeply appreciate the strength of well-conducted qualitative

studies, especially in addressing what, how, and why questions about experiences.

As reflecting the above-explained philosophical development journey of the
researcher, this study was guided by a constructivist paradigm. Thus, it adopted
ontological relativism, which recognized socially constructed multiple realities, as
well as epistemological constructivism, which emphasized that knowledge is being
created rather than being discovered as a value-free truth. Moreover, acknowledging
the co-creator role of the researcher and providing an interpretative explanation of the
phenomenon were critical elements to understand while considering this research and

what was possible to know.

Therefore, the theory-building process reflected the interaction between the researcher

and the participants, and embraced the researcher’s interpretations. All of the above-
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explained philosophical assumptions guided the research strategy and choice of

methods, which were elaborated on in the following sections.

3.3.  Methodological Background

3.3.1. Rationale for Employing Qualitative Study

Various scholars had difficulty finding an easy, satisfying, and clear-cut definition of
qualitative research (Creswell, 2013; Denzin & Lincoln, 2017; Smith & Sparkes,
2020). The history of qualitative research showed that it was an ever-evolving process,

with researchers having challenges to make their studies and approaches appreciated

(Tesch, 1990).

Understanding qualitative research by focusing on its philosophical assumptions and
distinguishing diverse inquiry methods, approaches, reporting, and situating
researchers and their role during research reflect a more comprehensive and
appropriate portrayal of qualitative research than merely oversimplifying it to the
methods used (Creswell, 2013). The multiple paradigmatic standpoints presented in
the previous section alone revealed the richness of qualitative research and its
possibilities to researchers. Moreover, rather than struggling to find a fulfilling, clear
definition, overviewing the characteristics of qualitative research and revealing why it

was best suited for this study offered more beneficial explanations.

Through adopting a similar orientation, Smith and Sparkes (Smith & Sparkes, 2020)
discussed the various characteristics of qualitative research, what it represented and
the opportunities it offered. Accordingly, the focus on meaning, consideration of
individuals’ experiences, emphasizing interpretative efforts, encouraging interest in
language, valuing context by appreciating “how”s and “where”s in shaping
experience, adoption of a self-critical attitude through reflexivity and appreciating the
reflection of material features on emotions constituted the significant characteristics

of qualitative research (Smith & Sparkes, 2020).

The rich opportunities provided by qualitative research encouraged scholars to

consider qualitative methods to inform their studies. Athlete career research was one
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of these research areas that increasingly incorporated qualitative inquiry and recently
shifted its research orientation towards favoring qualitative studies. One of the
explanations behind this shift involved the dissatisfaction with studying athlete careers
solely through a statistical lens, which provided relatively context-blind insights and a
superficial portrayal of diverse athlete careers that fell short of revealing existing
processes and associated meanings within career research (Stambulova, 2016). Thus,
the growing contribution of qualitative studies especially facilitated the appreciation

of different perspectives and voices and expanded the understanding of athlete careers.

This study adopted a qualitative research methodology for inquiry, based on the
grounds mentioned above. As previously elaborated, para sports context and
Paralympic athletes’ experiences are among the missing pieces of dual career research
(Stambulova et al., 2024; Stambulova & Wylleman, 2019). Providing context-
sensitive processes, focusing on meaning and individuals’ experiences as well as
gaining detailed perspectives, can be best accomplished by qualitative research
methodology (Creswell, 2013; Smith & Sparkes, 2020) and by considering the voice
of those experiencing dual careers. Moreover, according to Stambulova (2016), the
research on athlete careers, due to its inherent qualitative nature, could be best
addressed through qualitative studies, which enabled an understanding of the existing

diversity and personal meanings tied to these diverse experiences.

Despite the fact that well-conducted quantitative studies provide reliable and
generalizable data, the scarcity of research on dual career in para sports necessitates
an in-depth exploration of participants’ constructed realities. Moreover, this study’s
relativist ontological and constructivist epistemological standpoint also encourages
qualitative inquiry, given its emphasis on interpretative efforts and focus on meaning.
Reflecting on culturally sensitive experiences of missing voices, situating their
experiences in para sports context and letting the context speak can be achieved by a

qualitative study.

Consequently, a qualitative research methodology was best suited to address the
research questions of this study. The following section addresses the choice of

grounded theory, especially in its constructivist version, as the inquiry method.
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3.3.2. Rationale for Employing Grounded Theory

Among the qualitative research methods, grounded theory is a suitable research
methodology when the researcher is interested in studying how individuals are
experiencing a phenomenon and identifying the underlying phases during the
processes through inductive analysis. Especially when a researcher aims to achieve a
theory explaining the research problem at hand. Hence, it is a theory-generating
methodology. As Charmaz (2016, p. 1) stated, “the grounded theory facilitates
studying processes at multiple levels of analysis and fosters making invisible processes
transparent.” In addition, by studying a process, researchers can connect the specific
and the general as well as the individual and the social context through developing

theories.

Since its introduction in sports and exercise studies in the early 2000s, grounded theory
denoted both the methodology employed and the theory produced (Weed, 2009). As
the end product, the theory is constructed from data shared by research participants,
which researchers use flexible, systematic, inductive, comparative and iterative
approaches to simultaneous data collection and analysis (Charmaz, 2014). A well
conducted study using grounded theory produces either a formal theory that is less
specific and applicable across wider disciplinary problems or a substantive theory that

is topic focused and context specific (Holt, 2016).

By employing grounded theory rather than merely describing, researchers make
analytical connections (Charmaz, 2006). In addition to “what” and “how” questions
that most qualitative studies search the answers for, grounded theory enables
researchers to address “why” questions and also situate answers in the context
(Charmaz, 2016). When the researcher seeks an explanation for the process, action, or
interaction or when the previously introduced theories or models are not developed for
or adequately tested on the interested sample of the study, grounded theory is an
appropriate method to conduct (Creswell, 2013; Strauss & Corbin, 1998). Similarly,
Weed (2017) contended that grounded theory was the most suitable method when the
available studies were limited to providing insights about social processes and

experiences in a given research area.
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One of the main reasons behind employing grounded theory is that dual career research
neglected the para sports context and the experiences of para athletes to a great extent
(Campbell, 2018; Stambulova et al., 2024; Stambulova & Wylleman, 2019), which
resulted in observable scholarly underdevelopment in this area. Moreover, previous
studies on the athlete development pathways in para sport context (Hutzler et al., 2016;
Patatas, De Bosscher, Derom, & Winckler, 2020) and para athlete retirement research
(Bundon et al., 2018) revealed additional contextual complexity and showed that the
available models or frameworks despite providing valuable insights were not
accurately reflecting unique features of para athletes’ experiences. In other words, DC
in para sport context lacks theoretical explanations that reflect the development of DC

pathways and correspond to the multitude of experiences.

Grounded theory is chosen as the research method since the dominant theories and
models in athlete career research do not adequately respond to the contextualized
understanding of para-athletes’ DC experiences. The recent studies and projects
(Campbell, 2018; Macia-Andreu et al., 2023; Magnanini et al., 2022; Talented Athlete
Scholarship Scheme (TASS), 2021; Vaquero-Cristébal et al., 2023) provided initial
insights regarding the DC experiences of para-athletes but at the same time made a
strong call for further research. Moreover, these studies also underlined the contextual
differences embedded in para sport context. To address this research gap, this study
aimed to explore and theorize how para athletes act and interact regarding DC in para
sport context and generate a substantive explanatory model embracing the multiplicity

of DC experiences. Grounded theory is considered a suitable design for this end.

In addition to the motive of providing a possible theoretical explanation regarding para
athletes” DC experiences, the fit between the research questions and the research
method also encouraged the use of grounded theory. Ensuring methodological
coherence by asking analytical questions in the study’s design phase is very crucial for
researchers to plan a qualified and efficient qualitative study. Accordingly, justifying
the inquiry method with respect to research questions, philosophical standpoint, and
theoretical perspectives provides a powerful approach to evaluating the congruence of

the research’s roadmap.
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Particularly, this study’s research questions seeking explanations for dual career
processes, pathways, and actions taken during DC experiences encourage the
researcher to employ grounded theory as the inquiry method. Hence, grounded theory,
with its flexible yet systematic tools, allows me as the researcher to answer the research

questions of this study and address “why” questions behind DC processes.

3.3.3. Constructivist Grounded Theory

In addition to previously explained reasons behind choosing grounded as the inquiry
method, it is also essential to explain why the constructivist version was preferred

among others and reveal its role in methodological coherence.

The grounded theory was first developed by Glaser and Strauss in 1967 to generate
new context-specific theories that emerged from the data (Hallberg, 2006). Instead of
moving from previously constructed theories, which were sometimes inappropriate or
insufficient for studying the sample of interest, generating a theory grounded in the
data through “systematic abstraction and the conceptualization of empirical data”
(Hallberg, 2006, p. 143) for the use of future studies was the underlying intention of
the introduction of the grounded theory (Charmaz, 2006; Creswell, 2013, 2016; Holt,

2016; Weed, 2009). Over time, several variants of grounded theory were introduced.

This study employs the constructivist grounded theory (Charmaz, 2006), which
contends that objective reality does not exist; instead, the experiences of participants
and interactions among individuals, including interaction with the researcher,

construct multiple realities (Charmaz, 2006; Creswell, 2013; Hallberg, 2006).

According to the constructivist variant of grounded theory, constructing a theory
totally separate from the researcher is not possible because of the critical role of the
researcher in the interpretative process (Charmaz, 2006; Holt, 2016). The emphasis is
on the co-construction of knowledge as the researchers also have an important role by
including their perspective in the interpretation of experiences, social interactions of

participants and ultimately in generating the theory (Charmaz, 2006).

79



Although all variants of grounded theory share some common features, such as
concepts being grounded in data, focus on social processes, inductive construction of
abstract categories, theoretical sampling, sensitivity, saturation, constant comparative
and iterative cycles, and substantive theory, there are variant specific features as well
(Charmaz, 2011; Weed, 2017). Constructivist grounded theorists differ from others by
embracing relativist epistemology, acknowledging multiple standpoints and realities,
adopting a self-critical stance, and situating their research in the social, contextual, and
historical circumstances that shaped its construction (Charmaz, 2016). While
employing a research method, the researcher should consider these features and

evaluate whether they match the study’s paradigm.

The congruence between the philosophical standpoint and the selected inquiry method
is one of the crucial features to consider for methodological coherence and employing
appropriate research. Therefore, the philosophical stance through which the research
is guided needs alignment with the research method. Conducting this research using
the constructivist variant of grounded theory is also in line with the constructivist
paradigm as well as the relativist ontological and constructivist epistemological
assumptions of this study. Suitably, multiple and subjective realities dependent on the
participants who shared their constructed stories as well as on the researcher are
recognized. Unlike objectivist grounded theory, which assumes knowledge is
discovered objectively independent of the researcher, the constructivist variant
highlights knowledge being co-constructed and achieved through a process of
interpretation (Charmaz, 2006, 2011; Hallberg, 2006; Weed, 2009, 2017).

In accordance with methodological coherence, direct engagement with Paralympic
athletes is ensured, and their voices and perspectives are considered to provide
theoretical explanations rather than following pre-existing theoretical frameworks.
Similarly, Stambulova (2016), in her study overviewing qualitative methodology
through athlete career research, attracted attention to the promising potential of
constructivist research in discovering novel aspects of athletes’ development and
emphasized studying athletes’ (re)construction of life career paths contextually. Thus,

understanding the complex and interrelated processes is achieved by considering the
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meanings attached to the actions and interactions of the Paralympic athletes (Charmaz,

2006; Hallberg, 2006).
3.4.  Participants

The sample of this research consisted of ten active Paralympic athletes who were
receiving high-performance athlete grants from the Ministry of Youth and Sports. The
participants represented a diverse spectrum of impairments, including both acquired
and congenital as well as physical and visual impairments. All participants were either
studying at a university or working full-time alongside their athletic careers. The

profile of the participants is provided in Table 4.

Of these participants, eight were Paralympians, of whom three had medaled at a
Paralympic Games, and two were prospective Paralympians!. All participants were
highly decorated para athletes, having won medals at European and World

championships.

The participants who shared their experiences were from eight different para sports
including individual sports of para archery, para table tennis, para tackwondo, para
swimming, para judo, para athletics as well as team sports of wheelchair basketball

and goalball.

The sample of participants comprised five female and five male high-performance para
athletes, five of whom were athletes with a congenital impairment and five with an
acquired impairment. There were three participants with progressive impairments
whose vision progressively deteriorated over time. Among the participants, four were
athletes with high support needs, denoting athletes who were more severely impaired

and generally requiring additional support at competitions and in daily life.

Regarding the dual career status, three were student-athletes, three were employee
athletes, with one being self-employed, and four had multiple careers who

simultaneously pursued educational, vocational, and athletic careers. Except for one

! Following the Paris 2024 Paralympic Games, during the research process, all participants had
become Paralympians.
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participant who was self-employed and two participants who were professional
wheelchair basketball players, all other employee athletes were working at state
institutions as PE teachers, workers, sports advisors, civil servants or sport experts.
The student-athletes and multiple career athletes with educational pursuits were
studying for undergraduate degrees in sports management (n = 4), coaching education
(n = 2), and international relations (n = 1). Participants were given pseudonyms to

ensure anonymity.

Table 4
The Profile of the Participants

Onset of  Severity of
Impairment Impairment

Demir M Al? AHSNP

Pseudonym Gender Sports DC Status

Para archery
Individual sports
Para table tennis

Mert M CI Individual sports Employee athlete

Student athlete

Multiple careers
Student- employee-
athlete (worker)

Para archery

Aylin F Al AHSN 1 dividual sports

CI Multiple careers

Demet F  progressive Goglgal Student- employee &
. ; Team sports ..
impairment athlete (civil servant)

Multiple careers
Para Tackwondo (University student-
Mehmet M ¢l Individual sports employee & athlete
(junior sport expert)
Para Swimming
Ayse F CI Individual sports Student athlete
Al Employee athlete

Ash F  progressive =~ AHSN Parg Judo (self-employed
: } Individual sports
impairment athlete)

Wheelchair L st

Kerem M Al basketball Ii) bp' Y p

Team sports club, junior sport
expert & athlete)
Wi Eose ke
Baris M Al basketball pro p'ay P
Team Sports club, PE teacher &
cam sp athlete)
¢l Para Athletics

Defne F  progressive =~ AHSN . Student athlete
: . Individual sports
1mpairment

Note. * Acquired impairment. ® Athlete with high support needs,  Congenital impairment
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3.5.  Data Collection Strategy
3.5.1. Participant Selection and Recruitment Process and Procedure

Following the ethical approval (protocol no. 0038-ODTUIAEK-2022) from the
Middle East Technical University “Human Subjects Ethics Committee,” a preliminary

sampling plan was conducted to identify potential participants.

DC athletes are composed of a heterogeneous group of individuals with diverse
profiles, characteristics, and differing pathways (Cartigny, Fletcher, Coupland, &
Bandelow, 2021; Guidotti et al., 2015; Stambulova et al., 2024; Stambulova &
Wylleman, 2019). Similarly, para-athletes in the high-performance pathway had
heterogeneous profiles (Baker et al., 2023; Pinder et al., 2023). Therefore, before
conducting interviews, to ensure maximum heterogeneity of the sample, the
distribution of diverse characteristics such as gender, athletes from the team and
individual sports, onset, nature, severity of impairments, and athletic experience were
considered. Based on these criteria, a preliminary sample selection plan was
discussed with three practicing experts from the Turkish Sports Federation for the
Physically Impaired (TBESF), the Turkish Sports Federation for the Visually Impaired
(GESFED), and the Turkish Tackwondo Federation. Additionally, to understand the
profile of the high-performance para athletes in Tiirkiye, the list of Paralympians and
the high-performance para athlete pool, regularly updated by the Ministry of Youth

and Sports, were reviewed.

To better reflect the para sports context and address heterogeneity within para sports’
high-performance pathway, the sample was extended beyond Paralympic athletes by
involving the para athletes receiving high-performance athlete grants from the
Ministry of Youth and Sports who could become Paralympians. The inclusion criterion
of being a high-performance athlete grant holder aimed to consider the diverse
developmental levels of different para sports and the heterogeneity of para athletes
with varying developmental levels in the high-performance pathway. Furthermore, the
provision of a high-performance para athlete grant, while providing a certain amount

of income to para athletes, was expected to impose specific athletic performance
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responsibilities subject to regular monitoring and transform para sport as a career

pathway.

At first, as a sampling strategy, the purposive sampling method (Creswell, 2013;
Fraenkel & Wallen, 2006; Patton, 2002) was employed to gather data from the most
information-rich sample to address the research questions. The initial inclusion criteria
were determined as being an active Paralympian, receiving a high-performance athlete
grant from the Ministry of Youth and Sports, having an impairment (diverse spectrum
involving acquired or congenital, physical or visual), and studying or working
alongside their athletic career. Based on the focus of the study, only active Paralympic
athletes from the team and individual sports who had academic or vocational pursuits
alongside their athletic career were included. On the other hand, the criteria excluded
athletes with additional sensory or intellectual impairment and participation-level
athletes. The initial participants were recruited through the Turkish Sports Federations
for the Physically and the Visually Impaired and the Turkish Tackwondo Federation.
Moreover, the athletes receiving high-performance grants were identified by

contacting the Ministry of Youth and Sports.

After deciding on gathering data from the most information-rich sample, potential
participants were contacted by phone, the scope of the research was explained,
and initial oral consent was obtained. Before the interviews, interview questions (see
Appendix C for the interview questions) were shared with participants to allow them
to look over, think about, and consider their experiences. Just before the beginning of
the interviews, the scope and ethical procedure of the research were re-explained, and
written informed consent (see Appendix B for the informed consent form) was taken.
Participants were reminded about their right to withdraw from the study at any time.
Following the interviews, the participants were provided with the post-interview
information form involving communication details of the researcher and the

researcher’s advisor to address any questions they had.

Following the first three interviews’ iterative data collection and analysis process, with
the identification of new concepts within and between categories, the theoretical

sampling was used for subsequent data collection to refine these concepts and develop
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the theory. In other words, to construct the theory, the development of new concepts
necessitated reaching out to additional participants through “theoretical sampling” for
gathering detailed descriptions, clarifying uncertainties, (re)considering
interpretations as well as for refining, saturating the properties of categories (Charmaz,

2006; Chun Tie et al., 2019; Hallberg, 2006; Holt, 2016; Weed, 2009).

Accordingly, after the first three interviews, discussing the impairment effects and the
severity of impairment on career construction decisions and DC pathways led the
researcher to consider reaching out to more severely impaired para athletes for whom
provision of support was necessary for participation in sport and daily life. Thus, the
theoretical sampling approach led to purposefully reaching out to athletes with high
support needs (AHSN) to question the added layer of complexity while experiencing
DC. Athletes with high support needs (AHSN) were individuals who generally
required additional support at competitions or those with the highest levels of
impairment competing within the eligible sport classes in Paralympic sports (IPC,
2016). Moreover, after gathering data from para athletes with multiple careers and
recognizing the reflections of multiple pursuits on DC pathways, reaching out to
multiple career athletes was another theoretical sampling strategy. Through theoretical
sampling, athletes with high support needs who had acquired or congenital
impairments with progressive impairment characteristics from individual and team
sports and athletes with multiple careers were recruited. The characteristics of the

sample are provided in Table 5.

The aim of using theoretical sampling was not to randomly increase the sample size
but to gain rich information, search for participants guided by the developed theoretical
insights, and refine them (Weed, 2009; Charmaz, 2016). The theoretical sampling and
participants’ shared experiences facilitated the development of “co-constructing” and

“co-experiencing” theoretical concepts.
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Table S
The Characteristics of the Sample

The characteristics of the sample

Sport Team sport 3
Individual sport 7
Female 5
Gender Male 5
) ) Congenital impairment (CI) 5
Onset of impairment ) .
Acquired Impairment (AI) 5
Type of Impairment Physical ’
Visual (progressive impairment) 3
Severity of Impairment Yes 4
Athlete with high support needs

(AHSN) No g
Paralympian Yes 8
No 2
Education (University) 3
DC Employment 3
University & Employment 4

Age 19-39

Athletic experience 7-17

Before conducting the research, although researchers might reflect on the sample size
estimates by considering some thresholds, in grounded theory, the sample size is
determined by the theoretical saturation, a unique concept of grounded theory
methodology (Charmaz, 2006). Unlike the concept of data saturation frequently
mentioned in qualitative studies highlighting a point at which no new data are
generated, theoretical saturation refers to a point when the relationships between
categories and concepts are adequately revealed, theoretical completeness is achieved,
and new data collection and analysis iterations will not advance the theory, instead act

counterproductive (Charmaz, 2006; Holt, 2016; Weed, 2009).

According to the constructivists, the developed theory reveals “one possible truth
among many” (Weed, 2017, p. 153); similarly, the theoretical saturation is also
conceptualized differently than the objectivists’ understanding, which emphasizes
reaching the point at which the truth is fully discovered and represented. Based on the

constructivist variant of grounded theory, theoretical saturation indicates the point at
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which process insights have been exhausted (Weed, 2017). Scholars also attracted
attention to the complete theoretical saturation, which is likely impossible or difficult
to demonstrate. However, researchers could aim for a pragmatic conceptualization of
saturation by appropriately highlighting the conceptual rigor and strength of the model

revealing processes (Low, 2019).

As an abstract concept, theoretical saturation depends on the researcher’s judgment of
the adequate level of saturation satisfying the theoretical completeness (Holt, 2016).
Moreover, Charmaz (2014) contended that as long as interviews provided information
rich data and the depth of analysis were ensured, a small sample size could also
develop a significant study and contribution. Additionally, appropriate participant
selection, researchers’ subject area expertise and experiences, conducting multiple
interviews and employing theoretical sampling facilitated and supported researchers

in deciding on the sufficient level of saturation (Carmichael & Cunningham, 2017).

Reviewing the preliminary sample selection plan with three practicing experts from
the para sports federations to achieve information-rich data, gathering further data via
theoretical sampling, conducting more than one interview, and the researchers’
experience in the para sports domain both as a retired Paralympian, a former IPC
athletes’ council member, and currently as a sports advisor provided an advantage in
accessing the relevant network of participants, judging the adequacy of the sample

size, the theoretical saturation, and deciding on the theoretical completeness.

3.5.2. Interviews and Field Experiences

Before applying for the ethical approval procedure, a discussion with a critical friend
who had extensive experience in the para sports domain both as an athlete and a coach

was held to review the scope and clarity of the interview questions.

The interviews were the primary data collection method of this research. According to
constructivist theorists, the interview process begins with determining suitable
potential participants as a pre-study task and moves on to how the interviewer and the

participant co-constructed the interview (Charmaz, 2011).
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Although there was a set of semi-structured questions, as Charmaz (20006)
recommended, flexibility was provided during the interview to allow participants to
open up, discuss, and share freely. Unlike objectivist grounded theorists who
considered interviews as a means to obtain facts, constructivists employed in-depth

interviewing to explore rather than interrogate (Charmaz, 2011).

Since each experience was unique, despite some standardized questions, as the
interviewer, I considered the individuality of each participant and decided what to ask
as well as when and how to ask and customize questions. It was important to ask
questions to explore participants’ DC experiences but at the same time be flexible
enough to rephrase these questions to fit their experiences. Although pre-prepared
interview questions were meant to guide the interview, in reality, it was the shared

experiences and participants’ perspectives on their experience that guided the flow.

To encourage a trust relationship, get to know participants better, and let them have
some time to reflect on what had been discussed, more than one interview was
conducted except for four participants (Smith & Sparkes, 2020). The life story
approach (Atkinson, 1998) adopted in the interview process provided the researcher
with a holistic understanding of the participants’ lives and their interaction with critical

events rather than exclusively focusing on DC experiences.

Although this study specifically focused on the DC pathways of Paralympic athletes,
the data quickly revealed that it was impossible to discuss the dual career experiences
of para athletes through a snapshot overview without situating these experiences in the
broader context that they were shaped in and without understanding the life story
perspective. In cases needed, follow-up calls were made for clarification. Moreover,
following the interviews, the immediate and initial considerations about the interview

process were written down by the researcher.

Following the initial interviews, “the selection to the national team and Paralympic
games cycle” were identified as two critical periods significant in coping strategies
and DC experiences. Therefore, the interview questions were reconsidered to better
understand the reflection of these two crucial periods on DC experiences. Moreover,

the shared experiences of DC para athletes revealed that legislative provisions aiming
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to facilitate athletes’ and people with disabilities’ access to higher education and
employment were significant pre-DC facilitators. Consequently, the interview
questions were again revised to understand the reflection of the legislative framework

and social policies on the DC process, experiences, and pathways.

Interview questions aimed to explore a broad range of experiences such as
participants’ background, first contact with sport, earlier phase of the sportive career,
elite phase, becoming a DC athlete, DC experiences, the relationship between athletic
and academic/vocational environment, significant others’ role in DC process, DC
experiences during pandemic or a Paralympic year and future expectations as well as

feelings about retirement and future plans.

Although conducting face-to-face interviews was the preferred medium to collect
data, an online interview option was also provided depending on the accessibility
needs of participants. Accordingly, the interviews were conducted face-to-face and via
online video calls or phone interviews. Even though there were debates about the
advantages and drawbacks of phone interviews (Block & Erskine, 2012; Taylor,
2002), one of the participants’ intense schedules between DC engagements, the
geographically distant residence as well as the specific request to conduct the interview
through phone interview rather than an online video call made the phone interview a
helpful alternative option to access a valuable experience that was unreachable
otherwise. Additionally, open-ended interview questions and previous acquaintances
between the researcher and the participant were experienced as facilitating measures
in conducting an effective phone interview. However, since “all is data” (Glaser, 2002)
in the grounded theory methodology and every piece of information was valuable in
the research process, being unable to observe the body language and behaviors of the
participant and managing silent moments were considered challenging during the

phone interview making it as a last resort to rely on as a researcher.

The researcher’s previous dual career and sports experiences facilitated establishing a
certain degree of trust and understanding with the participants, as anticipated.
Additionally, to eliminate the traditional power imbalance between the researcher and

the participants (Smith & Sparkes, 2012) and keep the interaction informal and
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conversational when participants shared mutually encountered experiences by both
participant and the researcher, such as athletic failures during a competition, short
anecdotes were also voiced by the interviewer to enhance empathy, comfort, and
reciprocity. Besides my athletic career, my disabled identity also helped participants
to open up comfortably and frankly and share some unique experiences, especially

related to disability, societal perceptions, and reactions.

The interviewing process was also a transformative and progressive experience for the
researcher. Although interviewing a timid and reserved participant might be
challenging, it was also difficult to interview a very talkative and articulate participant.
Managing interviews appropriately involved critical decisions regarding when to
encourage sharing and when to prevent digression, which as the researcher, I improved

with the transformative learning process of this research.

Lastly, as the researcher, my previous athletic experience as a Paralympian and my
disabled identity helped me to access some valuable experiences of participants who
were hesitant about accepting oral interviews. Building such a mutual trust and respect
relationship with the participants who were unreachable otherwise was a privilege that

I was deeply grateful for.

3.6.  Data Analysis

Before specifying the data analysis process, it is essential to highlight that data
collection and analysis are not separate activities while conducting grounded theory.
Instead, the analysis adopted an iterative and dynamic process with constant
comparison cycles of collecting, analyzing, and theorizing data followed by collecting
more data and the same cycle (Charmaz, 2006; Glaser & Strauss, 1967; Weed, 2009).
The “constant comparative method” was referred to as the “core category” of grounded
theory (Hallberg, 2006, p. 143), during which each component of data, whether codes,
categories, incidents, concepts, or properties, was constantly compared to each other
to identify differences, similarities, variations and relations between categories.
Regardless of the variant of grounded theory, the constant comparative method is the
key element that must be followed while conducting the research, especially during

the coding process (Carmichael & Cunningham, 2017; Weed, 2017). The data analysis
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started with the completion of the first interview, and simultaneous and iterative cycles

were adopted throughout the analysis process.

As the primary data analysis step, all interviews were digitally recorded, and
pseudonyms were assigned to each record. Before the transcription, audio recordings
were listened to several times, and notes were taken regarding the initial impressions
and insights. Regarding data preparation, all tapes were transcribed verbatim by
manually writing. The researcher manually typed these transcriptions into Microsoft
Word using audio dictation. This two-step process necessitated the researcher to spend
time with the data, facilitated familiarization, and encouraged to reflect on the initial
coding process. The transcribed interviews were uploaded for analysis to MAXQDA

2022 (VERBI Software, 2019), a software for qualitative data analysis.

3.6.1. Coding

While conducting grounded theory, researchers progress through breaking down data
from interview transcripts towards reconstructing fractured data by interpreting them
as meaningful categories. Subsequently, researchers develop their grounded theories
by specifying the relationship between identified conceptual categories and integrating
them theoretically (Holt, 2016). Thus, the data analysis of this study moved from
description with initial codes to abstraction with focused codes, followed by the
construction of theoretical concepts (Charmaz, 2006). The coding process followed a
search for what was simply in the data, what the data meant within context, and what

the meaning of the data implied (Carmichael & Cunningham, 2017).

For this study, three types of coding were used: initial, focused, and theoretical coding
(Charmaz, 2006). After the initial coding, however, the process did not follow a linear
sequence. Instead, there was an iterative and cyclical process through which all three
coding techniques were considered to identify similarities and differences between
incidents, the potential subcategories, and the relationships between categories (Holt,

2016).

Firstly, interview data were fractured during the initial coding process to understand

processes and actions through the line-by-line coding that summarized participants’
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experiences in a given line. The line-by-line coding facilitated avoiding the
impositions of the researcher’s assumptions about data and the production of grounded
codes by extracting data from participants’ experiences. The table 6 below presents

the extract of the line-by-line coding of the interview with Barig?.

Table 6

Sample initial coding

Excerpt from Interview Statement of Barig Initial coding
“I learned that athletes like me, who had been injured in Learning sports opportunities
sports and quit, could adapt to wheelchair basketball, sit in a in para sports domain
wheelchair and continue their sports career.” ....“When | Coach convincing to consider

encountered the coach of [name of sports club] by chance, = wheelchair basketball
[coach name], he really convinced me to start this sport.”

Gradually, I started playing in that way for a year, two years, Adapting as a process-

so I can say that my adaptation process took around three multi layered adaptation

years. Getting used to the wheelchair, getting used to this Getting used to the

sport [wheelchair basketball], getting used to my friends, wheelchair,

adapting. I mean, I went through a really difficult process. I to a new sport, to friends

remember those ways, [ remember my hands, I mean, they  Difficult process-

were injured, they were bleeding..." remembering physical
struggles

"I had great difficulties because I am a heavy athlete in terms Experiencing difficulties

of body size and I am not used to a wheelchair. [ mean, our Not being use to a wheelchair

sport is not like normal basketball. You score a point and run Differences from “normal

back, no one is blocking you. Here, [wheelchair basketball], basketball”- learning specific

there are obstacles on the way to score, there are obstacles on in-play demands

the way back. And then there is taking the ball at the end and

throwing it. Really, these were very difficult for me stage by

stage, stage by stage."

“To be honest, psychologically, can I adapt to the Psychological adaptation
wheelchair? How would it be, I had some question marks in hesitations
my head.” Having questions in mind

As the data collection proceeded, the following interviews were compared to previous
ones to identify differences and commonalities and determine how further data

collection would proceed for developing the theory.

2 Baris, is a 39 years old wheelchair basketball player. He used to play basketball before being forced
to dropout due to a serious injury. Following the forced dropout, the coach of the sports club that he
played for many years stimulated him to consider playing wheelchair basketball and reinitiate his sport
career.
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While coding initially, a number of questions were of critical importance: “What
process takes place? How does this process develop? What sort of actions do
participants take, and how do they act during this process? How do participants think
and feel while involved in this process? What sort of indications does participants’
observed behavior reveal? How does the process change, when, and why? What are
the consequences of the process? What collectively might it represent?” (Charmaz,

2006; Chun Tie et al., 2019, p. 5).

The coding became more focused and analytically directed by transforming the initial
codes into more abstract concepts and conceptualizing the phenomena under research
(Chun Tie et al., 2019). By means of focused coding, a shift from a descriptive to a
conceptual understanding took place. It also enabled analysis for more extensive
explanations and analytical categorizations with constant comparison at each stage,
leading to theoretical integration (Charmaz, 2006; Holt, 2016). In addition to
overviewing each participants’ data through within-case analysis, participants’ shared
stories were compared to other participants to identify differences and commonalities
regarding concepts, patterns, and relationships across concepts. Table 7 presents the

excerpt of the focused coding process of Barig’s interview.

As conceptualization progressed through focused coding, previously identified
concepts were integrated theoretically to support the theory-building process. The
theoretical coding enabled the researcher to specify relationships among concepts and
interconnect them (Charmaz, 2006; Holt, 2016). Moreover, the theoretical coding
process clarified specific conditions within the general context. For instance, the
concept of “co-experiencing” clarified the specific conditions within DC para athletes’
experiences by specifying the necessity of coordinated efforts for athletes who

indispensably depended on support to continue their DC experience.

Since the data analysis aimed to theorize rather than describe, the theoretical
integration process was instrumental in achieving an analytical perspective and
connecting concepts. Achieving theoretical integration through embracing a “phase-
based framework™ helped the researcher to present a theoretically coherent and

meaningful story by revealing specific conditions and consequences. As the
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development of theoretical concepts progressed, diagramming was used to ease the

integration of concepts, demonstrate relationships, and provide visual representation.

Table 7
Sample focused coding

Excerpt from Interview statement Focused coding

“I learned that athletes like me, who had been injured in sports ~ Talent transfer

and quit, could adapt to wheelchair basketball, sit in a wheelchair

and continue their sports career.” Attraction- chance to
continue sport career

“Gradually, I started playing in that way for a year, two years, so Becoming a para athlete
I can say that my adaptation process took around three years.

Getting used to the wheelchair, getting used to this sport Transformation from
[wheelchair basketball], getting used to my friends, adapting. I ~ basketball player to
mean, [ went through a really difficult process. I remember those wheelchair basketball
days, I remember my hands, I mean, they were injured, they player

were bleeding..."

"I had great difficulties because I am a heavy athlete in terms of Physical adaptation
body size and I am not used to a wheelchair. I mean, our sport is

not like normal basketball. You know, score a point and run

back, no one is blocking you. Here, there are obstacles on the

way to score, there are obstacles on the way back. And then there

is taking the ball at the end and throwing it. Really, these were

very difficult for me in stage by stage, stage by stage...."

.... To be honest, psychologically, can I adapt to the wheelchair? Psychological adaptation
How would it be, I had some question marks in my head.

Although the coding process was solely conducted by the researcher of this study,
discussions with two practicing expert critical friends (Smith & Sparkes, 2020) were
ensured to have analytical eyes for critical reviewing. One had extensive experience
in the para sports context both as an athlete and a coach, and the other critical friend
had 10 years of experience as a Paralympic high-performance officer and served as an
international judge for shooting para sport. Both reviewed the process and provided
another eye for the analysis regarding relevance and resonance. Their critical
perspective encouraged the researcher to refine “the Relational Model of Paralympic

Athletes’ Dual and Multiple Careers Pathways.”

The theoretical sensitivity concept is one of the most critical features of ground theory
methodology and refers to developing “grounded concepts” from collected data and

avoiding relying on pre-conceptions that can affect analysis and interpretations
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(Charmaz, 2006; Strauss & Corbin, 1998; Weed, 2009). Therefore, it was crucial to
acknowledge theoretical sensitivity to preserve interpretations free of pre-existing
frameworks and remain analysis grounded in the data. Accordingly, “theoretical
sensitivity” was emphasized through data collection and analysis processes by
acknowledging certain awareness about dual career literature but avoiding
predetermined frameworks to influence what might be developed. However, there
were diverse views regarding the degree of avoidance from previous literature, thus
the meaning of theoretical sensitivity and how it could be achieved. To elaborate, while
Glaser and Strauss, in their early work (1967), stressed the importance of an
uncontaminated mind free of the influence and guidance of previous research in theory
development, Strauss and Corbin (1998) as well as Charmaz (2006), favored a more
flexible perspective that allowed guidance of literature to some degree in the data
collection process as long as the researcher remained reflective and critical

(Carmichael & Cunningham, 2017; Charmaz, 2006; Holt, 2016; Kelle, 2007).

The key aspect regarding theoretical sensitivity was balancing the researchers’ open
mind with a certain degree of focused literature review that allowed the identification
of important features bearing theoretical significance (Charmaz, 2006). Therefore, this
research process avoided a detailed literature review in the initial data collection and
analysis phases. Instead, as the data collection and analysis proceeded, the researcher
engaged in a more focused literature review by adopting an ecological lens that
enabled the identification of critical aspects in the data for theoretical significance.
Additionally, some theories, such as the holistic athletic career model (Wylleman et
al.,, 2013; Wylleman & Rosier, 2016), the holistic ecological approach (HEA)
(Henriksen et al., 2010, 2020), the social relational model of disability (Thomas,
2004a, 2004b) and the push pull anti-push anti-pull framework (Mullet et al., 2000)

were considered.

3.6.2. Analytical Tools

In addition to the iterative and constant comparative coding process, certain tools
supported the researcher in enhancing methodological rigor and advancing the

analytical process. Memo writing played a crucial role in the progression of the
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analysis, from describing what was in the data to conceptualizing the theoretical
concepts and connecting them (Charmaz, 2006; Creswell, 2013). The significance of
memoing is well revealed in Stern’s analogy: “If data are the building blocks of the
developing theory, then memos are the mortar” (Stern, 2007, cited in Chun Tie et al.,

2019).

Throughout the coding processes, keeping memos was critical in exploring,
understanding, and reflecting on relationships among data, codes, and concepts, as was
writing about future directions and theoretical ideas. In a way, memos were the voiced
version of thoughts and the analytical path followed by the researcher. Moreover,
memoing was instrumental in helping the researcher remain reflexive, aware of one’s
preconceptions, and control their reflections on research. By keeping the researchers’
significant role in mind, the ideas, observations, initial thoughts, possible implications,
and analytical comparisons were written down in memos. Analytical self-discussions
about and between the data were showcased in memos as they essentially reflected the
researchers’ conceptual speculations (Montgomery & Bailey, 2007, p. 71). Moreover,
memos that made participants’ diverse experiences apparent also guided the
theoretical sampling and who to reach out to in the following stages of research. As
the researcher, I predominantly wrote the coding, as well as free memos in which

detailed interpretations of codes and theoretical insights were voiced.

Since memos were informal notes belonging to the researcher, instead of getting stuck
into the writing style or being concerned with grammatical and literary aesthetic
considerations, they were written freely to explore ideas without losing any record of
thoughts and analytical self-discussions. Accordingly, the memos were written in
Turkish, which allowed the researcher to articulate ideas and considerations
comfortably in her mother language. Figure 1 presents a translated version of a coding

memo.

Additional analytical tools that supported the analysis process involved within and
cross-case analysis. With respect to the within-case analysis, each participant’s case
portraits and characteristics were written, and each case’s visual timeline involving

personal DC experience with critical incidents was created. Moreover, diagramming
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each participant’s pathway models facilitated the analysis process and identification
of common and different aspects of their DC experiences. Common and unique
features related to DC experience, facilitators and challenges in the DC processes,
coping strategies, critical periods, and their reflections on DC-related decisions were
analyzed for each participant. Whereas for cross-case analysis, what made Paralympic
athletes’ DC experience unique and how and why DC pathways differed were

explored.

Transformation of individuals
Created: gg, 05.06.2023 13:19 Modified: gg, 12.01.2024 15:00

Upon initiating a new career and DC, participants experienced transformation. It is called a
transformation because people experienced more than just a transition and underwent a
“becoming process” with multi-layered negotiations and multi-dimensional considerations.
Participants became someone different from what they were before.

For instance, Baris, a wheelchair basketball player, experienced a “becoming a para athlete”
process through negotiating wheelchair adaptation upon talent transfer from non-disabled
sports, or, in his words, “basketball of normals." He had hesitations about the physical and mental
dimensions of adaptation. “Do | belong? Can | play? Can | adapt to wheelchairs psychologically?”
were the significant questions in his mind during this transformation process. Accepting and
adapting to physical challenges such as wounds and bleeding hands because of intense training
with a wheelchair were part of the process. Despite his previous experience as a basketball
player, becoming a wheelchair basketball player involved adaptation to new equipment, learning
its efficient use, game play adjustments, as well as proving injuries and impairment. The
transformation process was at the same time related to questioning belongingness, negotiating
meaning associated with disability, and embracing a new identity. For each individual, the
transformation process encompassed multi-layered negotiations.

The transformation process was also experienced by the support network involving athletes’
family members, guides, and coaches. Siblings becoming training partners, mothers becoming
caregivers, a part of the DC experience, or a father who accompanied his son, letting him become
more independent, were some examples of individuals’ transformation. The athlete's guide role
extended beyond the sports domain, such as moving together to another city for athletes’
educational pursuits, letting him become a part of the DC team, and adapting to co-mobilizing
and co-sacrificing. Similarly, coaches’ transformation process involved embracing multi-
dimensional roles that extended beyond the sport domain, like providing transport, convincing
families, becoming aware of accessibility issues, booking accessible hotels, learning para sports
specific rules and team formation, learning classification, adapting equipment, or adapting
coaching by taking individualized needs into account. In a sense, it was a process of becoming
more than a coach with multiple roles, which required coaches to transform and experience multi
layered negotiations.

Figure 1
An Extract from a coding memo in the later stages of research
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3.7. Trustworthiness of the Study

Conducting quality research, irrespective of its categorization, contributes to our
understanding of a phenomenon (Cassidy, 2016). Scholars discussing the
methodological rigor in qualitative studies draw attention to two different approaches:
the criteriological approach and the relativist approach (Burke, 2016; Smith &
Sparkes, 2020). The criteriological approach, denotes a set of pre-determined
assessment criteria such as '"credibility, transferability, dependability, and
confirmability”" (Lincoln & Guba, 1985 cited in Smith & Sparkes, 2020) or involving
eight quality markers of "worthy topic, rich rigor, sincerity, credibility, resonance,
significant contribution, ethics, and meaningful coherence" (Tracy, 2010, p. 840), has
been traditionally used. Following these lists of criteria without considering the
ontological and epistemological orientations of respective research or strict
consideration of member checks for validation or omitting the fit between criteria and
study characteristics have been widely criticized in the sport and exercise literature
(Smith & Sparkes, 2020). Applying static criteria to ensure trustworthiness without
considering the purpose and philosophical standpoint of the study is considered
problematic, controversial, and criticized for undermining novel research approaches

(Burke, 2016).

The other approach for ensuring qualitative studies’ trustworthiness emphasizes the
relativist or non-foundational approach. Based on the relativist approach, researchers
use a contextually situated self-selected set of criteria. The relativist approach stresses
considering possible characteristics best suited to the research. Moreover, the
assessment criteria should be study-specific by taking the research paradigm, goals,
and inquiry method into account (Burke, 2016; Smith & Sparkes, 2020). In other
words, researchers must make well-informed decisions based on criteria that best

reflect the essence of their study.

For judging the quality of this research, the best suiting characteristics were evaluated
from the possible list of criteria set out by Smith and Sparkes (2020, p. 1010).
Accordingly, worthiness was addressed by studying an under-researched area of “DC

in parasports,” offering new theoretical explanations through substantive theory as
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well as encouraging a dialogue on the findings’ naturalistic, transferable, or analytical
generalizability (Smith, 2018). Moreover, prolonged engagements through the
researcher’s past relationships with athletes in para sports context, discussions with
two critical friends with practicing expertise to have other perspectives to ensure the
relevance of the theory, memoing, reflexivity were among the features to address the

trustworthiness of this research.

During the research process, from its initial stage until the end, as the researcher, I was
committed to reviewing and critically considering my background, previous
experiences, values, and unconscious motivations by using reflexive bracketing

(Geiring, 2004) to minimize their effects on the study and ensure research’s credibility.

Additionally, method-specific considerations were employed to ensure this study’s
trustworthiness. According to Weed (2009, 2017), concepts such as validity and
reliability did not have a place in grounded theory research; instead, there were
systematic ways to enhance both micro and macro-level quality. Regarding the micro
level quality, the eight core elements that involved ‘“iterative process, theoretical
sampling, theoretical sensitivity, codes, memos and concepts, constant comparison,
theoretical saturation, fit, work, relevance and modifiability and the emergence of
substantive theory” (Weed, 2009, p. 505) were followed thoroughly during the

research to ensure methodological integrity.

Regarding theoretical sensitivity, a flexible perspective introduced by Charmaz (2006)
that emphasized balancing the researchers’ open mind with a certain level of literature
review was considered. Accordingly, as long as the researcher remained critical and
reflexive, a limited literature review was conducted. This research process avoided
extensive literature review in the initial data collection and analysis phase. Instead, it
engaged a more focused literature review by adopting an ecological lens that enabled

the researcher to identify critical aspects for theoretical significance (Charmaz, 2006).

Progress through codes to concepts with the guidance of memos was ensured. During
the research process, constant comparison between codes, data, and concepts was

followed to develop the theory. Additionally, as discussed in the previous sections, the
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quality at the macro level is satisfied by elaborating on the study's contribution,

significance, and appropriateness of the chosen methodology (Weed, 2009).

With regard to the “fit, work, relevance and modifiability” (Glaser & Strauss, 1967),
this study employed a constant comparison process, theoretical sampling reflecting
diversified experiences, incorporated analytical explanations, and engaged with real-

world concerns of DC para athletes.

In line with the constructivist variant of grounded theory, to elaborate the quality of
the study, further criteria of "credibility, originality, resonance, usefulness" (Charmaz,
2006, p. 182) were ensured. The credibility of this research is satisfied by considering
a diverse sample further guided by theoretical sampling, which provided the researcher
to reach out to athletes with high support needs, reveal additional complexity
associated with disability experience, and access information-rich data. Moreover, by
addressing a research gap in the DC research area, providing new theoretical
conceptualizations such as “co-experiencing”, providing new DC pathways and new

DC athlete profiles addressed the originality of this study.

To satisfy resonance, the researcher discussed the interpretations of data and the
development of substantive theory with two critical friends having profound practicing
expertise in para-sports. Their feedback ensured that the constructed theory resonated
with the real world of para-sports and remained relevant in reflecting the diverse
experiences of DC para-athletes. Lastly, usefulness is ensured by sparking interest in
further research about para-sports, broadening DC para athletes’ conceptualization,
and acknowledging diverse DC experiences and pathways based on the introduced

substantive theory.

3.8.  Reflexivity

Since the ultimate aim of this research was to develop a substantive exploratory theory
about the DC pathways of Paralympic athletes by examining their dual career
experiences, it was essential that the data guided the research process and reflected the

participants' experiences. Therefore, it was crucial for me as the researcher of this
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study to identify areas of potential bias and prevent my assumptions from guiding and

shaping the research process.

Bracketing, defined as a process of being aware of one’s values, beliefs, interests,
feelings, and perceptions and not letting them influence the research process through
all its stages (Ahern, 1999; Creswell, 2013) requires the researcher to use reflexivity
to identify subjective awareness, welcome a commitment to bracket, and minimize the

effect of potential areas of bias.

Throughout the research, to ensure reflexivity, the memoing process was ensured, and
the ideas, observations, initial thoughts, and analytical comparisons were written down
by the researcher about the progression of the research. The reflexive journey that I
was willing to go through involved “acknowledging areas of subjectivity,
identification of interest in conducting this study, areas of potential role conflict,
considering feelings that may affect neutrality and being aware of previous
experiences that may cause avoidance or favoring some situations, individuals, and

reflecting on underlying motives and behaviors” (Ahern, 1999).

Throughout my life, sports had a great importance both before and after my car
accident. I was not born with an impairment; I had a car accident at the age of 11, and
I had spinal cord injury at TS level, and I have been using a wheelchair since then.
Sport has made me encounter diverse experiences ranging from the greatest visibility
and recognition to invisibility and has been one of the most important colors of my
life, contributing to who I am now. I experienced my first breaking point regarding

sports after my car accident.

Before the accident, I was a successful, actively participating, energetic, joyful, and
athletic student. Besides school, I was interested in skiing, swimming, and figure
skating. Although I managed to incorporate sports again into my life after the accident
through the rehabilitation process, it did not take me so long to become the invisible
student of the PE classes. I was exempt from participating in PE courses and soon
became a student who sat and watched her classmates during class, preparing term
projects about different sports. I was invisible during the PE classes, and it was not

solely related to the PE teachers and their attitudes but also to a system that regularly
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ignored students with special needs in sports and treated them mainly through an

ableist view.

Therefore, rather than actively participating in PE classes, I sat and prepared several

term projects about different sports in seven years to get a grade for my PE classes.

Even though the school I was attending had a rights-based attitude towards individuals
with special needs to a great extent, it also took its share from the widespread
reflections of social and cultural understandings of disability that could not fit and

accommodate sports and disability in the same picture.

Although I continued to participate in sports activities thanks to the support and efforts
of my family, in a sense, sports became a forbidden zone for me in the institutional
and public spheres. This experience of invisibility transformed into an appreciation,
heroic portrayal, and widespread recognition when I got a gold medal at the Beijing
Paralympic Games archery, which I started to practice after graduating from
university. Hence, these conflicting experiences, ranging from invisibility to heroic

appreciation, changed on a continuum throughout my life.

Recently, I realized that I took these challenging experiences as they came and did not
question these conflicting experiences thoroughly—at least not until my graduate
studies. My graduate studies at METU's Social Policy Department and the Physical
Education and Sports Department gave me a broader perspective on situating my

experiences and assessing them holistically by considering social structures.

My sports career had been a personal growth journey with ups and downs through
which I learned to know myself better. However, it was not until this reflexive writing
that I realized I considered sports a medium to respond, address, and act on societal
discriminative attitudes and cultural, structural, and environmental barriers. While
writing this reflection, I remembered my statement right after winning the 2008
Beijing Paralympic Games gold medal. I said, “I believe I have completed my mission
if I have proven that people who aren’t even able to leave their homes can achieve
things as well.” Apparently, sports has not been just a personal journey for me after all

but also a medium to highlight and address discriminative attitudes and social and
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cultural oppression that many individuals with disability have to face every day. In a

way, it provided me a medium to raise my voice.

After the first two years of my athletic career as a para-archer, I started working full-
time, which further complicated issues due to competing expectations and
requirements in both domains. I experienced being an elite-level Paralympian while
combining full-time employment and sport. Just at the beginning of my athletic
journey, a job that would provide me flexibility guided my choice about where to
work. I purposefully preferred to work at a public institution, anticipating the heavy
workload and schedule that might have been experienced if I had chosen to work for
a private company. From the beginning, it was about choices, anticipation, proper
planning, prioritizing, negotiations, chasing the balance on a continuum, and accepting
sacrifices. However, my DC experience involved lots of compromises as well. At
national training camps, I remember falling asleep while working to finish the job
before the deadline because of exhaustion from training all day. These efforts could
probably be related to addressing the low societal expectancy and proving them wrong
about people with disabilities and their capabilities by showcasing hard work and
dedication. Everything became more manageable for me after I made a name and
gained success in the para-sports arena both at the national and international levels. I
am well aware that my DC experience was one of the many experiences existing in

DC in the sports universe.

After the 2012 London Paralympic Games, I retired from sport with a pre-planned
transition to start my graduate studies. Over time, I started working as a sports advisor
at the Ministry of Youth and Sports and continued to be involved in sports with
different roles at national and international levels. I was the deputy chef de mission at
the 2016 Rio Paralympic Games, worked as a branch manager of the foreign relations
department in a male-dominated domain, and was one of the members of “the
Paralympic Games Performance Evaluation Commission.” I had a chance to establish
very close and cordial relations with para-athletes from each paralympic sport in
Tiirkiye. I communicated with them often, safeguarded their rights, and witnessed the
multidimensional challenges that they were experiencing. Voicing these challenges

that athletes were experiencing and trying to find solutions were among the most
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meaningful efforts of my life. When I decided to study the DC experiences of
Paralympic athletes, I resigned from my role at the Paralympic Games Performance
Evaluation Commission to avoid creating any conflict of interest. However, being the
athlete representative at the commission had been one of the most important

responsibilities I had ever experienced in my life.

At the international level, I was elected as a member of the IPC Athletes’ Commission,
worked there for 9 years, and tried to be the voice of athletes worldwide. I had a chance
to communicate with para athletes with diverse developmental levels regarding their
multidimensional experiences. Similarly, I was one of the board members of the
European Paralympic Committee and served again as an athlete representative. [ am
still involved in working groups related to para-sports because I feel a sense of
connection, belongingness, as well as interest. Therefore, this study resulted from such
an interest in and connection to the para sports domain. Additionally, this research also
provided an opportunity to acknowledge the experiences of a long-time neglected
athlete population and give back to para-sports personally, from which I learned, and

was empowered, a lot.

The above-stated sports background and activities gave me acquaintance, knowledge,
connection, and access to the necessary network of athletes and people fulfilling
diverse roles in the para-sports domain. However, besides the advantages my
background could provide me during this research, I was also committed to
acknowledging possible disadvantages. Therefore, I carefully considered my previous
experiences and background during all processes to not impose my assumptions or
pre-dispositions to lead the research process or value some participants’ voices more

than others.

Accordingly, as a starting point, [ recognized that my background, being a retired elite-
level Paralympic athlete with dual career experience, living with a disability since the
age of eleven, having a strong interest in disability studies and sports, working as a
long-time sports advisor in para-sports, and fulfilling various managerial roles in the
sports domain, inevitably influenced this research from its first steps to its

development, as well as the choice of the research topic.
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Additionally, this research had significance for me as a medium to attract attention to
a long-time ignored population of para-athletes in the scientific research area, shed
light on their experiences, and give back to para-sports, where I grew personally and
was empowered tremendously. I honestly desired that this research and its substantive
theory would stimulate future studies related to para sports and encourage other

researchers to turn their interest in para sports context.

Lastly, I honestly declare my willingness and commitment to this reflexive journey by
adopting a critical attitude of self-awareness throughout the research process and

letting the participants’ voices and lived experiences guide the research process.
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CHAPTER 4

FINDINGS

This chapter presents the findings of this research, aiming to develop the first grounded
theory to explore the dual career (DC) experiences and pathways of Paralympic
athletes. The findings of the research are given based on the research questions guiding

this study:

How do Paralympic athletes experience dual career in sport?

* What are the processes experienced Paralympic athletes in pursuing dual career
in sport and education or work?

* How do dual career pathways vary?

* What influences DC processes?

*  What actions are taken in DC experiences?

4.1. Dual Career Experiences of Paralympic Athletes

The dual career (DC) experiences of Paralympic athletes involved both similar and
different pathways compared to the generally referred conceptualization of a dual
career, which typically involves advancing through consecutive educational
progressions followed by vocational pursuits concurrent with different athletic
developmental phases, as their career development experiences involved linear as well

as interrupted non-linear characteristics.

While some Paralympic athletes’ career pathways followed a relatively normative and
linear path, typically beginning during high school by combining education and sports
careers and progressing through consecutive educational progressions followed by

vocational pursuits coexisting with different athletic developmental phases, other
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Paralympic athletes’ career pathways revealed interrupted career sequences with entry,
exit and re-entry trajectories. These in-and-out sequences often included temporary
cessations or dropping out of education or work careers, later followed by reinitiating

DC with new career combinations of academic, vocational, and sports careers.

The processes in the para athlete development pathways, disability experience and the
stressors as well as facilitators associated with para sports were the most significant
features making para athletes’ DC experiences unique compared to their non-disabled
counterparts. The dependence on the support network further complicated DC
processes for the athletes with severe impairments, revealing co-constructing and co-
experiencing processes as they navigated their DC journey. Transitioning from non-
disabled sports to para sports following a severe injury and undergoing adaption and
transformation processes while pursuing DC were among the unique features
experienced by Paralympic athletes. Thus, Paralympic athletes pursued individual
pathways with dual and multiple careers, which involved differing career sequences

and combinations initiated at different ages and developmental levels.

4.1.1. Early and Late Career Construction Styles

Paralympic athletes’ career development experiences revealed early and late career
construction styles. Paralympic athletes with an early career construction style,
characterized by a relatively normative and linear career pathway, generally initiated
their dual career pathway during high school years when they were around 15 years
old and followed a consecutive educational progression coexisting with different
phases of athletic development. Their DC experiences resembled the generally

outlined dual career pathway in DC research.

Moreover, these athletes participated in sports younger than Paralympic athletes with
late-career construction styles. During their career development process, despite
experiencing entry and exit sequences due to health issues and coinciding schedules,
Paralympic athletes with early career construction styles maintained their career
trajectories and continued the same career combinations after concluding temporary

cessation periods.
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On the other hand, athletes with late career construction styles experienced in-and-out
sequences during their career development processes, which changed their DC
pathways. These athletes dropped out of education or vocational careers and resumed
their career trajectories by re-initiating their dual career pathways with a new version
of career combinations. The multi-dimensional interconnected factors such as
accessibility, impairment effects, lack of flexibility, and prioritization of a career
affected Paralympic athletes to drop out of their education or work careers, which later

on resumed by initiating a new version of the DC pathway.

To exemplify, a Paralympic athlete who initiated their DC experience by combining a
vocational career with a sports career dropped out of work due to impairment effects
and accessibility issues and re-initiated an academic pathway by integrating an
academic and sports career. Similarly, another Paralympic athlete dropped out of their
academic career due to the perceived significance of a para sports career and lack of
flexibility regarding coinciding schedules later resumed their DC pathway with a new

career combination by pursuing vocational and athletic careers.

Especially Paralympic athletes with an acquired impairment due to a life-changing
event such as an accident had the opportunity to initiate a relatively late athletic career
despite the absence of a prior sports experience in their lives and transitioned quickly
to the high-performance pathway although not planned initially. The findings showed
that elite athletic careers in para sports domain were not necessarily constructed at
young ages. Paralympic athletes participated in para sports at different ages, affected
mainly by available sports opportunities, their families’ stance toward sports,
awareness about para sports opportunities and impairment-related features (onset,

type, severity).

The absence of age-bound development pathways in para sports encouraged coaches
and enabled participants to consider a para-athletic career even if they lacked prior
sports experience. Therefore, the profile of DC Paralympic athletes and the age at
which they participated in para sports and considered it as a career were diverse and

did not hinder the development trajectories or their athletic success.

108



An additional finding derived from the shared stories of participants was the late career
construction styles of DC Paralympic athletes, which were not limited by an athletic
career but also encompassed the late initiation or re-initiation of their interrupted
academic careers. Paralympic athletes experienced delayed academic careers or re-
initiated dropped-out educational pursuits in different fields of study. The interaction
among lack of flexibility, legislative provisions facilitating enrollment to higher
education, and Paralympic athletes’ questioning of their capabilities due to internalized

ableism resulted in delayed academic careers.

4.1.2. Multiple Career Pathways

Diverse profiles of Paralympic athletes, such as student-athletes, employee-athletes,
and athletes with multiple careers who had academic, vocational, and athletic careers,
were identified. Another significant aspect of Paralympic athletes’ career development
process was initiating a third career while pursuing a dual career pathway. Among the
participants, multiple career Paralympic athletes involved student-athletes studying at
university and pursuing a para sports career, which further incorporated a third career
by initiating a vocational career, or employee athletes who additionally initiated a
previously dropout academic career in a different field of study. Thus, Paralympic
athletes even extended their career engagements beyond two pursuits by initiating a

third career, occasionally increasing career-related demands.

In contrast to the generally referred conceptualization of a dual carer pathway, which
is often characterized by a progression from education to vocational pursuits alongside
an athletic career, some Paralympic athletes’ experiences revealed diverse career
pathways, such as starting their vocational careers before graduating from university
or enrolling in university while already working. This multitude of experiences
challenged the typical DC conceptualization assuming linear consecutive educational
progressions followed by vocational careers alongside athletic development and
prevented Paralympic athletes’ career development processes from being
conceptualized solely by age-based normative and consecutive progressions of

carcers.
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Given that the career development experiences of Paralympic athletes were more
complicated than generally outlined DC conceptualization, a phase-based model
acknowledging the different stages of career development processes better reflected
the diversity of the Paralympic athletes pursuing dual and multiple careers. A phase-
based conceptualization of Paralympic athletes’ DC or MC pathways, illustrated in
Figure 2, incorporated the linear as well as non-linear characteristics of their career

experiences, which were further complicated by disability experience.

4.2. Relational Model of Paralympic Athletes’ Dual and Multiple Careers
Pathways

The experiences of Paralympic athletes guided the development of a behavioral
framework, explaining the processes of dual and multiple career pathways in para
sports context. Career pathways of Paralympic athletes are conceptualized by situating
different processes, respective components of phases, and social relationships within
the environment. Figure 2 illustrates the “Relational Model of Paralympic Athletes’
Dual and Multiple Careers Pathways,” describing the different interrelated phases

experienced by Paralympic athletes from the pre-DC phase until retirement.

The model incorporates typical phases experienced by all dual and multiple career
Paralympic athletes, such as “mobilization,” “initiation and acclimatization,”
“strategizing period and career,” and “retirement” as well as probable phases
experienced by some Paralympic athletes while pursuing dual and multiple careers.
While the inner layer sheds light on Paralympic athletes’ social relationships, actions,
and career experiences, the outer layer of the model involves social structure and the
macro environment that affects the experience of DC and MC pathways. Within the

model, the dashed arrows incorporated probable phases conceivably experienced by

Paralympic athletes.

The outer layer of the model illustrates the macro environment in which Paralympic
athletes experience their career development processes. The social and cultural
experience of disability refers to how individuals with disabilities, including

Paralympic athletes, are perceived, valued, and treated within society, as well as how
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their interactions with society shape their lived experiences, opportunities, and access

to resources.
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Relational Model of Paralympic Athletes’ Dual and Multiple Career Pathways

Figure 2



Media encompasses the representation, portrayal, and coverage of para athletes and

para sports, as well as how Para athletes engage with and respond to the media.

The vocational domain involves how individuals with disabilities, including employee
Paralympic athletes, are perceived, valued, and treated, as well as the stance toward
the dual career of Paralympic athletes. It encompasses employment opportunities for
athletes and people with disabilities, the openness of workplaces to accommodate dual
career pathways, the cultural environment toward sports, available support such as,
flexibility or constraints, and the attitudes, interactions, and communication within

vocational environments.

The academic domain entails how individuals with disabilities, including student
Paralympic athletes, are perceived, valued, and treated, as well as the approach toward
their dual career pathways. It includes academic career opportunities for athletes, the
openness of academic environments to support dual career pathways, the availability
of resources, flexibility or constraints, as well as attitudes and interactions within

academic settings.

The national organization of para sports refers to the structure and governance of para
sports at the national level, including how athlete development pathways are organized
and progressed. It encompasses the management of para sports, the perceptions of para
athletes, and the expectations placed on them, as well as the organization's stance
toward the dual career of Paralympic athletes. This includes the extent to which the
organization is open to accommodating dual career pathways, the availability of

flexibility or constraints, and the attitudes and interactions within sports settings.

The international organization of para sports involves the structure and governance
of Para sports at the international level, including the rules of sport, classification
processes, and any changes to these regulations that affect athletes' opportunities,

career trajectories, and development pathways.

Before describing the phases experienced by DC Paralympic athletes, it is important

to provide participants’ pre-DC experiences to understand the social and cultural
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experience of disability and the environment in which Paralympic athletes experience

career development processes.

Paralympic athletes commonly shared challenging experiences during their education,
especially regarding peer bullying. Becoming an object of fun, being exposed to
disturbing stares, being excluded from games, and feeling unwanted desk mates were
some of the negative experiences that made Paralympic athletes experience

psychological battles, feel depressed, and question why they had disabilities.

“In elementary school, for example, I didn't have a desk mate at first... At that
moment you don't understand, you feel sad, you feel depressed. I didn't have a
desk mate. Nobody wanted to sit next to me... There was a lot of ridicule, there
were a lot of people who said I had no hands, no arms and so on. Those things
demoralize you. I feel the lack of them a lot when I play games in physical
education class or when I do activities with two hands” (Mehmet, M, 21, CI,
para-tackwondo, multiple careers: student-employee-athlete).

“There were many difficulties... Both in terms of friendships and, how should
I put it, in my social environment. I also experienced incidents with my own
friends, of course. I faced setbacks” (Defne, F, 19, para athletics, CI
Progressive impairment, student-athlete).

“When I was young, of course I experienced things like being stared at by
younger children and being excluded by peers” (Ayse, F, 19, CI, para
swimming, student-athlete).

“My friends were also always making fun of me. They wouldn't let me play,
and even if they did, I couldn't even see the ball the or the rope, I wasn’t able
to play in the way it was supposed to be, disrupting the games. That's why I
was so marginalized by my friends... My fifth grade was a year when I went
through a lot of psychological warfare. [ was even very depressed at that time.
Why am I disabled?” (Demet, F, 21, CI Progressive impairment, goalball,
multiple careers: student-employee- athlete).
Similarly, exclusionary experiences in education, lack of system-based practices
acknowledging and accommodating students with disabilities, teachers’ discriminative
attitudes, their unwillingness to teach students with disabilities and acknowledge their
needs, as well as environmental barriers, lack of accessible transport and prejudices
denied individuals with disabilities access to equal experiences on par with their peers.
These challenging experiences let Paralympic athletes feel ignored and often engage

in self-initiated problem-solving processes such as moving to another city for
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education, searching for new schools, or even hiding their impairments to prevent

bullying.

“...I needed to hide my hand until a certain age. I always wore long sleeves in
summer and winter. I wouldn't wear a t-shirt in summer” (Mehmet, M, 21, CI,
para tackwondo, multiple careers: student-employee- athlete).

“I studied first grade in the village in a unified class. You all know the Black
Sea climate and its environmental conditions. Rugged lands, mountainous
areas, and so on. I was educated in a unified class in such an environment. Our
school was shut down due to lack of students. My friends went to schools in
the districts, but we had to move to Ankara with my family for education since
I was disabled” (Mert, M, 32, para table tennis, CI, employee- athlete).

“My teachers were not interested in me a bit. They did not help me with the
lessons...” “...Let me put it this way, my teachers taught [subjects] as if they
were below my intelligence. They didn't teach much, I mean they didn't put
any effort in for me. They only focused on my classmates; they didn’t try at
all, they didn’t support me... I ended up changing three public high schools
(Deftne, F, 19, para athletics, CI Progressive impairment, student-athlete).

“So this 4 + 4 + 4 system was introduced. While we used to have one teacher
in our class, this time we had different teachers. And the teachers, of course,
did not know how to deal with a visually impaired student at that time. Most
of my teachers were definitely not helping me. [ mean, I also heard things like,
“What are you doing in school if you are visually impaired?” from many of my
teachers. For instance, even in exams where I needed to score high, they didn’t
enlarge the text to address my needs because I couldn’t see it. Nor did they
allow someone to read it for me, so I scored poorly. They didn’t even enlarge
the texts; they made no effort to accommodate me at all” (Demet, F, 21, CI
Progressive impairment, goalball, multiple careers: student-employee-
athlete).

Before initiating dual career experiences in para sports, Paralympic athletes’
commonly shared stories revealed multidimensional interacting barriers,
discriminative attitudes, and restricted opportunities to participate equally and fully

enjoy their rights.

4.2.1. Mobilization Phase: Diversifying the Opportunities

As illustrated in Figure 2, the DC pathways of Paralympic athletes began with the

mobilization phase, during which significant others, such as family, coach, teammate,
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PE teacher, and DC motives, interacted to stimulate and encourage participants to

initiate their DC journey.

During the pre-DC phase, when participants had only one engagement in sports or
education/work, diversifying the opportunities appeared as a prominent motive. The
interaction between significant social agents involving family, coach, teammates, and

99 ¢

teachers and DC motives encompassing “attraction,” “discouragement,” “privileges,”
and “pressure” stimulated Paralympic athletes to mobilize toward pursuing a dual
career. Rather than being mutually exclusive, these pre-DC motives interacted to make

participants combine sports, education, and vocational careers.

The attraction-based mobilization signifies the stimulating role of positive
expectations about the future in initiating dual career journey. Envisioning positive
future projections and increased opportunities through earning income, increasing
social networks, mobility, socialization and traveling mobilized participants to
consider participating in sports. Moreover, observing the lives of peers who traveled
and earned income through sports careers stimulated one of the participants Mert to
follow in the footsteps of his role model peers and consider sports as a career to expand

opportunities.

“Here at [school], I had friends who played basketball. They were going to
practices and traveling for away games every two weeks since it was a team
sport. I admired them for it. Plus, they were earning money as well. As a
student, earning close to minimum wage allowed them to cover their needs
without depending on their families. That really appealed to me” (Mert, M, 32,
ClI, para table tennis, employee-athlete).

“They told us that this was [the name of the project] and that they wanted us to
try archery. I didn't know the archery at that time... They said, ‘Come, it will
be a different environment for you. You will be in the same environment with
your other friends with disabilities’” (Aylin, F, 29, Al, para archery, multiple
careers: student-employee- athlete).

“When I met [name of teammate], he recommended archery for me. One day I
went to visit him in training, I watched him shoot, I thought I could do it, it
was actually a very big goal for me that day” (Demir, M, 30, Al, para archery,
student-athlete).
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Talent transfer from non-disabled sports upon a severe injury also stimulated positive
future expectations by providing a second chance for an athletic career. Transitioning
from non-disabled sports to para sports acted as a DC motive in reinitiating an athletic

career and mobilizing toward a new chapter of the DC journey.

“I received a different offer that I had never heard before in my life. I learned
that athletes like me, who had been injured in sports and quit, could adapt to
wheelchair basketball, sit in a wheelchair and continue their sports career.
That's what I was told. So I started wheelchair basketball at the end of 2006
and the beginning of 2007” (Baris, M, 38, AI, wheelchair basketball,
employee-athlete).

Future career plans to become a sports manager, contribute to, shaping sports policies

and climate, and become qualified enough to achieve these ends also appeared as an

attraction-based DC motive for initiating an academic career by enrolling in the sports

management department.

“I am studying this department [sports management] in order to be useful to
my country in some way and to pave the way for other people. So I really have
no other goal. After all, with the department I have completed here, I will be
equipped in some way and I will take part in a managerial level and be useful
to people. This is really my main goal.” ... “As I further my education life, I
will be a useful person for the country. I have already reached a certain point
in my sports life. In this sense, I am on a path that can blend these two situations
with each other and transfer my experiences in the future and contribute to
Tiirkiye's sports climate” (Demir, M, 30, Al, para archery, student-athlete).
The discouragement-based mobilization involved negative experiences and
restrictions in the present that stimulate combining education/vocation and sports.
Being unable to participate in sports after acquiring impairment, experiencing
exclusion during physical education classes, and missing previous active days

challenged DC Paralympic athletes.

Accessibility issues, impairment effects challenging participants to continue their
current vocational careers, the absence of extra-curricular activities and restricted
opportunities at a segregated boarding school, and monotone life experiences were
difficulties that stimulated participants to consider sports as an opportunity and even a

“light at the end of the tunnel”.
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“Since it was a boarding school, there were not many activities we could do.
You get up in the morning, go to class, the class ends, there is a tutoring session,
you go to bed, the next day the same thing again™... (Mert, M, 32, CI, para table
tennis, employee- athlete).

“I fell into a void in high school because during physical education classes,
while my friends were playing sports, I had to just watch them. I wasn’t doing
anything, just watching. I was exempt from the class, and that’s a very bad
thing for kids with disabilities. After acquiring disability at the age of 13, I
couldn’t participate in any kind of sports anymore... Then I started seeing
matches on TV... I started watching them and began to believe that I could do
it too” (Kerem, M, 38, Al, wheelchair basketball, multiple careers: pro club
player-employee-athlete).

“As I mentioned, I was working as a software developer, and during that
period, especially before the accident, I was able to work at night. [ would even
stay up all night most of the time. Physically, my body was better suited to this
kind of work at night. However, after the accident, during the time I was
working at the agency, I couldn’t do this as much because when I couldn’t
sleep at night, I would struggle physically. When I was alone, I often had a
hard time as well. So I couldn’t adapt to that work routine very well. We were
working in an office in [name of the place], in a hilly area. I couldn’t leave the
office whenever I wanted, and I couldn’t move around comfortably inside the
office. I struggled a lot physically. For me, sports became like an escape. It was
like the light at the end of the tunnel” (Demir, M, 30, Al, para archery, student-
athlete).

Similarly, families’ awareness upon seeing a world champion Paralympic athlete on
TV and willingness to motive their child who gradually lost sight due to progressive
impairment and distract their attention from regular hospital visits appeared as a DC
motive. Searching for suitable sports activities that would not harm or negatively affect
their child’s condition was considered and guided which sports to choose and

participate in.

“Going back and forth between school and the hospital, my mom was thinking
of ways to keep me motivated, to have me do something, especially since I had
started losing my sight. Back then, I was young, and she didn’t want me to be
affected negatively. She was looking for something to motivate me. One day,
while watching TV, she saw a visually impaired woman becoming a world
champion in athletics. Then she said, ‘I’ll get my daughter into sports too’”
(Deftne, F, 19, para athletics, CI Progressive impairment, student- athlete).

The privileges-based mobilization involved positive and facilitative opportunities

available in the present that encouraged initiating a dual career journey in sports. The
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legislative instruments facilitating education and employment opportunities for people
with disabilities and medaled national athletes at major international competitions such
as the Paralympic Games, World and Continental championships facilitated
enrollment in higher education or access to employment. Moreover, on some occasions
national para athlete status and associated recognition, reaching out to networks, and
benefiting from employment quotas for people with disabilities interacted and initiated

the DC process.

“We had an acquaintance who helped us. I told them that I was a national
athlete. They told me there was a position for individuals with disabilities. At
that time, it was a subcontractor position. Later, we transitioned to a permanent
worker position. I told them I wanted to work, I didn’t want to stay at home,
and that I wanted to do something other than archery. After that, they hired me
under the disability quota” (Aylin, F, 29, Al, para archery, multiple careers:
student-employee- athlete).

“Our state gave us the right since we are national athletes. In other words, we
could be appointed by point appointment. I chose to be appointed. I was
appointed [as a PE teacher]” (Baris, M, 38, AI, wheelchair basketball,
employee-athlete).
Paralympic athletes heavily relied on facilitative measures provided by legislation to
plan and initiate their academic and vocational careers. The Public Personal Selection
Examination for People with Disabilities (E-KPSS) provided employment
opportunities at state institutions. Moreover, even if Paralympic athletes did not
manage to enroll in initially planned or desired academic fields of study either because
of limited time to study or discriminative practices, they still managed to pursue their
academic careers primarily relying on the facilitation of being a decorated national

athlete though legislation.

“We have a certain threshold score, which is very low. Being a national athlete
is important there; we move directly to the top position. This gives us the
opportunity to get an education. I’'m very happy about this aspect” (Aylin, F,
29, Al, para archery, multiple careers: student-employee- athlete).

“Since I was already second in the Olympics® in my first year, I switched to
[name of the university] with my direct preference” (Asli, F, 29, para judo, Al
Progressive impairment, employee-athlete).

3 Paralympic Games
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“The ministry made an agreement with private universities the year I took the
exam. There was an agreement for a 100% national athlete scholarship. I took
the exam during that period. For me, it was the mindset of, “Even if I don’t do
anything, I can still get in.” It was just about choosing a university and
continuing from there. That’s why [ wanted to go to a private university. I could
have directly entered state universities through the national athlete quota in the
OSYM* system due to my ranking, but I wanted to study at a private
university” (Demir, M, 30, Al, para archery, student- athlete).

“Work actually came into my life along with my achievements in sports. With
a regulation, or should I say, a law passed by our ministry, national athletes
were hired as contracted sports experts. With my achievement, I was appointed
as a sports expert for [name of the city]” (Mehmet, M, 21, CI, para tackwondo,
multiple careers: student-employee- athlete)

“I took the civil service exam. I thought, “Why not go to work? Even if I'm
not a lawyer, I can still work in the courthouse.” That’s why I always listed the
Ministry of Justice as my top choice. That’s where I was assigned” (Demet, F,
21, CI Progressive impairment, goalball, multiple careers: student-employee-
athlete).

“Since I couldn't study much, I chose School of Physical Education and Sports
[BESYO]. Otherwise, if I hadn’t stopped focusing on my studies, I might have
been in a different department” (Demet, F, 21, CI progressive impairment,
goalball, multiple careers: student-employee- athlete).

“I work as a sports expert at the Ministry of Sports. Since I am a national
athlete, I was appointed through the national athlete system....They [sports
managers from the Ministry of Youth and Sports] said it would be good if I
applied [sports expert position]” (Kerem, M, 38, Al, wheelchair basketball,
multiple careers: pro club player-employee-athlete).

Satisfying eligibility criteria to become a para athlete through the classification process

and previous sports experience in non-disabled sports acted as opportunities available

in the present that encouraged coaches to reach out to potential athletes to convince

them about initiating a dual career journey in sports. Similarly, Paralympic athletes’

search for potential teammates in specific sports classes to build a team stimulated

them to look for specific athlete profiles required for the team composition and fulfill

the athlete profiles needed for the team.

“[coach name] was the wheelchair basketball team coach of [sports club name]
at that time. He knew that I was injured...We ran into each other. I told him
about my injury. He said, “Oh, okay, then let's get you started here.” ... “I

4 The Student Selection and Placement Centre
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started wheelchair basketball at the end of 2006 and the beginning of 2007. Of
course, when I started, I had to prove my injuries with documents. We did that
and we started” (Baris, M, 38, Al, wheelchair basketball, employee-athlete).

“There was the World Championship in 2017. We started to prepare for it. New
athletes also started to arrive in our sports class at that time. [Name of athlete]
was always trying to find someone to create a team” (Demir, M, 30, Al, para
archery, student- athlete).

The pressure-based mobilization involved the stimulating role of negative
expectations and projections about the future in combining academic, vocational, and
sports careers. Paralympic athletes were aware of the limited lifespan of an athletic
career. Moreover, the fragility of an athletic career due to the risk of injury led
participants to secure their future by initiating alternative careers to rely on. Anxiety
about the future, securing and sustaining alternative income generation opportunities
mobilized Paralympic athletes to initiate academic as well as vocational careers in
addition to their sports careers. Similarly, expectations of families to secure and
guarantee employment at a state institution and familial concerns about risky and
uncertain athletic careers stimulated Paralympic athletes to acknowledge their
families’ concerns and initiate an additional vocational career in addition to their

ongoing academic and sports careers.

“My mom was uneasy. Yes, she is one of the most supportive of me doing
sports. She is the one who is always there for me. But she saw it as a devil's
work, to use a little slang. It is risky, if you get injured, your life is over. There
is a classic saying that you should lean your back against the state and just
relax. Because she was in that mood, my mother was one of the most pleased
people that I was appointed to youth sports [the Ministry] appointed as a sports
expert. She was relieved, so now she said with peace of mind that her son is
now a civil officer” (Mehmet, M, 21, CI, para tackwondo, multiple careers:
student-employee- athlete)”.

“I already had a job, being an athlete was very important to me. However, my
family, like many others, believes that unless you have an official job, they
always worry. They want a guaranteed job, they have that kind of thinking.
Rightly so. I had already taken that exam [EKPSS®] in order not to disappoint
them” (Demet, F, 21, CI Progressive impairment, goalball, multiple careers:
student-employee- athlete).

5 The Public Personnel Selection Examination for People with Disabilities
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“But like I said, if I had only been an athlete, my family wouldn't have been at
ease. Because there wasn't a guaranteed job, they were worried that one day I
would get injured and that would be the end of it” (Demet, F, 21, CI Progressive
impairment, goalball, multiple careers: student-employee- athlete).

“Sports is a rewarding thing, but sports is also an ungrateful thing at the same
time. It's actually something that can destroy your whole life with a single
injury. Therefore, I think that there should be another regular life after doing
sports or after the compulsory farewell to it. I think that you need to have a
different profession. That's why I can say that I value the importance of
studying or the significance of getting a job” (Asl, F, 29, para judo, Al
Progressive impairment, employee-athlete).

“If I didn't have a job or school life, how long would I do archery, as long as
my body allows me to? Maybe my body will not allow it, maybe I will have to
quit archery next year. Then I would have to sit at home, because I have no
other environment other than archery” (Aylin, F, 29, Al, para archery, multiple
careers: student-employee- athlete).
The significant others including the family, coach, teammates, peers, and teachers
were critical social agents in mobilizing Paralympic athletes towards dual and multiple
career pathways. The participants’ experiences revealed that becoming a DC
Paralympic athlete involved both planned (self-initiated) and unplanned (externally-
initiated) practices. Although some participants did not intend to initiate a para athletic
career, through the invitation and insistence of coaches and encouragement of their
future teammates, they participated in sports, and with fast progression soon this sports
activity transformed into a para athletic career, though not planned initially. During
the pre-DC phase, addressing overprotective parents and convincing them about their
child’s sports participation was a challenge to overcome for coaches to a great extent.
Similarly, PE teachers were crucial agents in convincing overprotective families as
well as enabling and stimulating their students with disabilities to try and sustain sports

participation.

Most participants shared that their most important source of support was their families,
primarily by referring to the support they received during the initial phases of their
athletic development. Their families supported them emotionally and practically
regarding transportation, caregiving, assistance during training, and organizing
schedules. However, on the other side of experiences, Paralympic athletes struggled

because of their overprotective families and their unsupportive attitudes triggered by
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disability and gender stereotypes. Expectations to focus on rehabilitation, feeling
concerned about their children getting hurt or injured, and worrying about their
daughters because of gendered approaches, stereotypes and considering para sports
endeavor as a challenge for the rehab process or a distraction in regaining their child’s
health were to name some of the concerns that athletes, their coaches and PE teachers

addressed to sustain sports participation.

“My parents didn't want me to do sports...They don't know how we [people
with a visual impairment] do sports. And unfortunately, I’'m a girl. We have
this kind of mindset in Tiirkiye. So, because I'm a girl and also visually
impaired, my family was overly protective of me. And they were afraid
something might happen to me, that I might get hurt. Like, what if I hit my
nose somewhere and it starts bleeding? They were constantly worried about
me” (Demet, F, 21, CI Progressive impairment, goalball, multiple careers:
student-employee- athlete).

“To be honest, I didn’t receive much family support either. But I’'m not actually
saying this in a blaming way. It’s just that they were hoping I would continue
with physical therapy and regain my previous health. That’s why I had to use
a hospital wheelchair for a long time” (Demir, M, 30, Al para archery, student-
athlete).
On the other hand, athletes also entered into para athletic careers through planned and
self-initiated practices, such as reaching out to networks and trying to be identified as
a talent. As a high school student, Mert’s aspiration to be like his fellow student para
athletes playing wheelchair basketball stimulated him to search for access to para

sports through self-initiated plans and communicate with possible networks in the para

sports domain.

Coaches were among the most influential figures who affected both the initiation of a
para athletic career and experiences during the DC pathways. They fulfilled
multidimensional roles and interacted with families and caregivers. Apart from talent
identification, convincing overprotective families, and performance-related concerns,
they had to address multidimensional issues related to para sports such as considering
their athletes’ impairment effects in adapting training and equipment, accessibility,
transportation issues, and addressing caregiver needs as required for some para athletes

to sustain their sports participation.
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To conclude, during the pre-DC phase, the interaction among disability experience,
para sports development pathways, classification, significant others involving family,
coach, teammates, and PE teachers, social policies, and legislation facilitating access
to education or employment, were prominent features in mobilizing Paralympic

athletes towards DC pathways.

4.2.2. Initiation and Acclimatization Phase: Becoming a DC Paralympic

Athlete

Following the mobilization phase, during which participants considered DC motives
and were stimulated by significant others to mobilize toward initiating a dual career
journey, Paralympic athletes experienced the initiation and acclimatization phases. As
previously mentioned, the phases of pursuing dual and multiple careers were not

mutually exclusive but interconnected.

At this phase, DC Paralympic athletes focused on learning the environment, the
people, rules, responsibilities and adapting to the expectations. Upon participation into
sports, most participants commonly shared that they did not initially plan to transition
to high-performance para sports pathway but their sports experiences changed by
experiencing fast progression and achieving athletic success. They were selected to
the national team within a very short period of time, encountering a new environment
and facing new expectations. Except for the two participants who had played sports
since they were five and eight years old, other DC Paralympic athletes experienced a
rapid transition into a high-performance pathway and selection to the national team

that varied from six months to three years at most.

“Then, I still didn’t believe in myself, so I went just for fun. Later, in 2013, the
Turkish Championship for people with disabilities was held in Aksaray. I
became the Turkish champion there. I still can’t quite understand how it
happened, or what I did. That’s where I was selected for the national team”
(Aylin, F, 29, Al, para archery, multiple careers: student-employee- athlete).

“My friends tell me that I have passed the world minimum qualification
standard or something like that, but at that time I didn't know what the world
minimum qualification standard was because I was in that mindset, I didn't
know anything. Everything actually happened in the process. I learned in the
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process. In a way, [ grew up with this sports” (Ayse, F, 19, CI, para swimming,
student- athlete).

“[The club president] tried me out in training one day. Can you believe it, the
next day he got my license, and the day after that, he took me to a match in
Samsun. The whole thing happened so fast” (Mert, M, 32, CI, para table tennis,
employee- athlete).

“In my first year I was selected for the national youth team” (Kerem, M, 38,
Al, wheelchair basketball, multiple careers: pro club player-employee-athlete).

“When I was just six months into sports, I became second in Tiirkiye. For
example, I thought I had become one of the best players in the world. At least
until I went to the European Championship, of course” (Mert, M, 32, CI, para
table tennis, employee- athlete).

“I learned everything in the national team. I even learned how to fall in the
national team. For example, during a match, there’s something called shido in
judo. Shido means a penalty, like a yellow card. While I was competing, the
coach would tell my opponent, “You’ll get penalized, you’ll get a shido,” and
I used to think, “How can they give a penalty to such a grown girl? That’s how
clueless I was about judo. I didn’t really know anything about it.... I can say
that I grew up in the national team. I learned how to fall and everything else in
the national team. I learned everything about judo there” (Asl, F, 29, para judo,
Al Progressive impairment, employee-athlete).

“In the continuation of the story, in 2017, [two years after I started the sport],
the Turkish Archery Federation called us to the national team camps after the
competitions. My scores had started to reach world standards... We reached
those scores in one or two months” (Demir, M, 30, Al, para archery, student-
athlete).

“It hadn’t even been a month, I was barely three weeks in when we went to
Izmir for the Turkish Championship... My license was issued immediately.
Later, after I won first place in the 400m, 200m, and 100m at the Turkish
competition, and with my good results, my coach said, ‘'l want to make you a
champion.” I said okay. After Izmir, things got serious” (Defne, F, 19, para
athletics, CI Progressive impairment, student- athlete).

“At first, I really didn’t think I would get this far. Because goalball, for me,
was something I did just for fun. Now, I’'m doing it for work, completely for
Tiirkiye. Back then, I was definitely doing it for enjoyment, just to pass the
time. I was training with no real goal. To be honest, I wouldn’t work hard, I
would just go to training to kill time” (Demet, F, 21, CI Progressive
impairment, goalball, multiple careers: student-employee- athlete).

Being selected to the national team transformed their sports experience from leisure

activity into a career requiring them to learn and adapt as well as negotiate the new
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routine through the expectations of different stakeholders in academic, vocational and
sports domain. Because of the fast progression and qualifying for the national team in
an accelerated way, DC Paralympic athletes learnt the dynamics of the athletic

environment and expectations while experiencing it.

DC Paralympic athletes were expected to increasingly commit to their sports career
upon being selected to the national team, attend frequent training camps, travel
extensively for competitions, and meet high-performance standards. As a Paralympic
athlete Mehmet elaborated, there has been a radical change between now and in the

past regarding how para athletes experienced para sports and responsibilities.

“Our Paralympic tackwondo team was established in 2009. From what I
learned from the older guys in the camp, they used to go to just one competition
a year, and that was the World Championship. There were even years when
they didn’t go to the World Championship. National team camps didn’t exist
at all. Now, with the World Championship, three days before the event, the
team comes together, everyone meets and gets to know each other, and then
it's straight to the competition... Now, looking at it, they take care of
everything, from the food we eat to where we stay. We were in camp for a year.
For a year, we were under control, for a year we were in training. We go to at
least 6-7 competitions a year. We’re always in camp” (Mehmet, M, 21, CI,
para tackwondo, multiple careers: student-employee- athlete).

“We have camps all the time. As I said, we have a camp for 20 days of every
month, but when the match is approaching, those 10 days are canceled and we
are constantly in camp for a month or two” (Mehmet, M, 21, CI, para
tackwondo, multiple careers: student-employee- athlete).

“There are long periods. There were times when we did it [training camps] for
15-20 days, but in the Olympic year, for example, it was more. We continued
like this for a month and a half” (Aylin, F, 29, Al, para archery, multiple
careers: student-employee- athlete).

“We really worked hard. When we were preparing for 2016, we probably did
15 camps” (Mert, M, 32, CI, para table tennis, employee- athlete).

“The federation, on one hand, is putting pressure, saying “If you don’t get a

good ranking, I won’t take you.” They keep intimidating you all the time”

(Deftne, F, 19, para athletics, CI Progressive impairment, student- athlete).
During the initiation and acclimatization phase, DC Paralympic athletes also learnt to

adapt the changing course schedules and become more self-responsible by managing

their schedules as they transitioned into university. The fast progression, attending to
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the frequent and long national training camps further complicated their DC
experiences, making it difficult to maintain academic routines like attending school

and necessitated them to learn and find strategies to deal with new challenges.

“The class schedules are different at university, it's a bit more relaxed
environment. But then, problems like this start to arise. In high school, I had a
certain standard, the school ended at 16:00... but in university, that wasn’t the
case. The training hours change every day, according to the class schedule. So,
there were challenges like that”...“Sometimes I wouldn't go to the lectures at
the university, I would prefer to go to training instead. I knew that the lecturer
would grant me privileges about this...We had lecturers who told us that if
there was a medal on the line, you can be a little flexible in my class, son, no
problem” (Mert, M, 32, CI, para table tennis, employee- athlete).

Especially Paralympic athletes who moved to another city to pursue their academic
careers, experienced a pre-planning process by communicating their needs with
relevant stakeholders at the university, negotiated possible flexibilities, support,
scholarships as well as requested exceptional practices to be able to make informed
decisions and sustain their DC pathways. DC Paralympic athletes also took
compulsory attendance, admission fees, and available flexibilities into account in their
decision-making process. The pre-planning process was a key component of their DC
journey, as they needed to communicate their needs. Moreover, the adaptation process
was more complicated for Paralympic athletes with high support needs as they needed
to co-mobilize with their caregivers and guides. Being out of their comfort zone and
experiencing an unfamiliar environment was more challenging for these athletes
because they needed coordinated efforts with their support networks, such as

caregivers and guides.

“I can't move on my own. I went to [city name] with my father. We go
everywhere together with the [guide athlete]. Like Siamese twins” (Defne, F,
19, para athletics, CI Progressive impairment, student- athlete).

“Of course, these things happened step by step. Everything happened
gradually, as I requested them. For example, our pool was at the west campus.
They arranged a private vehicle for that pool, and then a nurse who could assist
and help. These were provided upon my request”...“For instance, they also
provide things like peer support for students with disabilities. But I didn’t need
something like that”...“What I need is help from the staff working there before
training sessions, like putting on my swimsuit. Or, although I am able to do
many things, I have difficulty pulling up my pants on my own, I need help with
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that. We had talked about assigning the staff there to assist with such issues”

(Ayse, F, 19, CI, para swimming, student- athlete).
To maintain their DC journey, DC Paralympic athletes relied on flexibilities provided
by legislation, learned their rights by reading relevant by-laws, and communicated
with academic staff. Identifying and understanding who to go and ask for empathy in
the academic domain, asking for flexibility from academic staff, receiving notes from
their friends at university, and searching for alternative solutions with academic staff
for managing schedule conflicts facilitated managing their DC experience. DC
Paralympic athletes often developed self-initiated problem-solving strategies and their

agentic capacities.

“I open and read the regulations, and if I have a right, I learn about it, I said, I
have such a right, I will write it in the petition. It says that you can take the
exam electronically” (Demir, M, 30, Al para archery, student- athlete).

“Then, for example, I would go as [name] instead of [name]. Because I didn’t
know how they would react, I would go to [name]” (Aylin, F, 29, Al, para
archery, multiple careers: student-employee- athlete).

“When I go to work, I have to work very well so that I don't get called out at
work, and when I go to camps, I have to perform very well there so that they
don't talk about me behind my back” (Demet, F, 21, CI Progressive
impairment, goalball, multiple careers: student-employee- athlete).

“As for the lectures, my friends are recording them already. They take videos
and audio recordings. They send them to me as well. This makes it much easier
for us” (Defne, F, 19, para athletics, CI Progressive impairment, student-
athlete).

“We're constantly in [training] camp. I used to go and talk to the coaches in
advance, saying “I can't come, I'm in camp, and so on” (Demet, F, 21, CI
Progressive impairment, goalball, multiple careers: student-employee-
athlete).,
For DC Paralympic athletes, learning and conforming to the expected behaviors and
satisfying the appropriate athlete profile expected by their coaches was also a
transformative process. For instance, Ayse, a para swimmer, learned the appropriate

athlete profile by experience and acted accordingly by giving up speaking their mind

and ceased asking questions to comply and meet her coach's expectations. As Ayse
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shared her experience at the national camp and how this experience changed her

behaviors:

“At the national team camp, it’s not just your talent, but also your performance,
work ethic, and athlete character that are evaluated. And I’ve never said this
before, but after the first national team camp, we had a female head coach at
the time. We were staying in the same room during the first camp, and after
the camp ended, the coach said that my questions were scaring her and that she
wasn’t sure if | was suitable for the national team. That’s why I couldn’t go to
an international competition the next year. However, I continued to participate
in national team camps, and I kept those questions to myself” (Ayse, F, 19, CI,
para swimming, student- athlete).
During the initiation and acclimatization phase, DC Paralympic athletes experienced
radical changes that transformed their lives. Demir, a para archer, gained greater
independence and mobility by replacing his hospital wheelchair with an active one.
By interacting with and observing his teammates, he recognized the significance of a
wheelchair for his mobility and independence. As Demir gained greater mobility,
physical competence, and independence with his new active wheelchair, he started to

attend training camps and participate in competitions alone. Over time, he also

challenged his family's overprotective attitudes.

“Until 2017, 1 always had a hospital wheelchair. I couldn’t push that
wheelchair on my own” ... “Thanks to sports, I learned how to use a
wheelchair. In the early days, I had a hospital wheelchair, I couldn't use it
alone. I had a car, but my family was not very willing to let me go and use it
alone. They were worried” (Demir, M, 30, Al para archery, student- athlete).

“On the days when I went to training I felt really good, I felt physically
improved, mentally I felt better... So I believed that sport was a good path for
me at that time” (Demir, M, 30, Al, para archery, student- athlete).

Initiating a DC journey and moving to another city alone upon transfer to a
professional basketball team stimulated one of the participants to challenge himself to
become more independent and increase self-confidence and competence. Becoming a
professional player and attempting to live independently was a transformative process.
Once, while participating in training camps with his father as a caregiver, Kerem
described his transformation from dependent to independent: “I could not do anything
by myself; I could not even put on my socks. What a transformation for a boy who

could not wear socks in two years!”
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“With basketball, I socialized, my self-confidence increased and rehabilitation
became much easier. Because I couldn't do anything on my own, I couldn't
even put on my socks”... ”’I mean, the biggest thing that basketball added to me
is that after that moment, I felt liberated. I mean, my shackles were removed”
(Kerem, M, 38, Al, wheelchair basketball, multiple careers: pro club player-
employee-athlete).
Similarly, becoming a para-athlete, a wheelchair basketball player upon talent transfer
from basketball, required Baris to negotiate a multi-layered adaptation process. By
dealing with psychological and physiological adaptations, questioning belongingness
and capability, learning in-play demands and rules, and getting used to a new
equipment “wheelchair” and friends, Baris experienced a transformation process from

being a basketball player into a wheelchair basketball player and embracing a para-

athlete identity.

“To be honest, psychologically, can I adapt to the wheelchair? How would it
be, I had some question marks in my head.... Gradually, I started playing in
that way for a year, two years, so I can say that my adaptation process took
around three years. Getting used to the wheelchair, getting used to this sport
[wheelchair basketball], getting used to my friends, adapting. I mean, I went
through a really difficult process. I remember those ways, I remember my
hands, I mean, they were injured, they were bleeding” ... “I had great
difficulties because I am a heavy athlete in terms of body size and I am not
used to a wheelchair. I mean, our sport is not like normal basketball. You score
a point and run back, no one is blocking you. Here, [wheelchair basketball],
there are obstacles on the way to score, there are obstacles on the way back.
And then there is taking the ball at the end and throwing it. Really, these were
very difficult for me stage by stage, stage by stage....”

Initiating a DC journey has been a transformative process for the participants. Through
their sports careers, attending national training camps, observing their teammates,
becoming more independent, and embracing their disabled identity were the shared
experiences of DC paralympic athletes. Not only did DC paralympic athletes transform
during the initiation and acclimatization phase, but their families and guides also

experienced a transformation process by claiming new roles.

DC Paralympic athletes with high support needs faced unique challenges during the
initiation and acclimatization phases, as they relied heavily on external support for
both daily life and sports participation. The dependence on the support network further

complicated DC processes for the athletes with severe impairments and their support
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network to collaboratively figure out and navigate new routines, negotiate and manage
expectations, and adapt together to evolving circumstances. This process also
transformed the external support providers, such as caregivers and guides, into DC
team members, through which they became critical members and inseparable parts of

the DC experience.

During the initiation and acclimatization phase, athletes with high support needs and
their support network engaged in a “co-constructing” process, where they negotiated
and figured out their DC experience together and constructed academic careers
accordingly. Paralympic athletes with high support needs experienced a collaborative
and collective decision-making process in shaping their career trajectories rather than
independently enjoying decisional autonomy and control in making career-related
decisions. Securing the support of their families and guides was necessary for DC
Paralympic athletes with severe impairments to maintain their sports and academic
careers. Therefore, it was crucial for the mini-DC team, comprised of caregivers and

guides, to decide together and act coherently to initiate and maintain the DC journey.

For instance, while Defne, a Paralympic athlete with high support needs was deciding
on her academic career, she reflected together with her family and coach to determine
the university and the field of study that she could enroll in. Although she wanted to
study acting, both her family and coach guided her to study sports management and
supported her while enrolling in the sports management department where her coach
resided. The complex interplay between disability experience and ableist perspectives

affected the construction of her academic career.

“Then [coach name] said, “I'm here, I'm already in [City name]. [teammate
name] is usually here too, you can come and go.” This gave us support, and he
[coach] suggested Defne should study sports management. [Coach] said sports
management is better because coaching and teaching might be harder. They
were right because you need to be able to see to do those things. That's why we
chose the [sports] management department. [coach name] was kind enough to
support us and helped guide us” ... “We directly had to decide on sports
management since my family and coach said it would be difficult” (Defne, F,
19, para athletics, CI Progressive impairment, student- athlete).

Because of the support needs required for both daily life and sports, this interdependent

relationship required a collaborative approach involving her family, coach, and guide.
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Through this co-constructing process, the mini-DC team decided together on her
academic career and mobilized together to another city to ensure Defne could

successfully pursue both her academic and athletic goals.

“Of course, I loved acting, I loved it very much, I wanted to study it at
university, but everyone told me that it would be a bit difficult to manage both
sides” ... “They wanted me to study something related to sports because I was
an athlete. That's why there is no problem in this regard” ... “They are very
pleased about this. They wanted me to study something like this because it is
related to sports. That's why they are very supportive” (Defne, F, 19, para
athletics, CI Progressive impairment, student- athlete).
Similarly, Aylin relied on her mother’s support as a caregiver to attend the frequent
and long-duration national training camps, which required them to spend extended
periods away from home. This interdependent relationship was critical in making her
DC journey possible, and it also transformed her mother into a support provider and
an indispensable part of the process. They formed a mini DC team together, navigated

the demands of training camps, co-mobilized, and made shared sacrifices to sustain

Aylin’s dual career.

“My mother was always with me, she made great sacrifices. I mean, she
couldn't see my siblings' very important moments because she was always
supporting me” (Aylin, F, 29, Al, para archery, multiple careers: student-
employee- athlete).
During the initiation and acclimatization phase, the mini-DC team figured out the
dynamics of their relationship and how to manage the DC experience. This phase also
involved addressing uncertainties and concerns and understanding what was expected,
emphasized to ensure the DC journey could continue. Moreover, the learning and
adaptation process during this period was about adjusting to their new routine,
addressing the ambiguities, and clarifying who was responsible for covering the
financial costs associated with her mother’s role as a caregiver. This process was also

related to sports organization at the national level and learning what was emphasized

and expected.

“At first they didn't want a caregiver”... “[coach name] said Aylin, if you pass
these minimum qualification scores, my mom will stay with us. She will be a
caregiver for the national team. If you become a good athlete, no one will say
anything to you. If you pass the minimum qualification score, no one will say
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anything, after all, you will be here with what you deserve. I scored higher than
everyone else in that camp. I thought we were still going to pay for the hotel.
We went to the reception on the last day. They said, well, the money has been
paid, just so you know. Then [name] came. He said “your mom is the team's
caregiver from now on. You shoot well, keep shooting like that and your
mother will always be with you”. You know, such a condition was obviously
imposed” (Aylin, F, 29, Al, para archery, multiple careers: student-employee-
athlete).
The transformation of people also involved the support network of Paralympic
athletes, including family members, guides, and coaches, as they also adapted to new
roles as part of the dual career (DC) journey. Siblings became training partners,
mothers embraced caregiving roles central to the DC experience, and fathers who
initially accompanied their sons at training camps later supported their children’s
independence. Guides extended their roles beyond the sports domain and moved with
their athletes to new cities to support their academic journey. By co-mobilizing and
making sacrifices, they became crucial members of the DC team. Similarly, coaches
embraced multi-dimensional roles beyond the sports domain by assisting their athletes

regarding transportation and accessibility issues while also convincing overprotective

families.

The disability experience added a layer of complexity during the initiation and
acclimatization phase. As these experiences clearly revealed, not only para athletes but
also their support network learned to adapt and sacrificed for the athletic development

and academic careers of DC Paralympic athletes.

During the adaptation and acclimatization to the DC routine, coaches, family,
caregivers, guides, siblings, teammates, employers, and academic staff were
significant actors. In addition to learning the responsibilities and adapting to
expectations in sports and education/work domains, the needs associated with
disability experience, as well as stressors involving accessibility, accessible transport,
training, and equipment adaptations, added extra complexity to experiencing the new
routine. To conclude, during the initiation and acclimatization phase, the interaction
among transformation of sports as a career, becoming a para-athlete process, learning
and adapting expectations, searching for flexibilities, and co-constructing DC with the

mini DC team were prominent features that DC Paralympic athletes experienced.
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4.2.3. Strategizing Period and Careers Phase

Following the initiation and acclimatization phase, during which participants learned
to navigate and adapt to the expectations and demands of DC, Paralympic athletes
experienced strategizing period and careers phase. Paralympic athletes’ experiences
revealed that there were blurry lines between the previous phase of initiation and

acclimatization as well as strategizing phase, with these stages often interacting.

After Paralympic athletes initiated their DC pathway, they developed an awareness
about significant periods. Experiencing the pre-PGs cycle with associated increased
athletic demands and transitioning into university with increased academic demands
revealed that different periods had changing commitment expectations and demands
requiring DC Paralympic athletes to consider periodic priorities and adopt fluctuated

focus.

During this phase, DC Paralympic athletes considered cyclical demands, negotiated
the priorities within a period, experience changing support, and expectation of
significant others as well as planned their careers on a continuum. They adopted period
and career-based foci to sustain and manage their DC pathways. DC Paralympic
athletes considered two main coping strategies while experiencing their DC journey:
period-based and career-based strategic planning and management. The key concepts
and coping strategies that belonged to respective planning approach is illustrated in

Figure 3.

Accordingly, they focused on a period such as PGs cycle with its pre and post periods,
transitioning into university, injury experience to negotiate and decide on periodic
priorities, plan their actions and revisit their careers within the respective period.
Additionally, DC Paralympic athletes adopted a career focus, considered career related

priorities, available resources and manage them on a continuum.
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Taxonomy of Dual Career Planning and Management

Period Based Strategy Career Based Strategy
Rescheduling Favoring Compatible
Programs Careers
Planning by Cost of Institutional Support
Choices
Least Acceptable vs. Planning Careers
Maximum Possible on a Continuum
Commitment

Figure 3
Taxonomy of Paralympic Athletes’ Dual Career Planning and Management

Based on the period-based strategy, DC athletes considered cyclical demands,
available resources, negotiated expectations with stakeholders and adopted fluctuated
focus to deal with periodic demands. Depending on periodic priorities, DC para
athletes reorganized schedules to satisfy cyclical demands. For instance, some DC
Paralympic athletes experienced the transition to university in conjunction with the
PGs qualification cycle. These two coinciding critical periods urged DC Paralympic
athlete to reschedule their daily routine by reconsidering their sports and academic

carcers.

“On the one hand, you are trying to set your training program. I mean, your
coach gives you a training program, but it doesn't fit with the lesson schedule.
So find yourself constantly trying to organize it” (Ayse, F, 19, CI, para
swimming, student- athlete).

“I would get up at 04:30 in the morning and then I would head off to training.
I used to be at training between 05:30, 08:00 or even 08:30” ...“There is also
trying to keep up with this university exam style study system on the other
hand. I was trying to do all of these things together and then I was off to training
again.” ... “Then, I had to study late into the night until 01:30, to make up for
the classes I was missing and prepare for the university entrance exam, even
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though an athlete shouldn't be staying up that late” (Ayse, F, 19, CI, para
swimming, student- athlete).

“We had a year of study before entering the university, but in the meantime,
the Olympic rush, races and the university exam overlapped” ... “It was very
challenging, actually, I was training early in the morning, even in winter. We
would start at 07:00 and finish at 08:00. Of course, our long runs didn't end at
08:00. Afterwards, I would have something to eat here at [the training area],
from there I would head to school immediately, since they are very close. After
school, I would go home, train again and then go back to school. That’s how it
went” (Defne, F, 19, para athletics, CI Progressive impairment, student-
athlete).

“I wasn’t able to go to school during those times because it used to always
overlap with training hours and stuff like that. That's why they arranged for me
to receive education at home during the hours when the teachers were
available” (Ayse, F, 19, CI, para swimming, student- athlete).
The increased athletic demands around major championships that coincided with the
transition into university challenged athletes as they progressed through their DC
journey. According to student-para athlete Ayse, initiating the DC journey was easier

than experiencing it, as the DC experience became progressively demanding and

challenging.

“It is very difficult to study at [University name], it is really much harder than

getting into [University name], I realized this from the moment I started

studying” (Ayse, F, 19, CI, para swimming, student- athlete).
Similarly, DC Paralympic athletes revisited their periodic priorities and carefully
considered the cost of their decisions. Prior to making career-related decisions, they
assessed the risks involved, evaluated potential performance concerns, and aligned
their strategies with the demands of the period. For instance, para swimmer Ayse,
despite her desire to study abroad for her academic career, had to revisit priorities and
change her plans due to the upcoming Paris 2024 PGs. Within a limited time frame,
adapting to a new environment, culture, language and coach, as well as experiencing
performance concerns and the pressure of preparing for the Games, urged her to
prioritize athletic commitments and pursue her studies in Tirkiye. This process
illustrated how DC Paralympic athletes weighed the cost of their choices to balance

dual career demands effectively.
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“Since there would only be a year and a half left until the 2024 Paris
Paralympic Games if I had been there [United States], I felt that it could be a
very short time to adapt to a new coach, a new culture, a new language, a new
training system, and completely new lessons. My English wasn’t that good, so
I didn’t want to take that risk. A year and a half was a very limited time to
adapt to all of these. That’s why I decided to study in Tiirkiye” (Ayse, F, 19,
CI, para swimming, student- athlete).

“During the four to five month period when we decided to train those athletes,
we both did our own training, but also joined the children’s training sessions
after ours to teach them certain things like techniques and tactics. It was very
tiring” ... “The benefits outweighed the drawbacks. That's why we decided to
postpone this for five-six months. After that time, we started to work again
with those children. We are still continuing this, we are now in our fifth year
now” (Mert, M, 32, CI, para table tennis, employee- athlete).

“The upcoming tournament is very crucial. Not only will we get a quota for
Paris, but we will also become the world champion. That's why our tournament
is more important right now. Work and school are important too, but for now,
the national team is the top priority for both us and the coach” (Demet, F, 21,
CI Progressive impairment, goalball, multiple careers: student-employee-
athlete).

DC Paralympic athletes made shifts in their career prioritization by taking periodic
demands and goals into account. While managing their careers, challenges such as
performance declines and reduced training quality stimulated them to reassess their
career-related responsibilities. To navigate these challenges, they negotiated with
relevant stakeholders and developed strategies to address competing demands.
Besides, DC Paralympic athletes reached out to their network for support and asked
for understanding and flexibility to delay the less-priority activities by weighing the

consequences of their choices.

“My [coach] told me that the training would be kept light this year because I
was preparing for the university entrance exam. The goal was for me to focus
on getting into university this year and avoid dealing with the stress again in
the upcoming years” (Ayse, F, 19, CI, para swimming, student- athlete).

“I was assigned to [name of city] to train athletes as a coach. Obviously, the
state was going to give me a salary for this. I worked for about five months.
We started to train athletes, but some problems arose. We had qualified for Rio
2016, and I needed to train regularly since I had goals and needed to win a
medal there. We asked for support from the ministry because our training
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environment was in [name of city], with all my friends, and all national
athletes. My position was transferred to Ankara upon my request” (Mert, M,
32, CI, para table tennis, employee- athlete).

“I told my coach frankly that if [ wasn't given permission [to take the exam], I
would have to go for another year, once a week. I really had to take the course.
It would be devastating for me if [ wasn't allowed to go, because this exam was
really important. I mean, all the other things were fine, but this exam was very
important”

“I plan to carry on with my education online until 2024. Because when I
went there physically, I saw that my fitness had dropped dramatically. Not
training for two days in a row means that a week's training is completely wasted
in our situation” (Ayse, F, 19, CI, para swimming, student- athlete).

“Because of sports, I have completely centered my life around it. I’ve put all
my focus on the Olympics and postponed all my other life dreams to after
2024 (Asly, F, 29, para judo, Al Progressive impairment, employee-athlete).

“We try to combine the two [sports and vocational careers] and schedule them
accordingly. You know, we postpone some things and give importance to other
things. Now that Tokyo is over, our priorities have shifted, our previous focus
has taken the second place, whereas developing and training athletes has
become our main focus” (Mert, M, 32, CI, para table tennis, employee-
athlete).

DC Paralympic athletes also employed the “least acceptable versus maximum possible

commitment” strategy to manage their DC pathways. The expectations from athletic

and academic or vocational domains, together with the perceived significance of each

career within the respective period, primarily influenced which strategy the athlete

adopted.

When DC Paralympic athletes were primarily identified as athletes with limited
expectations outside their athletic roles and responsibilities, they tended to adopt the
“least acceptable commitment” strategy in their academic or vocational careers. This
strategy signified committing only the minimum acceptable effort required to maintain
their career in those domains within the respective period. For example, if an academic
staff or employer conveyed that their main expectation was athletic success by stating,
“Just come back as a champion, that’s enough for us”, the DC Paralympic athlete
focused on meeting the bare minimum academic or vocational requirements to sustain

that career.
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“Our provincial director helps me tremendously. ‘Do everything in the name
of archery, represent us in your best. That's all we want from you,’ he told me
last time” (Aylin, F, 29, Al para archery, multiple careers: student-employee-
athlete).

“We had professors who said, ‘If there is a medal at stake, you can be a little
flexible in my class, son, no problem’ ... I used to skip lectures at university, |
preferred to train instead, for instance” (Mert, M, 32, CI, para table tennis,
employee- athlete).

“My school is very understanding; they are indeed very tolerant towards me.
You know, most of my teachers just tell me to come back as a champion”
(Demet, F, 21, CI Progressive impairment, goalball, multiple careers: student-
employee- athlete).

“I am employed at [name of employer]. Our directors and general managers
are currently very understanding. They tell us to focus on our athletic training,
and that there are people who will work much more productively for us at work.
That's what it actually means, even though they don't say it outright. Focusing
on representing my country and bringing back medals is the clear expectation.
And also that I can work after I retire from sports” (Mert, M, 32, CI, para table
tennis, employee- athlete).

“My manager says that don’t you have a training session, son? Why are you

still here, go to your training” (Kerem, M, 38, Al, wheelchair basketball,

multiple careers: pro club player-employee-athlete).
On the contrary, when demands and expectations from academic or vocational
domains were higher, DC Paralympic athletes sought to satisfy the “maximum
possible commitment” in their careers. For instance, to compensate for their absences
due to training camps and athletic obligations, they tried to overperform and made
extra efforts to excel in their academic or vocational environments. This was often
done to avoid complaints. By showcasing their maximum possible commitment, they

aimed to demonstrate their dedication and avoid any potential conflicts.

“They say things like, “If you're going to be an athlete, what are you doing in
a government job?” To avoid giving anyone at work a reason to criticize me, I
have to work very hard and show great performance when I'm there so that
when I leave for training camps, no one will have any material to talk behind
my back” (Demet, F, 21, CI Progressive impairment, goalball, multiple
careers: student-employee- athlete).

“Even at the camps, for example, I was attending lessons in the evenings, even
while eating in the cafeteria. [ mean, it's the same with my exams, I used to get
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permission from the coach and then take them [the exams]” (Aylin, F, 29, Al,
para archery, multiple careers: student-employee- athlete)..

“Just because the permission letter didn’t arrive, they would join the camp late
since they weren’t allowed to go without it. They were told that they needed to
wait until the letter arrived to be able to go. It wasn't as strict for me since my
workplace and university were a bit more understanding, so I did not have to
go directly ... They [teammates] went through more troubles. For example, I
recall landing in Tiirkiye at midnight or 01:00, and by 08:00 or 09:00, they
would already be back at work” (Mehmet, M, 21, CI, para tackwondo, multiple
careers: student-employee- athlete).
The support and understanding provided by coaches regarding dual careers were
affected by the PGs cycle. Coaches who were very supportive of DC experience
became more anxious and concerned about the demands of other careers during the
pre-PGs cycle. Even previously supportive coaches expressed their concerns, urging
athletes to prioritize their athletic careers and postpone other commitments until after

the PGs.

The pre-qualification period for the PGs was one of the most critical phases, shaping
coaches’ attitudes, expectations, and planning, as well as the experiences and pathways
of DC Paralympic athletes. For instance, para judo athlete Asli who broke her arm
before the Paralympic Games started to train again despite her injury as there had been
an extra quota allocation, which stimulated both coach and athlete to reconsider the

new circumstances.

“I had prepared so much that I could not give up right away. Then, Tiirkiye
received a wildcard spot [bipartite invitation] for the +70 kg category. I
immediately started gaining weight with the support of my coaches even with
my arm broken. I left my arm treatment halfway and entered the qualification
process again. I can say that [ went to the Olympics with a broken arm” (Asli,
F, 29, para judo, Al Progressive impairment, employee-athlete).

Based on the career-based strategy, DC Paralympic athletes adopted a career focus,

planned and managed their careers on a continuum by considering career related

priorities and available resources. While planning and managing their careers, athletes

favored “compatible careers.” The participants shared that it was rational and

meaningful to study or work in sports related areas.
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“I would have liked to study software engineering, but then again, I knew I
wouldn’t be able to maintain a good balance. So I think I would need to give
my complete dedication to that field. I think sports management is a much more
logical choice for me as an athlete. I intend to use the experiences I have gained
here in my future career” (Demir, M, 30, Al, para archery, student- athlete).

“This is one of the advantages of studying physical education, or rather
coaching education. Because we usually have practical lessons. And since I am
an athlete, practical lessons are much easier for me and I am able to pass them
with ease” (Mehmet, M, 21, CI, para tackwondo, multiple careers: student-
employee- athlete).

“I have already become an athlete, and the most meaningful way for me to
continue in this sense would be a career in sports management” (Demir, M, 30,
Al, para archery, student- athlete).

Concerns about balancing DC demands in areas outside of sports domain guided their
career-related decisions. Some Paralympic athletes expressed concerns about their
capabilities except for the sports related fields, which urged them to favor enrolling in
sports related programs. DC Paralympic athletes believed that academic staff in sports
science departments would be more understanding of the demands of an athletic career
and provide more flexibility. Pursuing an academic career in sports science or working
in a sports-related institution was considered a more manageable way to navigate their
DC experience. Additionally, DC Paralympic athletes’ future plans about post sports
career and capitalizing on their sports expertise guided their career decisions, which

centered around sports related areas.

“Of course, I couldn't have chosen another department. It had to be a
department related to sports. I mean, I'm not as smart as [name of athlete]. I
graduated from School of Physical Education and Sports,, and I say this
because the academic staff there are a little more accommodating. They are
truly more tolerant towards athletes. Since I wanted to be successful in sports,
I didn't want to choose a department that would make things challenging for
me” (Mert, M, 32, CI, para table tennis, employee- athlete).

“I was already involved in sports, so the department in which I chose to study
needed to be sports as well. I mean, it couldn’t have been anything else. Sports
is what I know, and I think it’s better to share something that you have
knowledge about with others. Since sports is what I love the most right now, it
is also the department that I should go for. What I mean is, I couldn’t have
studied anything other than sports” (Asl, F, 29, para judo, Al Progressive
impairment, employee-athlete).

140



“If I had studied law, which was my dream, and had tried to become a lawyer,
I probably would have had a very difficult time” (Mehmet, M, 21, CI, para
tackwondo, multiple careers: student-employee- athlete).

“It was important for me to choose a department that I could manage alongside
sports, where the academic staff would be understanding when I couldn’t
attend classes. I made my school choice with that in mind, sports were actually
the main priority for me” (Mert, M, 32, CI, para table tennis, employee-
athlete).

“I started school only to see that everything was related to my field. For
instance, the academic staff ask questions, and even having competed in the
Paralympic Games is a huge advantage for me, such things that are as simple
as this. I probably couldn’t have studied in a different department!” (Aylin, F,
29, Al, para archery, multiple careers: student-employee- athlete).
The academic and vocational careers of all participants were supported by institutional
support, including legislative provisions that provided opportunities such as reserved
quotas in sports science programs, scholarship schemes, and employment positions for
national athletes. These structural supports played a crucial role in guiding the
participants' career-related decisions. For instance, most DC Paralympic athletes relied
on reserved quotas to enroll in sports science programs. Additionally, three athletes
benefited from the national athlete scholarship program, enabling them to pursue their
academic careers at foundation universities, one of whom enrolled in a psychology
degree to fulfill her childhood dream. Similarly, some participants began their

vocational careers through employment quotas designed for individuals with

disabilities.

However, discriminatory practices also hindered the career planning process for
Paralympic athletes. For example, Para tackwondo athlete Mehmet faced overt
discrimination during the university admission process. He was denied entry into a
physical education teacher education program based on his disability that forced him
to enroll in the coaching education department. Imposing what a person with a
disability could do or become by solely taking impairment into account restricted

career opportunities for DC Paralympic athletes.

“Because we are disabled, we can't study physical education teacher education.
That's why I’'m working as a coach... Actually, I want to study teaching
because, due to my achievements in sports, I can be directly appointed. I don’t
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have to deal with exams like KPSS¢. Additionally, because of my achievements
in sports, the Tackwondo Federation directly gives me a fourth-level coaching
certificate” (Mehmet, M, 21, CI, para tackwondo, multiple careers: student-
employee- athlete).

DC Paralympic athletes planned and managed their careers on a continuum and
approached with a long-term perspective, as they recognized that sport was not a
lifelong career. Moreover, both athletes and their families expressed concerns about
the risks associated with a sports career. They planned and managed their careers by
considering the effects of age-related pressure on athletic performance. DC Paralympic
athletes perceived that they had limited time for high performance sports whereas
academic and vocational careers were perceived as more flexible and unaffected by
age. Consequently, many athletes adopted a strategy of prioritizing their athletic
careers for the present while delaying their academic or vocational aspirations. Most

DC paralympic athletes stated that their current focus was on their sports careers.

“I have some responsibilities to fulfill here [sports career], and swimming is
what shapes my life. Because I mean you can have an academic career at any
age. You can use your mind, you can use your brain at any age, but after a
certain age, especially in swimming, you can't progress or achieve much. Age
really affects performance a lot, and I can observe that” (Ayse, F, 19, CI, para
swimming, student- athlete).

“The part I'm really focusing on right now is my sports life” (Demir, M, 30,
Al, para archery, student- athlete).

“Even with my life divided into three parts right now, sports is already more
dominant. I focus less on the other two. To be honest, I'm more focused on
sports at the moment” (Demet, F, 21, CI Progressive impairment, goalball,
multiple careers: student-employee- athlete).

“Sports is a rewarding thing, but sports is also an ungrateful thing at the same
time. It's actually something that can destroy your whole life with a single
injury. Therefore, I think that there should be another regular life after doing
sports or after the compulsory farewell to it. I think that you need to have a
different profession. That's why I can say that I value the importance of
studying or the significance of getting a job” (Asl, F, 29, para judo, Al
Progressive impairment, employee-athlete).

“As I said, one day I’ll have to stop doing sports. Whether it’s because of an
injury or age, it’s inevitable. I’'m thinking of opening a gym when that time
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comes. I could work as a coach there and get people to do sports” (Demet, F,
21, CI Progressive impairment, goalball, multiple careers: student-employee-
athlete).

The pragmatic attachment to sports was also influential in prioritizing sports as athletes
were experiencing increased financial security and receiving pensions through their
outstanding achievements, enjoying increased public recognition and pride through
athletic success, in contrast to their ordinary experiences in academic and vocational
domains. This pragmatic attachment to sports further reinforced their decision to

prioritize their athletic careers.

“You go to a tournament and get the national anthem played. Where else can
you experience that pride? Can ordinary people give that pride to Tiirkiye? No,
they can’t. You’re not one of them. You’re special. That’s how I motivate
myself” (Demet, F, 21, CI Progressive impairment, goalball, multiple careers:
student-employee- athlete).

“As I achieved success, the meaning of being seen as extraordinary changed.
It was no longer about being extraordinary stemming from a disability, but
rather about being extraordinary as someone successful” (Ayse, F, 19, CI, para
swimming, student- athlete).

“My life is built around archery now. I owe everything to archery, how can I
say, I have made it to where I am now thanks to it [archery], so I cannot be
ungrateful in any way. My top priority is currently archery” (Aylin, F, 29, Al
para archery, multiple careers: student-employee- athlete).

“For example, I played in the final in Tokyo. When I returned to Tiirkiye, I had
an incredible recognition rate. I mean, people on the street, on the avenue, here
and there or even at a petrol station know me now. Or sometimes, when I stop
at a red light, the police stop me and ask from where they know me. I tell them:
“I don't know, I'm an athlete, so maybe that's why.” Also, I say yes if they ask
about Tokyo, and then they want to take a picture together. Imagine, the police
stop you at a red light and take a picture with you” (Mert, M, 32, CI, para table
tennis, employee- athlete).

As mentioned previously in the initiation and acclimatization phase, DC athletes with
high support needs depended on their support network for both daily life and sports
participation, and they co-constructed their DC pathways with their support network

including caregivers, guides, and coaches. Similarly, in strategizing period and careers

phase, the dependence on the support network further complicated the DC processes
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for the athletes with severe impairments, requiring them to secure collaboration and

support to maintain their DC pathway.

The concept of co-experiencing signified the coordinated efforts shared between DC
Paralympic athletes and their support networks, including sacrifices, mobilization,
collaborative decision-making, and navigating the challenges of the DC process
together. Athletes with severe impairment relied on the support and the sacrifices of
their caregivers and in some cases of their guides to experience and sustain their DC
pathways. Thus, in addition to the demands of their sports, academic and vocational
careers, athletes also needed to be in coordination with their support network as they
required to become a mini-DC team performing together. This interdependent
relationship further complicated experiencing the DC processes.

DC Paralympic athlete Asli, who gradually lost her sight, increasingly relied on
external support for daily life and for the continuation of her sports career. To manage
traveling to training sessions, she needed her husband’s assistance. Therefore, as her
caregiver, her husband became an indispensable part of the DC experience by
sacrificing and arranging his work schedule to align with training schedules of DC
Paralympic athlete Asli. This interdependent relationship revealed the complexity of
co-experiencing process, where both the athlete and the support network needed to co-
navigate and co-sacrifice to sustain the DC pathway. As para judo athlete Ash

expressed:

“During the training sessions outside the national team, I need someone to take
me to and from the training sessions, and that person is my spouse. Because of
this, he has to plan his work or the job he'll start working at entirely around my
training schedule. This is something that wouldn’t be an issue for a non-
disabled athlete, but for us, it requires some sacrifice. It also asks for sacrifices
not just from us but from those around us as well” (Asli, F, 29, para judo, Al
Progressive impairment, employee-athlete).

Similarly, to sustain her sports career and thus her DC pathway, para archer Aylin
needed her mothers’ support and sacrifices as a caregiver. Attending the frequent and
long-duration national training camps required both the DC athletes and her mother to

spend extended periods away from home. Besides, she had to negotiate her
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individualized needs with her coach and advocate for her mother to accompany her as

a caregiver during these camps. As Aylin shared her experience:

“At first they didn't want a caregiver [at national training camps]” (Aylin, F,

29, Al, para archery, multiple careers: student-employee- athlete).
Acknowledging this interdependent relationship, in which her mother fulfilled the
caregiver role, was crucial to maintaining Aylin’s DC experience. However,
convincing others, such as her coach about the necessity of this need added another

layer of complexity to the already challenging DC pathway of Asl.

The multidimensionality of guide and athlete partnership, as the relationship between
para athlete Defne and her runner guide revealed, extended beyond performing
together and achieving athletic success. Para athlete Defne, who lost her sight
gradually relied on her guide while she was running. Initially, their relationship
centered on training and competing as a cooperative team. However, when Defne
decided to pursue her academic career in another city, their partnership took on a new
dimension and required them to navigate athletic and academic challenges together.
Their interdependent relationship incorporated a co-experiencing dynamic, where they
supported each other and navigated both on and off the field of play challenges
together. Adapting to this relationship of becoming like Siamese twins required them
to co-experience their lives, including the DC experience together. Adapting this

interdependent relationship was crucial to maintain Defne’s DC pathway.

“I can't take a step right now without a guide [guide athlete]. Our coach is the
one who sets up our system [training program]. The important days and tempo
days are already scheduled to help us track our progress and achieve our goals.
On other days, we arrange the times ourselves. We train accordingly.... We go
everywhere together, of course, like Siamese twins” (Defne, F, 19, para
athletics, CI Progressive impairment, student- athlete).

This multidimensional and complicated partnership underscored the significance of
co-experiencing in enabling DC Paralympic athletes to overcome the unique

challenges of their DC journeys.
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To conclude, during the strategizing period and careers phase, negotiating priorities
and careers, considering cyclical demands, adopting period-based and career-based
approaches as well as co-experiencing DC with the mini DC team were prominent

features that DC Paralympic athletes experienced.

4.2.4. Temporary or Prolonged Cessation Phase

In addition to commonly experienced phases, there were also non-normative phases
conceivably experienced by some Paralympic athletes pursuing dual and multiple
career pathways, such as temporary/prolonged cessation and unsuccessful re-initiation
loop followed by re-initiation with experience phases, illustrated by dashed arrows in

the Relational Model of Paralympic Athletes’ Dual and Multiple Careers Pathways.

Some Paralympic athletes experienced the temporary or prolonged cessation phase
either as a planned or forced experience, with some encountering possibly multiple
times. To focus exclusively on a specific career within a critical period and keeping
competing demands of different careers manageable were among the reasons for
planned temporary cessation. For example, one participant decided on an academic
freeze during the pre-Paralympic Games (PGs) cycle to prioritize their sports career
and increase their chances of qualification. Similarly, another participant delayed their
enrollment in university due to coinciding schedules between a critical competition
and the university entrance exam. Another example involved a Paralympic athlete who
was planning pregnancy after the next PGs, revealing another possible reason for

temporary cessation.

“In the recovery phase [of sports], I’'m still trying to get myself back on track.
Yes, I earned the Olympic’ qualification, but I haven’t been able to return to
the strength and performance of my old days yet. I'm currently focusing more
on how to get back to that, how should I put it, the school is on pause, and I'm
just trying to manage work and sports” (Asli, F, 29, para judo, Al Progressive
impairment, employee-athlete).

“In 2020, there was a match in the United States. Normally, I had to take the
exam that year and go to university in 2020. The university exam and the match
in the US overlapped. I did not take the university exam and preferred the
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match, so I lost a year” (Mehmet, M, 21, CI, para tackwondo, multiple careers:
student-employee- athlete).

“After the Paralympic Games, yes, [ will continue my active sports career, but
I need to have a child. Age is advancing, you know. I plan to take a little break
and then continue towards 2028, and after 2028, I want to end this journey”
(Asl, F, 29, para judo, Al Progressive impairment, employee-athlete).
Unlike a planned temporary cessation experience, Paralympic athletes pursuing dual
or multiple careers also encountered a forced temporary or prolonged cessation phase.
Health issues, unexpected medical operations, injuries, familial issues necessitating
change of residence, and de-selection from the national team temporarily led
Paralympic athletes to interrupt their dual career experience. During the temporary
cessation, athletes sometimes faced challenging dynamics with their coaches. For
instance, one participant shared how a necessary medical operation created tension
with their coach, who questioned the necessity and timing of the operation and

suggested a postponement.

“When we went to the doctor, they told us that it puts pressure on the heart.
That's why my health is important for me. Even [the national team coach] was
angry with me, he said Aylin, you are in the performance trajectory, don't you
have a chance to have [surgery] after the Olympics®?” (Aylin, F, 29, Al, para
archery, multiple careers: student-employee- athlete).
The critical distinction between temporary cessation and dropout was related to
whether the athlete intended to resume the same dual career trajectory. The temporary
cessation phase involved plans to resume the initial DC pathway, whereas dropout

often resulted in different DC trajectories, such as a new version of career

combinations or a forced termination in some cases.

4.2.4.1. Unsuccessful Re-Initiation Loop

Paralympic athletes attempting to re-initiate their DC pathway also encountered
unsuccessful re-initiation loops. They faced challenges to resume their previous dual
career trajectory. These unsuccessful attempts to re-initiate their DC pathway

prolonged the temporary cessation phase.
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“I had made an effort to return to sports. I received an answer saying that they
couldn't accept me to the national team because I hadn't been training for a long
time. When I arrived, maybe the athletes they had trained wouldn't be able to
go” (Asly, F, 29, para judo, Al Progressive impairment, employee-athlete).
Lack of systematized para athlete development pathways encouraging Paralympic
athletes to re-initiate their careers and person-dependent practices, such as coaches

favoring athletes from their own sports club for national team selection, challenged

DC paralympic athletes’ attempts to re-initiate their sports careers.

4.2.4.2. Re-Initiation with Experience

Following the temporary cessation phase, Paralympic athletes could resume their
interrupted dual career pathways either through self-initiated efforts or with
encouragement of coaches. The desire to accomplish career goals, familial support to
avoid wasting prior efforts, existing commitments, and the risk of losing pragmatic
benefits such as employment opportunities motivated athletes to re-initiate their DC

journey.

“Because it coincided with the time I quit sports, I could not be appointed [to
the civil service]” (Ash, F, 29, para judo, Al Progressive impairment,
employee-athlete).

Moreover, the previous performance of Paralympic athletes and their potential for
medal attainment encouraged coaches and sports managers to reach out to athletes and
encourage them to resume their interrupted careers. Especially, significant periods
such as the pre-PGs cycle mobilized athletes to reconsider resuming their athletic

careers and make an accelerated come back. As one participant shared their

experience:

“They [my teammates] were at competition. I definitely wanted to be there. I
wanted to be with them. I was really determined. [The national team coach]
had called me and said, “Aylin, I really want to see you here.” I told him I had
no energy. Then I became really determined. I said, “I have to be at the 2016
European Championship.” It was a qualification competition in 2016. I told
myself I had to get that quota there. After that, I joined the national team. In
2016, I became the European runner-up. Then I got the quota in the
qualification competition. That’s how I reached my goal of the Paralympic
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Games” (Aylin, F, 29, Al, para archery, multiple careers: student-employee-
athlete).

“I was called by the Ministry, and, how should I put it, since no one had won

a championship at the Olympics by this date, they asked me to return to sports”

(Asl, F, 29, para judo, Al Progressive impairment, employee-athlete).
Paralympic athletes’ personal motives, coaches’ encouragement, and certain

significant periods stimulated athletes to re-initiate their DC pathways.

4.2.5. Dropout and Experiencing New Version of Dual Career Phase

The dropout phase, a non-normative phase experienced by Paralympic athletes
pursuing dual and multiple careers, is affected by both voluntary decisions and forced
choices. This phase often led Paralympic athletes to follow three different pathways

forward: a new version of a dual career, talent transfer, and forced termination.

The dropout phase, followed by a new version of dual careers, involved dropping out
of education or work careers. Later, the interrupted DC trajectory was resumed with
new career combinations of academic, vocational, and sports careers. The dynamic
interplay of personal, social, environmental, vocational, and sports-related factors
affected these in-and-out sequences, changing the DC pathways of Paralympic

athletes.

For instance, the dropout experience of Demir, a para archer who initially pursued a
DC pathway as an employee-athlete, revealed the interaction between these diverse
factors leading him to decide to end their employment career. On the one hand,
accessibility issues at the workplace, impairment effects challenging to maintain
previous work routines after acquiring impairment, and on the other hand,
experiencing positive reflections of sports participation interacted and stimulated
Demir to interrupt DC pathway by dropping out of work and exclusively prioritizing

sports.

“I felt really good on the days I went to training. I felt physically improved, I
felt better mentally. But on the days I worked at the agency, I felt worse. That's
why I believed that sports was a path for me at that time”... “I couldn't leave
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the office whenever I wanted, I couldn't move very easily in the office. [ had a

lot of difficulty physically” (Demir, M, 30, AL, para archery, student- athlete).
The DC pathway of Demir later resumed by initiating his academic career, which was
facilitated by privileges such as reserved quotas easing academic pursuits of decorated
national athletes and scholarship programs targeting national athletes. The future
career aims to become a sports manager, considering future career opportunities after
sports careers and capitalizing on para sports expertise led athletes to shape their
career-related decisions. The initial DC trajectory as an employee-athlete changed into

a student-athlete, illustrating the first pathway of post-dropout: a new version of DC.

“I will use the experiences I have gained here [in sports] in my future career. |
think I will be able to evaluate them in some way and transfer them to people.
I mean, the reason why I studied sports management is to be able to plan my
life after sports. I really want to work as a sports manager in a very high-level
institution. I have goals in this regard” (Demir, M, 30, Al, para archery,
student- athlete).
Similarly, another DC Paralympic athlete, Aylin, prioritized their sports career during
the pre-Paralympic Games cycle, when coinciding schedules of exams and
competitions created challenges to maintain their DC pathway. These challenges
stimulated Aylin to reconsider their commitments and prioritize their athletic
engagements, leading to a dropout in their academic career and interrupting the DC
pathway. It was only after achieving a personally defined milestone in their sports

career and recognizing the academic domain as a critical missing piece that Aylin

resumed their DC trajectory.

“I had to go to competitions because I started archery. It coincided with the
finals. So, I chose archery.... Honestly, I didn't really feel like it [education]
because I had archery on my mind. Then, after I reached a certain career in
archery, I said I needed to study. After [name] spoke, I got a little bit fed up. I
said I need to study, because only that [education] was missing” (Aylin, F, 29,
Al, para archery, multiple careers: student-employee- athlete)
Privileges-based mobilization through social policies facilitating employment
opportunities for people with disabilities and desiring to have another focus other than
sports careers encouraged paralympic athletes to re-initiate their DC pathway with a

new version of DC combining sports and vocational careers. Moreover, despite

questioning their academic capabilities, the facilitative role of a flexible work
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environment and managers supporting training schedules and sports careers

encouraged DC paralympic athletes to complete the missing piece: academic career.

“Before starting to study at [university], I used to think, can I do it? How old
am [? [ was 27 at that time. Can I still study at this age? | had many doubts like,
will it be possible for me? For example, my professors always refer to me as
Aylin, our Paralympic athlete, the person representing us on behalf of Tiirkiye.
They always treated me that way. At first, I had prejudices like, I'm disabled,
can I do it? Or can't I?” (Aylin, F, 29, Al, para archery, multiple careers:
student-employee- athlete).
The stance toward dual careers in academic and vocational domains, available support,
and interpersonal relationships were critical while pursuing the DC pathway.
Unsupportive work environments and unfulfilling job descriptions sometimes urged
athletes to reconsider their vocational commitments. Wheelchair basketball player
Kerem'’s relationship with two directors resulted in different workplace experiences.
While failing to recognize Kerem’s qualifications as a Paralympic athlete and provide
a fulfilling job description stimulated thoughts of resignation, emphasizing and

valuing Kerem’s expertise fostered a meaningful, fulfilling, and collaborative

vocational experience.

“Those first days they put me in a hall. Inside this hall, they said, here is the
supervisor, you will stay there. I go in the morning, it's a place in the greenery,
it's inside the child welfare institution. I stayed there from morning till night. I
said, “'l will resign. Because I can't be useful like this” ... “After that, when the
next manager came, he always made me like my job more. He increased my
sense of responsibility. In other words, he [the newly appointed manager], by
giving me more work freedom, increased my motivation and commitment to
my workplace. But if the acting manager was still in charge, I probably would
have quit. I couldn't have been able to bear it” (Kerem, M, 38, Al, wheelchair
basketball, multiple careers: pro club player-employee-athlete).

While some athletes redefined their DC pathways, other athletes explored alternative

pathways following dropout phase, such as talent transfer.

4.2.6. Dropout and Talent Transfer Phase

Talent transfer was another pathway forward after DC Paralympic athletes
experienced the dropout phase. Contrary to constructing a new version of the DC

pathway, in the talent transfer pathway, athletes did not change their career sequence
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and combinations as they re-initiated a sports career after the dropout experience.
Encouragement of coaches convincing athletes about their promising future sports
performance was effective in deciding on a talent transfer. Despite being a difficult
decision, talent transfer offered DC Paralympic athletes an opportunity to progress and
excel in other para-sports. Previous para sports experience facilitated the fast

progression and ensured a quicker pathway to the elite level.

“We started sports and were athletes for six months. We went to Cankir1 for
the Turkish Championship, and I became the runner-up in Tiirkiye when I was
just six months into the sport” (Mert, M, 32, CI, para table tennis, employee-
athlete).

Establishing a trusting relationship with their coach motivated Paralympic athletes to

embark on a new sports experience, re-initiating the DC pathway in another para-sport.

“I cut out basketball and put all my focus on table tennis. You know how they
say that you have to do what you love in life, it means a lot to do what you love
with the people you love” (Mert, M, 32, CI, para table tennis, employee-
athlete).
Belongingness and connection facilitated the decision to experience talent transfer.
While developing and achieving success in sports, experiencing the whole process

with people they loved, valued, and appreciated impacted their decision to transfer

talent.

4.2.7. De-Classification and Forced Termination Phase

Following the dropout phase, while some athletes reconstructed their DC pathways by
exploring alternative pathways, others could not continue their sports careers and

experienced a forced termination due to the de-classification process.

DC Paralympic athletes faced involuntary termination due to the de-classification
process. Because of the changes to classification rules determined by the international
governing bodies, they became ineligible to compete for the national team. This
unexpected forced dropout beyond the control of DC Paralympic athletes led them to

feel all their efforts and sacrifices were for nothing and wasted.

152



“We were upset, went through very difficult days. I was really sad, very sad.
The years of hard work in the national teams suddenly went to waste... All the
years you served, the sweat you put in, the time spent without seeing your
family, the sacrifices you made, suddenly became nothing. When they told me
that I would never play again, it truly felt like boiling water was poured over
my head” (Baris, M, 38, Al, wheelchair basketball, employee-athlete).

The frustration they had to experience revealed the concerning effect of the de-

classification process and forced dropout on the well-being of Paralympic athletes.

This experience was devastating, as another wheelchair basketball player expressed:

“You were the World Champion a year ago, and a year later, your international
license is canceled. And you have been playing this sport since you were 11
years old, you have given your life to this sport and so it is a big devastation
for the people who play” (Kerem, M, 38, Al, wheelchair basketball, multiple
careers: pro club player-employee-athlete).

“The athletes whose pictures were shared on websites for years were forced to
end their national team careers overnight accompanied with sadness and tears,
just because of de-classification from wheelchair basketball” (Kerem, M, 38,
Al, wheelchair basketball, multiple careers: pro club player-employee-athlete).
While experiencing such a challenging process, the support from the sports community

and still having goals to accomplish allowed de-classified athletes to adapt and move

on, proving the significance of external support for DC Paralympic athletes.

4.2.8. Dual Career Transformation and Multiple Careers

Another non-normative phase experienced by Paralympic athletes was the DC
transformation phase, during which DC Paralympic athletes extended their career

engagements beyond two pursuits by initiating a third career.

Concerning student-para athletes, DC transformation involved incorporating a
vocational career in addition to their existing academic and sports careers. Paralympic
athletes took their families’ concerns about the uncertain and risky nature of sports
careers and their expectations for guaranteed employment in state institutions, into

consideration and explored employment opportunities.

“But like I said, if I had only been an athlete, my family wouldn't have been at
ease. Because there wasn't a guaranteed job, they were worried that one day I
would get injured and that would be the end of it” ...” They want a guaranteed
job; they have that kind of thinking. Rightly so. I had already taken that exam
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[EKPSS] in order not to disappoint them” (Demet, F, 21, CI Progressive
impairment, goalball, multiple careers: student-employee- athlete).

There is a classic saying that you should lean your back against the state and
just relax. Because she was in that mood, my mother was one of the most
pleased people that I was appointed to youth sports [the Ministry] appointed as
a sports expert. She was relieved, so now she said with peace of mind that her
son is now a civil officer” (Mehmet, M, 21, CI, para tackwondo, multiple
careers: student-employee- athlete)”.
Employment opportunities for decorated national athletes as PE teachers and sports
experts through legislation, as well as accessing employment via the Public Personal
Selection Examination for People with Disabilities (E-KPSS), enabled Paralympic
athletes to extend their dual career to multiple career pathways. Securing and
sustaining alternative income generation opportunities, planning for a post-sports
career, and giving back to the sports domain by relying on their para-sports experience
were the main motives behind initiating their vocational career. Additionally, their
networks, involving sports managers at the Ministry of Youth and Sports, were crucial

in informing them about available job opportunities and encouraging them to pursue

them.

Since I am a national athlete, I was appointed through the national athlete
system... We were in Tokyo. We were talking with [name of two sports
managers]. [Name of a sports manager] mentioned that there were
appointments from the national athlete system. ... While I was at the
Paralympic village in Tokyo, at the management center, [name of a sports
manager| said the same thing. They said it would be good if I applied. After
that, they told me that they really wanted athletes to work with us in this way”
(Kerem, M, 38, Al, wheelchair basketball, multiple careers: pro club player-
employee-athlete).

Similarly, employee-athletes who decided to initiate an academic career embarked on
a multiple career journey as well. The interplay between planning their future,
promotion opportunities at work by obtaining academic qualifications, and privileges
offered to national athletes through reserved quotas facilitated and encouraged

Paralympic athletes to initiate an academic career in addition to their sports and

vocational careers.

“Then, after I reached a certain career in archery, I said I needed to study”...
“There was a situation where coaches or contractors could be granted
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permanent workforce. There, all the achievements, rankings, etc., were
enough. When I called [name], they said, “Aylin, everything is perfect, but the
only thing missing is your education.” I was actually training at that moment.
I said that I needed to study. Then, the next year, I directly took the exams”
(Aylin, F, 29, Al, para archery, multiple careers: student-employee- athlete).
Consequently, Paralympic athletes experienced a DC transformation that evolved from
managing two different careers into incorporating a third one, either a vocational or an
academic career. Their career development process evolved from being an employee-
athlete or a student-athlete to a student-employee athlete, requiring them to manage all
three careers concurrently. This transformation that introduced more complex
dynamics than their previous dual career pathways, required Paralympic athletes to
renegotiate new routines through the expectations of different stakeholders across

academic, vocational, and sports domains. Ultimately, their career development was

shaped by the dynamic interplay of personal, social, and environmental factors.

4.2.9. Retirement with Post DC Goals and Mission

While all participants were active athletes, they were well aware of the limited time
span of a sports career. Therefore, they strategically planned their careers on a

continuum by considering a post-sports career.

As they experienced high demands while combining different careers, some DC
Paralympic athletes delayed their career-related plans other than sports after

retirement. As para athlete Defne and goalball player Demet expressed:

“I had thought that I would study law and psychology later on. I still think
about it, and I still have that idea. It hasn't passed yet. That's why I chose school
of physical education of sports, because I couldn't focus on studying my
lessons as much” (Demet, F, 21, CI Progressive impairment, goalball, multiple
careers: student-employee- athlete).

Another para athlete Defne delayed her dreams about acting after their sports career.

“I also love acting very much. I mean, I had a 3-year career. I had to quit
because of sports. My trainings increased a lot... Actually, after stopping to do
sports, I plan to continue with acting. I think I would pursue acting if I have
the chance and if it fits into my career” (Defne, F, 19, para athletics, CI
Progressive impairment, student- athlete).
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Moreover, DC Paralympic athletes felt responsible for being role models for other
people and children with disabilities. During their DC pathway and after retirement
they aimed to raise awareness about para sports and stimulate children with disabilities

to believe in themselves and consider education, work, and sports.

“There will be many more people like us. There are many individuals with
disabilities who are inspired by us and want to reach the positions we are in.
We need to be role models for them... My main goal is for them, to be able to
reach a people with disability in their own homes. For a child to see me and
think, “[Mert] did it, he worked hard, he succeeded. Look, he did sports, went
to university, got appointed to the ministry,” and then telling their parents,
“Take me to sports too,” that's what we are trying to make happen” (Mert, M,
32, CI, para table tennis, employee- athlete).

Paralympic athletes with dual and multiple careers reflected on their post-sports career
goals. They emphasized giving back after their DC pathway, as they had experience
in the para sports domain. For them, studying in sports-related fields was rational and

meaningful, and they could rely on their expertise in para sports. They were aiming to

prevent other athletes from experiencing the problems they had experienced.

“We have to give something to our country, which has given us something all
these years, we have to give something to our country after sports. I chose this
to help the next ones, to train athletes or to guide them” (Kerem, M, 38, Al,
wheelchair basketball, multiple careers: pro club player-employee-athlete).

While discussing retirement, almost all DC Paralympic athletes expressed frustration
and negative emotions such as sadness, feeling emptiness, emotional devastation. A

Paralympic athlete even considered retirement to be like death, while others said they

wished the question about retirement had not been asked.

“Right now, I feel really down. You just asked me this question, and it wasn’t
on my mind at all, but now I feel a heaviness inside” (Mert, M, 32, CI, para
table tennis, employee- athlete).

“I would probably feel like I was living my last day. Because it feels like
experiencing death. After all, this is a kind of identity death” (Defne, F, 19,
para athletics, CI Progressive impairment, student- athlete).

“It would really be a gap in your life because like I said, 90% of my life is

sports” (Demet, F, 21, CI Progressive impairment, goalball, multiple careers:
student-employee- athlete).
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“I mean [ would be sad because there are so many things [ want to accomplish,
things I dream about” (Demir, M, 30, Al, para archery, student- athlete).

“I'd probably feel like I'd lost something I loved very much in this life. I would
fall into avoid” (Asly, F, 29, para judo, Al Progressive impairment, employee-
athlete).

“Right now, I think if I were to quit archery, I have school, I work, and I think
it wouldn’t be a problem. But facing that moment, I think it would emotionally
break me. Because archery is already the best and most important part of my
life. If I had to quit, I don't know, I’d probably be upset” (Aylin, F, 29, Al, para
archery, multiple careers: student-employee- athlete).
Their thoughts and reflections highlighted concerns about identity foreclosure as they
seemed to over-identify with their athletic roles, which might challenge the transition

into retirement.

4.3. Dual Career Pathways of Paralympic Athletes

Paralympic athletes” career development experiences involved differentiated
pathways with linear as well as interrupted non-linear characteristics, indicating
differences from the generally referred conceptualization of a dual carer pathway with
consecutive educational progressions followed by vocational pursuits concurrent with
different athletic developmental phases. Accordingly, four patterns of career
development pathways were identified based on career sequences and number of
careers pursued. These pathways included typical pathway with DC and MC as well
as atypical pathway with DC and MC.

4.3.1. Typical Pathway with Dual Career

Paralympic athletes following the typical pathway with DC experienced a relatively
normative and linear pathway, typically beginning during compulsory education by
combining education and sports careers and progressing through consecutive
educational progressions before moving on to vocational pursuits that coexisted with
different phases of athletic development. There were two profiles of athletes within
the typical pathway with DC: student-athletes and employee athletes, which also

included self-employed athletes as well.
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Regarding the career sequences, Paralympic athletes’ initial career was education
before embarking on their DC journey. During compulsory education, PE teachers,
families and peers had critical roles in encouraging them to participate in sports.
However, within the typical pathway with DC, talent transfer from non-disabled sports

also enabled one of the participants to initiate his DC journey during tertiary education.

Similar to the experiences of all participants in this study, being selected for the
national team transformed their sports experience into a sports career, which required
them to learn and adapt to new expectations and routines. Paralympic athletes pursuing
the typical pathway with DC progressed through common phases, including
mobilization, initiation and acclimatization, strategizing period and career

development phases.

However, while pursuing the typical pathway with DC, some Paralympic athletes also
experienced non-normative phases such as temporary/prolonged cessation and
unsuccessful re-initiation loop followed by re-initiation with experience phases. The
main reasons behind experiencing temporary/prolonged cessation were injury, burnout
and familial issues that resulted in interrupting their sports career for a later comeback.
Deciding to freeze their academic career to move to another city or to prioritize their
sports career during critical periods, such as the pre-Paralympic Games cycle, was also
among the reasons for experiencing a temporary/ prolonged cessation phase. While
pursuing the typical pathway with DC, Paralympic athletes struggled to re-initiate their
sports careers upon temporary cessation, forcing them to experience an unsuccessful

re-initiation loop, which prolonged the process of temporary cessation.

Lack of systematized para athlete development pathways encouraging and welcoming
Paralympic athletes who interrupted their sports career and person-dependent practices
with coaches favoring, selecting athletes from their sports club for the national team

challenged DC paralympic athletes’ attempts to re-initiate their sports careers.
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Similarly, Paralympic athletes following the typical pathway with DC experienced the
non-normative phase of dropout that followed two different trajectories. The first
experience revealed that DC Paralympic athletes faced involuntary termination due to
de-classification and became ineligible to compete for the national team following
changes to classification rules determined by the international governing bodies. This
unexpected forced dropout beyond the control of DC Paralympic athletes led them to
feel all efforts and sacrifices were for nothing and wasted, which was concerning for

the well-being of Paralympic athletes.

Another non-normative phase of dropout experienced by a DC Paralympic athlete
involved a talent transfer path directing them toward another para sports with the
encouragement of the coach. Despite being a difficult decision to make, talent transfer
offered the DC Paralympic athlete an opportunity to, as described in their words, “do

what you love with the people you love” and re-initiated the DC pathway.

Even though DC Paralympic athletes dropped out of sports while experiencing the
typical pathway with DC, the path they followed did not change the career
combinations and sequence, as one trajectory ended by involuntary termination, and
the other re-entered the DC pathway by re-initiating a sports career. Therefore, the
defining characteristics of the typical pathway with DC involved the concurrent pursuit
of two different careers and initiating the DC journey through education as the initial

career followed by combination with an athletic career.

4.3.2. Typical Pathway with Multiple Careers

Paralympic athletes following the typical pathway with multiple careers (MC) shared
similarities with their fellow athletes who combined two different careers through the
typical pathway. However, the most critical aspect differentiating their pathways was
initiating a third career while already pursuing a dual career pathway as student-
athletes. Therefore, Paralympic athletes with MC who followed a typical pathway
initiated their vocational careers before graduating from university, occasionally

increasing career-related demands.
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Paralympic athletes following the typical pathway with MC were student-employee
athletes who combined academic, sports, and vocational careers. They experienced a
relatively normative and linear pathway. However, rather than experiencing
consecutive progressions from education to vocational careers, Paralympic athletes
with MC initiated their third career by acknowledging their families’ concerns about
sports careers being risky and uncertain. Structural, institutional support through
legislation facilitating employment opportunities for successful national athletes as PE
teachers and sports experts, as well as accessing employment via The Public Personal
Selection Examination for People with Disabilities (E-KPSS), enabled them to extend
their dual career to multiple career pathways. Securing and sustaining alternative
income generation opportunities, planning for post-sports career, giving back to sports
through guiding potential athletes, and contributing to the country’s sports system
were the main motives for initiating their vocational career and following the typical
pathway with MC. By strategically planning and managing their careers, Paralympic
athletes experienced a DC transformation that signified an evolution from managing
two different careers into incorporating a third one, vocational career. Consequently,
the experience of managing three different careers became fundamentally different
from what it had been before, creating a more complex dynamics compared to the

previous DC experience.

The typical pathway with MC challenged the general conceptualization of an athlete’s
career development assuming consecutive educational progressions followed by
vocational careers and instead revealing simultaneous multiple career experiences.
Within the typical pathway with MC, in addition to common phases of mobilization,
initiation and acclimatization, strategizing period and career development phases,
Paralympic athletes also experienced temporary/ prolonged cessation followed by re-
initiation with experience phases due to interrupting their sports career upon
deselection to the national team as well as interrupting their academic career by
delaying transition into university due to coinciding schedules of major competitions
and exams. While following the typical pathway with multiple careers (MC), athletes
had periodic drawbacks regarding academic careers to prioritize sports careers and be

able to qualify for the Paralympic Games.
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The defining characteristics of the typical pathway with MC involved the concurrent
pursuit of three different careers, education, sports, and work, and initiating the DC
journey through education as the first career followed by pursuing athletic as well as

vocational careers concurrently.

4.3.3. Atypical Pathway with Dual Career

Unlike typical pathways, Paralympic athletes following the atypical pathway with dual
career (DC) experienced interrupted career sequences with entry, exit, and re-entry
trajectories. These in-and-out sequences included dropping out of education or work
careers, later followed by reinitiating their DC trajectory with new career combinations
of academic, vocational, and sports careers. During their career development
processes, these in-and-out sequences changed their DC pathways, resuming with new
trajectories reflecting the dynamic interplay of personal, vocational, and sports-related

factors over time.

The experiences of Paralympic athletes following the atypical pathway with DC were
non-linear, therefore challenging the general conceptualization of an athlete’s career
development assuming consecutive educational progressions followed by vocational
careers coexisting with athletic development. Instead, the atypical pathway with DC
involved dynamic trajectories shaped by interplay of disability experience, impairment

effects, external opportunities and career planning.

Paralympic athletes, at first, initiated their DC journey by combining their initial
vocational career with a relatively late sports career, progressing through the initiation
and acclimatization phase. DC Paralympic athletes, by considering impairment effects
and activity limitations, first experienced a learning and adaptation process during
which they figured out necessary adaptations in training and equipment. Experiencing
the positive reflections of sports participation, such as increased competence, physical
empowerment and considering the potential of living an inspirational life through a
sports career, encouraged them to reconsider their DC pathway. To exemplify,
multidimensional factors related to work and disability experiences that involved

accessibility issues at the workplace, impairment effects hindering maintaining
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previous work routines and vocational career as well as experiencing positive
reflections of sports participation interacted and encouraged DC Paralympic athletes
to prioritize sports by dropping out of work. Consequently, the DC pathway was

interrupted.

By strategically planning and managing their careers, considering future career
opportunities for post-sports careers, and capitalizing on para sports expertise,
Paralympic athletes re-initiated their DC pathway by combining sports with academic
careers. Therefore, the DC pathway that initially started as an employee-athlete
pathway changed into a student-athlete pathway as the interrupted career trajectories

resumed with a focus on academic development.

Due to experiencing interrupted career sequences and re-initiating DC journey with
new career combinations, Paralympic athletes pursuing the atypical pathway with DC,
experienced mobilization, initiation and acclimatization, strategizing period and career
phases more than once, requiring them to consider and adapt to new circumstances.
To exemplify, future career plans, positive expectations about the future as well as the
privileges such as reserved quotas easing academic career of athletes were the motives
that re-mobilized Paralympic athletes to initiate their academic careers and experience

their DC journey as student-athletes.

While progressing through the atypical pathway with DC, Paralympic athletes, upon
dropping out of the DC trajectory, re-initiated their DC journeys with a new version
of dual career combinations through sports as the first career guiding the development
of new dual career path. The defining characteristics of the atypical pathway with DC
highlighted its non-linear progression with interrupted career sequences, later re-
initiating a new version of dual career reflecting the dynamic interplay of personal,

social, and environmental factors.

4.3.4. Atypical Pathway with Multiple Careers

Paralympic athletes pursuing the atypical pathway with multiple career (MC) shared

similarities with the atypical pathway with DC as both involved interrupted career
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sequences with entry, exit and re-entry trajectories changing Paralympic athletes’
career combinations and profiles. The in-and-out sequences experienced by
Paralympic athletes involved dropping out of education or work careers, continued
with constructing a new dual career version with differentiated career combinations,

which was further transformed by incorporating of a third career.

Initially, Paralympic athletes began their DC journey by combining their initial
academic career with a relatively late sports career and progressed through the
initiation and acclimatization phase. As they progressed rapidly and were selected for
the national team, their commitments to their sports careers intensified. Frequent,
prolonged national training camps, coinciding schedules of exams and competitions,
and the interplay between questioning their academic capabilities on the one hand and
the perceived significance of a para sports career on the other hand led them to
reconsider their DC pathway and drop out of their academic careers. Consequently,

the DC pathway was interrupted.

The privileges-based mobilization through social policies facilitating employment
opportunities to people with disabilities and desire to have another focus than just
sports career encouraged Paralympic athletes to re-initiate their DC pathway but this
time with a new version combining sports and vocational careers. Therefore, the DC
pathway that initially started as a student-athlete pathway changed into an employee-
athlete pathway as the interrupted career trajectories resumed with incorporating
vocational career. The mobilization phase was experienced twice since Paralympic

athletes re-initiated their DC pathway.

The initiation and acclimatization phase experienced for the second time involved
learning and adapting to the vocational environment and available flexibilities to
maintain their sports and vocational careers successfully. While pursuing the atypical
pathway, Paralympic athletes also experienced non-normative phases such as
temporary/ prolonged cessation and re-initiation with experience phases. For instance,
health issues forced them to temporarily interrupt their vocational and sports careers

to resume later for unaccomplished goals.
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The interplay between planning their future, promotion opportunities at work by
obtaining academic degrees, available flexibilities, and privileges such as reserved
quotas for national athletes encouraged Paralympic athletes to consider initiating an
academic career in addition to their sports and vocational careers. Consequently,
Paralympic athletes experienced a DC transformation from being an employee athlete
to a student-employee athlete. Managing three different careers introduced different
and more complex dynamics, requiring Paralympic athletes to negotiate new routines
through the expectations of different stakeholders across academic, vocational, and

sports domains.

Paralympic athletes following the atypical pathway with MC were at first student-
athletes, followed by employee-athletes, and finally, upon combining three careers,
student-employee athletes. The atypical pathway with multiple careers (MC) revealed
that Paralympic athletes were able to change their career paths and sequences through

entry, exit and re-entry trajectories to plan their future.

The atypical pathway with MC introduced a new perspective by revealing novel career
experiences of Paralympic athletes, challenging the consecutive progressions of
education followed by employment as well as showing concurrent multiple career

experiences.

The defining characteristics of the atypical pathway with MC involved the concurrent
pursuit of three different careers: education, sports and work, characterized by non-
linear progressions with interrupted career sequences. The atypical pathway with MC
reflected the dynamic interplay of personal, social, and environmental factors shaping

the career development of Paralympic athletes.

4.4. Factors Influencing Dual and Multiple Career Processes

The dual career experiences of Paralympic athletes were shaped by complex and
dynamic interactions across personal, interpersonal, contextual, socio-cultural and

environmental factors. While Paralympic athletes shared some DC challenges with
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their non-disabled counterparts, such as time conflicts, lack of flexibility, long
commutes between training, home and school, struggling to maintain social
relationships with friends, they also faced unique stressors associated with disability
experience and para sports context. The stressors regarding Paralympic athletes” DC
experiences were classified under disability experience, educational/vocational, and
para sports domain related stressors often interacting and affecting the challenges

experienced by DC Paralympic athletes.

4.4.1. Disability Experience

Disability experience added a layer of complexity while Paralympic athletes pursued
dual or multiple career pathways. Beyond the impairment effects, discriminatory
conditions also affected how Paralympic athletes constructed their careers.
Discrimination based on disability manifesting itself through inaccessible
environmental structures designed and constructed by considering only those who
satisfy normative standards in mind and internalized ableism involving Paralympic
athletes’ questioning their capabilities had reflections on the DC experiences of
Paralympic athletes. To exemplify, wheelchair basketball player Kerem encountered
challenges while enrolling in university as the faculty buildings were inaccessible and
lacked elevators to access upper floors, eventually excluding him and restricting
academic opportunities he wished to pursue. Because of this challenging experience,
Kerem could not complete the admission process and decided to continue his academic

journey through an open education system, bypassing the inaccessible environments.

Accessibility concerns in academic, sports, and work environments that non-disabled
DC athletes rarely encountered required DC Paralympic athletes to deal with
environmental challenges, pre-plan, and find out possible solutions with relevant
stakeholders. Similarly, Goalball player Demet faced challenges due to discriminative
attitudes during her educational pathway as her teachers were unable and unwilling to
acknowledge her needs and provide individualized support such as reader assistance.
The lack of facilitative measures to accommodate students with disabilities challenged

Paralympic athletes’ academic experiences.
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“They didn't enlarge the writing for my convenience. Nor did they let someone

read it, so I got a low score” (Demet, F, 21, CI Progressive impairment,

goalball, multiple careers: student-employee- athlete).
Experiencing a progressive impairment further complicated the DC processes. By
gradually losing her sight, visually impaired para judo athlete Asli’s need for external
support increased significantly. Managing transportation and traveling to training
sessions became gradually challenging requiring Asli to rely on her support network
and coordinate the process with her husband. To maintain DC journey, not only
Paralympic athletes but also their support networks experienced an adaptation process
to the changing circumstances. Both DC Paralympic athlete and their support network

navigated the challenges by co-experiencing. As para judo athlete Asli expressed:

“He [husband] also adjusts himself, his life, everything to be based on me.
Because I need my husband to go to training as I can't see at all. So he picks
jobs accordingly.What I mean is that he tries to find jobs where he can go to
work without disrupting my training” (Asli, F, 29, para judo, Al Progressive
impairment, employee-athlete).
Societal perceptions and media portrayals of Paralympic athletes posed additional
challenges. DC Paralympic athletes criticized the social perception distinguishing
Olympic and Paralympic achievements. According to them, while Paralympic success
was often presented through sympathy, inspiration, or compassion, similar Olympic
achievements were embraced with pride and appreciation. This distinction regarding
athletic achievements appeared as an additional stressor for Paralympic athletes to
challenge. Some DC Paralympic athletes felt responsible for addressing these media
representations and societal perceptions. They were motivated to actively challenge
these perceptions by reviewing interviews to ensure they conveyed the right messages
to the public. Balancing these extra efforts with the demands of academic, vocational,

and athletic careers required them to further dedicate time and effort.

“Frankly speaking, I have come to the conclusion that they [disabled sports]
are not considered as performance sports. That is to say, while the success of
an Olympic athlete is honoured, the success of a Paralympic athlete is
sympathised with, compassion is shown”... “I think the media has a lot of
influence on this”... “ and I try to have my interviews checked beforehand for
example”... “Ayse paid a lot of attention to the projects she participated in after
2020. She examined the given interviews carefully afterwards, and made sure
that journalists didn't create any agitation. She strived to be an athlete who
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accurately represented Paralympic athletes, their coaches, teams, and her own
efforts” (Ayse, F, 19, CI, para swimming, student- athlete).

“After the World Championship, I specifically told the reporters who came for
interviews not to write headlines like he was confined to a wheelchair or he
was confined to bed, after that he achieved this or that... As I really don't like
those cliché things. I would say it directly. They were still writing those things,
but I was insisting on my point. In fact, I even got into an argument with
someone about it once” (Demir, M, 30, Al, para archery, student- athlete).

4.4.2. Para Sports Related Stressors

Concerning the para sports domain, the classification process was a critical stressor
for DC Paralympic athletes. As previously mentioned, the progression of impairments
complicated the DC processes as external support needs increased to maintain daily
routines such as traveling to training sessions and school, revealing the support
network’s role and commitment in the continuation of the DC journey. Similarly,
Paralympic athletes’ changing sports classes due to impairment progression or
classification rule changes had critical reflections on their sports career as well as the
DC journey. For instance, as para athlete Defne’s impairment gradually progressed,
her sports class changed, ultimately requiring her to run with a guide. Adapting to the

new experience of running with a guide was difficult and challenging process.

“The first time I met my guide, it was a bit of a strange experience for me. I
struggled a bit of course because two people are running side by side, tied
together with a rope. It's a very different system. You need to take steps
together, move synchronously. It was a challenging process, but I got used to
it... We go everywhere together, of course. Like Siamese twins” (Defne, F, 19,
para athletics, CI Progressive impairment, student- athlete).
Athletes and their guides needed to adapt this interdependent relationship both on and
off the field of play, as they were required to become like Siamese twins and learn to
work together. The guide of para athlete Defne even moved to another city with her to
support her academic career. Athletes with high support needs faced additional
stressors in their DC trajectories and failing to understand these needs created

challenges that neither non-disabled athletes nor those with less severe impairments

encountered.
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Similarly, Paralympic athlete Asli experienced a change in her sport class due to rule
changes, which had reflections on her potential competitiveness and relative position
within the new sport class, requiring her to adopt new strategies corresponding to the

new competitors.

Paralympic athletes’ career trajectories were affected by the classification process,
sometimes even leading them to experience involuntary retirement. For instance, the
de-classification process had been a challenging experience for wheelchair basketball
player Barig, resulting in being ineligible to compete on the national team. The
challenging processes that Paralympic athletes experienced ultimately affected their
para sports career as well as the DC pathways, underscoring the interplay between

different dimensions.

The experiences of DC Paralympic athletes revealed that para athlete development
pathways were mainly structured through the national team training camps in Tiirkiye.
All DC para athletes shared that they had to attend very frequent and long national
training camps, requiring them to leave their city of residence for long periods of time.
Because of the frequent travel demands, competitions and extended training camps,
DC para athletes had limited time to experience commonly practiced routines as
average students usually experiencing such as attending to school or attending
university preparation courses. Some DC Paralympic athletes were stressed about
compensating for their academic pursuits because they were unable to experience

commonly practiced routines.

“When I returned to [the name of the city] from the Olympics, there were about
two or three days left before the schools started. So I went to school, I mean, I
didn't have any possibility or chance to go to a preparatory course for the
university exam during the summer... During the hours when an athlete isn’t
supposed to go to bed, I was burning the midnight oil to complete my missing
lessons, preparing for the university exam” (Ayse, F, 19, CI, para swimming,
student- athlete).

“Actually, I don't have much of a student life because of the national team
camps. Because of these camps and matches, I can't actually go to university
too often. I usually just take exams. I do some memorization, study lesson
presentations and so on before the exams, and I try to pass them” (Mehmet, M,
21, CI, para tackwondo, multiple careers: student-employee- athlete).
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“Actually, I can't attend lessons that much, because we are in camp for ten
months. I can't go to many classes during these two months. Those two months
usually coincide with the holidays. I have to go and take the exams straight
away with the notes I get from the academic staff” (Demet, F, 21, CI
Progressive impairment, goalball, multiple careers: student-employee-
athlete).
Due to time conflicts, demanding athletic careers, and traveling for training camps or
competitions, DC Paralympic athletes often sacrificed their social relationships and
experienced struggles with their friends. They could not commit, invest enough time
in their friendship, maintain their friendships, and meet the expectations of their social
circle. The interpersonal conflicts experienced with friends were a source of additional
stressors throughout their dual career journey, which DC Paralympic athletes
commonly expressed. Moreover, the age disparities in the national team environment
also challenged some younger DC para athletes socially, often leading to
communication difficulties within the team. Being the newest team member was

challenging for some DC para athletes as they experienced exclusionary attitudes and

conflicts due to social groupings in the team.

“When [ first started archery, I had a large circle of friends...One day, my
coach pulled me aside and told me that I need to make sacrifices. My focus
was devoted to archery, and I could only meet up with my friends when I was
free. But many times, I had conflicts with my friends about this issue” (Aylin,
F, 29, Al para archery, multiple careers: student-employee- athlete).

“I get to meet up with my best friend just two or three times a year. We don't
get to see each other quite often as we are both quite busy” (Ayse, F, 19, CI,
para swimming, student- athlete).

“I don't have time to meet my friends or have a social life” (Mehmet, M, 21,
ClI, para tackwondo, multiple careers: student-employee- athlete).

“I stopped talking to most of my friends. I had to do so because I couldn't spare
any time for them. They wanted me to spend time with them, and honestly
when I couldn't, they got upset and stopped talking to me” (Demet, F, 21, CI
Progressive impairment, goalball, multiple careers: student-employee-
athlete).
Another crucial stressor was related to coaches' attitudes and to what extent they
acknowledged Paralympic athletes' commitments beyond sports. DC Paralympic

athletes often struggled to initiate or maintain their academic careers due to the lack of
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systematized approaches, as their decisions were instead influenced by coaches'
person-dependent practices. The experience of para archer Aylin revealed coaches’
person-dependent practices. Some athletes were supported and provided flexibility in
initiating their academic careers, whereas others were forced to choose between their

sports and academic careers, affecting their decisions regarding their DC pathways.

“The national team coach used to tell us that we should study and that they
would support us in our endeavors. But before, for example, [name of the
national athlete] was not allowed to study. I mean, they said it was either the
national team or school. So that athlete had to stop coming to the national team
for a while... Later, the athlete took a break from school and came back. In the
beginning, there was that kind of attitude, but then they told us that we should
study and that they would be of support” (Aylin, F, 29, Al, para archery,
multiple careers: student-employee- athlete).
The attitudes and support of coaches toward their athletes’ DC experience fluctuated,
especially during specific significant periods such as the pre-PGs cycle. DC
Paralympic athletes’ experiences revealed that as the athletic demands increased
during the qualification period of the PGs, coaches’ stance toward the DC pathway
changed. Coaches who were previously supportive regarding the DC experience of
their athletes became concerned about the potential distractions from other domains.
They even asked their athletes to prioritize their sports careers and delay other
commitments except sports until after the PGs. Athletes often found themselves in a
difficult position, attempting to assure their coaches that they could manage the DC
pathway. Therefore, the pre-PGs cycle was challenging not only for sports careers but

also for maintaining academic careers as coaches changed their attitudes and decreased

their support for the DC experience.

Adapting to a new routine by dealing with training issues in a new city was also
challenging for athletes and required them to reconsider their responsibilities. Para
swimmer Ayse experienced a performance decline because she could not train with
her coach after moving to another city for her academic career, further complicating
her DC journey. These stressors often interacted with significant periods and
associated expectations, which made athletes revisit their priorities, like Ayse, who

resumed her academic pursuits via online courses until the post-PGS cycle.
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4.4.3. Stressors in Academic and Vocational Domains

Regarding the academic and vocational environments, accessibility concerns and
transportation were prominent barriers during DC experiences. DC para athletes
commonly shared that during the pandemic, it was easier for them to follow courses
through online education without worrying about transportation or the accessibility of

the built environment.

One of the most significant stressors of experiencing DC in educational or vocational
domains was the lack of system-based practices. While some instructors understood
the demands of a high-performance athletic career and provided flexibility by allowing
online exams or rearranging the exams' dates, others refused to accommodate by
reminding student athletes about their academic responsibilities. The ambiguity
associated with person-dependent approaches made the DC process unpredictable,
leaving athletes to navigate these challenges alone and find out who could support

them.

A critical finding of this research was that DC athletes had limited time left to study,
especially after being selected for the national team. While some had plans to study in
fields other than sports science, with restricted study time and the facilitative role of
the structural support through legislative provisions easing enrollment in sports
science departments, they decided to study at sports-related departments such as
coaching education or sports management. Some DC para athletes delayed their
academic goals to study fields other than sports science after athletic retirement.
Moreover, they had concerns about their capabilities outside the sports domain, again

channeling them to consider studying sports science.

Colleagues complaining about DC athletes' absence from the workplace and gossiping
about evading responsibilities were among the challenges DC athletes encountered in
the vocational domain. Increased athletic demands due to significant periods, such as
preparation for major competitions, necessitated DC athletes being away to attend
training camps, making them more vulnerable to such complaints. To respond to these
perceptions, athletes often felt pressured to make their training visible and prove their

dedication by sharing training videos or photos on social media.
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The complex interplay of disability-specific challenges, para-sport demands, and
sociocultural and environmental factors shaped DC experiences for Paralympic

athletes.

4.4.4. Facilitators During Dual Career Processes

While DC para athletes experienced the above-mentioned challenges, there were also
facilitators during their DC experience. Multidimensional factors such as personal
competencies, external support, and social policies interacted with and facilitated

Paralympic athletes’ DC journey.

Personal competencies involving self-awareness, timely assessment of situations,
anticipation of potential challenges, communication, and planning skills were
important resources for Paralympic athletes to depend on. Moreover, being aware of
the dynamics of para sport, educational and vocational environments, and accessing
significant actors in the context were influential in addressing, overcoming challenges

that facilitated the DC processes.

Paralympic athletes’ experiences showed that they were accustomed to navigating
challenges in daily life and educational and vocational spheres. The person-dependent
approaches in the academic domain similarly necessitated DC para-athletes to increase

their agency and reach out to academic staff to request possible flexibilities.

The transferrable skills gained through sports experience also played an important role
in DC facilitation. As para swimmer Ayse expressed, her ability to focus developed

during her athletic career later benefitted her academic pursuits.

In addition to personal competencies, relying on external support was another critical
factor for DC Paralympic athletes. A supportive DC environment where the academic
and vocational domains acknowledge athletic identity and the athletic domain
recognized their student and employee identity was a significant facilitator in DC
processes. Acknowledging individualized needs and communicating with DC
Paralympic athletes to provide the support they needed, such as personal assistance
during campus life, providing lecture notes or flexibility such as online or take-home

exams, together with part-time work opportunities, were crucial facilitators in
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managing the DC experience. The participants’ experiences also revealed that a
successful athletic career was a prominent factor in securing understanding and
sympathy of academic staff for DC facilitation. As most DC Paralympic athletes
shared, being a decorated athlete with a successful athletic career contributed to the

support and accommodations in academic and vocational domains.

Apart from the support of academic and vocational environments, families fulfilled
vital roles that facilitated Paralympic athletes’ DC journey. Their families shaped
considerably the way Paralympic athletes experienced their DC pathways. Besides
facilitating sports participation, they supported their children emotionally and
practically during their DC experience by organizing their schedules with various
stakeholders and assisting them regarding transportation needs, and becoming an
indispensable part of the DC process by attending training camps or moving to another
city to fulfill caregiving role when DC athletes initiated their academic careers. Their
involvement was indispensable in ensuring athletes with high support needs could

sustain their dual careers effectively.

Living in a small city also facilitated managing the demands of DC experiences.
Shorter travel times between school and training sessions and extended social
networks facilitated by living in a small city, eased the DC processes. Moreover,
Paralympic athletes highlighted their spouses as a crucial source of support, both in
taking over parenting responsibilities, such as attending parent-teacher meetings on
their behalf and in co-experiencing the dual career process, mainly when the athletes

relied on their spouses for assistance due to their high support needs.

The facilitative role of the social policies was prominent in supporting Paralympic
athletes’ access to higher education and employment. In initiating academic and
vocational careers, participants relied on legislative provisions supporting
employment opportunities for people with disabilities through quota schemes and
public personal selection exams (E-KPSS). For their academic careers, DC Paralympic
athletes relied on DC policies such as reserved quotas and scholarship schemes

targeted at national athletes to facilitate their university admission processes.
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The double-sided facilitation of the legislative framework based on social policies
targeting people with disabilities, as well as decorated athlete profiles, increased the
available support mechanisms and opportunities. The employment quotas designed to
increase employment opportunities both in the private sector and at the state
institutions, as well as the additional facilitative measures at the university admission
exam, supported DC para-athletes in pursuing their academic and vocational plans.
Lastly, the findings revealed that acquiring information about the legislative
provisions and awareness about the social policy instruments providing financial

support was critical to relying on to facilitate the DC process.
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CHAPTER 5

DISCUSSION

A dual career pathway generally refers to the process by which DC athletes progress
through consecutive educational progressions, followed by vocational pursuits,
concurrent with different athletic developmental phases (Wylleman et al., 2020). The
relevant literature indicated that individuals pursuing dual career in sports had two
different career foci involving sports and education or sports and work, navigating
developmental journeys across diverse domains with interrelated, concurrent,
overlapping transitions and phases (Stambulova & Wylleman, 2019). There were
diverse DC pathways depending on different contexts and athletes’ preferences

(Stambulova et al., 2024).

However, to date DC research has been student-athlete-centric and has ignored DC
para athletes and their DC experiences to a great extent (Stambulova & Wylleman,
2019). Moreover, the para sport specific features identified by studies focusing both
on talent identification and athlete development pathways (Baker et al., 2017;
Dehghansai et al., 2022; Lemez et al., 2020) and retirement experiences in para sports
(Bundon et al., 2018) underlined the contextual complexity and suggested that despite
the available models or frameworks situated in non-disabled sports domain provided
valuable insights, they were not accurately reflecting the unique features of para

athletes’ experiences (Patatas, De Bosscher, Derom, & Winckler, 2020).

To the researchers’ knowledge, there has not been any research studying Paralympic
athletes’ DC pathways to date. Therefore, this study aimed to supplement the DC
literature by conducting contextually informed research, considering the dynamics of
para sports and disability-related factors in shaping DC experiences. In this context,

this dissertation explored Paralympic athletes’ dual career pathways and developed a
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substantive exploratory theory about their DC pathways through employing

constructivist grounded theory.

The results of this study revealed that Paralympic athletes’ career development
experiences involved individual pathways with linear as well as interrupted non-linear
characteristics, indicating differentiations from the generally referred
conceptualization of a dual carer pathway with consecutive progression from

education to vocational careers alongside athletic development.

Paralympic athletes’ DC pathways were shaped by a complex interplay of personal,
contextual, social, cultural, structural, and organizational factors. While Paralympic
athletes shared common experiences with non-disabled DC athletes, the disability
experience, para athlete development pathways, and para sport-specific stressors and
facilitators also differentiated their experiences, highlighting that their experiences
were both common and yet very unique. From initiation to retirement, all phases of
career development were shaped by these factors and revealed distinct challenges and

opportunities that differentiated Paralympic athletes’ DC and MC pathways.

Despite the experiences of Paralympic athletes involved unique and diverse
characteristics, the shared aspects enabled to conceptualize their career pathways.
Accordingly, four patterns of career development pathways were identified based on

career sequences and number of careers pursued.

The first pathway, “Typical Pathway with Dual Career” involved a relatively
normative and linear trajectory, typically beginning during compulsory education by
combining education and sports careers and progressing through consecutive
educational progressions before moving on to vocational pursuits that coexisted with
different phases of athletic development, encompassing both student-athletes and

employee athletes.

The second pathway, “Typical Pathway with Multiple Careers” also involved a
relatively normative and linear progression, but it was differentiated by the initiation
of a third career, with student-employee athletes combining academic, sports, and

vocational careers.
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The third pathway, “Atypical Pathway with Dual Career” was characterized by
interrupted career sequences, with Paralympic athletes experiencing entry, exit, and
re-entry trajectories that involved dropping out and later resuming their DC with new
combinations of academic, vocational, and sports careers, reflecting dynamic
trajectories shaped by the interplay of disability experience, impairment effects,
external opportunities and career planning. Thus, the atypical DC pathway that initially
started as an employee-athlete pathway changed into a student-athlete pathway as the

interrupted career trajectories resumed with a focus on academic development.

The fourth pathway, “Atypical Pathway with Multiple Careers” similarly involved in-
and-out sequences experienced by Paralympic athletes, including dropping out of
education or work careers, continued with constructing a new dual career version with
differentiated career combinations. This pathway was further transformed by the
incorporation of a third career, exemplifying a journey that evolved from being an

employee-athlete to becoming a student-employee-athlete.

As above-explained classification of career development pathways pursued by
Paralympic athletes revealed while some Paralympic athletes’ career pathways
followed a normative and linear progression combining two or three careers, other
Paralympic athletes’ career pathways were characterized by interrupted career
sequences, ultimately resuming with new dual or multiple career trajectories differing
from the initial dropped out career combinations. The processes in the para athlete
development pathways and the stressors as well as facilitators related to disability
experience were the most significant features making para athletes’ DC experiences

unique compared to their non-disabled counterparts.

In a similar vein, the dependence on the support network, and the severity of
impairment further complicated DC processes for the athletes with severe
impairments, revealing co-constructing and co-experiencing processes as they
navigated their DC journey. Diverse profiles of Paralympic athletes, encompassing
student-athletes, employee-athletes, and athletes with multiple careers who combined
academic, vocational and athletic careers, were identified. This multitude of

experiences and late career construction styles challenged the typical DC
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conceptualization in the DC literature and prevented Paralympic athletes’ career
development processes from being conceptualized solely by age-based normative and

consecutive progressions of careers.

A phase-based model illustrated by the Relational Model of Paralympic Athletes’ Dual
and Multiple Career Pathways acknowledging the different stages of career
development processes better reflected the diversity of the Paralympic athletes, their
decisions related to career development processes as well as the in-and-out career
sequences. The model considered both micro level analysis addressing Paralympic
athletes’ social relationships, coping strategies, and career experiences, as well as
macro level analysis revealing organizational and sociocultural contexts in shaping

their career trajectories by creating opportunities or constraints.

5.1. Dual Career Motives

During the pre-DC phase, individuals with disabilities were mobilized to embark on a
dual career journey through the interplay of multidimensional motives and the
influence of significant social agents, such as families, coaches, PE teachers, and
teammates. These motives included commonly shared factors identified in previous
studies, such as securing a future in case of injuries, widening social networks, and
enhancing employability (Defruyt et al., 2020). However, additional motives unique
to the disability experience or facilitated by para sports development pathways also

played a significant role.

Expanding restricted opportunities associated with monotony or a lack of activities in
segregated schools, utilizing talent transfer from non-disabled sports as a second
chance following a severe injury, or exploring the possibility of pursuing a para sports
career later in life even without prior athletic experience upon teammate
encouragement were crucial motives that encouraged individuals with disabilities to
consider a dual career pathway. Similarly, the decision to either live a restricted,
limited life or strive to inspire others and become an exemplary individual motivated
DC Paralympic athlete Demir to pursue sports as a gateway to reclaim his life. This
aligns with Bundon’s (2019, p. 81) reflection that “newly injured individuals may be

particularly receptive to participating in sports because it affords them an opportunity
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to maintain a continuity of identity otherwise challenged by impairment.” From the
very start of the DC journey, Paralympic athletes’ experiences underline that the
disability experience and athlete development pathways played a significant role in

shaping their decisions related to dual career experiences.

Despite the studies indicating early career construction styles of DC athletes from
young ages, impacting their actions (Aunola et al., 2018; Cartigny, Fletcher, Coupland,
& Taylor, 2021; Chamorro et al., 2016), the experiences of DC Paralympic athletes
showed different pathways as they had late sports and academic careers as well. The
absence of age bound development pathways in para sports (Patatas, De Bosscher,
Derom, & Winckler, 2020) enabled participants to consider a late para-athletic career
even if they lacked prior sports experience. Especially Paralympic athletes with an
acquired impairment due to a life-changing event such as an accident had the
opportunity to initiate a relatively late athletic career, experiencing an accelerated
transition to the high-performance pathway. Their experiences confirmed that elite
athletic careers in para sports were not necessarily constructed at young ages.
Similarly, DC Paralympic athletes resumed their interrupted academic careers in a
different field of study and constructed a new academic path. Therefore, the profile of
DC Paralympic athletes and the age at which they participated in para sports or (re)-
initiated their academic careers were diverse, with these careers not necessarily being

constructed at young ages.

The facilitative role of structural support was prominent in supporting para athletes’
and people with disabilities’ access to higher education and employment. The
employment quotas designed to increase employment opportunities both at private
sector and the state institutions as well as the additional facilitative measures at
university admission exam supported DC Paralympic athletes in pursuing their
academic and vocational plans. The double-sided facilitation of legislative framework
based on disability as well as successful sports careers appeared to increase their
opportunities and facilitate the initiation of DC pathways. The findings suggest that
“educational and vocational gaps” (Cartigny, Fletcher, Coupland, & Taylor, 2021)
may not have been as profound stressors for Paralympic athletes as they were for non-

disabled DC athletes. Thus, being informed about the available facilitative measures
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and the social policy instruments supporting career opportunities seemed critical for

effectively using these resources and facilitating the DC process.

5.2.  Career Pathways of Paralympic Athletes

The existing DC research is mostly grounded in a single theoretical framework that
emphasizes a linear progression from education to vocation alongside athletic
development and finally to athletic retirement (Deason, 2019). However, the findings
of this research reveal that the dominant DC conceptualization insufficiently reflects
the DC experiences and pathways of Paralympic athletes involving nonlinear career
progressions and diverse profiles. Accordingly, as mentioned previously DC
Paralympic athletes had four distinct pathways with differing career sequences and

number of career combinations.

In contrast to the previous studies categorizing DC pathways into three main categories
such as “linear, convergent and parallel paths” (Torregrosa et al., 2015) or “students
doing sports” following an educational- vocational pathway, “athletes trying to study”
following a sporting pathway and “athletes searching for optimal balance” following
a dual career pathway (Cartigny, Fletcher, Coupland, & Taylor, 2021; Stambulova et
al., 2015), the experiences of DC Paralympic athletes involved a more fluid and
atypical progression. They navigated across these different DC typologies throughout
their DC journey due to personal, social, organizational and environmental factors and
by simultaneously pursuing three careers, they initiated a multiple career pathway that

extended beyond these three-fold DC categorizations.

Accessibility issues, the effects of impairments, de-classification experiences, and the
prioritization of careers based on their relative importance shaped how DC Paralympic
athletes navigated their dual career pathways. These factors often led athletes to
experience planned or forced temporary cessations or even dropout phases.
Theoretically, the atypical pathway of DC Paralympic athletes involves navigating
across different typologies, “convergent, linear, and parallel pathways” throughout
their DC journey (Torregrosa et al., 2015). For example, para archer Demir began his
DC journey as an employee-athlete, combining a vocational career with a relatively

late start in sports. During the employee-athlete pathway, he prioritized his sports
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career over his vocational career, reflecting a “convergent pathway” (Torregrosa et al.,
2015). However, after encountering workplace accessibility issues and the effects of
his impairment, which hindered his ability to maintain his previous work routines,
together with experiencing the positive outcomes of his athletic success, Demir chose
to focus exclusively on his sports career, transitioning to a “linear pathway”
(Torregrosa et al., 2015). As Demir progressed through his athletic career, he later
resumed his DC pathway by initiating an academic career facilitated by reserved
quotas for decorated national athletes and scholarship programs. His goal of becoming
a sports manager and capitalizing on his para sports expertise led him to emphasize
both sports and academic careers simultaneously, signifying a “parallel pathway”
(Torregrosa et al., 2015). The DC journey of para archer Demir revealed a fluid and
atypical progression from employee-athlete to student-athlete, aligning with the

concept of “fluid transition pathways” proposed by Mateu et al. (2020).

Unlike the double facilitation provided by structural supports, such as disability-
related social policies and facilitative measures related to their successful sports
careers, DC Paralympic athletes face compounded challenges in navigating their dual
careers. These challenges related to the experience of disability, such as accessibility
barriers, the effects of impairments, discriminative practices and adapting to
progressive impairment as well as to the demands of managing dual careers,
encompassing lack of flexibility and dialogue between stakeholders, time conflicts,
often complicated their pathways compared to their non-disabled counterparts. As
Dowling et al. (2018) emphasized, layers of complexity must be acknowledged in the
context of para sports, since macro-level factors, such as infrastructure, available
resources, policy priorities, and the broader social and cultural experience of disability
play a critical role in shaping access to para sports and the opportunities available to
develop and support high-performance para athletes. Understanding and addressing
these interconnected factors is essential to providing equitable and effective support

for DC Paralympic athletes.

A para sports specific challenge experienced exclusively by DC Paralympic athletes
involves the classification process, a critical stressor having profound reflections on

Paralympic athletes’ career trajectories. Changes in sports classes, whether due to
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impairment progression or changes to classification rules, often require athletes to
adapt to new circumstances beyond their control, leaving them to face challenging
experiences. In some cases, athletes had to change their training strategies or learn to
run with a guide, adjust to new competitors related to sports class review, or even face
involuntary, premature retirement in case of de-classification. Consistent with the
study by Bundon et al. (2018), forced retirement associated with de-classification have
unique reflections on Paralympic athletes’ career trajectories that non-disabled DC
athletes do not encounter. Similar to Paralympic athletes with high support needs
adapting to relying on their support networks while navigating DC pathways,
Paralympic athletes with less severe impairments also encounter unique challenges as
they face the risk of forced dropout if they fail to meet the minimum impairment
criteria, which can profoundly affect their DC journeys. These unique challenges to
DC Paralympic athletes highlight the interconnected nature of the classification
process, para sports careers, and DC pathways. Therefore, establishing appropriate

policies and support systems that account for these multifaceted challenges is essential.

This research also offers a novel contribution by identifying diverse pathways pursued
by Paralympic athletes, expanding the previous report by TASS (2021) that outlined
possible trajectories of para athletes in higher education in the UK after graduating
from university. Accordingly, four possible paths for para athletes following their
graduation from higher education were identified as becoming a full-time para-athlete,
retiring from sports to pursue a vocational career due to the difficulties in balancing
sports with full time work, pursuing postgraduate studies alongside an athletic career,
or continuing an athletic career while being unemployment and relying on disability
benefits (TASS, 2021). However, this research revealed that Paralympic athletes even
extended the student-athlete DC pathways by initiating vocational careers and thereby
transforming their dual career pathway into a multiple career pathway. Moreover,
instead of exclusively pursuing a full-time athletic career or transitioning entirely to
full-time work as suggested by the TASS report (2021), Paralympic athletes navigated

toward combining sports and work, embracing their roles as employee-athletes.

The flexibility provided by employers, academic staff, and coaches, along with how

DC Paralympic athletes were perceived and the expectations placed on them across
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sports, academic, and vocational domains, played a significant role in encouraging
them to pursue both employee-athlete and multiple career pathways. Additionally,
facilitative measures enabling access to higher education and employment, as well as
familial expectations for securing a secured future, also contributed to shaping their
career choices. However, messages conveyed by employers or academic staff that
emphasized athletic success above all else, such as statements like “Just come back as
a champion, that’s enough for us” risked reinforcing an over-identification with their
athletic roles. This overemphasis on athletic identity not only created challenges for
maintaining a balanced dual career pathway but also posed potential difficulties for
their transition into retirement. As Wylleman (2019) noted, successfully developing
other identities beyond the athletic role does not depend solely on the athletes
themselves but requires a supportive environment and the facilitation of opportunities

across all domains of their dual career pathways.

5.3.  Co-Constructing and Co-Experiencing

Previous research on DC pathways and transitions suggests that “athletes act as active
agents in constructing their careers, and therefore DC pathways also depend on
athletes’ own preferences usually based on their appraisal of sport and academic
importance/success” (Stambulova et al., 2024). While the dual and multiple career
pathways of Paralympic athletes partly aligned with this suggestion, Paralympic
athletes with high support needs often relied heavily on their support networks such as
caregivers, family and guides for navigating both daily life and sports participation
necessitating them to collaboratively figure out and negotiate their DC experience. The
findings of this study revealed that while initiating their DC journey, Paralympic
athletes with high support needs engaged in a “co-constructing” process, where a
collective decision-making involving input and negotiation with their support network

shaped their career trajectories.

To exemplify, Paralympic athlete Defne, who requires a guide runner for her sports
career and a personal assistant for daily life, described a collaborative decision-making
process when determining her higher education pathway. Together with her family,

coach, and guide, she decided to forgo studying acting and instead enrolled in a sports
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management program. This decision was influenced by discussions within her support
network as studying physical education teacher education program was considered
difficult due to her visual impairment, and acting was deemed challenging to manage

with her sports career.

While the visual impairment of para athlete Defne may limit certain activities, it seems
that her support network’s assumptions related to who qualifies as a PE teacher and
what a para athlete with visual impairment can become imposed restrictions during the
co-decision making process about her academic and future vocational careers. This
process led her to internalize ableism as she approved her support network’s
perspective by acknowledging they had a point and it would be difficult for her to be
a PE teacher, ultimately directing her to study sports management. The co-constructing
process highlighted how the interplay of disability experience, ableist perspectives and

anticipated career compatibility shaped academic trajectories of Paralympic athletes.

The co-constructing process also transformed the external support providers, such as
caregivers and guides, into DC team members, through which they became
indispensable parts of the DC experience. Apart from emphasizing the stakeholders’
role in supporting athletes (Leiva-Arcas et al., 2023), the critical role of this mini-DC
team in enabling or constraining DC pathways is not acknowledged in the DC

literature.

The relationship between the collaborative decision-making process and DC
Paralympic athletes’ decisional autonomy and control in making career-related
decisions is a critical aspect to consider in enhancing DC Paralympic athletes’ intrinsic
motivation toward their DC pathways. According to self-determination theory (Ryan
& Deci, 2000), the feeling of autonomy and control over one’s actions is a fundamental
psychological need facilitating intrinsic motivation development. However, during the
co-constructing process of DC, there is a risk that engaging in collaborative decision-
making may unintentionally undermine athletes’ autonomy and control over their
career construction. This is of particular concern,asa lack of decisional
autonomy has the potential to affect athletes’ motivation and engagement in their DC

journey. To prevent dependence from dictating career decisions during the co-
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constructing process, it is crucial to inform key support network members, such as
caregivers, guides, coaches and family members on respecting the decisional
autonomy of DC Paralympic athletes by providing adequate support without
interfering. By this means, the balance between necessary support and autonomy can
be maintained, ensuring that athletes remain actively engaged and motivated in their

career pathways.

The experiences of DC Paralympic athletes with high support needs indicated that they
needed a pre-planning process before initiating their DC pathways which is consistent
with the study by Ryba et al. (2015), underscoring the importance of understanding
available flexibilities and support services before attending a university. DC
Paralympic athletes, especially athletes with high support needs, communicated their
needs with relevant stakeholders at the universities and negotiated possible
flexibilities, support, and scholarships in order to make informed decisions and sustain
their DC pathways. Being out of their comfort zone and experiencing an unfamiliar
environment, dealing with accessibility issues was challenging for DC Paralympic
athletes. MC wheelchair basketball athlete Kerem’s challenging experience during the
university admission process revealed the added layer of complexity associated with
accessibility issues. The inaccessible faculty buildings, absence of elevators denied
him access to his desired academic program. Consequently, Kerem could not complete
the admission process and decided to continue his academic journey through an open
education system, bypassing the inaccessible environments. This challenging
experience highlighted that despite being able to initiate their academic careers,
sustaining and experiencing the career were more difficult for DC Paralympic athletes
as they had to address more complicated needs than the well-referenced challenges
such as lack of time (Stambulova et al., 2015), financial struggles and inflexibility of

coaches (Cosh & Tully, 2015).

The disability experience added a layer of complexity while navigating the DC
pathways. Universities offering clear information about their facilities, scholarship
opportunities, and available sports programs to enhance para athletes’ informed
choices was similarly voiced by the Talented Athlete Scholarship Scheme’s report as

a critical factor in supporting student-para athletes (TASS, 2021). In this sense,
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information and transparency about academic and sports environments may help DC
Paralympic athletes assess the compatibility of their DC environments with their
individual needs, thus promoting a better decision-making process and preventing

them from dropping out of careers.

5.4. Period and Career Based Strategies

The findings of this research showed that Paralympic athletes navigated the challenges
of their DC pathways through considering period and career-based strategies. As
articulated by one of the student-para athletes, “initiating the DC was easier than
experiencing it,” highlighting the necessity of developing coping strategies to manage

their DC journey.

After initiating their DC journey and experiencing a rapid transition into the high-
performance para sports pathway, Paralympic athletes developed an awareness
regarding critical periods requiring them to reevaluate their priorities and adapt their
focus by understanding dynamic and cyclical nature of DC demands. Consistent with
the previous studies (Mateu et al., 2020; Stambulova et al., 2015), it was not possible
for DC Paralympic athletes to achieve a balance by investing fully and equally in their
different careers and addressing competing demands. The critical periods involving
transitioning into university, navigating pre-PGs cycles or major championships,
injury experience, health and familial issues required them to adopt a period-based

strategy.

Additionally, some DC Paralympic athletes experienced progressively demanding
transitions such as transition into university coinciding with qualifying for PGs that
further necessitated them to negotiate periodic priorities, reschedule programs, weigh
the cost and benefits, seize the available support and expectations of significant others.
During these challenging periods, DC competencies such as timely assessment of the
situation, anticipation of the possible challenges, learning from their friends’
experiences, reaching out to available networks, communication and planning skills,
were valuable resources that Paralympic athletes depended on, confirming previous
studies stressing DC competencies as valuable assets (De Brandt et al., 2017, 2018).

Additionally, support of their families, flexibility granted from academic staff and
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revisiting training programs with their coaches facilitated managing their DC pathway,
reiterating the significance of support provided by significant others (Knight et al.,
2018).

However, the continuity of the provided understanding and support seemed an issue
as coaches’ attitudes toward the DC changed on a continuum over the course of para
athletes’ DC journey. The pre-qualification period of PGs was one of the most critical
periods that considerably affected the coach’s attitudes, expectations and planning.
Coaches who were once very supportive became anxious and concerned about the
demands of other careers during the pre-PGs cycle, affecting their support toward DC
experiences. This raises concerns about the sustainability of recognizing and
supporting multidimensional roles and responsibilities of DC Paralympic athletes and
highlight the significance of optimizing flexibility to support the holistic development
of DC Paralympic athletes.

When balancing dual careers became challenging particularly due to a lack of
flexibility or increasing demands of their sports careers, another coping strategy
adopted by DC Paralympic athletes was delaying their careers, usually their academic
careers by deciding on an academic freeze or temporarily pursuing a linear pathway
(Torregrosa et al., 2015). Similarly, the study by Dehghansai et al. (2021b) revealed
that some athletes paused their academic or vocational careers until the post-PGs

period, aligning with the experiences of some participants in this study.

In addition to the period-based strategic planning and management, DC Paralympic
athletes also adopted career-based strategies, including planning careers on a
continuum, relying on institutional support and favoring compatible careers as they
stressed age pressure on their athletic careers. However, discriminatory practices
restricting career opportunities, such as denying enrollment in physical education
teacher education programs based on disability, prevented a Paralympic athlete from
enjoying full and equal access to education and exercising autonomy in his career
planning, reinforcing the need for non-discriminatory, inclusive policies and practices.
Besides, these discriminative practices and forced career choices presents potential

threats for the psycho-emotional wellbeing of the DC para athlete.
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Except for one student-para athlete, all participants favored fields such as sports
science or coaching by underlining the career compatibility, future career plans as well
as the anticipated flexibility of academic staff in sports-related programs. These
findings align with the study by Kavoura and Ryba (2020), which emphasized career
related decisions being affected by the compatibility of careers in managing a DC and
the limited lifespan of an athletic career. For DC Paralympic athletes, pursuing
compatible careers appeared to be a pragmatic approach, offering flexibility and
support in managing their careers while potentially preserving their athletic identity

through roles such as sports manager or expert, even after retirement.

The experiences of Paralympic athletes with dual and multiple careers revealed that
they adopted a dynamic relationship between period and career-based strategies. Their
career planning and management that considered both periodic and career-based
priorities, coupled with provided flexibility and understanding allowed them to
manage periodic demands while maintaining a broader perspective on their overall

career trajectory.

5.5. Implications

To the best of researcher’s knowledge, this study is the first one to explore and
conceptualize the DC pathways of Paralympic athletes. This research provides a new
perspective by shedding light on dual and multiple career pathways of Paralympic
athletes and introducing new concepts such as “co-constructing” and “co-
experiencing” that contribute to the growing body of DC literature in
sports. This section presents the study's theoretical and policy implications that might

be beneficial for researchers, stakeholders in para sports and policymakers.

5.5.1. Theoretical Implications

The research to date has focused on several areas of DC in sports. However,
Paralympic athletes’ dual career experiences and the unique dynamics of para
sports context have been under-researched topics. Consequently, previous studies’
exclusive focus on the non-disabled sports context missed an important piece of the

DC mosaic: Paralympic athletes and their DC experiences. By exploring and
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conceptualizing DC pathways and experiences of Paralympic athletes and developing
the theoretical model, “Relational Model of Paralympic Athletes’ Dual and Multiple
Careers Pathways,” this study addresses this theoretical gap.

In contrast to the dominant DC pathway illustrating DC athletes advancing through a
linear, consecutive progression from education to vocational careers alongside athletic
development, this study conceptualizes diverse pathways followed by Paralympic
athletes and introduces a phase-based perspective by accommodating non-linear
progressions and temporary cessation periods. While the Relational Model of
Paralympic Athletes’ Dual and Multiple Careers Pathways has similarities with the
regular process of experiencing a DC with its four general phases formulated by Li
and Sum (2017), this research further identifies non normative phases, possible
challenges and opportunities changing career trajectories, phases leading to new
versions of DC pathways as well as atypical progressions specific to para sports
context. The proposed model highlighted the availability of differentiated DC
pathways with entry, exit, and re-entry phases, incorporating diverse career

combinations within the DC experience.

Further studies might examine the characteristics of athletes in these differentiated
pathways, the proposed theoretical models’ naturalistic generalizability, and their
adaptability to other contexts. Additionally, DC phases proposed by the model might
be further explored and tested by adopting an intersectionality perspective.
Researchers are encouraged to consider and test each pathway by exploring the DC

experiences of their sample situated in other contexts.

By proposing a theoretical perspective, the current study explored the dual career
experience over the lifespan of interviewed athletes. The qualitative nature of this
study provided rich and detailed information on how dual and multiple career

pathways are experienced within para sports context.

The findings highlighted some critical periods including transitioning to a high-
performance pathway, pre-PGs cycle, and higher education. As experiencing dual or
multiple careers become progressively demanding within critical periods, Paralympic

athletes adopted period and career-based strategies to plan and manage their careers.
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Similarly, researchers are encouraged to consider and test period and career-based

strategies and understand the demands and coping strategies.

Additionally, this study introduces the concepts of “co-constructing” and “co-
experiencing,” which reflect DC athletes with severe impairments relying on the
support and collaboration of their support network to sustain their dual career journeys.
The complexity and diversity of DC Paralympic athletes’ experiences are
manifested through this interdependent relationship necessary to maintain DC
experience. Therefore, exploring the role and experiences of support providers and
guides within this interdependent DC relationship and how DC Paralympic athletes’
decisional autonomy and control over their lives are exercised could be an area for

consideration.

5.5.2. Policy Implications

The findings of this research showed that although most DC Paralympic athletes did
not initially plan to pursue an athletic career, they ended up experiencing a rapid
transition into a high-performance pathway, often becoming national para athletes in
an accelerated way. Becoming a national para athlete led to significant changes,
including increased expectations for commitment and adaptation to long, frequent
national training camps. Previous research on meanings attached to sports
participation of individuals with disabilities showed that there were motives other than
the performance narrative and individuals with disabilities expressed frustration when
their motivations are overlooked in favor of performance-driven programming (Allan

etal., 2018).

Although transitioning into high performance pathways worked well for the sample of
this study, directing individuals into high-performance pathways without considering
their sports participation motives might result in negative experiences and even
dropping out of sports. Moreover, managing fast track independence expectations
upon transition to centralized training facilities especially challenged athletes with
high support needs, revealing concerning experiences for their wellbeing (Miller et al.,
2024). Therefore, coaches, program managers, and policymakers should acknowledge

diverse motives for sports participation, individualized needs and offer para sports
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opportunities that correspond to participants’ needs and goals. By this means,
individuals with disabilities will be able to engage in sports that align with their

personal goals.

The experiences of DC Paralympic athletes showed that although they were supported
in initiating their DC journeys through double facilitation based on disability-related
social policies and DC policies such as employment quotas or reserved quotas in sports
science programs and scholarship schemes, Paralympic athletes often faced challenges
after initiating their careers, such as lack of flexibility, accessibility issues,
transportation problems which sometimes led them to experience temporary cessation
or drop out of their DC pathways. Therefore, in addition to providing initial support to
construct their careers, it is also crucial to ensure continuous, collaborative support and
integrated efforts throughout their dual-career experiences. Consistent with other
studies underscoring the social and physical barriers that prevent the full and equal
participation of people with disabilities (Akbulut, 2012; TOHAD, 2015), there is a
strong need to establish a policy agenda aimed at removing disabling barriers and
promoting equal opportunities for people with disabilities, including DC Paralympic

athletes.

Another policy implication of this study involves supporting DC Paralympic athletes
in their efforts to raise awareness about para sports and encourage other individuals
with disabilities to participate in sports and become more active. Moreover, to promote
dual career in sports and encourage athletes to pursue academic and vocational careers,
benefiting from DC Paralympic athletes as ambassadors can play a crucial role in

inspiring other athletes and highlighting the significance of dual career.

One of the key challenges experienced by student para-athletes was the transition out
of higher education (TASS, 2021). DC Paralympic athletes have expressed negative
emotions such as sadness, feeling emptiness, and emotional devastation while
reflecting on retirement which underscore potential challenges they may encounter in
transitioning to post sports careers. Thus, providing support for DC Paralympic

athletes during the retirement phase should be a critical policy priority.
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Consistently with the study by Geraniosova and Ronkaninen (2015), DC Paralympic
athletes often engaged in self-initiated problem-solving processes and depended on
personal efforts rather than relying on organized support systems, highlighting the
urgent need for establishing a collaborative and integrated support system regarding
dual career. To foster communication, coordination and achieve a collaborative
approach to supporting DC athletes, establishing dedicated units or appointing DC
coordinators within sports federations and universities should be a critical policy
priority. Defining the institutional requirements, roles and responsibilities of DC
stakeholders and establishing guidelines for supporting DC athletes can facilitate a
clear and structured framework for providing comprehensive and consistent support

throughout their DC pathways.

Such a collaborative structure should emphasize empowering DC athletes to manage
their own DC experience, enhancing their agency, and adopting a competence driven
approach to ensure athletes receive the necessary guidance and resources and develop

DC competencies.

Lastly, this study and previous study conducted in Tiirkiye (Kogak et al., 2023) show
that there is a need for organized, coordinated and systematized approach to supporting
DC athletes in Tiirkiye. To promote a systematic approach and foster closer
collaboration among DC stakeholders, it is essential to establish a comprehensive
framework reflecting the national conditions and policy priorities. Outlining strategies
to support DC athletes and defining codes of conduct for stakeholders that specify their
roles and responsibilities by developing national guidelines on DC athletes is crucial
to enhance coordination and ensure organized, integrated efforts among all

stakeholders involved in supporting dual career athletes.

5.6. Limitations and Suggestions for Further Studies

Despite the promising contributions explained above, there are some limitations in this
study as well. The first limitation is participant profile. The participants of this research
consisted of active Paralympic athletes, therefore focusing on an elite level excluded
participation level para athletes and their respective dual career experiences. Since

there might be differences while initiating and experiencing dual career pathways
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depending on different para-sports contexts, such as participation levels, the developed
model is limited to other contexts except for high-performance para-sports pathways.
Moreover, the inclusion criteria of participants excluding athletes with additional
sensory and intellectual impairments prevented capturing respective DC experiences

and associated pathways.

A similar limitation arises from involving only athletes from Paralympic sports,
excluding those competing in non-Paralympic sports. Support systems and financial
incentives, such as athlete grants provided by the Ministry of Youth and Sports
Tiirkiye, specifically target Olympic and Paralympic athletes (Ministry of Youth and
Sports, 2021). This could mean that para-athletes from non-Paralympic sports may

have distinct DC experiences shaped by the absence of similar support structures.

Moreover, the study took place within a period corresponding to the pre-Paris 2024
Paralympic Games cycle, with athletes experiencing busy schedules, intense
preparation and training schedules, and possible stressful experiences related to quota
allocation and the qualification process. This period and associated experiences might
have unique reflections regarding the prioritization of sports careers compared to other

periods and cycles.

Relatedly, conducting sequential interviews with some participants was not possible
due to the heavy schedules ahead of the Paralympic Games. Moreover, despite
grounded theory methodology allowing the use of other data sources such as
observation, journals, and social media accounts, the current theoretical explanation
was developed solely based on the data obtained from in-depth interviews with

participants because of time constraints.

In a similar vein, time constraints prevented researcher from designing and conducting
a longitudinal study which could provide better insights especially into the retirement
phase and associated experiences. Understanding Paralympic athletes’ DC progression
over time, examining DC experience around significant periods and their reflections
on career decisions and experiences could also provide more comprehensive

information.
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Considering the above-mentioned limitations, the developed theoretical model is
believed to have added fresh insights into DC in sports research and expanded the
scope of DC research by considering Paralympic athletes. The research also aimed to

attract attention to the para sports context within the wider sports science research.

With that being said, it would be beneficial to suggest further areas of research. Firstly,
according to the constructivist grounded theory, the developed theoretical model
introduces “one possible truth among many” (Weed, 2017, p. 153). Thus, there could

be other alternative ways to conceptualize DC pathways in para sports.

With regard to the other athlete profiles, researching all-weather athletes competing in
both summer and winter sports, junior para-athletes experiencing compulsory
education periods, and transnational para-athletes by focusing on their DC experiences
could further enlighten the processes and decisions during DC pathways. Exploring
the pre-national team period and the experiences associated with participation level
athletes could also provide novel insights. Furthermore, as legislative framework
differentiates Paralympic and non-Paralympic sports regarding financial support
provisions through athlete grants or supporting employment opportunities such as PE
teachers or sports expert positions for national athletes from Olympic and Paralympic
sports, researching how para athletes from non-Paralympic sports experience dual

career pathways could provide new insights in DC research.

Since macro-level factors such as available social polices had facilitative reflections
on providing employment opportunities to individuals with disabilities as the shared
account of participants revealed, it is worthwhile to explore different welfare system
and their interaction with DC experiences in para sports and how different welfare

systems affect micro level experiences.

Lastly, exploring gender dynamics in the dual and multiple career development of para
athletes could provide a deeper understanding of the impact of gender on dual career
experiences as one of the male DC Paralympic athletes’ transferred parental
responsibilities largely to his wife. Examining how para athletes experience parenting
responsibilities while managing different careers could provide a deeper

understanding of the impact of gender on dual career experiences in para sports.
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The above-mentioned research suggestions might reveal differentiated experiences
regarding how DC is experienced, with associated expectations, challenges and
demands. Therefore, researching suggested topics might provide new insights into DC

research.
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CHAPTER 6

CONCLUSION

To fill a research gap on the dual career pathways of Paralympic athletes, this
dissertation explored the experiences and DC pathways of Paralympic athletes by
employing a constructivist version of grounded theory. To this end, in-depth semi-
structured interviews were conducted with ten active Paralympic athletes who were
either studying at university, working full-time alongside their sports careers, or

combining both academic and vocational pursuits.

The results of this study revealed that the dominant DC conceptualization, illustrating
the consecutive educational progressions, followed by vocational pursuits,
concurrently with different athletic developmental phases insufficiently reflected the
DC experiences and pathways of Paralympic athletes involving nonlinear career
progressions and diverse profiles. Paralympic athletes’ career development
experiences involved individual pathways with linear, as well as interrupted non-linear
characteristics, indicating variations from the generally referred conceptualization of
a DC pathway with consecutive progression from education to vocational careers

alongside athletic development.

Paralympic athletes’ dual career and multiple career pathways were shaped by a
complex interplay of personal, contextual, social, cultural, structural, and
organizational factors. From initiation to retirement, all phases of career development
were shaped by these factors and revealed distinct challenges and opportunities that
differentiated Paralympic athletes” DC and MC pathways. The processes in the para
athlete development pathways and the stressors as well as facilitators associated with
experience of disability and para sports were the most significant features making para

athletes’ DC experiences unique compared to their non-disabled counterparts. Despite
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the experiences of Paralympic athletes involved unique and diverse characteristics, the
shared aspects enabled to conceptualize their career pathways based on career

sequences and number of careers pursued.

The first pathway, “Typical Pathway with Dual Career” involves a relatively
normative and linear trajectory, typically beginning during compulsory education by
combining education and sports careers and progressing through consecutive
educational progressions before moving on to vocational pursuits that coexisted with
different phases of athletic development, encompassing both student-athletes and
employee athletes. The second pathway, “Typical Pathway with Multiple Careers”
also involves a relatively normative and linear progression, however it is differentiated
by the initiation of a third career, which includes student-employee athletes combining
academic, sports, and vocational careers. The third pathway, “Atypical Pathway with
Dual Career” is characterized by interrupted career sequences, with Paralympic
athletes experiencing entry, exit, and re-entry trajectories that involve dropping out
and later resuming their DC pathways with new combinations of academic, vocational,
and sports careers, reflecting dynamic trajectories shaped by the interplay of disability
experience, impairment effects, external opportunities and career planning. Thus, the
atypical DC pathway that initially started as an employee-athlete pathway changes into
a student-athlete pathway as the interrupted career trajectories resumed with a focus
on academic development. The fourth and final pathway, “Atypical Pathway with
Multiple Careers” similarly involve in-and-out sequences experienced by Paralympic
athletes, including dropping out of education or work careers, continued with
constructing a new dual career version with differentiated career combinations. This
pathway is further transformed by the incorporation of a third career, exemplifying a
journey that evolves from being an employee-athlete to becoming a student-employee-

athlete.

Diverse profiles of Paralympic athletes, encompassing student-athletes, employee-
athletes, and athletes with multiple careers who combined academic, vocational and
athletic careers, were identified. This multitude of experiences and late career
construction styles challenged the typical DC conceptualization assuming consecutive

educational progressions followed by vocational careers concurrent with athletic

197



development and prevented Paralympic athletes’ career development processes from
being conceptualized solely by age-based normative and consecutive progressions of

carcers.

A phase-based model illustrated by “the Relational Model of Paralympic Athletes’
Dual and Multiple Career Pathways” acknowledging the different stages of career
development processes better reflects the diversity of the Paralympic athletes, their
career-related decisions and processes as well as the in-and-out career sequences. The
model considers both micro level analysis addressing Paralympic athletes’ social
relationships, coping strategies, and career experiences, as well as macro level analysis
revealing organizational and sociocultural contexts in shaping their career trajectories
by creating opportunities or constraints. Consequently, career pathways of Paralympic
athletes are conceptualized by situating different processes and social relationships

within the environment.

The Relational Model of Paralympic Athletes’ Dual and Multiple Career Pathways
illustrates typical phases experienced by all DC and MC Paralympic athletes, such as

99 ¢y

“mobilization,” “initiation and acclimatization,

9 66

strategizing period and career,” and

2 ¢

“retirement” as well as probable phases including “temporary cessation,” “talent

2 ¢

transfer,” “DC transformation multiple careers,” “new version of DC,” and “de-

classification- forced retirement.”

The findings indicate that the severity of impairment and the dependence on the
support network further complicated DC processes for the athletes with severe
impairments, which revealed co-constructing and co-experiencing processes as they
navigated their DC journey. Paralympic athletes with high support needs often relied
heavily on their support networks such as caregivers, family and guides for navigating
both daily life and sports participation necessitating them to collaboratively figure out
and negotiate their DC experience. Moreover, de-classification as well as transitioning
from non-disabled sports to para sports following a severe injury and undergoing
adaption and transformation processes while pursuing DC were among the unique

features experienced by Paralympic athletes.
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This research showed that Paralympic athletes navigated the challenges of their DC
and MC pathways through adopting period and career-based strategies, allowing them
to manage the periodic demands and priorities while planning their careers on a

continuum.

The findings of this dissertation underline the vital importance of supporting
Paralympic athletes in a holistic manner, especially through emphasizing their
individual needs and experiences throughout the initiation and progression of their DC

and MC pathways.

Lastly, this study extends the existing DC literature by proposing a novel
conceptualization of Paralympic athletes’ career pathways and aims to encourage

researchers to further explore dual career experiences in para sports context.
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B. INFORMED CONSENT FORM (IN TURKISH)

ARASTIRMAYA GONULLU KATILIM FORMU

Saym Katilimet,

Bu arastirma, ODTU Beden Egitimi ve Spor Béliimii doktora 6grencisi Gizem
Girismen tarafindan Prof. Dr. Mustafa Levent Ince danismanligindaki doktora tezi
kapsaminda yiiriitilmektedir. Bu form sizi aragtirma kosullar1 hakkinda
bilgilendirmek i¢in hazirlanmstir.

Bu calisma tarafimdan tasarlanmis olup “Paralimpik sporcularin sporda ¢ift
kariyer stiregleri ve deneyimlerini engelli sporlari baglaminda incelmeyi ve bir kuram
gelistirmeyi” amaglamaktadir.

Arastirma konusuna iliskin deneyimlerinizi ve gorlislerinizi 6grenmek
amaciyla bireysel miilakatlar ve odak grup goriismeleri gerceklestirilecektir.
Goriismelerin yaklasik olarak bir saat siirmesi beklenmektedir. Gorlisme sirasinda,
paylasimlariniza iligkin notlar ve ayn1 zamanda ses kaydi alinacaktir. Ancak soz
konusu notlarin ve ses kaydmin metne doniistiiriilmiis hali iglincii kisilerle
paylasilmayacaktir. Paylastiginiz  bilgiler sadece bu arastirma kapsaminda
degerlendirilecek ve sadece bilimsel yayimlarda kullanilacaktir. Bununla birlikte,
aragtirma kapsaminda paylastigimiz kisisel bilgileriniz ve isminiz kesinlikle gizli
tutulacaktir.

Goriismeden sonra, ses kaydinin metne doniistiiriilmiis hali ve gorlismede
alinan notlar gozden gegirebilmeniz ve onayiniz i¢in sizinle paylasilacaktir. Caligmaya
iliskin sorulariniz varsa sorabilirsiniz. Son olarak, bu aragtirmaya katiliminizin goniilli
oldugunu ve istediginiz zaman goriigmeyi sonlandirabileceginizi belirtmek isterim.

Katiliminiz i¢in tesekkiir ederim.

Gizem Girigmen
Doktora 6grencisi

Yukarida yer alan bilgileri okudum ve anladim, bu ¢calismaya tamamen goniillii olarak
katiliyorum.

Isim /Soyisim Tarih Imza
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C. INTERVIEW QUESTIONS (IN TURKISH)

Goriisme Sorular:

Kisisel bilgiler

Kendinizden bahsedebilir misiniz? Sizi tantyabilir miyim? Spor ve egitim/is yasaminiz
ile ilgili bilgi alabilir miyim?

Eger sakincasi yoksa engelinizden bahsedebilir misiniz?

Engelli biri olarak Tiirkiye’de yasamak nasildi paylasabilir misiniz? Eger
karsilastiysaniz, ne gibi zorluklarla karsilagtiniz?

Sporla ilk temas
Sporla ilk tanismaniz nerde ve nasil oldu bahsedebilir misiniz? ilk deneyiminiz
nasildi? Geri donilip dislindiigiiniizde sporla ilk temasinizla ilgili neler
hatirltyorsunuz?

Devam etmeye nasil karar verdiniz?

Size gore, deneyimlerinize goére toplum engelli sporlarin1 nasil degerlendiriyor?
Toplumun engelli sporculara bakigini nasil degerlendiriyorsunuz?

Gegmisten gilinlimiize toplumun engelli sporuna ve engelli sporcularina bakisinda bir
degisiklik var mi sizce?

Sportif kariyerin ilk asamalar:
Sportif kariyerinizin ilk agamalarindan bahsedebilir misiniz?

Spora baglamanizda ve sportif yasantinizda etkili olan kisilerden bahsedebilir misiniz?
Mesela ailenizin rolii? Varsa kardesinizin? Antrendriiniiziin? Arkadaslarinizin?

Sportif kariyerinizi diisiindiigliniizde, kim ve ne gibi siiregler, faktdrler 6nemli rol
oynadi? Hem olumlu hem de olumsuz kirilma noktalari, siiregler deneyimlediniz mi?
Olduysa nasil etkiledi sportif kariyerinizi bu siirecler?

Engelli bir sporcu olarak neler deneyimlediginizi anlatabilir misiniz? Varsa, engelli

bir sporcu olarak ne gibi zorluklar yasadiniz? Sizce bu yasadiklariniz sportif
kariyerinizi nasil etkiledi?
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Varsa, sportif kariyerinizi neyin/kimin kolaylastirdigin, yardimci oldugunu
paylasabilir misiniz? Neler deneyimlediginizi anlatabilir misiniz?

Milli takima se¢im siirecini anlatabilir misiniz? Varsa, nasil kriterler ve
degerlendirmeler igeriyor? Bu siirecle ilgili kendi deneyiminizden bahsedebilir
misiniz?

Elit spor kariyeri asamasi- Paralimpik sporcu olmak

Elit spor kariyerine sahip olmaya ne zaman karar verdiniz? Bu yolu se¢menize ne
sebep oldu, nasil gelisti siire¢?

Sportif kariyerinizin basindaki hedeflerinizi, beklentilerinizi diislindiigiiniizde, neler
planladiginiz1 paylagabilir misiniz? (Siireg igerisinde bir degisiklik oldu mu? Olduysa
ne oldugunu sorabilir miyim? Ne/kimler etkili oldu?)

Elit seviyede engelli bir sporcu olarak, varsa yasadigmiz sizin i¢in 6zel anlar
paylasabilir misiniz? (Sportif kariyerinizi, spora bakisinizi nasil etkiledi?)

Elit seviyede engelli bir sporcu olarak, varsa yasadiginiz sizin i¢in zor zamanlari,
deneyimleri paylasabilir misiniz? (Sportif kariyerinizi, spora bakisinizi nasil etkiledi?)

Sporda cift kariyerli sporcu olmak- deneyimler
Akademik/ls yasaminizdan bahsedebilir misiniz?

Cift kariyerli bir sporcu olmaya giden siire¢ nasil gelisti? Nasil karar verdiniz? Ne
zaman? Neden?

Giinliik rutininizi anlatabilir misiniz? Hayatinizdaki iki farkli énemli alani (spor-
egitim/is) dengeleyebiliyor musunuz? Nasil dengeliyorsunuz? Bu siirecte
deneyimlediginiz zorluklar var mi1?

Cift kariyerli engelli bir sporcu olmak nasil bir deneyim, bahsedebilir misiniz? Size
gore, sadece sportif bir kariyer sahibi olsaydiniz daha farkli olur muydu? Nasil farkl
olurdu, paylasabilir misiniz?

Bu zamana kadar sporla es zamanli olarak yliriittiigiiniiz egitim/is yasamina iliskin
deneyimlerinizi nasil anlatirsiniz? Yasadiklarinizdan bahsedebilir misiniz?

Hig¢ zorluklarla karsilastiniz m1? Olduysa, bu zorluklarla nasil basa ¢iktiniz? Nasil
iistesinden geldiniz? (Kim(ler)/ ne(ler) etkili oldu bu siirecte? Kolaylastiran veya
zorlagtiran faktorler?)

Hi¢ hayal kirikligi ya da kariyerinizde kirilma noktalar1 yasadiginiz m1? Neler
oldugunu paylasabilir misiniz? Yasadiklariniz sporda ¢ift kariyer deneyiminizi etkiledi
mi? Nasil etkiledi? Aldiginiz kararlar1 nasil sekillendirdi? Sporda ¢ift kariyere iliskin
bakis a¢iniza etkisi oldu mu?
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Sizin i¢in 6nemli kisiler, sporda cift kariyer karariniz ve deneyiminizle ilgili ne
diisiiniiyor sizce? Kim(ler) etkili oldu bu kararinizda, bahsedebilir misiniz?

Cift kariyerli bir sporcu olmanizla ilgili, yasadiginiz deneyimle ilgili aileniz neler
diisiiniiyor? Tutumlari, davraniglari nasil?

Cift kariyerli bir sporcu olmanizla ilgili, yasadiginiz deneyimle ilgili antrendriiniiz
(kuliip ve milli takim) neler diisliniiyor? Tutumlari, davraniglari nasil?

Kendi deneyiminizin Stesinde, genel olarak antrendrler, aileler engelli bir sporcunun
yasaminda egitim/is yasaminin rolii hakkinda neler diisiiniiyor sizce?

Akademik ortaminiz, {niversitenin (i$ ortaminizin) sizin sporda c¢ift kariyer
deneyiminizle ilgili diisiinceleri neler sizce? Karsilastiginiz zorluklar var mi?
Kolaylagtiran siirecler, faktorler? Hocalariniz, egitmenleriniz, danigsmaninizin (is
vereninizin) yaklasimi nasil? Sporun sizin hayatinizdaki yeri ve roliinii nasil
degerlendiriyorlar sizce?

Sizce daha farkli bir boéliimde okuyor olsaydiniz nasil bir deneyiminiz olurdu? Ya da
daha farkl1 bir tiniversite okusaydiniz? Size destek saglayan sistemler var mi? Ya da
akademik ortamda karsilastiginiz problemler oldu mu?

(Sizce daha farkli bir is yerinde/kurumda olsaydiniz nasil bir deneyiminiz mi olurdu?
(Size destek saglayan sistemler var mi1? Ya da is ortamda karsilastiginiz problemler
oldu mu?)

Ogrenci olarak (galisan olarak), varsa yasadiginiz sizin i¢in 6zel anlar1 paylasabilir
misiniz?

Ogrenci olarak (galisan olarak), varsa yasadigimiz sizin i¢in zor zamanlar1, problemleri
paylasabilir misiniz?

Elit seviyedeki engelli bir sporcu olarak, yasamiizdaki diger ugraslarinizla,
sorumluluklarmizla karsilastirdiginizda, sporun yasaminizdaki pay1 sizce ne kadar?
Yasaminizin ne kadarmni kapliyor? Ya diger aktiviteleriniz?

Ideal, olmas1 gereken bir engelli spor kariyeri ile ilgili diisiincelerinizi paylasabilir
misiniz? Peki ideal bir sporda ¢ift kariyer icin neler sdylersiniz? (Bu siirecte spor
federasyonlariin, paralimpik komitenin bir rolii var m1 sizce?)

Kurumsal diizeyde destek mekanizmalari, destek saglayan sistemler var mi1? Varsa,
sizi ¢ift kariyerli bir sporcu olarak deneyiminizi nasil ve ne dlciide destekleyebiliyor?

Sporda ¢ift kariyer deneyiminizde etkili olabilecek kurumlardan/kuruluslardan

beklentileriniz neler, paylasabilir misiniz? Sizi nasil destekleyebilirler? Nasil
desteklemeliler?
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Paralimpik oyunlar siirecine giden son y1l nasil bir deneyiminiz oldu? Cift kariyerli bir
sporcu olarak o siiregteki programiniz nasildi? Nasil bir siirecten gectiniz bahsedebilir
misiniz? Hayatinizdaki iki farkli alandaki dengeler nasil sekillendi? Diger yillarla
karsilagtirmanizi istesem?

Pandemi gibi belirsiz siireclerde sporda cift kariyer deneyimleri

Yasadigimzi pandemi gibi belirsizlik yaratan ve yasatan bir siirecte sporda ¢ift kariyer
deneyiminiz nasil sekillendi? Es zamanli olarak yiiriittiiglinliz spor ve egitim/is
yasaminizda ne gibi degisiklikler oldu?

Gelecek ile ilgili planlar- emeklilik

Sportif kariyerinize devam edemeyecek olsaniz ne hissedersiniz?

Daha oOnce hi¢ spordan emekli olmay:1 diisiindiinliz mii? Sportif kariyerinizi
sonlandirmakla, emeklilikle ilgili hislerinizi, diislincelerinizi paylasabilir misiniz?

Sportif kariyerinizi sonlandirdiktan sonraki gelecek planlarmizdan bahsedebilir
misiniz?
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D. SAMPLE DOCUMENT OF PARA SPORTS’ TRANSFER OF
GOVERNANCE

JE i
GENCLIK VE SPOR BAKANLIGI
Spor Hizmetleri Genel Miidiirligii

Sayr  :E-55713576-125.99-3607076 10.11.2022

Konu :Para Okguluk Branginin Turkiye Okguluk
Federasyonuna Alt Brang Olarak
Baglanmasi

DAGITIM YERLERINE

7405 sayili Spor Kultipleri ve Spor Federasyonlari Kanunu 45 inci maddesinin 1 inci fikrasinda
"Spor dallari Bakanlik tarafindan belirlenir ve teknik ve idari bakimdan spor federasyonlarina baglanir",
I sayili Cumhurbaskanhg Teskilati Hakkinda Cumhurbagkanligi Kararnamesinin 189 uncu maddesinin
(J) bendi "Spor dallarinin belirlenmesini tayin ve tespit etmek, spor federasyonlarinin kurulmasina ve
faaliyetlerinin sona erdirilmesine iliskin is ve islemleri yapmak" hitkiimleri yer almaktadir.

llgili Kanun ve Kararname hitkiimleri dogrultusunda Bakanlik Makamunin 09/11/2022 tarihli ve
244 sayili olur ile Turkiye Bedensel Engelliler Spor Federasyonu biinyesinde faaliyetlerini siirdiiren Para
Okguluk branginin ayrilarak Tiirkiye Okguluk Federasyonuna baglanmasina karar verilmistir.

Bilgilerini ve geregini rica ederim.

Murat KOCAKAYA
Genel Miidiir a.
Genel Miidiir Yardimeisi V.

Dagitim:

Tirkiye Bedensel Engelliler Spor Federasyonu
Bagkanhgina
Tiirkiye Okguluk Federasyonu Bagkanligina

Bu belge, givenli elektronik imza ile imzalanm
Dogrulama Kodu: DBG6DGF4-E036-4366-ADS3-32A06ASDESAE " Dogrulama
Ornek Mqlxallcsl Orug Reis Caddesi No:13 Altindag / Ankara
Telefon No: 444 0 472 Faks No: (312) 596 70 48

Internet Adresi: www gsb.gov.ir KEP Adresi: ;cnchkvcsporb:lkanligigugha()l.kcg.tr
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E. CURRICULUM VITAE

PERSONAL INFORMATION

Surname, Name: Girismen, Gizem

EDUCATION
Degree Institution Year of Graduation
MS METU Social Policy 2017
BS Bilkent University 2004
Business Administration
High School Ankara Ozel Tevfik Fikret Lisesi 2000
WORK EXPERIENCE

2016- present

March 2018 -
July 2018

September 2016

2014- 2022

August 2013 -
2016

July 2011 -
August 2013

November 2006 -
July 2011

November 2004 -
March 2005

Sports Advisor, Ministry of Youth and Sports, Tiirkiye

Head of the Foreign Relations Department, Directorate
General of Sports Services, Ministry of Youth and Sports

2016 Rio Paralympic Games
Deputy Chef de Mission NPC Tiirkiye

Member of Paralympic Games Performance Evaluation
Commission (2016 Rio & 2018 PyeongChang & 2020 Tokyo
Paralympic Games), Ministry of Youth and Sports, Tiirkiye

Programmer, Directorate of Foreign Relations
Ministry of Youth and Sports, Tiirkiye

Programmer, Directorate General of Vocational Services,
Ministry of Environment and Urbanization, Tiirkiye

Programmer, Directorate General of Construction Works,
Ministry of Public Works and Settlement, Tiirkiye

United Nations High Commissioner for Refugees (UNHCR)
Intern, Public Information Unit
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FOREIGN LANGUAGES
Advanced English, Advanced French, Basic Italian

ARTICLES & BOOK CHAPTERS & CONFERENCE PRESENTATION

Girismen, G. (2025). Para Spor. in M.L. Ince (eds.), Biitiinciil Sporcu Gelisimi
Antrendr El Kitabi, (pp. 127-140).
https://www.antrenorum.com/_files/ugd/b34e37 86e14d794c4{4c2091199154

3¢4251b9.pdf

Girismen, G & ince, M. L. (2023, November 11-14). High Performance Para Athletes’
Dual Career Pathways: A Grounded Theory Study [Conference

presentation]. 21th International Sports Science Congress. Antalya, Tiirkiye.
https://sbk2023.sbdkongre.org

Girismen, G. (2017). Oyun Dediysek Oyle Degil. Limitsiz Spor Dergisi, 1(1), pp 18-
19.

Girismen, G. (2017). Tiirkiye'nin Paralimpik Oyunlar Karnesi. Limitsiz Spor Dergisi,
1(2), pp 12-17.

Girismen, G. (2017). 12°den Degil 10°’dan Vuruyoruz. Limitsiz Spor Dergisi, 1(3), pp
24-25.

Girismen, G. (2017). Basaranlar Nasil Basartyor? Limitsiz Spor Dergisi, 1(5), pp 24-
25.

Girismen, G. (2018). Sporda Adil Rekabet. Limitsiz Spor Dergisi, 2(7), pp 12-13.

Girismen, G. (2018). Spor Yonetimi ve Sporcu Komisyonlari. Limitsiz Spor Dergisi,
2(8), pp 14-15.

Girismen, G. (2018). Kararlarin Ardindaki Kurallar1 Bilmek. Limitsiz Spor Dergisi,
2(9), pp 10-11.

Girismen, G. (2018). Sosyoekonomik Etmenler Basariy1r Nasil Etkiler? Limitsiz Spor
Dergisi, 2(10), pp 6-8.

Girismen, G. (2018). Paralimpik Sporda Stratejik Planlama. Limitsiz Spor Dergisi,
2(11), pp 18-20.
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F. TURKISH SUMMARY / TURKCE OZET

Giris

Son yillarda, sporcular1 yalnizca performans odakli rolleri ile tanimlayan yaklagimin
degisimi, onlarin spor disindaki rollerinin kabul edilmesini ve yagamlarindaki sporun
otesindeki ¢ok boyutlu alanlara olan ilgiliyi ve arastirmalar1 da beraberinde getirdi.
Sporda ¢ift kariyer (CK) arastirmalarinin gelisimi, sporcu kariyer gelisimi
aragtirmalarinin evrimiyle yakindan iliskilidir.  Sporcu kariyer arastirmalarinin
baslangic odagi spordan emeklilik, spor sonrasi yasama uyum, kariyer destek
programlarini incelerken, 90’lardaki gelisme asamasi sporcu Kkariyerini, spor
alanindaki asama ve gecisleri ile kavramsallagtirarak aragtirmistir (Stambulova vd.,

2021).

Sporcu kariyer gelisimi ve gegisleri ile ilgili yapilan arastirmalar, sporcularin spor
alan1 disinda da, ergenlikten yetiskinlige gecis, degisen sosyal c¢evre, {liniversiteye
gecis, kimlik karmasasi, finansal sorunlar, mesleki kaygilar gibi zorluklar ve ¢ok
diizeyli gecisler deneyimlediklerini belirlemis ve bu deneyimlerin ¢ok boyutlu bir
yaklasim ihtiyacin1 ortaya koydugunu vurgulamistir (Wylleman ve Lavalle, 2004;
Wylleman vd., 2013; 2020; Stambulova ve Samuel, 2020). Dolayisiyla, spor
alanindaki gegisleri izole olarak arastiran ¢alismalar, sporcularin gelisim siireclerini
birbiriyle iligkili, es zamanli, dinamik yapisin1 ortaya koyan ¢ok diizeyli, yasam boyu
ve biitlinciil bir perspektifle ele alan sporcu kariyer gelisimi ¢alismalarina evrilmistir

(Stambulova vd., 2021).

Biitlinciil yasam boyu perspektifin sagladigi kavramsal degisim, sporcularin spor
disindaki rollerini ve sorumluklarint 6nemseyen “biitlinciil birey” (Wylleman vd.,
2013; Wylleman ve Rosier, 2016), farkli kariyer ve es zamanli ugraslar1 dikkate alan
“biitlinciil kariyer” (Wylleman vd., 2013; Stambulova vd., 2021) ve sporcularin yer
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aldiklar1 ve gelistikleri genis ¢evreye odaklanan “biitlinciil ¢cevre” (Henriksen vd.,
2010; 2020) gibi ¢cok katmanli bir odagin benimsendigi ¢aligmalari tesvik etmistir. Bu
cok boyutlu odak, sporcularin spor digindaki yasamlarinin arastirilmasma ve CK

aragtirmalarina artan ilgiyi de desteklemistir.

Ik kez 2007 yilinda Avrupa Komisyonu’nun yayimladig1 Beyaz Kitap’ta yer alan gift
kariyer terimi (Guidotti vd., 2015), spor ve egitim veya spor ve i yasamini birlikte
stirdiirmeyi ifade etmektedir (Stambulova ve Wylleman, 2015). Uzun yillar, Kuzey
Amerika’da emeklilik, sporcu kimligi, kariyer gecisleri gibi konularda ogrenci-
sporculara odaklanan ¢aligmalar, Asya, Avrupa, Avustralya gibi diinyanin farkli
cografyalarinda da arastirma konusu olmus (Stambulova ve Ryba, 2014), Avrupa
Birligi Sporcularin Cift Kariyer Kilavuzu’nun (EC, 2012) yayimlamas: ile birlikte
Avrupa’da arastirma giindeminde bir Oncelik haline gelmistir (Stambulova &
Wylleman, 2019). Tiirkiye’de de sinirli sayida 6grenci-sporcularin CK deneyimlerini
ve karsilastiklar1 zorluklar1 inceleyen arastirmalar ve ol¢ek uyarlama calismalar
yapilmistir (Semiz, 2018; Karadag ve Asci, 2021; Bozyigit vd., 2022; Kocak vd.,
2023). Sporda ¢ift kariyer alan yazini, ¢ift kariyeri genellikle egitimden meslek
hayatina gegisin spor kariyerindeki gelisimle es zamanl olarak yiiriitiildiigii dogrusal
bir yol olarak kavramsallastirmaktadir (Wylleman vd., 2020; Stambulova ve Harwood,

2022).

Arastirmalar ekseriyetle 0grenci- sporculara odaklanmistir ve CK’li sporcularin
cesitliligini yansitmakta yetersiz kalmistir (Stambulova ve Wylleman, 2019;
Stambulova vd., 2024). Para spor baglami1 ve Paralimpik sporcularin ¢ift kariyer
deneyimleri de biiyiik dl¢lide goz ardi edilmistir (Stambulova ve Wylleman, 2019) ve
siklikla arastirma boslugu olarak isaret edilmistir (Stambulova vd., 2024).

Yakin zamandaki sinirli sayidaki caligma, para sporcularin deneyimledikleri CK
zorluklarini inceleyerek (Magnanini vd., 2022; Vaquero-Cristébal vd., 2023; Macia-
Andreu vd., 2023) onlarin, ¢akisan programlar, zaman kisitliliklari, ev, antrenman ve
okul arasinda uzun mesafeli zaman alan yolculuklar gibi alan yazinda ortaya konan

ortak zorluklarin yani sira erisilebilirlik sorunlar1 (Magnanini vd., 2022), seyahat
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zorluklar1 (Vaquero-Cristobal vd., 2023) ve engellilik deneyimi (Campbell, 2018) gibi
farklilasan sorunlar yasadigin1i da belirlemistir. Benzer sekilde, elit Paralimpik
sporcularin emeklilik deneyimleri ile ilgili yapilan aragtirmalar (Bundan vd., 2018),
smiflandirma dig1 kalma, spor sakatliklarina bagl ikincil engel durumlarinin
deneyimlenmesi gibi zorunlu emeklilie yol agan farklilasan zorluklara dikkat

cekmistir.

Para sporda sporcu gelisim yollarini inceleyen ¢aligmalar (Hutzler vd., 2016; Baker
vd., 2017; Dowling vd., 2018; Dehghansai vd., 2017; Patatas vd., 2018; 2020; Lemez
vd., 2020; Legg et al., 2023), sporcu profillerinin ¢esitliligine, siniflandirma, yetenek
tespiti ve sporcu gelisim yollar1 arasindaki etkilesimsel iliskiye, altyapi, politika
oncelikleri, engelliligin sosyal ve kiiltiirel deneyimi gibi makro diizey faktorlerin
etkisine dikkat ¢ekerek sporcu gelisim yollarina iligkin engelli olmayan spor alaninda
gelistirilen mevecut modellerin aktarilabilirligi ile ilgili endigelerini dile getirmis ve
baglamsal ozellikleri dikkate alan, para sporcularin deneyimlerinin farklilagan

yOnlerini yansitan ¢alismalara gerek oldugunu vurgulamislardir.

Ayrica, para spordaki profesyonellesme trendi (Radtke ve Doll-Tepper, 2014;
Houlihan & Chapman, 2017), artan adanmislik beklentilerinin sporcular1 egitim ve
mesleki kariyerlerini yeniden degerlendirmeye yonlendirmesi (Dehghansai vd., 2021,
Bundon, 2022), siniflandirmayla baglantili olarak para spor kariyerinin kirilganlig
(Miller vd., 2024), emeklilik sonras1 isttihdam endiseleri (Bundon vd., 2018; Bundon,
2021), engelli bireylerin egitim ve istihdama erisimindeki esitsizlikler (UN, 2018) gibi
deneyimler para spor baglaminda CK siireclerinin nasil sekillendigine iligkin arastirma

ihtiyacina isaret etmektedir.

Sporda CK arastirmalar1 kapsaminda ise, aragtirmacilar genellikle kiiltiirel ve
baglamsal 6zellikleri dikkate almadan, arastirmaya yon veren g¢ercevenin baglamla
uyumunu elestirel bir sekilde degerlendirmeden hakim sdylemleri benimsedikleri i¢in

elestirilmistir (Ryba ve Stambulova, 2013; Stambulova ve Ryba, 2014).
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Tiim bu c¢aligmalarin da ortaya koydugu gibi para spor baglamina 6zgii farkliliklar,
engellilik deneyimiyle iliskili zorluklarin CK siirecini karmasiklastirdigi ve
Paralimpik sporcularin, engelli olmayan akranlarina kiyasla farklilasan zorluklarla
karsilagma potansiyelini ortaya koymustur. Dolayisiyla, Paralimpik sporcularin CK
deneyimlerinin arkasindaki kisisel ve sosyal siiregleri anlamanin, CK yollarin1 para
sporlara 0zgii unsurlart dikkate alarak kavramsallagtirmanin kritik 6nem tasidigini

gostermistir.

Calismanin Amaci

Alan yazinda para spor baglamina 6zgii dinamikleri ve 6zellikleri yansitan ¢aligmalara
biiylik ihtiya¢ duyuldugu belirtilmekte ve bu tiir calismalar tesvik edilmektedir
(Hutzler vd., 2016; Patatas vd., 2020). Bugiine kadar Paralimpik sporcularin ¢ift
kariyer yollarini, para spor baglaminin 6zelliklerini dikkate alarak arastiran bir ¢alisma
bulunmamaktadir. Bu caligma, alan yazindaki bu arastirma boslugunu gidererek
Paralimpik sporcularin ¢ift kariyer yollarin1 kavramsallastirmayi ve onlarin CK

deneyimlerini kuramsal olarak agiklamay1 hedeflemektedir.

Arastirma Sorulari
Bu caligma, agagida yer alan aragtirma sorularina yanit aramaktadir:
Paralimpik sporcular sporda ¢ift kariyeri nasil deneyimlemektedir?
» Paralimpik sporcularin sporda ¢ift kariyer yaparken deneyimledikleri siirecler
nelerdir?
» Cift kariyer yollar1 nasil degisiklikler gdstermektedir?
» Sporda c¢ift kariyer siireclerini neler etkilemektedir?
* Paralimpik sporcular, sporda ¢ift kariyer deneyimlerinde ne gibi aksiyonlar

almaktadir?
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Metodoloji

Arastirma Yontemi ve Deseni

Bu calismada, nitel arastirma yontemi benimsenmistir. Nitel aragtirma yonteminin
secilmesinin temel gerekcesi, para spor baglaminda cift kariyer deneyimlerine iliskin
mevcut arastirmalarin  smirli olmasit ve konunun derinlemesine incelemenin
gerekliligidir. Katilimcilarin deneyimlerini, i¢inde bulunduklar1 baglam igerisinde
anlamlandirmak, para sporlarin dinamiklerini g6z oniinde bulundurarak Paralimpik
sporcularin inga ettikleri gerceklikleri ve baglama 6zgii deneyimlerini anlamak, nitel
caligma yontemlerini 6n plana ¢ikarmaktadir. Sonug olarak, nitel arastirma yonteminin
benimsenmesi, bu calismanin temel amacini gerceklestirmek icin gerekli olan
baglamsal duyarlilig1 ve yorumlayici yaklagimi desteklemis ve Paralimpik sporcularin

cift kariyer deneyimlerini ortaya ¢ikarmada etkili bir yol sunmustur.

Bu baglamda, arastirma deseni olarak yapilandirmaci temellendirilmis kuram tercih
edilmigtir. Yapilandirmaci temellendirilmis kuram, o6zellikle siireg, eylem ve
etkilesimleri aciklamaya yonelik arastirmalarda ya da mevcut teorilerin ve modellerin
caligmanin 6rneklemine iliskin yeterince gelistirilmedigi, test edilmedigi durumlarda
uygun bir yontem olarak 6ne ¢ikmaktadir (Creswell, 2013; 2016). Weed (2017) de
sosyal siiregler ve deneyimlere iliskin sinirli bilgi bulunan alanlarda bu yontemin en

uygun se¢enek oldugunu vurgulamstir.

Bu yontemin secilmesinin nedenlerinden biri, Paralimpik sporcularin ¢ift kariyer
deneyimlerine dair baglamsal oOzellikleri dikkate alan ve aciklayic1 bir kuram
gelistirme imkani sunmasidir. Yapilandirmaci temellendirilmis kuram deseninin
stireclere odakli yapisi, Paralimpik sporcularin kariyer gelisimlerini ve ¢ift kariyer
deneyimlerini derinlemesine anlamaya i¢in olanak tanimaktadir. Arastirmanin
dayandig1 goreli ontolojik ve yapilandirmaci epistemolojik durus, aragtirmacinin da
bilgi iiretim siirecinde oynadigi aktif rol ve arastirma sorular ile arastirma deseni
arasindaki uyum, yapilandirmaci temellendirilmis kuram metodolojisinin bu

calismada kullanilmasini desteklemistir. Bu yaklasim, arastirmaciya, sporcularin
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kariyer yolculuklarinda yasadiklari temel siirecleri anlamlandirma ve agiklayict bir

kuramsal model gelistirme firsat1 saglamistir.

Katiimcilar ve Ornekleme yontemi

Bu c¢alismada, ilk olarak Paralimpik sporculardaki ¢esitliligi yansitabilmek amaciyla
bireysel ve takim sporlari, cinsiyet, engel durumu, tiirii, seviyesi, sporculuk deneyimi
gibi unsurlar1 dikkate alan amacli 6rneklem yontemi benimsenmistir. Bu kapsamda,
caligmaya spor kariyerini aktif olarak siirdiiren, Olimpik ve Paralimpik Sporcu
Yetistirilmesine dair Yonetmelik kapsaminda yiiksek performans sporcu har¢ligi alan,
cesitli engel durumlarini (dogustan, sonradan, fiziksel, gérme engel) karsilayan, spor
kariyerlerinin yani sira iiniversitede okuyan ya da tam zamanl ¢alisan veya hem
akademik hem de is yasamlarini bir arada yiirliten Paralimpik sporcular dahil

edilmisgtir.

Arastirmanin ilerleyen asamalarinda, ilk {i¢ goriismeden elde edilen veriler, engel
seviyesinin ve engelliligin bireysel deneyiminin etkilerinin, sporcularin kariyer
planlamasi ve ¢ift kariyer yollar1 tizerindeki roliinii ortaya koymustur. Ayrica, ¢oklu
kariyer yiiriiten sporcularla yapilan goriismelerden elde edilen veriler, bu sporcularin
cift kariyer yollarindaki deneyimlerinin farkli dinamikler olusturdugunu gostermistir.
Bu nedenle, kuramsal érnekleme yontemi benimsenmis ve giinliik yasaminin yani sira
spor deneyiminde de destek ihtiyact duyan yiiksek engel grubundaki sporcular ve
coklu kariyer yiiriiten sporcular aragtirmaya dahil edilmistir. Bu yaklasimla, farkl
engel seviyesi ve kariyer kombinasyonlarmin ¢ift kariyer yollar1 {izerindeki
yansimalar1 analiz edilebilmistir. Yapilandirmaci temellendirilmis kuram kapsaminda,
orneklem biiylikligl, kuramsal doygunluk kavramina dayanmaktadir (Charmaz,
2006). Kuramsal doygunluk, kategoriler ve kavramlar arasindaki iligkilerin yeterince
ortaya konuldugu, kuramsal biitiinliigiin saglandig1 ve yeni veri toplamanin kurami

daha gelistirmekten ziyade verimsiz hale getirecegi noktay1 ifade eder.

Arastirmacinin para spor alanindaki uzmanligi, kuramsal 6rneklemenin benimsenmesi

ve katilimcilar ile birden fazla goriisme gerceklestirilmesi, yeterli diizeyde kuramsal
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doygunluga ulasilmasini desteklemistir. Ayrica, para spor federasyonlarindan ii¢
uzmanin katkisiyla Orneklem planinin  gozden gecirilmesi ve zengin veri
saglayabilecek katilimcilara ulasilmasi bu siireci kolaylagtirmigtir. Sonug olarak, bu
caligmaya spor kariyerlerinin yani sira liniversitede okuyan ya da tam zamanli ¢alisan
veya hem akademik hem de is yasamlarim1 bir arada yiirliten, yiiksek performans

sporcu har¢ligi alan, on aktif Paralimpik sporcu katilmistir.

Verilerin Toplanmasi

Calismaya iliskin etik izin (Protokol No: 0038-ODTUIAEK-2022) Orta Dogu Teknik
Universitesi Insan Arastirmalar1 Etik Komitesi’nden alinmistir. Bu calisma igin gerekli
veriler, sportif kariyerlerinin yani sira iiniversitede okuyan ya da tam zamanl ¢alisan
veya hem akademik hem de is yasamlarin1 bir arada yiirliten on aktif Paralimpik
sporcuyla gerceklestirilen derinlemesine yar1 yapilandirilmis goriismeler araciligiyla
toplanmistir. Katilimeilar, 6ncelikle arastirma ile ilgili sozlii olarak bilgilendirilmis ve

goriismeler yazili onamlar1 akabinde yapilmigstir.

Bu ¢aligmada Paralimpik sporcularin ¢ift kariyer yollarma odaklanilmis olsa da, bu
deneyimlerin, baglam anlasilmadan ve yasam Oykiisii perspektifinde ele alinmadan
tam anlamiyla kavranmasmin miimkiin olmadig1r goriilmiistiir. Goriisme sorulari,
katilimcilarin kisisel bilgilerinin yani sira sporla ilk temaslarini, spor kariyerlerinin
baslangi¢c ve elit asamalarini, ¢ift kariyer siireclerine gegislerini, ¢ift kariyer
deneyimlerini, spor ve akademik/is ortamlarindaki iligkilerini, milli takima se¢ilme
veya Paralimpik oyunlara hazirlik donemlerindeki deneyimlerini, emeklilige dair
diistinceleri, planlar1 ve gelecege dair beklentilerini kapsamli bir sekilde aragtirmay1

amaglamistir.
Verilerin Analizi
Goriismeler sirasinda ses kaydi alinmis ve bu veriler yazili olarak desifre edilmistir.

Temellendirilmis kuram deseninde veri toplama ve analiz agamalar1 ayr1 faaliyetler

olmaktan ziyade birbirleri ile iligkili siirecleri igeren, veri toplama ve analizini siirekli
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karsilagtirmali dongiilerde tekrar eden, dinamik bir sekilde gerceklestirmeyi
icermektedir. Dolayistyla, bu calismada veri analizi, ilk gorligmenin tamamlanmasiyla
birlikte baglamis ve tiim arastirma siireci boyunca tekrar eden dongiiler
benimsenmistir. Veriler toplandik¢a analiz edilmis, ardindan yeni veri toplama ve
analiz siiregleri bu siirekli karsilastirma dongiileri dogrultusunda ilerlemistir.
Goriismelerin analizi, baslangi¢, odaklanilmig ve kuramsal veri kodlamalari, kuramsal
notlar (memo olusturma) ve siirekli karsilastirmali veri analizi ile gerceklestirilmistir
(Charmaz, 2006). Ilk asamada, baslangi¢ kodlamas1 kapsaminda veriler satir satir

kodlanmustir.

Izleyen siirecte, odaklamlmis kodlama ile baslangic kodlar1 daha soyut kavramlara
doniistiiriilmiis, kodlar arasindaki iligkiler kurulmus ve betimleyici bir yaklagimdan
kavramsal bir anlayisa gecilerek analitik bir kavramsallagtirma hedeflenmistir. Veri
toplama siireci 1ilerledik¢e, yeni goriismeler Onceki verilerle karsilastirilarak
farkliliklar ve benzerlikler belirlenmis ve teori gelistirme siirecini yonlendirmistir.
Kuramsal kodlama araciliiyla, kavramlar arasindaki iligkilerin belirlenmesini ve bu
iligkilerin birbirine baglanmasini miimkiin kilmistir (Charmaz, 2006; Holt, 2016). Bu
siireg, ¢ift kariyer deneyimlerinde belirli kosullar1 kavramsallagtirmay1 desteklemistir.
Ornegin, "birlikte deneyimleme" kavramu, yiiksek destek gereksinimi olan sporcularin
cift kariyer deneyimlerini siirdiirebilmeleri i¢in koordineli ¢abalarin Onemini
aciklamigtir. Ayrica, katilimcilarin hem kendi deneyimleri hem de diger
katilimcililarla aralarindaki farkliliklar ve benzerlikler i¢in stirekli karsilastirmali veri
analizi gerceklestirilmis ve bu karsilastirmalar, olusturulan kavramlar ve kavramlar

arasindaki iligkileri belirlemeyi miimkiin kilmigtir.

Kodlama siireci aragtirmaci tarafindan ytiriitiilmiis olsa da para spor baglaminda
deneyimli iki uzman ile yapilan tartigsmalar analizlerin elestirel bir gozle incelenmesini
saglamistir (Smith ve Sparkes, 2020). Veri toplama ve analiz siireglerinde,
temellendirilmis kuram metodolojisinin 6nemli bir unsuru olan kuramsal duyarlilik
dikkate alinmis, sporda ¢ift kariyer alan yazini bu farkindalik ¢ergevesinde gelistirilen
kavramlarin 6nceden belirlenmis bir g¢erceve tarafindan etkilenmesini Onleyecek

sekilde ele alinmistir.
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Giivenilirlik

Bu calismanin giivenilirliginin saglanmasi amaci ile 6nceden belirlenmis sabit kriterler
odaginda bir yaklasim yerine bu calismaya 6zgii Ozelliklerin degerlendirildigi,
caligmanin amaci ve benimsedigi paradigmay1 dikkate alan, bunlarla uyumlu olan
yontem odakli, goreli bir yaklasim benimsenmistir (Burke, 2016; Smith ve Sparkes,
2020). Bu kapsamda, Weed’in (2009, p. 505) temellendirilmis kuram c¢aligsmalari i¢in
onermis oldugu mikro ve makro diizey degerlendirme unsurlart gbz {iniinde
bulundurulmustur. Ayrica, Charmaz’in (2006) yapilandirmaci temellendirilmis kuram
icin Onermis oldugu inandiricilik, 6zgiinliik, yankilanma ve kullanighlik unsurlar
dikkate almmistir. Dolayisiyla, ¢alismanin inandiriciligt kapsaminda, Paralimpik
sporcularin ¢esitliligini yansitan érnekleme ve ilerleyen asamada veri toplamaya yon
veren kuramsal drnekleme ile derinlesen yaklasim benimsenmistir. Sporda ¢ift kariyer
alanindaki o6nemli bir arastirma boslugunu giderme g¢abasinin ve “birlikte
deneyimlemek” gibi yeni gelistirilen kuramsal kavramlarin 6zgiinlik unsurunu,
verilerin analizi, yorumlanmasi ve kuram gelistirme siirecinde para spor alaninda
uzman elestirel arkadaslarla yapilan goriismeler ve onlarin elestirel bakist ile
desteklenen silirecin yankilanma unsurunu, aragtirmanin kavramsal cergeveyi
genisleten, cesitlilik iceren deneyimleri yansitan ve alana ag¢ilim getirecek katkisinin

kullanighilik unsurunu karsilamas1 amaglanmastir.

Bulgular ve Tartisma

Bu boliimde, katilimcilarin deneyimlerinden elde edilen bulgular, ¢calismaya rehberlik
eden aragtirma sorularini cevaplamaya yonelik olarak sunulmus ve alan yazindaki
arastirmalar 15181inda degerlendirilmistir. Ayrica, ¢alismanin kisitliliklarina, gelecek
caligmalar i¢in Onerilere, kuramsal ve politika ¢ikarimlarina iligkin degerlendirmelere

de yer verilmistir.
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Paralimpik Sporcularin Sporda Cift Kariyer Deneyimleri

Alan yazinda sporda ¢ift kariyer (CK), egitimden meslek hayatina gecisin spor
kariyerindeki gelisimle es zamanli olarak yiiriitiildiigii dogrusal bir yol olarak
kavramsallastirmaktadir (Wylleman vd., 2020). Ancak bu c¢alisma, Paralimpik
sporcularin deneyimlerinin hem dogrusal hem de kesintili ve dogrusal olmayan
ozellikler tagidigin1 ve Paralimpik sporcularin kariyer yollarinin, alan yazinda hakim

olan tipik CK kavramsallastirilmasindan farkliliklar gésterdigini ortaya koymustur.

Baz1 Paralimpik sporcularin kariyer yollari, egitim hayati ile es zamanli gelisen spor
kariyeri ve izleyen siiregte istihdama gegis ile spor ve is yasaminin birlikte yiiriitildigi
gorece normatif ve dogrusal bir yol izlerken, diger Paralimpik sporcularin kariyer
yollar1 giris, ¢ikis ve yeniden giris deneyimleriyle kesintili kariyer oriintiilerini ortaya
koymustur. Cift kariyer yolundaki giris, ¢ikis ve yeniden girig Oriintiileri, gegici ara
verme donemlerinin yani sira sporcularin egitim veya is kariyerlerini birakip izleyen
stirecte farkli kariyer kombinasyonlartyla yeni ¢ift kariyer deneyimi insa etmelerini

icermektedir.

Para spordaki sporcu gelisim yollarindaki stirecler, sporcularin engellili§in yani sira
para sporlart nasil deneyimledikleri ve bu deneyimlerle iligkili stres yaratan ve
kolaylastiric1 etkide bulunan unsurlar, Paralimpik sporcularin sporda ¢ift kariyer
deneyimlerini engelli olmayan akranlarinin deneyimine gore farklilastiran en dnemli
unsurlar olarak belirlenmistir. Erisilebilirlik sorunlari, para sporda siniflandirma
stirecleri ve ayrimci uygulamalar, icsellestirilmis saglamcilik, engelliligin bireysel
deneyimi, sporcularin egitim, spor ve mesleki kariyerlerini sekillendirme siirecinde

onemli rol oynamustir.

Sporda ciddi bir sakatlik deneyiminin akabinde engelli olmayan spor alanindan para
sporlara gecis yaparak cift kariyer deneyiminde psikolojik ve fiziksel adaptasyon ve
doniislim stireclerinden gegmesi, Paralimpik sporcularin farklilasan deneyimleri
arasindadir. Benzer sekilde, destek agina bagimlilik, agir engelli sporcular i¢cin CK

stireclerini daha karmagik hale getirmis ve destek saglayicilarint CK deneyiminin
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ayrilmaz bir parcasina donistirerek “birlikte yapilandirma” ve “birlikte

deneyimleme” siireclerini ortaya ¢ikarmstir.

Paralimpik sporcularin ¢ift kariyer deneyimine iliskin bir diger farklilasan 6zellik,
egitim hayatindan mesleki kariyere dogru gelisen siiregleri kavramsallagtiran tipik ¢ift
kariyer deneyiminin aksine mevcut ¢ift kariyer deneyimlerine zaman zaman {igiincii
bir kariyeri daha ekleyen ¢oklu kariyer sahibi Paralimpik sporcular ile ¢esitlenen
sporcu profilidir. Coklu kariyere sahip paralimpik sporcular arasinda, {iniversite
egitimi ile para spor kariyerlerini birlikte siirdiiriirken mesleki kariyer yolculuklarini
baslatan 6grenci sporcular veya daha 6nce birakmis olduklari akademik kariyeri farkli
bir boliimde yeniden baslatan ¢alisan sporcular yer almistir. Dolayisiyla, spor
kariyerlerini, akademik veya mesleki kariyerleri ile birlestiren 6grenci-sporcular veya
calisan-sporcular ve bunlarin 6tesinde es zamanli {i¢ kariyeri bir arada yliriiten ¢oklu
kariyer yollarim takip eden sporcular1 da igeren farkli Paralimpik sporcu profilleri

belirlenmistir.

Paralimpik sporcularin kariyer gelisim siiregleri, erken ve gec kariyer insa tarzlarim
gostermistir. Erken kariyer insa tarzina sahip Paralimpik sporcular, genellikle lise
yillarinda ¢ift kariyer yolculuklarina baglamiglardir. Bu sporcular, alan yazindaki
hakim CK kavramsallagtirmasi ile benzerlik gosteren deneyimleri ile egitim ve spor
kariyerlerini es zamanli olarak siirdiirmiis ve dogrusal bir kariyer yolunu takip etmistir.
Saglik sorunlar1 veya ¢akisan sorumluluklar nedeniyle ¢ift kariyer yolunda giris, ¢ikis,
yeniden giris silirecleri yasamis olsalar da bu sporcular kariyer yollarin1 koruyarak
gecici ara verme evrelerinin ardindan ayni kariyer kombinasyonlar: ile ¢ift kariyer

deneyimlerine devam etmislerdir.

Geg kariyer insa tarzina sahip sporcular, girig-¢ikis dongiileri yasamis ve bu durum
mevcut ¢ift kariyer yollarint degistirmistir. Bu sporcular, ¢ift kariyer deneyimlerinde
egitim veya mesleki kariyerlerinden ayrilarak ¢ift kariyer yollarina farkli
kombinasyonlarla geri donmiistiir. Ornegin, ¢ift kariyer yoluna is yasamu ile sporu bir
arada yliriiterek baslayan bir sporcu, is yerindeki erisilebilirlik sorunlar1 ve gegirmis

oldugu kaza sonrasit Onceden siirdiirmekte oldugu sabahlayarak c¢alisma rutinini
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zorlagtiran engelliligin bireysel deneyimi nedeniyle mesleki kariyerini birakmis ve
izleyen siirecte egitim kariyerini baslatarak calisan sporcu olarak bagladigi ¢ift kariyer
yoluna 6grenci sporcu olarak devam etmistir. Benzer sekilde sonradan engelli olan
sporcular, ge¢mis spor tecriibesi eksikliklerine ragmen hizlica yiiksek performans
yoluna gecis yaparak gorece geg bir spor kariyeri olugturmustur. Para spordaki gelisim
yollar1, bu sporcularin geg spor kariyeri insasini desteklemistir. Geg kariyer insa tarzi,
yalnizca spor kariyerini degil, aynt zamanda akademik kariyeri de kapsamistir.
Cakisan sorumluluklar veya igsellestirilmis onyargilarla geciktirdikleri ya da yarida
biraktiklar1 egitim hayatlarina, farkli alanlarda, boliimlerde yeniden baglayan
Paralimpik sporcular ge¢ kariyer insa etme deneyimini akademik alanda da

deneyimlemislerdir.

Kariyer gelisimi ve deneyimindeki bu ¢esitlilik ve hem sporda hem de egitimde geg
kariyer insa etme stilleri, alan yazinda hakim olan CK kavramsallastirmasindan
farklilagan deneyimleri aciga ¢ikarmis ve Paralimpik sporcularin dinamik ve ¢ok
boyutlu kariyer gelisim siireclerinin sadece yasa dayali, normatif ve ardisik ilerleyen

kavramsallastirma ile yeterince agiklanmayacagini ortaya koymustur.

Paralimpik sporcularin farkli yaslarda ve gelisim seviyelerinde bireysel yollar iceren
kariyer  gelisimine  iliskin  deneyimlerinin = karmagsikligt g6z  Oniinde
bulunduruldugunda, bu siire¢lerinin hem dogrusal hem de kesintili ve dogrusal
olmayan 6zelliklerini ortaya koyan evre odakli bir model, ¢ift ve ¢oklu kariyerlerini
stirdiiren Paralimpik sporcularin ¢esitliligini daha iyi yansitmistir. Bu sebeple,
Paralimpik sporcularin ¢ift ve ¢oklu kariyer yollarii gosteren evre odakli bir
kavramsallastirma, engellilik deneyimiyle daha da karmasik hale gelen kariyer
deneyimlerinin baglamsal 6zelliklerini ve dinamiklerini yansitmaya ve dogrusal
oldugu kadar kesintili ve dogrusal olmayan 6zelliklerini de ortaya koymaya imkan

saglamistir.
Paralimpik Sporcularin Cift ve Coklu Kariyer Yollarinin Iliskisel Modeli

Paralimpik Sporcularm Cift ve Coklu Kariyer Yollarmin Iliskisel Modeli, sporcular

tarafindan deneyimlenen bireysel siireclerin yani sira sosyal, ¢evresel ve baglamsal
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faktorlerin etkilesimini de dikkate alarak, daha kapsayici bir perspektif sunmay1
amaclamigtir. Paralimpik sporcularin kariyer yollar1 ve iliskili siirecler, sporcularin
CK oncesi asamadan emeklilige kadar gecen siirecte deneyimledikleri farkli ve
birbiriyle iligkili  evreleri ortaya koyarak baglamda konumlandirarak
kavramsallastiriimaktadir. Model, tiim ¢ift ve ¢oklu kariyerli Paralimpik sporcularin
ortak deneyimledigi yonelme, baslatma ve aligma, donem ve kariyer odakli strateji ve
emeklilik gibi evrelerin yani sira gecici/uzun ara verme, basarisiz tekrar baglatma
dongiisii, deneyimli olarak yeniden baglama, ¢ift kariyer doniisiimii, kariyeri birakma
ve yeni ¢ift kariyer deneyimi veya yetenek transferi ya da zorunlu emeklilik gibi
deneyimlenmesi olasi evreleri de icermektedir. Dolayistyla, kesintili kariyer yollarina

olanak saglayan ve yeniden baglama siireglerini yansitan evreleri de kapsamaktadir.

Modelin i¢ katmani, sporcularin sosyal iliskilerine, aksiyonlarina ve kariyer
deneyimlerine 151k tutarken, dis katman, sosyal yap1 ve makro ¢evreyi temsil ederek
cift ve coklu kariyer yollarimi etkileyen unsurlar1 tanimlamaktadir. Gorselde yer alan
kesikli olarak gosterilen oklar, Paralimpik sporcularin deneyimlemesi olas1 evrelere

isaret etmektedir.

Paralimpik sporcularin deneyimleri ile sekillenen modeli, ¢ift kariyere yonelme
gerekcelerini, sosyal, yapisal dinamikleri ve baglami daha iyi anlamak i¢in sporcularin
cift kariyer yolculuklarindan 6nceki deneyimlerin anlagilmasi énemli bir unsur olarak
degerlendirilmistir. Paralimpik sporcular, egitim ve giindelik hayatlarinda siklikla
dislanma deneyimi, ayrimci tutumlar, alay edilme, istenmeyen sira arkadasi olma,
akran zorbalig1, 6gretmenler tarafindan yok sayilma, ihtiyaglarinin géz ardi edilmesi,
erisilebilirlik gibi zorlayici ve esit firsatlara erisimi kisitlayan deneyimlerle
karsilagmistir. Bu deneyimlerle iligkili olarak yeni okul arayisi, egitim hayatini
stirdiirebilmek i¢in sehir degistirme gibi kendi inisiyatifleriyle sekillenen ¢6ziim
iiretme silireglerine girismislerdir. Yonelme evresinden emeklilik evresine kadar
Paralimpik sporcularin ¢ift ve ¢coklu kariyer deneyimleri, bireysel, sosyal ve ¢evresel

faktorlerin karmasik bir etkilesimini yansitmaktadir.
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Paralimpik Sporcularin Kariyer Gelisim Yollarinda Deneyimledikleri Farkli Evreleri

Gorsellestiren Cift ve Coklu Kariyer Yollarinn Iliskisel Modeli

252



Yonelme Evresi: Firsatlarin Cesitlendirilmesi

Paralimpik sporcularin ¢ift kariyer (CK) yolculuklari, yonelme evresiile
baslamaktadir. Bu evre, sporcularin ¢ift kariyer yolculuguna yonelmesini tesvik eden
sosyal iliskiler ve ¢ok boyutlu yonelme gerekcelerinin bir araya geldigi asamadir.
Aileler, antrendrler, beden egitimi 6gretmenleri ve takim arkadaglar1 gibi 6nemli
sosyal aktorler, sporcularin ¢ift kariyer yolculuklarina baslamalarinda kritik roller

oynamistir.

Paralimpik sporcularin ¢ift kariyer yoluna yonelmeleri dort farkli yonelme gerekgesi
ile kavramsallagtirilmistir: 1- Parlak bir gelecek i¢in CK’ye yonelme- gelecege iliskin
olumlu beklentiler (spor kariyeri ile gelir elde etme, sosyal aglar1 genisletme,
hareketlilik ve sosyallesme firsatlar), 2- Kisitliliktan kacis i¢cin CK’ye yonelme-
simdiki zamandaki olumsuz deneyimler (monoton, kisitli hayat deneyimleri, beden
egitimi derslerinden diglanma, erisilebilirlik sorunlari, engelliligin bireysel deneyimi,
gérme yetisini yavas yavas kaybetme siirecinde spor deneyimi ile farkli bir odak
edinme), 3- Ayricaliklar sayesinde CK’ye yonelme- simdiki zamandaki mevcut
olanaklar  (engelli bireyler i¢in egitim ve istihdam firsatlarin1 kolaylastiran
diizenlemeler, Engelli Kamu Personeli Se¢gme Siavi (E-KPSS) gibi kolaylastiricilar
ve basar1 elde eden sporculara saglanan yiiksekogretime giris kolayliklari,
simiflandirma ve ihtiya¢ duyulan spor sinifi profili), 4- Baski ve olumsuz gelecek
ongoriisii ile CK’ye yonelme- gelecege iliskin olumsuz beklentiler, riskler (sakatlik
riski, ailelerin giivenli bir gelecek i¢in 1srar ve beklentileri, spor kariyerinin bir giin
sona erecegi bilinci, gelir ¢esitliligi ve siirdiiriilebilirligini saglama istegi). Bu ¢ok
boyutlu ve birbirleriyle etkilesim igerisindeki yonelme gerekgeleri, katilimcilari

sporda ¢ift kariyer yoluna yonelmeye itmistir.

Sporda ¢ift kariyer sahibi Paralimpik sporcu olma siireci, hem bireysel inisiyatifle-
planli olarak hem de dissal tesvik ve onemli sosyal aktorlerin destegi ile dnceden
planlamaksizin gerceklesen pratikleri icermektedir. Ozellikle, antrendrler ve aileler
hem Paralimpik sporcularin ¢ift kariyer deneyimlerinin baglangicini hem de sporda

cift kariyer yollar sirasindaki deneyimlerini etkileyen en etkili sosyal aktorler olarak
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belirlenmistir. Yonelme evresi, Paralimpik sporcularin ¢ift kariyer yolculuguna
baslamalarinda sosyal iligkiler, firsatlar, kisitliliklar ve bireysel motivasyonlarin nasil
etkilesim igerisinde bir arada ¢alistigin1 ortaya koymaktadir. Bu evre, sporcularin
bireysel cabalarinin yani sira ¢evrelerinden aldiklari destek ve onlarin tesvik edici

cabalariyla kariyer planlamalarini sekillendirdiklerini de gostermektedir.

Paralimpik sporcularin ¢ift kariyer yoluna yonelme gerekgeleri, alan yazinda belirtilen
gelecegi giivence altina alma, sosyal aglar1 genisletme ve istihdam edilebilirligi
artirma (Defruyt vd., 2020) gibi unsurlarin yani sira engellilik deneyimi ve para
spordaki gelisim yollartyla iligkili farkliliklar: da icermektedir. Caligmada yer alan bir
Paralimpik sporcunun geg¢irmis oldugu kaza sonrasi engelliligi iki ugta konumlandiran
paylasimi ve yagamini yeniden inga etmek, baskalarina ilham vermek amaciyla spor
kariyerine yoneldigini ifade etmesi, Bundon’un (2019) sonradan engelli olan
bireylerin spor yoluyla kimliklerini yeniden kazanma siirecini vurgulayan ¢aligmasiyla

paralellik gostermektedir.

Engelli bireylere yonelik sosyal politikalarin ve milli sporcularin egitim ve istihdam
olanaklarini kolaylastiran yiiksek 6grenimde ayrilan kontenjanlar, daha diigiik baraj
puanlari, milli sporcu bursu gibi kurumsal desteklerin, ¢ift kariyer yolunu baslatmada
hem engellilik durumu hem de basarili sporcu profiline bagl cift katmanli bir
kolaylastirict rol oynadigini ortaya koymaktadir. Paralimpik sporcularin s6z konusu
kolaylastiric1 kaynaklara basvurabilmeleri ve etkin sekilde kullanabilmeleri igin
mevcut sosyal politikalar ve kolaylastirict uygulamalar hakkinda bilgi sahibi

olmalarinin 6nemi belirlenmistir.

Baslatma ve Alisma Evresi: Cift Kariyerli Sporculuga Gegis

Yonelme evresinin ardindan Paralimpik sporcular, ¢ift kariyer yolunda baglatma ve
alisma evrelerini deneyimlemistir. Bu evreler birbirinden bagimsiz olmaktan ziyade,

birbirine bagli ve kesisen siirecler olarak sekillenmistir. Sporcular, bu siirecte

cevrelerini, beklentileri ve sorumluluklar1 6grenip adapte olmus, spor kariyerlerinin
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yani sira akademik ve mesleki kariyerlerini birlikte deneyimleme siirecine uyum

saglamislardir.

Cogu sporcu, baglangigta yiiksek performans diizeyini hedeflememis ve elit diizeye
gecisi planlamamig olsa da spor deneyimleri hizli bir gelisim siireciyle degismis ve
milli takima sec¢ilme ile spora katilim bir kariyere doniistiirmiistiir. Bu hizli gelisim,
sporcularin yeni bir ortamda, farkli paydaslardan gelen beklentilere adapte olmalarini,
ortamdaki dinamikleri 6grenmelerini gerekli kilmistir. Bu degisim, sporcularin
yalnizca spora iligkin performanslarini degil, ayn1 zamanda yeni bir kariyer rutini ve
paydaslarin beklentilerini yonetme becerilerini de gelistirmelerini gerektirmistir. Stk
ve uzun siiren milli takim kamplarina katilim, tiniversiteye gegisle birlikte, sporcularin
derslere devam gibi akademik yiikiimliiliikleri yerine getirmesini zorlagtirmis ve
sorumluluk alarak programlarin1 yonetmelerini, haklarin1 6grenerek mevzuatin
tanidig1 esneklikler konusunda ilgililerle ve hocalartyla iletisime gecerek alternatif

¢cozlimler bulmaya yoneltmistir.

Baglatma ve alisma evresi, sporcular i¢in bagimsizlik kazandiklar1 ve engelli
kimliklerini benimsedikleri bir doniisiim siirecini de vurgulamaktadir. Profesyonel bir
tekerlekli basketbol takimina transfer olma siirecinde sehir degistirme ile bagimsiz
yasam deneyimi, ozgiiven ve yetkinligin gelisimi, “normal” basketboldan tekerlekli
sandalye basketboluna gecisle birlikte deneyimlenen psikolojik ve fiziksel adaptasyon,
milli takimda beklenen ve istenen sporcu profilini 6grenme ve degisim, hastane
sandalyesinden aktif bir tekerlekli sandalyeye gecisle birlikte engelli kimliginin
sahiplenilmesi, sporcularin yasadigi bireysel doniisiime ve ¢ok boyutlu adaptasyon

siirecine isaret etmektedir.

Bu evre, aynm1 zamanda giinliikk yasamda ve yarismalarda destek ihtiyacinda olan
yiiksek engel grubundaki sporcularin destek aglariyla birlikte ortak bir adaptasyon ve
O0grenme siirecini de ortaya koymustur. Bu durum, sporcular ve destek aglarinin
birlikte yeni rutinleri kesfetmelerini ve adaptasyon siirecini ortaklasa yonetmelerini
gerektirmistir. Aile, antrendr ve kilavuz atleti igeren destek agi, “mini ¢ift kariyer

ekibi” olusturmus, sporcularin ¢ift kariyer yolunu yapilandirma ve adaptasyon
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stirecinde birlikte is birligi icerisinde hareket etmis, kararlar almig, mobilize olmus ve
gerekli fedakarliklar1 yapmistir. Sporcunun annesinin, babasinin milli takim
kamplarinda refakatci, kardesin partner sporcu roliinii iistlenmesi ya da kilavuz
atletinin sporcu ile birlikte bagka bir sehre egitim i¢in gitmesi deneyimlerini de ortaya
koyan bu siireg, birlikte yapilandirma kavramu ile destek agini ¢ift kariyer deneyimin
ayrilmaz bir par¢asina doniistiirmiistiir. Bu evrede bireylerin doniisiimii ve "birlikte
yapilandirma" siirecleri i¢ ice gegmis; sporcular ve destek aglari birlikte 6grenip uyum

saglayarak CK deneyimini siirdiiriilebilir hale getirmistir.

Cift kariyer yollar1 ve kariyer gecisleri ile ilgili yapilmis arastirmalar (Stambulova ve
ark., 2024), sporcularin kariyerlerini insa ederken aktif ajanlar olarak rol aldiklarini ve
cift kariyer yollarinin, sporcularin spor ve akademik kariyerleriyle iligkili
degerlendirmelerine, tercihlerine bagli oldugunu belirtmistir. Paralimpik sporcularin
cift ve ¢oklu kariyer yollar1 kismen bu tespitle ortiigse de, gilinliik yasamlarinda ve
yarismalarda destek ihtiyacinda olan yiiksek engel grubundaki sporcular i¢in ¢ift
kariyer siirecinin insast ve deneyimlenmesi destek agiyla birlikte karar alma, ortak

hareket etme pratiklerini gerektirmistir.

Oz-belirleme kuramma (Ryan ve Deci, 2020) gore, bireyin kendi eylemleri iizerinde
ozerklik ve kontrol hissi, igsel motivasyonun gelisimini kolaylastiran temel bir
psikolojik ihtiyactir. Ancak ¢ift kariyer yolunun destek agiyla birlikte insa edilmesi
siireci, sporcularin kariyer insas1 lizerindeki 6zerkliklerinin ve kontroliiniin istemeden
de olsa azalmasi riskini tagimaktadir. Bu durum, karar alma 6zerkliginin etkilenmesi
ile sporcularin ¢ift kariyer deneyimlerine iliskin motivasyonlarinin olumsuz olarak
etkilenmesi potansiyelini de tasimaktadir. Birlikte yapilandirma ve deneyimleme
stireglerinde, kariyerlere iliskin kararlarin destek aginda yer alan bireyler (refakatei,
kilavuz atlet, antrendrler) tarafindan empoze edilmesini dnlemek i¢in destek aginin
Paralimpik sporcularmin karar alma 6zerkligine saygi gostermeleri ve miidahaleci
olmadan yeterli destegi saglamalar1 biiyiik 6nem tasimaktadir. Boylece, gerekli destek
ile 6zerklik arasindaki denge korunarak, sporcularin kariyer siireglerinde aktif rol
istlenmeleri  desteklenmis olacak ve motivasyonlarimin siirdiiriilebilir  hale

getirilebilecegi diistiniilmektedir.
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Donem ve Kariyer Odakh Strateji Evresi

Baglatma ve aligma evresinin ardindan, Paralimpik sporcular CK deneyimlerinde
donem ve kariyer odaginda strateji evresine gecmis ve kariyerleri ile iliskili kritik
donemler hakkinda farkindalik gelistirmislerdir. Paralimpik Oyunlar 6ncesi hazirlik
doneminin spora dair artan talepleri, beklentileri deneyimlemek, iliniversiteye gecis
stirecinde artan akademik sorumluklar1 dengelemek, antrendr, aile gibi 6nemli sosyal
aktorlerin degisen beklenti ve destegini deneyimlemek, farkli donemlerin degisen
adanmislik beklentileri ve sorumluluklar i¢erdigini ortaya koymustur. Bu durum, CK
Paralimpik sporcularinin dénemsel oncelikleri gbz Oniinde bulundurmasini ve g¢ift

kariyerlerini yonetebilmek i¢in degisken odagi benimsemelerini gerektirmistir.

Bu evrede, Paralimpik sporcular, CK yollarini planlamak, siirdiirmek ve yonetmek icin

donem ve kariyer odakl: stratejik yaklasimlar benimsemislerdir.

GIFT KARIYERi PLANLAMA ve YONETIMININ SINIFLANDIRMASI

Dénem Odakl Strateji Kariyer Odakli Strateji
Programlari Yeniden Uyumlu Kariyerleri
Planlama Tercih Etme
Segimlerin
Sonuglarina gére Kurumsal Destek
Planlama
Kabul Edilebilir En Az Kariyerleri Suireklilik
vs. Minkin Olan En Iginde Planlama
Fazla Adanmiglik

Sekil 2
Paralimpik Sporcularin Cift Kariyeri Planlama ve Yonetimin Siniflandirmasi
Kapsaminda Donem ve Kariyer Odakl Strateji Pratikleri
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Donem odakli stratejik yaklasim kapsaminda, Paralimpik sporcular donemsel
onceliklerine gore programlarini ve giinliik rutinlerini yeniden planlamis, secimleri ile
iliskili riskleri degerlendirmis, planlarinda gerekli degisiklikleri yapmay1
benimsemislerdir. Paralimpik Oyunlar hazirlik siirecinin {iniversiteye gegis gibi kritik
bir donemle cakismasi, her iki kariyerde de artan talepler, sporcularin giinliik
rutinlerini yeniden diizenlemelerini ve donemsel Onceliklerini degerlendirmeyi
zorunlu kilmustir. Ornegin yaklasan Paris 2024 Paralimpik Oyunlar siireci, yurtdisinda
yiiksek 6grenim planlar1 yapan bir Paralimpik sporcuyu, yeni bir iilkeye, kiiltiire, dile,
okula ve antrendre aligma siirecini, sportif performans kaygilar1 ile birlikte
degerlendirmesi sonucunda kararlarini tekrar gézden gegirmeye yoneltmis, yiliksek
ogrenimini Tiirkiye’deki bir {iiniversitede deneyimleme ve kendi antrendrii
gozetiminde hazirliklarini siirdiirme kararina itmistir. Benzer sekilde, kariyerin ilgili
donem igerisindeki Onemi, spor, akademik veya is alanindaki paydaglarin CK
Paralimpik sporculari nasil gordiikleri, onlardan beklentileri, sporcularin kariyerleriyle
ilgili baga ¢ikma stratejilerini belirlemis ve iki ana stratejik pratigi gostermistir: ‘En

Az Kabul Edilebilir ya da Miimkiin Olan En Fazla Adanmishik’.

En az kabul edilebilir adanmislik stratejisinde, Paralimpik sporcular, spor disindaki
kariyerlerini gereken kabul edilebilir asgari g¢abay1 gostererek siirdiirmiislerdir.
Ornegin, bir akademik personelin "Sadece sampiyon ol gel, bizim igin yeterli" gibi
beklentiler dile getirmesi, sporcularin akademik gereklilikleri, sorumluluklarini en
diisiik diizeyde karsilamasina yol agmistir. Akademik veya mesleki yasamlariyla
iliskili talep ve beklentiler yiliksek oldugunda, Paralimpik sporcular miimkiin olan en
fazla adanmiglik stratejisini benimsemis ve spor disindaki kariyerlerinde miimkiin olan
maksimum ¢abay1 gostererek eksikliklerini telafi etmeye c¢alismistir. Ornegin,
sporcular, milli takim kamplar1 nedeniyle akademik veya is yerindeki
devamsizliklarimi telafi etmek i¢in iistiin performans gostermeye ve ekstra ¢aba sarf

etmeye calismistir.
Kariyer odakli stratejiler kapsaminda, sporcular uzun vadeli kariyer hedeflerini ve

mevcut kolaylastirict destekleri géz Oniinde bulundurarak kariyerlerini siireklilik

icinde planlamiglardir. Sporcular kariyerlerini planlarken ve yonetirken, sporla iligkili
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alanlarda egitim almay1 veya calismayr mantikli ve anlamli bir tercih olarak
niteleyerek akademik veya mesleki kariyerlerini sporla uyumlu alanlarda siirdiirmeyi
tercih etmislerdir. Bazi paralimpik sporcular, spor disindaki alanlarda yetkinlikleri ve
yapabilirlikleri konusunda endiselerini dile getirmis ve Paralimpik sporcu olarak spor
bilimleri alaninda egitim almanin veya sporla iligkili bir kurumda ¢aligmanin daha
yonetilebilir olacagi, esneklik ve anlayis saglayacagina iliskin beklentileriyle
kariyerlerini sekillendirmistir. Ayrica, CK Paralimpik sporcularinin spor sonrasi
kariyer ve spora dair uzmanliklarindan faydalanma konusundaki gelecek planlari,

sporla ilgili alanlara odaklanan kariyer kararlarin1 yonlendirmede etkili olmustur.

Kariyerlerini planlama ve yonetme siireclerinde milli sporculara yiliksek 6grenimde
ayrilan kontenjanlar, daha diisiik baraj puanlari, milli sporcu bursu ya da basarili milli
sporculara yonelik istihdam olanaklar1 gibi meveut kurumsal destekler kolaylastirict
rol oynarken, bir Paralimpik sporcunun deneyimlemis oldugu 6rnekte oldugu gibi
beden egitimi ve spor dgretmenligi boliimiine kayit olmasini engelleyen ayrimci
uygulamalar da kariyer tercihlerini zorunlu olarak sekillendirmis ve sporculari

kisitlanmamig se¢eneklere yonlendirmistir.

Paralimpik sporcular, spor kariyeriyle iligkili riskler ve sporun émiir boyu siirecek bir
kariyer olmadiginin bilincinde olarak kariyerlerini siireklilik i¢inde planlamis ve uzun
vadeli bir perspektifle yaklasmislardir. Paralimpik sporcularin akademik ve mesleki
kariyerlerin daha esnek ve yas unsurundan etkilenmeyen kariyerler olduguna iliskin
paylagimlari, bircogunu akademik ya da mesleki kariyer hedeflerini erteleyerek spor

kariyerlerine dncelik verme stratejisine yonelmistir.

Bu evre, Paralimpik sporcularin donemsel ve kariyer odakli stratejik yaklagimlar
benimseyerek CK deneyimlerini siirdiirebilmek i¢in gdsterdikleri bireysel caba ve
pratikler kadar ozellikle yiiksek engel grubundaki Paralimpik sporcularin destek
aglariyla is birligi icerisinde "birlikte deneyimleme" siirecini de ortaya koymustur.
Destek agina bagimlilik, agir engelli sporcular i¢in CK siireclerini daha da karmagik
hale getirmis ve destek saglayicilarint CK deneyiminin ayrilmaz bir pargasina

doniistiirerek ortak bir ¢aba icinde hareket etmelerini, birlikte karar alma siireclerini
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deneyimlemelerini, zorluklar1 birlikte agmayi gerektirmistir. Bu nedenle spor,
akademik, mesleki yasamlarinda deneyimledikleri taleplere, zorluklara ek olarak
destek agmin koordinasyon i¢inde hareket etmesini saglamak da CK deneyimine

dikkate alinmasi gereken ek bir boyut getirmistir.

Giderek gorme yetisini kaybeden bir Paralimpik sporcunun hem giinliik yasaminda
hem de spor kariyerini siirdiirmek i¢in daha fazla destege ihtiyag duymasi,
antrenmanlarina giderken, seyahatlerinde refakatgi ihtiyaci, esinin bu destegi
saglayabilmek i¢in ig programini antrenman takvimine uyacak sekilde diizenlemesini
gerektirmis ve onu CK siirecinin ayrilmaz bir parcasi haline getirmistir. Benzer sekilde
baska bir sporcu, uzun siiren sik milli takim kamplarinda annesinin refakat¢i olarak
eslik etmesiyle katilabilmis ve spor kariyerini siirdiirmesi icin birlikte fedakarlik
yapma deneyimini yagamistir. Gorme engelli baska bir Paralimpik sporcu, kilavuz
atletiyle birlikte yalnizca sahada performans i¢in degil yasaminin diger boyutlarinda
birlikte deneyimleme dinamigini yasamis ve egitim kariyeri icin baska bir sehre
taginma siirecinde birlikte hareket etmislerdir. Paralimpik sporcularin paylastigi bu

deneyimler, “birlikte deneyimle” kavraminin drnekleri olarak kargimiza ¢ikmustir.

Oncelikler ve kariyerlerin miizakeresi, dongiisel talepleri dikkate alma, dénem ve
kariyer odakli yaklasimlari benimseme ve ¢ift kariyer deneyimini destek agiyla

“birlikte deneyimleme” bu evrenin 6ne ¢ikan 6zellikleri olarak belirlenmistir.

Gecici / Uzun Ara Verme Evresi

Paralimpik sporcularin ¢ift ve ¢oklu kariyer yollarinda, ortak evrelerin yani sira
deneyimlenmesi  olast  evreler de kavramsallastirilmigtir.  Bu  evreler
arasinda gegici/uzun ara verme, basarisiz tekrar baslatma dongiisii ve deneyimli

olarak yeniden baslama evresi bulunmaktadir.
Paralimpik sporcular, ¢ift kariyer yollarina gegici veya uzun siireli ara verme

deneyimini, ¢akigan sorumluluklar sebebiyle bir kariyeri onceleme veya erteleme

karari, hamileligi planlama gibi planli ya da sakatlik, saglik sorunlari, takima
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secilememe, ailevi sorunlar gibi zorunlu nedenlerle yasamislardir. Bu ara verme
stireclerini bazen bir, bazen de birden fazla kez deneyimlemislerdir. Sporcular, ¢ift
kariyer deneyimlerine geri donmek iizerine bir kariyere ara verme veya erteleme karari

almis, dolayisiyla ¢ift kariyer yoluna ara vermislerdir.

Gegici ara verme evresi, kariyeri birakma deneyiminin farkli bir kariyer
kombinasyonuyla yeniden baglamasi deneyiminin aksine ¢ift kariyer deneyiminin ayni

kariyer kombinasyonuyla devam etmesi planlarini icermistir.

Basarisiz Tekrar Baslatma Dongiisii

Cift kariyer yolunu yeniden baslatmaya g¢alisan bazi Paralimpik sporcular, basarisiz
tekrar baslatma dongiileri yasamistir. Bu siire¢, sporcularin dnceki kariyer yollarina
geri donmekte zorluklarla karsilastig1 ve gegici ara verme siiresinin uzadigi durumlari
ortaya koymustur. Paralimpik sporcularin kariyerlerini yeniden baslatmalarini tesvik
eden para sporda sistematik gelisim yollarinin eksikligi, bu siireci zorlagtirmistir.
Ayrica, milli takim se¢melerinde bazi antrendrlerin kendi spor kuliiplerindeki
sporculari tercih etmesi gibi yaklasimlar, Paralimpik sporcularin, spor deneyimini ve

dolaysiyla ¢ift kariyer yolunu yeniden baglatma c¢abalarini olumsuz etkilemistir.

Deneyimli Olarak Yeniden Baslama Evresi

Gegici ara verme evresinin ardindan bazi sporcular, kariyer yollarin1 kendi
inisiyatifleri ile ya da antrendrlerin tesviki ile yeniden baslatmistir. Bu siirecte, heniiz
tamamlanmamis hedefler i¢in geri doniis, kariyer hedeflerine yonelik motivasyon, aile
destegi ve Paralimpik Oyunlara hazirlik siireci gibi dnemli donemlerin sporcularin ¢ift
kariyer yolunu tekrar baslatmalarina yonelik hareketlenmelerinde o6nemli rol
oynamigtir. Ayrica, antrendrler ve spor yoOneticileri, sporcularin ge¢misteki
performanslarini ve madalya potansiyellerini degerlendirerek onlar1 spor kariyerlerine
donmeye tesvik etmistir. Deneyimli yeniden baslama siireci, sporcularin dnceki

tecriibelerinden faydalanarak daha bilingli bir sekilde kariyerlerini yonetmelerini
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saglamistir. Bu siirecte, hem sporcularin bireysel ¢abalart hem de destek aglarinin

tesvik edici yaklagimi kritik rol oynamaigstir.

Kariyeri Birakma ve Yeni Cift Kariyer Versiyonu Evresi

Paralimpik sporcularin ¢ift ve coklu kariyer yollarinda deneyimlenmesi olasi
evrelerden biri olan kariyeri birakma ve akabinde izleyen ii¢ farkli kariyer yolu (¢ift
kariyerin yeni versiyonunu olusturma, yetenek transferi ve zorunlu emeklilik), hem
istekli ve planli kararlar hem de zorunlu durumlar nedeniyle yasanmistir. Bu evre,
sporcularin egitim veya meslek kariyerlerini birakmalarini izleyen siirecte ¢ift kariyer
yolunu, akademik, mesleki ve spor kariyerlerinin farkli bir kombinasyonuyla yeniden

yapilandirmalarii kapsamaktadir.

Kariyeri birakma ve ¢ift kariyerin yeni bir versiyonunu deneyimleme evresi, onemli
bir yeniden yapilandirma siirecini vurgulamaktadir. Bu siire¢, sporcularin kisisel
hedefleri, destek aglarinin ve ¢evresel kosullarin dinamik etkilesimiyle sekillenmistir.
Ornegin, is yerindeki erisilebilirlik sorunlari, engelliligin bireysel deneyimiyle
baglantili olarak onceki is rutinlerini siirdiirememek ve sporun olumlu etkilerini
etkilesim igerisinde deneyimlemek, mevcut c¢ift kariyer yolunu yeniden
degerlendirerek mesleki kariyeri birakma ve sadece spor kariyerine odaklanma
stirecini getirmistir. Akabinde, daha dnce yarim kalmig egitim siirecini tamamlayarak
spordaki uzmanhgint gelecekteki mesleki kariyerine spor yoneticisi olarak tagima
hedefi, ¢ift kariyer yolunun egitim kariyeri ile yeniden yapilandirilmasini igermistir.
Dolayistyla calisan sporcu olarak baglayan cift kariyer yolu, mesleki kariyerin
sonlandirilmasmin ardindan egitim kariyeri ile 6grenci sporcu olarak yeni bir ¢ift
kariyer versiyonuna evrilmistir. Bu siire¢ spor bilimleri alaninda milli sporcular i¢in
ayrilan kontenjanlar ve bagarilt milli sporculara yonelik burs programlar1 gibi

desteklerle kolaylagsmustir.
Benzer sekilde, cift kariyer yoluna 6grenci sporcu olarak baslamis bir Paralimpik

sporcu, Paralimpik Oyunlara hazirlik siirecinde spor kariyerine Oncelik vermek ve

smavlar ile miisabakalarin ¢akigmasi nedeniyle akademik kariyerini birakmis izleyen
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stirecte engelli bireylere yonelik istihdam kotalarindan yararlanarak mesleki kariyerini
baglatmigtir. Cift kariyer yolunda, egitim hayati ile birlikte mesleki kariyerde
yiikkselme olanaklari, akademik kariyerin yasaminin eksik bir parcasi oldugunu
diistinme, ¢ift kariyer yolculugunu egitim ve spor kariyerini birlikte ytiriiterek yeniden
baglatmaya yOneltmistir. Dolayisiyla, 6grenci sporcu olarak baglayan ¢ift kariyer yolu,
egitim kariyerinin sonlandirilmasinin ardindan mesleki kariyer ile ¢alisan sporcu
olarak yeni bir ¢ift kariyer versiyonuna, izleyen siirecte egitim kariyerinin baslamasi
ile de 6grenci calisan sporcu olarak ¢oklu kariyer yoluna evrilmistir. Bu evrede, yeni
cift kariyer versiyonunun olusturulmasinda, sosyal politikalar, anlayigh, esnek is
ortami, spordan farkli bir odaga da sahip olma istegi, sosyal iligkiler ve saglanan destek

onemli rol oynamustir.

Kariyeri Birakma ve Yetenek Transferi

Baz1 sporcular, ¢ift kariyer deneyimlerinde kariyeri birakma evresinin ardindan yeni
kariyer yollar1 olustururken, diger sporcular yetenek transferi gibi alternatif yollar
deneyimlemistir. Bu siirecte, sporcular 6nceki yaptiklar: spor dalindan farkli bir bransa
yonelerek kariyerlerini yeniden yapilandirmistir. Yetenek transferi kararinda,
sporcularin potansiyel spor performansina inanan antrendrlerin tesviki etkili olmustur.
Antrendrlerle kurulan giivene dayali iligkiler, sporculari yeni bir spor bransinda

kariyerlerine yeniden baglamaya cesaretlendirmistir.

Yetenek transferi, Paralimpik sporcular i¢in baska bir para spor dalinda ilerleme ve
bagarili olma firsati sunmustur. Daha Onceki spor deneyimlerinin sagladig birikim,
sporcularin hizli bir gelisim siireci ile elit seviyeye ulagmalarini kolaylagtirmistir. Bu
durum, sporcularin kariyerlerini birakmais bile, yeni bir bransta baslangi¢ yaparak hizla

adapte olmalarini saglamistir.

Sporcularin yetenek transferi yolundaki kararlarini etkileyen onemli bir diger
unsur, aidiyet duygusu olmustur. Sporculuk deneyimini sevdikleri, deger verdikleri ve
kendilerini degerli hissettiren insanlarla paylasma arzusu, yetenek transferi kararinda

belirleyici olmustur. Takim arkadaslari, antrenérler ve destek aglariyla kurulan giiclii
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sosyal baglar, sporcularin bu siireci daha kolay bir sekilde benimsemelerine olanak

tanimis ve yetenek transferinin basarisinda 6nemli unsurlar olarak belirlenmistir.

Kariyeri Birakma ve Zorunlu Emeklilik

Kariyeri birakma evresinin akabinde bazi Paralimpik sporcular ¢ift kariyer
deneyimlerini alternatif yollarla yeniden insa edebilirken, digerleri, siniflandirma dis1
kalma stireci nedeniyle spor kariyerlerini zorunlu olarak sonlandirmak durumunda
kalmistir. Smiflandirma disi1 kalma ve izleyen siiregte zorunlu emeklilik evresi,
Paralimpik sporcularin kontrolii disinda gerceklesen bir kariyer sonlanma siirecini

temsil etmektedir.

Uluslararasi spor yonetim organlari tarafindan belirlenen siniflandirma kurallarindaki
degisiklikler, baz1 Paralimpik sporcularin yarigsma yeterliligini kaybetmesine neden
olmustur. Bu siire¢, sporcularin psikolojik iyi olusunu olumsuz etkilerken, spor
toplulugunun destegi, sporcularin bu zorluga ragmen hayatlarina devam etmelerine
yardimci olmustur. Bu evre, sporcularin kariyerlerinin ne kadar kirilgan oldugunu ve
siniflandirma siire¢lerinin sporcular iizerindeki olumsuz etkilerini ortaya koymustur.
Bu zorlu siiregte, spor camiasindan gelen destegin yani sira hala ulagmak igin
cabalanacak hedeflere sahip olmak, siniflandirma dis1 kalan sporcularin bu duruma

uyum saglamalaria yardimci olmustur.

Cift Kariyer Doniisiimii Evresi

Cift kariyer doniistimii ve ¢coklu kariyer evresi, Paralimpik sporcularin kariyer gelisim
siireglerinde 6nemli bir degisim ve doniisiim siirecini ifade etmektedir. Bu siiregte,
bireysel hedefler, sosyal iligkiler ve c¢evresel faktorlerin etkilesimi, sporcularin

kariyerlerini yapilandirma siireglerini belirlemistir.
Paralimpik sporcularin ¢ift kariyer doniisiimii, iki farkl kariyeri (spor ve egitim/is)

yonetmekten, lgiincli bir kariyeri (akademik veya mesleki) eklemeye dogru bir

doniistim igermigstir. Akademik ve spor kariyerlerini siirdiirmekte olan sporcular,
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ailelerinin spor kariyerinin belirsizligi ve risklerine yonelik endiselerini dikkate alarak
istihdam firsatlarin1 aragtirmis, spor sonrasi siire¢ i¢in planlama yapmis ve mesleki
kariyerlerine baglamistir. Ayrica, calisan sporcular, gelecek kariyer planlart ve
iiniversite mezuniyeti ile terfi olanaklarini artirmak i¢in de akademik kariyerlerini

baslatmiglardir.

Akademik, mesleki ve spor alanlardaki paydaslarin beklentilerini karsilamak,
Paralimpik sporcularin kariyer yollarmi sekillendiren karmasik bir dinamik
olusturmus ve sporcularin rutinlerini yeniden miizakere etmelerini gerektirmistir.
Coklu kariyer yolunu baglatma stirecinde, sporcular kurumsal kolaylastiricilardan ve
sosyal aglarindan Onemli destek almis ve mevcut is firsatlar1 hakkinda

bilgilendirilmistir.

Coklu kariyere sahip paralimpik sporcular arasinda, iiniversite egitimi ile para spor
kariyerlerini birlikte siirdiiriirken mesleki kariyer yolculuklarini bagslatan 6grenci
sporcular veya daha dnce birakmig olduklar1 akademik kariyeri farkli bir boliimde

yeniden baslatan ¢alisan sporcular yer almistir.

Emeklilik Evresi: Kariyer Sonrasi1 Hedefler ve Misyon ile Emeklilik

Emeklilik evresi, Paralimpik sporcularin spor kariyerlerinin sona ermesinden sonra
hayatlarini nasil yeniden yapilandiracaklarina odaklandiklari kritik bir donemi isaret
etmektedir. Paralimpik sporcularin emeklilikle ilgili paylasimlari, spor kariyerlerinin
siirli dmriiniin farkinda olduklarini, ¢ift kariyer deneyimleri boyunca emeklilik
sonras1 hedeflerini ve misyonlarin1 stratejik bir sekilde planladiklarin1 ortaya

koymustur.

Sporcular, bu siirecte yalnizca bireysel hedeflerinin degil, ayn1 zamanda spora katk1
saglama, geri verme isteklerinin ve para sporlara iliskin farkindalik yaratma
misyonlarinin da altin1 ¢izmistir. Paralimpik sporcular, emeklilik sonrasi kariyerlerini
sekillendirirken spor kariyerlerinden edindikleri deneyimleri degerlendirmeye

odaklanmis ve sporla ilgili alanlarda calismayr mantikli ve anlamli bulduklarini
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paylasmislardir. Ayrica ertelemis olduklar1 kariyer planlarina yonelme isteklerini de
ifade etmislerdir. Sporcularin, emekliligi “6liim gibi” bir deneyime benzetmeleri, bu
konuyla ilgili konugmaktan kac¢inmalari, emeklilikle birlikte yasanabilecek olasi
kimlik krizi ve duygusal zorluklara isaret etmis ve bu gegis siirecinin daha fazla destek

gerektirdigini gostermistir.

Paralimpik Sporcularin Kariyer Gelisim Yollar:

Paralimpik sporcularin ¢ift kariyer deneyimleri, farklilasan ve hem dogrusal hem de
kesintili ve dogrusal olmayan bireysel yollar izleyen 6zellikler tasimasina ragmen,
ortak paylasilan yonler, kariyer yollarinin kavramsallagtiritlmasini miimkiin kilmigtir.
Buna gore, kariyer oriintiileri ve birlikte yiirtitiilen kariyer sayisina dayanarak dort
farkli kariyer gelisim yolu belirlenmistir: Tipik Cift Kariyer Yolu, Tipik Coklu Kariyer
Yolu, Atipik Cift Kariyer Yolu ve Atipik Coklu Kariyer Yolu.

Tipik Cift Kariyer Yolu, genellikle zorunlu egitim sirasinda egitim ve spor
kariyerlerinin bir arada yiiriitiilmesi ile baslayan, normatif ve dogrusal bir ilerleme
icermektedir. Bu yol, egitimden meslek hayatina gecisin spor kariyerindeki gelisimle
es zamanli olarak yiiriitiildiigii dogrusal bir yol olarak kavramsallagtirmaktadir. Hem

ogrenci-sporculart hem de ¢alisan-sporculart icermektedir.

Tipik Coklu Kariyer Yolu, benzer sekilde normatif ve dogrusal bir ilerleme
icermektedir ancak, {igiincii bir kariyerin baglatilmasiyla farklilasmaktadir. Egitim ve
spor kariyerlerini birlikte siirdiiriirken mesleki kariyeri ya da is yasami ile spor
kariyerini bir arada yiiriitiirken egitim kariyerini baslatmayi igerir. Tipik ¢coklu kariyer
yolunda, 6grenci-calisan sporcular, akademik, spor ve mesleki kariyerlerini bir arada

yiirtitmektedir.

Atipik Cift Kariyer Yolu, kesintili ve dogrusal olmayan kariyer oriintiilerini ve
ozelliklerini ortaya koymaktadir. Paralimpik sporcular, giris, ¢ikis ve yeniden giris
dongiilerini deneyimleyerek, akademik, mesleki ve spor kariyerlerinin yeni

versiyonlart ile ¢ift kariyer yollarin1 yeniden sekillendirmistir. Engellilik deneyimi,
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erisilebilirlik sorunlar1, kurumsal kolaylastiricilar ve kariyer hedeflerinin etkilesimiyle
sekillenen dinamik bir yolu ortaya koymaktadir. Paralimpik sporcularin egitim veya
mesleki kariyerlerini birakmalarini izleyen siirecte ¢ift kariyer yolunun, akademik,
mesleki ve spor kariyerlerinin farkli bir kombinasyonuyla yeniden yapilandirmalarin
kapsamaktadir. Dolayisiyla ¢ift kariyer yolunun, birakilan kariyerden farkli bir kariyer
ile yeniden yapilandirilmasini i¢cermistir. Calisan sporcu olarak baglayan cift kariyer
yolu, mesleki kariyerin birakilmasinin ardindan egitim kariyeri ile 6grenci sporcu
olarak veya Ogrenci sporcu olarak baslayan cift kariyer yolu, egitim kariyerinin
sonlandirilmasinin ardindan mesleki kariyer ile calisan sporcu olarak yeniden

yapilandirilmigtir.

Atipik Coklu Kariyer Yolu, benzer sekilde Paralimpik sporcularin deneyimledigi
giris-cikig dongiilerini igermektedir. Egitim veya is kariyerlerini birakan Paralimpik
sporcularin akabinde yeni bir ¢ift kariyer versiyonunun olusturmasini kapsamaktadir.
Bu yol, iigiincii bir kariyerin eklenmesiyle ¢ift kariyer doniistimiinii icermis ve ¢alisan-

sporcudan, 6grenci-calisan-sporcuya evrilen bir yolculugu temsil etmistir.

Alan yazindaki aragtirmalarda cift kariyer yollar1 genellikle {ic ana kategoriye
ayrilmustir: “dogrusal, yakinsayan ve paralel yollar” (Torregrossa vd., 2015) veya
akademik- mesleki bir yol izleyen “spor yapan 6grenciler”, spor odakli bir yol izleyen
“okumaya calisan sporcular” ve cift kariyer yolunu takip eden “optimal bir denge
arayan sporcular” (Stambulova vd., 2015; Cartigny vd., 2021). Ancak, ¢ift kariyer
yolundaki Paralimpik sporcularin deneyimleri daha akiskan bir ilerleme gostermistir.
Kisisel, sosyal, kurumsal ve ¢evresel faktorlerle iligkili olarak sporcular, bu farkli ¢ift
kariyer kategorileri arasinda zaman zaman gegis yapmuslar, bazilar1 ise ayni anda ii¢
kariyeri birden siirdiirerek, genel c¢ift kariyer kavramsallagtirmasindan farklilagan
coklu kariyer yollar1 olusturmuslardir. Bu siirecte erisilebilirlik sorunlari, engelliligin
bireysel deneyimi, siniflandirma dig1 kalma ve bir kariyerin gorece dnemine baglh
olarak Oncelenmesi, Paralimpik sporcularmmin ¢ift kariyer yollarint nasil
deneyimledigini sekillendirmistir. Dowling vd. (2018) tarafindan da vurgulandigi

gibi, para sporlardaki farkli katmanlar1 ve makro diizeydeki unsurlar1 dikkate alan bir
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yaklasim, ¢ift kariyer yolunu deneyimleyen Paralimpik sporculara ihtiyag¢ duyduklar

destegi saglamak adina biiyiik 6nem tasimaktadir.

Smiflandirma siireci, Onceki arastirmalarla da uyumlu olarak (Patatas vd., 2020;
Fortin-Guichard vd., 2023), para spor baglamindaki ¢ift kariyer deneyimlerinde
dikkate almmmas1 gereken onemli bir unsur olarak belirlenmistir. Ilerleyen engel
durumu veya smiflandirma kurallarindaki degisikliklerle iliskili spor smifi
degisiklikleri, sporcularin ¢ift kariyer deneyimlerinde kontrolleri diginda gelisen yeni
kosullara uyum saglamalarin1 gerektiren zorlayici siireglerle karsi karsiya kalmalarina
neden olmustur. Bazi durumlarda sporcular, antrenman stratejilerini degistirmek,
kilavuz atletle birlikte yarigsmayi ve ¢ift kariyeri deneyimlemeyi 6grenmek veya yeni
rakiplere uyum saglamak zorunda kalirken, bazilar1 da smiflandirma dis1 kalma
nedeniyle zorunlu erken emeklilikle yiizlesmek zorunda kalmistir. Bundon vd.’nin
(2018) caligmasiyla tutarli olarak, siniflandirma dis1 kalmaya bagli zorunlu emeklilik,
Paralimpik sporcularmmin  kariyer yollarinda, engelli olmayan sporcularin

karsilagsmadig1 farkli zorluklara yol agtigini ortaya koymustur.

Cift Kariyer Deneyimini Etkileyen Faktorler

Paralimpik sporcularin ¢ift kariyer yollar, kisisel, baglamsal, sosyal, kiiltiirel, yapisal
ve kurumsal faktorlerin karmasik bir etkilesimi ile sekillenmistir. Paralimpik
sporcular, engelli olmayan CK sporculariyla zaman kisitlamalari, ev, antrenman ve
okul arasinda uzun mesafeli zaman alan yolculuklar, sosyal iliskileri siirdiirmedeki
zorluklar gibi ortak deneyimleri paylassalar da, engellilik deneyimi, erisilebilirlik
sorunlari, ayrimciliga maruz kalma, para sporlar ve sporcularin temsili ile ilgili
topluma dogru mesaj verebilme cabasi, ilerleyen engel durumu, ¢ift kariyeri “birlikte
yapilandirma ve deneyimleme” gibi unsurlar Paralimpik sporcularin ¢ift kariyer

deneyimlerini farklilagtirmigtir.
Para spordaki smiflandirma siirecleri, ilerleyen engel durumuyla baglantili degisen

spor siniflari, siniflandirma dis1 kalma deneyimi, kilavuz atletle kosmaya alisma stireci

ve sadece birlikte performans gostermenin 6tesinde ¢ift kariyer siirecinde de birlikte
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deneyimle, uzun ve sik milli takim kamplari iizerinden sekillenen para sporcu gelisim

yollari, para sporlara 6zgii stres faktorlerini ortaya koymustur.

[letisim, planlama becerileri, 6z farkindalik gibi kisisel yetkinliklerin yani sira engelli
bireylere yonelik sosyal politikalar, istihdam ve egitim olanaklarina iliskin kurumsal
kolaylastiricilar, basarili sporcu profili, kii¢iik sehirde yagamak ve sosyal ¢evrenin
sagladig1 destek, kolaylastirici unsurlar olarak belirlenmistir. Tiim bu unsurlar,
Paralimpik sporcularin ¢ift kariyer deneyimlerini farklilagtirarak ortak yonler kadar

Ozgiin bir yapiya da sahip oldugunu ortaya koymustur.

Kuramsal Katkilar

Bu ¢alisma, Paralimpik sporcularin ¢ift kariyer yollarini arastiran ve kavramsallastiran
ilk caligsma olarak literatiirde nemli bir boslugu doldurmustur. Paralimpik sporcularin
CK deneyimleri bireysel ve farklilasan yollar icermesine ragmen, kariyer Oriintiileri ve
kariyer sayisina gore dort farkli kariyer gelisim yolunu tanimlamistir. S6z konusu
kariyer gelisim yollari, alan yazinda hakim olan ¢ift kariyer kavramsallagtirmasindan
farklilasan deneyimleri agiga ¢ikarmis ve Paralimpik sporcularin dinamik ve ¢ok
boyutlu ¢ift ve coklu kariyer yollarinin sadece yasa dayali, normatif ve ardisik
ilerleyen kavramsallagtirma ile yeterince agiklanamayacagini  gostermistir.
Dolayistyla, sporcularin kariyer yollarindaki farkli evreleri ve siirecleri ortaya koyan
Paralimpik Sporcularin Cift ve Coklu Kariyer Yollarimin Iliskisel Modeli
gelistirilmistir. Ayrica “birlikte yapilandirma” ve “birlikte deneyimleme” gibi yeni
gelistirilen kuramsal kavramlarla, destek aglarinin agir engelli Paralimpik sporcularin
cift kariyer deneyimlerindeki kritik roliinii belirlenmis ve koordineli ¢abalarin
gerekliligi vurgulanmistir. Bu arastirmanin  kuramsal Onermeleri para spor
baglamindaki ¢ift kariyer deneyimlerini anlamak ve daha kapsayici politikalar

gelistirmek icin bir kavramsal ¢ergeve olusturmustur.

Politika Cikarimlari

Bu arastirma, ¢ogu ¢ift kariyerli Paralimpik sporcunun baglangicta bir spor kariyeri

planlamamis olmasina ragmen hizlandirilmis bir ilerlemeyle yiiksek performans
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diizeyine gectigini ve milli sporcu oldugunu gostermistir. Ancak, sporcularin bireysel
motivasyonlarini, spora katilim amaglarin1 géz ardi eden yiiksek performans odakli
yonlendirmeler, olumsuz deneyimlere ve sporu birakmaya yol agma potansiyeli
tagimaktadir. Bu nedenle, antrendrler, spor yoneticileri ve politika yapicilar,
sporcularin bireysel hedeflerini, ihtiyaglarini ve katilim motivasyonlarini géz 6ntinde

bulundurarak daha esnek, kisisel hedeflerle uyumlu para spor firsatlari sunmalidir.

Arastirma ayrica, ¢ift kariyerli Paralimpik sporcularin kariyerlerine baglarken cesitli
destek mekanizmalarindan (istihdam kotalari, burs programlar1) faydalanmalarina
ragmen, bireysel ihtiyacglarinin g6z ardi edilmesi, esneklik saglanmamasi, ulagim ve
erigilebilirlik sorunlar1 nedeniyle siirdiiriilebilir bir destek sistemine ihtiyag
duyduklarmi gostermektedir. Bu baglamda, spor federasyonlar1 ve {iiniversiteler
biinyesinde ¢ift kariyer koordinatdrleri atanmasi ve paydaslarin rollerini tanimlayan
bir ulusal politika kilavuzu gelistirilmesi, siirdiiriilebilir, sistematik, koordineli ve
kapsayict bir destek sisteminin olusturulmasi adina 6nemli bir politika onceligi

olmalidir.

Paralimpik sporcularin egitime erisimde deneyimledigi ayrimci uygulamalar, hak ve
ozgiirliiklerinden tam ve esit sekilde yararlanamadiklarini ortaya koymaktadir. Engelli
bireylerin tam ve esit katilimini1 engelleyen sosyal ve fiziksel bariyerleri, ayrimci
uygulamalar1 vurgulayan diger ¢alismalarla tutarli olarak (Akbulut, 2012; TOHAD,
2015), engelleri ortadan kaldirmaya ve engelli bireyler, ¢ift kariyerli Paralimpik
sporcular i¢in, esit firsatlar saglamaya yonelik bir politika glindeminin olusturulmasina

acil ihtiyag vardir.

Cahismanmin Kisithhklar

Bu arastirma, Paralimpik sporcularin CK deneyimlerinin dinamik ve ¢ok boyutlu
yapisini anlamak i¢in para spor baglaminin 6zelliklerini dikkate alan kuramsal bir
cergeve sunmak adina onemli bir adim atmigtir. Ancak bu arastirmanin, yalnizca elit
diizeydeki Paralimpik sporculari igermesi, Paralimpik olmayan para spor

branglarindan sporcular1 disarda birakmasi, verileri sadece derinlemesine
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goriigmelerden elde etmesi ve temellendirilmis kuram metodolojisinde
yararlanilabilecek diger kaynaklara bagvurmamis olmasi, ¢alismanin kisitliliklarini
olusturmaktadir. Ayrica, arastirmanin Paris 2024 Paralimpik Oyunlar1 6ncesi doneme
denk gelen bir siirecte gerceklestirilmis olmasi, sporcularin dénemsel olarak yogun
hazirlik ve antrenman siiregleri yasamalari1 ve donemsel sorumluluklari, deneyimleri,
diger donemlere kiyasla spor kariyerlerinin dncelenmesi konusunda kendine 6zgii

yansimalar icerebileceginden kisitlilik yaratabilecegi diigiiniilmektedir.

Gelecek Calismalar icin Oneriler

Bu arastirma, Paralimpik sporcularin ¢ift ve coklu kariyer yollarini kavramsallastirmis
ve CK deneyimlerini anlamak i¢in “Paralimpik Sporcularin Cift ve Coklu Kariyer
Yollarmin Iliskisel Modeli” ile yeni bir cerceve sunarak literatiire katki sunmayi
amaglamistir. Gelecekteki ¢caligsmalar, 6nerilen modelde tanimlanan evreleri ve donem
ve kariyer odakli stratejik yaklagimi farkli baglamlarda ve sporcu profillerinde
inceleyerek modelin aktarilabilirligini degerlendirebilir. Ayrica, yiiksek engel
grubunda yer alan sporcularin “birlikte yapilandirma” ve “birlikte deneyimleme”
stirecleri, destek aginin perspektifinden arastirilabilir. Katilim diizeyindeki sporcularin
veya milli takima secilme dncesi donemdeki sporcularin ¢ift kariyer deneyimlerinin,
Paralimpik olmayan para spor branglarinda deneyimlenen ¢ift kariyer yollarinin, farkl
refah devleti modelleri ve sosyal politikalarin ¢ift veya ¢oklu kariyer deneyimlerine
yansimalarinin, toplumsal cinsiyet dinamiklerinin CK deneyimindeki etkisinin
gelecek arastirmalarda incelenmesinin alan yazina katki saglayacagi ve faydali olacagi
diistinilmektedir. Son olarak, boylamsal ¢aligmalarla sporcularin kariyer yolculuklari,
emeklilik siireci ve CK yollarindaki uzun erimdeki degisimler incelenebilir ve
Paralimpik sporcularin emeklilik donemindeki uyum siireclerine ve deneyimlerine

odaklanilabilir.

Sonug

Bu arastirma, Paralimpik sporcularin ¢ift ve coklu kariyer yollarini kavramsallastirmis

ve CK deneyimlerini anlamak i¢in “Paralimpik Sporcularin Cift ve Coklu Kariyer
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Yollarinin iliskisel Modeli” ile yeni bir ¢ergeve sunarak alan yazina katki sunmay1
amaclamigtir. Paralimpik sporcularin CK deneyimleri bireysel ve farklilasan yollar
icermesine ragmen, kariyer Oriintiileri ve kariyer sayisina gore dort farkli kariyer
gelisim yolunu ortaya koymustur. Paralimpik sporcularin sporda CK deneyimlerini
farklilagtiran en Onemli etmenler; para spordaki gelisim yollarindaki siiregler,
sporcularin engelliligin yanm1 sira para sporlart nasil deneyimledikleri ve bu
deneyimlerle iligkili stres yaratan ve kolaylastiricit etkide bulunan unsurlar olarak
belirlenmistir. Son olarak, bu ¢alisma, paralimpik sporcularin ¢ift ve ¢oklu kariyer
yollart boyunca, ozellikle bireysel ihtiyaclarin1 dikkate alarak biitiinciil olarak

desteklenmesinin 6nemini vurgulamaktadir.
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